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SO‘ZBOSHI
«Yer yuzidagi har gaysi jamiyatning
madaniy darajasi uning ayollarga bo ‘lgan
munosabati bilan belgilanadi»
O<zbekiston Respublikasi Prezidenti
Shavkat Miromonovich Mirziyoyev

Sharqda oila va jamiyat ustuni, hayotimizning fayzi va ko‘rki bo‘lgan xotin-gizlarni
e’zozlash, ularga hurmat va ehtirom ko‘rsatish xalqimiz uchun azal-azaldan buyuk gadriyat
bo‘lib kelgan. va shunday bo‘lib qoladi. Ilm-fan markazi, tamaddun beshigi hisoblanmish
jannatmakon diyorimizda umrguzaronlik gilgan ajdodlarimiz ham gadimdan ayollarni izzat-
ikrom qilib, oilada, farzand tarbiyasi ularning o‘rni va hurmati naqadar yuksak ekanini kelajak
avlodga uqdirib kelishgan. Boisi, ayollarimiz borki hayotimiz go‘zal va mazmunli,
xonadonlarimiz saranjom-sarishta, obod va nurafshondir.

Bugungi kunda hukumatimiz tomonidan olib borilayotgan barcha islohotlarning
mazmuni, jamiyatda “Inson qadri uchun” tamoyilini qaror toptirishga yo‘naltirilgan. Munis va
mo‘’tabar ayollarimizning og‘irini yengil qilish, huquq va manfaatlarini ta’minlash, igtisodiy,
ijtimoiy va siyosiy faolligini oshirish masalasini davlat siyosatining muhim yo‘nalishi sifatida
belgilangan.

Mubhtaram Prezidentimizning “Agar biz xalqimiz bizdan rozi bo‘lishini xohlasak, avvalo,
mo‘tabar onalarimiz, opa-singillarimiz, gizlarimiz uchun munosib turmush sharoitini yaratib
berishimiz kerak” — degan fikrlarida bugungi kunning hagigati mujassam.

Yangi O‘zbekiston taraqqiyot strategiyasida ham ayollarga munosib sharoit yaratish,
ularning tashabbuslarini qo‘llab-quvvatlash masalasini eng muhim yo‘nalishlardan biri sifatida
belgilanishi bejizga emas.

Muhtaram Prezidentimiz rahnamoligida amalga oshirilayotgan izchil islohotlar
jarayonida xotin-gizlarning ijtimoiy-siyosiy faolligini yuksaltirish, huqug va manfaatlarini
ta’minlash, salomatligini mustahkamlash, onalik va bolalikni muhofaza gilishga alohida e’tibor
garatilmoqda. Ilm-fan sohasida izlanayotgan xotin-qizlar har tomonlama qo‘llab-quvvatlanib,
olima ayollar tajribasini ommalashtirish, ularning ilmiy-tadgiqot va izlanishlar olib borishi uchun
sharoit yaratish, innovatsion ishlanmalarini hayotga tatbiq etish va ilmiy to‘plamlarini nashr
qilishga ko‘maklashish borasida zarur chora-tadbirlar amalga oshirilmoqgda.

Yugqoridagi fikrlardan kelib chigqan holda universitetimizdagi faoliyat ko‘rsatayotgan
ayollar va talaba-qizlar to‘g‘risida ikki og‘iz aytib o‘tmoqchiman. Universitetimizda bugungi
kunda xotin-gizlar jamoasi jami 415 nafarni tashkil etib, shundan 170 nafari professor-
o‘qituvchilarni tashkil etadi. Ularning orasida 11 nafar fan doktori va professor, 33 nafar fan
nomzodi (PhD) va dotsentlarning borligi biz uchun katta sharaf. Shu bilan barga, 11 nafar
ayollarimizning rahbarlik lavozimida olib borayotgan ishlari ham o‘rnak olsa arzigulikdir.

So‘nggi yillarda universitetimiz xotin-qizlari jamoasi barcha jabhalarda o‘z iqtidorlarini
namoyon etib kelmogdalar. Ular tomonidan tashkil etilayotgan turli tadbirlar, ko‘rik tanlovlar,
xalgaro konferensiyalar jonajon ta’lim maskanimiz obro‘-e’tiborini respublika, qolaversa xalgaro
miqyosda ham oshirmoqda.

