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PE3IOME
B nanHo# cTaThe paccMaTpUBAETCS UCIOJIB30BAHUE COBPEMEHHBIX TEXHOJIOTUI Il pa3sBUTHUS JIMHTBUCTHYE-
CKO# KOMIIETEHIIMH CTYJEHTOB IIPH M3y4E€HHH HHOCTPAHHBIX A3bIKOB.

SUMMARY
In the given article the use of modern technologies for the development of linguistic competence of students
in learning foreign languages is discussed.
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Undoubtedly, it can be argued that intercultural communication is an important area in
the modern multicultural world. Today we are witnessing unprecedented human mobility.
There are 1 billion people on the move out of the 7 billion people on the planet. These are
numerous tourists, participants in business meetings, scientific conferences and diplomatic
missions, entrepreneurs, students, hired workers, leading specialists, contractors, internally
displaced persons, refugees, migrants. The list can be continued indefinitely. English as the
language of intercultural communication is called upon today to unite these groups of people.
Today, linguists are bringing intercultural competence to the fore. Intercultural competence
is a position in language teaching and learning that emphasizes the interdependence of
language and culture and the importance of intercultural understanding as the goal of
language education. It is this competence that allows and contributes to the preparedness
of students for life in a multicultural world. The importance of developing intercultural
communicative competence along with linguistic competence is the result of the modern
requirements of the students themselves in acquiring intercultural skills for intercultural
communication, in the process of which they can see the linguistic and cultural barrier.
Intercultural competence training includes the development of a consumer of educational
services with a critical cultural awareness, cultural outlook and behavior, as well as skills
and attitudes to understand and successfully interact with people from other cultures, that is,
to become a full-fledged participant in the intercultural arena, while remaining linguistically
literate. Today, there is a need to move from the traditional position of teaching a foreign
language to a cultural one in order to develop the language and intercultural competencies of
students. Culture is a very complex phenomenon, a complex system of concepts, attitudes,
values, beliefs, conventions, behaviors, practices and rituals. It is the way of life of the people
who make up the cultural group, as well as the artifacts they produce, the institutions they
create. Language and culture are inextricably linked. Language and culture are not separate
units, they are comprehended simultaneously, supporting and developing each other.

Fig.1. Teaching and Learning for the development of cultural awareness
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The use of the term «intercultural» reflects the view that learners of a foreign language
should gain an understanding of both their own cultural values and the external culture.
Intercultural communicative competence refers to the ability to provide a common
understanding of people of different social identities and the ability to deal with complex
multiple identities and their own identities.

This competence emphasizes mediation between differences in different cultures,
the ability to look at oneself from an «outside» point of view, to analyze and adapt one’s
behavior, values and beliefs. Thus, the student demonstrates a number of behavioral and
cognitive abilities, namely:

« attitudes - recognition of the identity of others - respect and tolerance for others -
empathy

* behavior - flexibility - communicative awareness

* cognitive abilities - knowledge - knowledge discovery - interpretation and translation
- critical cultural consciousness By acquiring intercultural competence, learners realize
relationships that allow them to interpret the values, beliefs and behavior of the «culture»
of themselves and others and «stand on the bridge» or even «be a bridge» between
representatives of different languages and cultures. Based on this concept, cultural learning
is defined as the process of acquiring the required cultural knowledge, skills and abilities for
effective communication and interaction with people from other cultures. It is a dynamic,
evolving and ongoing process that engages learners in a cognitive, behavioral and emotional
environment.

A dynamic view of culture requires students to take an active part in the study of culture,
to consider cultural facts that are located in time and space, in regions, classes and generations.
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A dynamic view of culture also requires learners to know their own culture, the position of
their own cultural behaviors. On the basis of a certain practice and life experience of people,
a basic set of principles for mastering the language and culture is proposed, namely: 1) the
study of cultures by comparing them, 343 comparison and analysis; 2) finding one’s place
«third place» between cultures. This competence helps them broaden their horizons and
increase tolerance. Cultural awareness covers three qualities:

a) awareness of one’s culturally induced behavior;

b) awareness of the culturally induced behavior of others;

c) the ability to explain one’s cultural point of view.

a) awareness of one’s culturally induced behavior;

b) awareness of the culturally induced behavior of others;

c) the ability to explain one’s cultural point of view.