“Yosh olima” ayollar, “Olima-qizlar”, “Lider qizlar” klublari va uning qoshida “Oqila
ayollar” jamoatchilik guruhi bugungi kunda universitetimizning barcha fakultetlaridan barcha



sohalarda shaxsiy namuna bo‘la oladigan, ilmiy tadqiqot ishlarini olib borayotgan va doimiy
ravishda o‘z ustida ilmiy izlanishlar va tajribali, salohiyatli faol ayol professor- o‘qituvchilar,
tayanch doktorantlar va iqtidorli talaba-qizlarni o‘zida jamlagan. Ushbu jurnal-almanaxida
nomlari zikr etilgan ko‘plab ayollarimiz ilmiy unvon va darajalarga erishganliklari va tayanch
doktorantlarimiz, iqtidorli va ijodkor talaba-gizlar jamoamizning faxri va yutug‘idir. Ayollari
jamoasi tomonidan bugungi kunda qariyb oxirgi yillarda 200 nomda darsliklar, o‘quv va uslubiy
qo‘llanmalar, monografiyalar, ilmiy ishlanmalar chop etilgan. Shu bilan birga tayanch
doktorantlar va mustaqil izlanuvchilar tomonidan ilmiy ishlarini vaqtida himoyasi
bo‘layotganligi va ilmiy darajalarga erishib, universitet salohiyatini ko‘tarib kelmoqdalar. Bu
albatta ularning samarali mehnati natijasi hisoblanib xotin-gizlarimiz ham salohiyat jihatdan
erkaklarimizdan kam emasligi isbotidir!!!

Universitetimiz xotin-qizlarimi orasida o‘z halol mehnati, fan yo‘lidagi fidoiyligi,
shogirdparvarligi bilan mamlakatimizning yuksak mukofotlari, jumladan, “Mehnat shuhrati”
“Fidokorona xizmatlari uchun” ordenlari, “O‘zbekiston Respublikasi mustaqilligining 30
yilligi”, “Suv xo‘jaligi a’lochisi”, “Oliy ta’lim a’lochisi”, “Ma’naviyat targ‘ibotchisi”,
“Mo*“’tabar ayol” ko‘krak nishonlariga loyiq topilganligini alohida qayd etishni lozim deb
hisoblayman. Albatta, bu kabi ayollarimiz barchamiz uchun o‘rnak namunasidir.

Mazkur ilmiy-ommabop, ma’naviy-ma’rifiy va publitsistik jurnal universitetda mehnat
gilayotgan xotin-gizlarimiz, jumladan professorlar, dotsentlar, fan doktorlari (DSe), fan
nomzodlari (PhD), xodimlar va tyuterlar (murabbiy), ilmiy ish bilan shug‘ullanuvchi tayanch
doktorantlar, mustaqil izlanuvchilar, ijodiy faoliyat bilan shug‘ullanayotgan iqtidorli talaba-
gizlarning faoliyatlari va ilmiy magolalari, ijod namunalari to‘g‘risida ma’lumotni o‘zida
jamlagan bo‘lib ularning har biri faoliyati bilan yagindan tanishish imkonini beradi. Boshlagan
ishimiz kattadan katta rejalarimizning debochasi hisoblanib, yaqgin kelajakda jurnalning keyingi
sonlarini ham chop etish maqgsadlarimizdan biridir. Ushbu jurnal barcha o‘quvchi auditoriyasiga
mo‘ljallangan.

Yangi O‘zbekiston sharoitida ilm yo‘li barcha uchun keng ochildi. Ana shunday zalvorli,
qolaversa mashaqqatli yo‘lda muhtarama ayollarimiz, ularning davomchilari bo‘lgan iste’dodli
qizlarimizning munosib vakillari ilm mayog‘ini boshi uzra baland ko‘targanicha oldinga
intilmoqda. Bu yo‘lda ularga ulkan zafarlar tilayman.

Biz tomonimizdan nashr etilayotgan bu jurnal aynan nafagat universitetimiz, balki
respublikada faoliyat yuritayotgan, ilmiy ishlar olib borayotgan ayol professor —o‘qituvchilar,
ijodkorlik sohasda o‘zlarini sinab ko‘rayotgan talaba-gizlarning ilmiy ishlari natijalarida
yaratilgan maqolalari, she’rlari, faoliyatlari natijalarini ilmiy jihatdan yoritib borish ko‘zda
tutilgan. Bu borada barcha bizni kuzatib borayotgan jamoaga fagat omadlar tilab golamiz.
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JAMOLDINOVA ODINAXON RASULOVNA

Alisher Navoiy nomidagi Toshkent davlat o ‘zbek tili va adabiyoti universiteti professori,
pedagogika fanlari doktori. Oliy ta’lim a’lochisi. Respublika “Oqila ayollar” harkati a’zosi

1. Illk ilmiy faoliyatingizni boshla-
shingizga asosiy turtki nima bo‘lgan?

Bir kuni darsda o‘tirganimizda ustozimiz
pedagogika fanlari nomzodi, dotsent Fotima
Yusupovaning yonlariga bir shogirdlari kirib
keldi. Ular biroz suhbatlashib, rejalarini
kelishib oldilar. Ustozimiz shogirdlarini bizga
tanishtirib, “Bu Feruza opangiz. Sizlardan
oldin institutni tamomlab, hozir aspiranturada
o‘qiyapti. Agar sizlar ham yaxshi o‘qisangiz,
aspiranturada o°qib, ilmiy ishlarni yoqlab,
olim bo‘lasizlar” - dedilar. Ustozimizning ana
shu gaplari mening qulog‘imga “oltin isirg‘a”
bo‘lib taqildi, menda juda katta umid va
kelajagimga ishonch uyg‘ondi.

Keyin ustozlarimiz bizni har vyili aprel-
may oylarida  o‘tkaziladigan talabalar
konferensiyasiga tayyorlay boshladilar. Yil
davomida tanlangan muammo, mavzu
doirasida materiallar to‘plash, tahlil qilish,
magqola yozishni o‘rgatishdan, yozib kelgan
materiallarimizni ko‘rib, o‘zlarining tavsiya-
larini berishdan erinmas edilar.
Konferensiyada ma’ruza qilish biz uchun juda
sharaf edi, jiddiy tayyorgarlik qilinardi.

Chunki ko‘plab ustozlarimiz ilmiy ma’ruza
bilan chigganimizdan keyin yutug va kam-
chiliklarimizni  aytib, keyingi jarayonlarga
yanada yaxshi tayyorlanish uchun ko‘rsatmalar
berardilar.

2. llm-fan olamida o°‘z o‘rningizni
topish  jarayonida ganday sinov va
qiyinchiliklardan o‘tgansiz?

lim-fanda ustozlarga ergashish, ularning
etagidan mahkam tutish, yaxshi ustozga
shogird bo‘lish erishadigan yutuqlaringizning

kafolati.  Chunki yaxshi ustoz Sizga ilm
sirlarini  egallash  yo‘llarini  ko‘rsatadi,
giyinchiliklarini yengib o‘tishga o‘rgatadi,

tinimsiz izlanishni talab giladi.

Men institutni tamomlab aspiranturaga
kirish niyatida bo‘lganim uchun tezda
hujjatlarimni tayyorlab, imtihonlarni topshirib,
kunduzgi bo‘limga aspiranturaga qabul
qgilindim.

limiy  rahbarim,
fanlari doktori,
Musurmanova
topishimda

ustozim pedagogika
professor Oynisa
ilm-fanda o‘z yo‘limni

har  ganday sinov  va



giyinchiliklarni yengib o‘tishimda hamisha
to‘g‘ri yo‘l ko‘rsatdilar.

Meni shogirdlikka olishlarida ham o‘zlari
sinovdan o‘tkazganlar. A.Navoiy nomidagi
kutubxonaga birga borardik, kataloglar,
adabiyotlar bilan ishlar edik. Haftalab-oylab
kutubxonada muntazam ishlar edik. Ana shu
jarayonlarda menda ilmga bo‘lgan intilishni,
sabr-togat bilan ishlashni sinovdan o‘tkazgan
ekanlar  (albatta buni  himoya qilib
bo‘lganimdan keyin aytib berganlar).

Yana shuni alohida ta’kidlashni istardim,
qiz bolani ilmga intilishini  qo‘llab-
quvvatlashda ota-onaning o‘rni alohida,
ularning ishonchi Sizga kuch beradi. Va
albatta oilangizda turmush o‘rtog‘ingiz va
farzandlaringizning ko‘magi juda katta madad
bo‘ladi.