The following steps are suggested as a miniature model of the learning process:

1) Cultural exploration. Engaging learners in learning about their target culture through
cultural research, such as:

« Ethnographic interview/research

Learners can conduct ethnographic interviews with native speakers invited to classes
to interpret building their own cultural learning model through research on family values,
for example. This type of activity is also possible outside the classroom - reading, listening,
watching videos. The students are then asked to give an oral report on what they have learned
about the target culture from their interviews/research. Ethnographic views are formed from
various cognitive and behavioral outcomes of trainees. Ethnographic interviews shape
attitudes towards speakers and the target culture, influencing the communication process

* Cultural simulations

Another very effective way to study culture is to create cultural simulations to study
the target culture in the audience. Students can be divided into small groups to facilitate
socialization. Cultural modeling of any situation, both social and everyday communication,
and professional is created. Today there is a large number of foreign teachers in the republic.
Using this good opportunity, you can organize a joint lunch or brunch, afternoon tea.

* Dealing with cultural stereotypes Students participate in cultural research tasks to
identify any cultural stereotypes. For example, they can present their ideas about the national
cuisine of the target language through presentations, photos, videos, cooking. This task can
help them think about the reputation of the national cuisine, encourage discussion of origins
or borrowings. Another stereotypical idea is about the family issue, for example, about
living with parents before marriage in a Belarusian family and a family of the language
being studied. Such research can contribute to heated discussions about the advantages
and disadvantages of living with parents, which subsequently develop into disputes and
debates. One should, however, be extremely careful when suggesting this kind of discussion
and remember that many stereotypes do not take into account individuality and represent a
negative judgment that can lead to misunderstanding. Many stereotypes represent prejudice,
often having little to do with reality.

2) Comparing cultures

This step encourages students to look for cultural similarities and differences between
the target culture and their own culture, based on an understanding of their own culture
and based on their own acquired knowledge, beliefs and values. Group discussions and
reflections are organized on cultural similarities and differences in family values between
different cultures. For example, the model of the Belarusian family; priorities, values,
differences between urban and rural life; men and women are equal in housework and
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childcare; parental authority; people over the age of 18 have the right to make their own
decisions; new family patterns in Western European countries.

3) Intercultural mediation or third place This stage involves students in turning inward
on cultural information through self-reflection and leads to an in-depth understanding of the
role of culture/language in the worldview.

They draw conclusions, compare, interpret, discuss their role, their “third place”. In this
process, learners worthy of their first culture observe the target culture and take the place of
an intermediary where they can observe and reflect on both their own and the target cultural
differences. This stage contributes to solving problems with cultural dilemmas. Participation
in discussions should be encouraged and discussion of the results of the proposed solutions
should be stimulated. For example, students may discuss dilemmas about career choices or
dietary norms. Being in a mediating position, foreign language learners synthesize elements
of different cultures and create their own understanding of cultural differences between
these cultures. It is at this stage that the gap between cultural differences is overcome and
the communicative goal is achieved.