Ota-onamning menga bo‘lgan ishonchlari,
ustozimning talabchanliklari va oilamning
ko‘magi

bilan har ganday sinovlarni oson

3. Tadqgiqot yo‘nalishingizni tanlashda
gaysi omillarga tayangansiz?

Albatta, tadqiqot yo‘nalishimni, tanlagan
mavzuim va ilmiy muammoning
mutaxassisligimga mos bo‘lishiga. Chunki
mustahkam poydevorga ega bo‘lmagan holda,
shu sohadagi muammoni ichiga kirmagan
holda unga ganday yechim topish mumkin.

Va albatta, tanlagan tadgigot ishimning
dolzarbligiga. Men olib borayotgan tadgigot
ishim aynan shu sohada yechimini kutayotgan
muammoning  ilmiy-amaliy yechimini
topshiga garatilishi muhim. Zero, olingan
natijalar sohani rivojlantirishga xizmat giladi.

- N
4. Yaratgan ilmiy ishlaringiz orasida
shaxsan siz uchun eng ahamiyatlisi gaysi va
nega?

Menning olib borgan tadgiqot ishlarim
ilm-fan olamida birra zarra bo‘lishi mumkin.
Chunki ilm ummon. Qancha o‘rgansak ham
hali hech narsa bilmasligimizni buyuklar aytib
o‘tishgan.

Albatta  nomzodlik  va  doktorlik
dissertatsiyalarimda yoshlar tarbiyasi, ularning
ma’naviyatini yuksaltirish, sog‘lom turmush

madaniyatini  shakllantirish mexanizmlarini
takomillashtirish ustida ish olib bordik.
Tadgigotimiz  natijalari amaliyotga tatbiq
etildi.

Bugungi kunda raqamli ta’lim muhitida
pedagogika fanlarini o‘qitish, ta’lim sifatini

oshirish, shuningdek, oliy ta’lim tizimida
gender tenglikni ta’minlashning samarali
mexanizmlari,  talaba-gizlarni  boshgaruv
faoliyatiga tayyorlash tizimini
takomillishatirish muammolari ustida
izlanishlari olib boryapmiz.

5. Bugungi vyoshlar bilan ishlashda
gaysi yondashuvni eng samarali deb
hisoblaysiz?



Har bir yoshning shaxsiga yo‘naltirilgan
yondashuv bo‘lishi kerak. Shunda uninng
imkoniyatlarini to‘liq ishga solishga, kasbiy
va shaxsiy kompetensiyalarni rivojlantirishga
erishiladi.

Kolloborativ ~ yondashuv. O‘z oldiga
go‘ygan maqsadlariga erishishda hamkorlikka
asoslangan yondashuv bo‘lishi juda muhim.
Bu orgali yoshlarning o‘ziga bo‘lgan ishonchi
ortadi, tadgigot muammolari  doirasida
hamkorliar bilan ishlash, o‘z fikrini bayon
qgilish, tahlil va tanqid gilish, ilmiy xulosalar
chiqrishga o‘rganadi.

| *
A 0

Raqaml | muhitda ishlashga
kompetentliligi bugun zamon talabi. Bugun
barcha soha ragamlashtirilmoqda. Ayniqgsa,

yoshlar ta’lim-tarbiyasi bilan shug‘ullanar
ekanmiz ularning vitrual olamiga Kirib
borishimiz, zararli ta’sirlardan himoya qilish
va foydali tomonlarga yo‘naltirish biz
pedagoglarning vazifamiz.

6. Zamonaviy mutaxassisni shakllan-
tirishda qaysi jihatlarga alohida e’tibor
qaratish zarur, deb o‘ylaysiz?

Mutaxassisligi  bo‘yicha chuqur bilim
berish, ko‘nikma va malakalarni shakllantirish

Xorijiy tillarni  bilishi uning yuqori

natijaga erishishi kafodati.
Bugungi kunning yoshlarida daxldorlik
ini kuchaytirish kerak.
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7. Erishgan e’tirof va yutuqlaringiz siz-
ga qanday mas’uliyat yukladi?

Ta’lim tizimida amalga oshirilayotgan
islohotlar jarayonida O‘zbekiston Respublikasi
Prezidentining farmon va  qarorlarida,
Hukumat qarorlarida ta’lim, ilm-fan sohasini
yana rivojlantirishga qaratilgan  ustuvor
yo‘nalishlar va belgilangan vazifalarni
amalga oshirish, hayotga tatbiq etilishida
oldingi saflarda bo‘lish mas’uliyatini yuklaydi.

Shu bilan birga pedagog-olima ayol
sifatida bugun jamiyatimizda xotin-gizlarni har
tomonlama qo‘llab-quvvatlash borasida olib
borilayotgan davlat siyosatini o‘zimning
hayotim, = mehnat  faoliyatim  misolida
ko‘rsatish orqali  qizlarimizni ilm olishga,
jamiyatning  faol  xotin-gizlari  gatorida
bo‘lishga undash, ularga har tomonlama
o‘rnak bo‘lish mas’uliyatini yuklaydi.

8. Sizga eng katta ilhom beradigan,
yanada oldinga harakat gilishga undovchi
kuch nima?

Mehnat gilayotgan sohamni, pedagoglik
kasbimni sevishim.

O‘zimga o‘xshagan pedagoglarni
tarbiyalash, o‘z vataniga sodoqat bilan xizmat
giladigan vatanparvar yoshlarni tarbiyalashga
bo‘lgan intilishim menga kuch beradi.

9. Bugun yoshligingizga qaytish
imkoniyati bo‘lsa, o‘sha paytdagi o‘zingizga
qanday nasihat bergan bo‘lardingiz: koyir
edingizmi yoki aksincha, qo‘llab-
guvvatlarmidingiz?

Albatta qo‘llab-quvvatlagan bo‘lardim.
Faqat o‘zimga xorijiy tillarni mukammal
egallash talabini ham qo‘ygan bo‘lardim.

Ta’lim olishda bugungidek imkoniyatlar
bo‘lganda, ularning barchasidan foydalanishga
intilgan bo‘lardim.

10. Odina ustoz, ko‘p yillik ilmiy va
pedagogik tajribangizdan kelib chiqib, yosh
tadgiqotchilarga beradigan eng muhim 3
tavsiyangiz?

1. Tadqiqot olib borishni 0‘z oldiga maq-
sad qilib qo‘ygan yosh tadqiqotchilarning shu
soha  bo‘yicha mustahkam bilimga,
poydevorga ega bo‘lishi va sohada yechimini
kutayotgan dolzarb muammo ustida izlanish

2. llmda natijaga erishishga shoshil-
maslik, ya’ni maqsad diplom olish bo‘lmasligi,
balki sohaga malakali mutaxassis, yosh,



izInuvchan, istigbolli olim sifatida Kkirib kelish  va yurtimiz ilm-fanini dunyoga olib chigishga

va munosib o‘rinni egallash.

munosib hissa qo‘shish.

3. Xorijiy tillarni puxta egallash, xorijlik
mutaxassislar bilan hamkorlini kuchaytirish
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Abstarct. This article examines the importance of creative and innovative tasks in teaching
English to preschool children within the framework of modern educational reforms. The study
emphasizes that early foreign language learning plays a crucial role in children’s cognitive,
intellectual, and social development. Particular attention is given to play-based learning,
consistency, and emotional comfort as key pedagogical principles in preschool foreign language
instruction. The article analyzes the effectiveness of creative tasks such as games, songs, fairy
tales, drawing activities, and multimedia tools in fostering children’s motivation, communication
skills, and language acquisition. It also highlights the role of interactive approaches, in enhancing
attention, comprehension, and memory through multisensory engagement. The findings suggest
that the systematic use of creative and innovative tasks creates favorable conditions for natural
language acquisition and supports the holistic development of preschool learners.

Kewwords: creative tasks, preschool education, English language teaching, play-based
learning, innovative methods, multimedia technology, early language acquisition.