In conclusion, I would like to note that much of our own cultural knowledge is invisible
and applied in our daily interactions subconsciously. It should be borne in mind that an
important starting point for learners is a smooth transition from their own culture to the
opportunity to actively participate in comparing, contrasting and reflecting the cultural
values of the target culture. The stages described do not have a clear sequence, and can be
presented simultaneously. The transition from a traditional to an intercultural position in the
classroom in a foreign language can help both students and teachers in their professional
development and development. Intercultural competence will undoubtedly be able to raise
awareness of the inextricable and interdependent relationship between language, culture and
language learning.
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PE3IOME
Makomaza y30K JUAeKTal aHIVIall KOHTEKCTHAA WKTHUMOMH OHIHH PUBOMKIAHTUPHII MYyXHUMIIUTH TabKUI-
naHrad. Maxosnaza MaJaHUsT Ba TUII MaJIaHUATH TyIIyHYaJIapu ouud GepuiraH.
PE3IOME
B crarbe TOAYEPKUBACTCS Ba)KHOCTb Pa3BUTHUSA C()I_IPIaJ'I]:HOﬁ OCO3HAHHOCTHU B YCJIOBUAX OTAAJICHHBIX JTUAJICKT-
HBIX pa3MbIIUICHHH. B cTaTbe pacKpbIBalOTCS MOHATHS KYJIBTYPBI U IMHTBOKYJIBTYPBI.
SUMMARY
The article emphasizes the significance of social mindfulness advancement amid remote dialect thinks
about. The paper uncovers the concepts of culture and linguaculture.
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Xo3upru maiTaa IIO0AIANIYBHUHT FOST YTKHP KEHT KAMPOBIH TabCHPHHH
Jesipiu Oapya coxanapia Kypulll, XMC 3THII MyMKHMH. AHHHKCa, JaBlariap Ba XaJKiIap
ypTracugary UHTErpalus Ba XaMKOPJIUK aJOKaJapUMHUHI KydaluIlM, XOPMKUMA HHBECTH-
IUSIap, KAaWUTal TOBAapiap 3aMOHABHH KaMyHHKAIHS Ba axOOpPOT TEXHOIOTMSUIAPUHMIHI,
WIM-(aH I0TYKIAPUHUHT TE3IMK OMIaH TapKaIHUIIH, TypJIY MaJlaHUATIIAPDUHUHT YMYMHH-
COHMH HerW3/a YWFyHJIAIIyBH IMBIJIM3alMsUIapapo MyJOKOTHHUHT sSHrHYa cudar kaco
oTHIM Ba Oynap Oopacumarit IMKOHUTIAPHUHT OPTHIIN - TaOWHKH, OylmapHHHT Oapyach
100aJUIAILYB TAbCUPHHHUHT HATHKACHIMD.

“ManaHusTiapapo MyJIOKOT TymIyH4YacH OmpmHuM Maprta 1954-iimnna ITparep Ba
3. XammHuHT “MajgaHusT Ba KOMMYHUKAIUs. TaxJia MOIeNH” HOMIIM acapHia WIMHUI
MyoMaJiara KUpuTHiIrad. Maskyp acapia “MafaHusITIIapapo MyJIOKOT~ WHCOHHHHT ¥3 HCTa-
KJIapy Hynua MHTHINIIN JIO3UM OYiraH njieai Makcaad, yHU ypald TypraH TalllKd JyHEra
SIXITUPOK Ba CaMapalupoK Mociamuiny cudaruga TankuH Kumuaad|l]. IlyauHrmek,
acapia MaJaHUAT Ba KOMMYHUKAIIUSHA S'/pl"aHI/I]_UHI/IHF SIHT'Y YCYyJUIapu uniad YUKHIIIU.
[y Tapnka MagaHUATIapapo MYJIOKOT HYHAIIMIIN IaK/UIAHTUPIIIIN Ba Y XO3UPTH KyHA
TaJKUKOTYMIAPD TOMOHHMJAH HAa3apui JKUXATOAaH eTapiii Japakafga PHBOXIIAHTHPUO
KEJTMHMOKJIA.

Mananusmiapapo MYJIOKOT — «TypiM MaJaHWAT BaKMJUIAPH OpPAcHIATH ¥3apo ayoka,
MYIIOKOT O¥1H0, yHIa KUIIIIap ypTacuaarn OWIBOCHTA allOKa, IIYHWHIJEK, KOMMYHHKa-
LUSIHUHT OWJIBOCUTA IAKIIH (TUII, HYTK, €3yB, 2JIEKTPOH MYJIOKOT) Hasapia TyTuiaagm»[l].
Bapzan MamaHmsATIApapo MYJIOKOT “MaJaHUATIAp KecHuryBH (“KpOCC-KyNTypal)HH XaM
ndonanaiign. Jlemak, MaaHUSTIAPApPO MYIOKOT TypJIH KOMMYHHKAIUSI BOCHTaJIapU aco-
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