Annotatsiya. Mazkur maqolada zamonaviy ta’lim islohotlari doirasida maktabgacha
yoshdagi bolalarga ingliz tilini o ‘qitishda ijodiy va innovatsion topshiriglarning ahamiyati yoritib
beriladi. Tadqigotda xorijiy tilni erta yoshdan o ‘rganish bolalarning kognitiv, intellektual hamda
ijtimoiy rivojlanishida muhim omil ekanligi asoslab berilgan. Maktabgacha ta’limda xorijiy tilni
o ‘qitishda o‘yin asosida ta’lim, izchillik va emotsional qulaylik asosiy pedagogik tamoyillar
sifatida e’tirof etiladi. Maqgolada o ‘yinlar, qo ‘shiglar, ertaklar, rasm chizish faoliyatlari hamda
multimedia vositalari kabi ijodiy topshiriglarning bolalarda motivatsiya, mulogot ko ‘nikmalari va
tilni o ‘zlashtirish jarayoniga ta’siri tahlil gilinadi. Shuningdek, interaktiv yondashuvlar orgali
ko ‘p sezgi organlarini jalb etish natijasida bolalarning digqat-e’tibori, tushunishi va xotirasini
rivojlantirishdagi o ‘rni yoritib beriladi. Tadqiqot natijalari ijodiy va innovatsion topshiriglardan
tizimli foydalanish maktabgacha yoshdagi bolalarda tilni tabiiy o ‘zlashtirish uchun qulay sharoit
yaratishini hamda ularning har tomonlama rivojlanishini ta’'minlashini ko ‘rsatadi.

Kalit so‘zlar: ijodiy topshiriglar, maktabgacha ta’lim, ingliz tilini o ‘qitish, o ‘yin asosida
ta’lim, innovatsion metodlar, multimedia texnologiyalari, erta yoshda til o ‘zlashtirish.

Annomauyua. B oOannoli cmamve paccmampugaemcs 3HAYUMOCMb MEOPUECKUX U
UHHOBAYUOHHBIX 3A0AHULL 8 0OYYEHUU AHIIULICKOMY S3bIKY O0emell OOUWKOIbHO20 803PACMd 8
KOHMeEKCme CO8PEMEHHbIX 00pazosamenvbhblx pedhopm. B uccredosanuu noouéprxusaemcs, umo
panHee  usyueHue UHOCMPAHHO2O —S3bIKA — USPAem — GAJICHYIO  pPOIb 8  KOZHUMUBHOM,
UHMENIEKMYAIbHOM U COYUanrbHom passumuu oemeil. Ocoboe eHumanue yOensemcs uepoeomy
00yueHul0,  NOCNE008AMENLHOCIU U  IMOYUOHANLHOMY — KOM@pOpmMy  Kak  KI0Yegbim
neoazo2uteckum NPUHYUNAM 00yYeHUs UHOCMPAHHOMY SA3bIKY 8 OOUWKONbHOM 00pazoeanuu. B
cmamove aHanuzupyemcs 3¢Qpekmuenocms mMaxKux MmeopyecKux 3a0anull, Kak uzpbvl, NecHu,
CKA3KU, U300pa3umenbHas O0esimeibHoCmsb U MYJIbmuMeOulinble cpeocmea, 6 Gopmuposanuu
MOmMuUayuy, KOMMYHUKAMUBHLIX HABBIKOB U A3bIKOGOU Komnemenyuu Oemeil. Takoce



PACKPbIBAeMCsl pOlb  UHMEPAKMUBHBIX N00X0008, CNOCOOCMEYIOWUX DA3ZBUMUIO SHUMAHUA,
NOHUMAHUA U NAMAMU 3A CYEM MHO20CEHCOPHO20 6081edeHus obyuarowuxcsa. Pezyromamul
UCCIe006aHUsl  NOKA3bIBAIOM, UYMO  CUCeMamuieckoe UCNONb308aHUe MBOPYECKUX U
UHHOBAYUOHHBIX 3A0AHULL CO30AEM OA20NPUAMHbIE YCII08US OJIsl €CIMECMBEHHO20 YC80EHUS A3bIKA
U cnocobcmeyem 8cecmopoHHeMy pa3sumuro oemeti OOUKOIbHO20 803PACAL.

Knwueevie cnosa: meopueckue 3a0anusi, OOWIKOIbHOEe 00pazoeanue, ooOyyeHue
AHSTUUCKOMY ~ AI3bIKY, USpOBoe 00yueHue, UHHOBAYUOHHbIE MemOoobl, MYIbMUMEOULIHbLE
MEeXHONI02UU, PAHHee 08]1a0eHUe A3bIKOM.

Today, comprehensive reforms are being carried out across all sectors of our country. In
particular, significant transformations are taking place in the field of preschool education, where
the upbringing and education of young children have become a priority issue at the state level. In
this context, the initiatives, decrees, and resolutions of the President of the Republic of Uzbekistan,
Sh. M. Mirziyoyev, continue to be implemented consistently. Since gaining independence, special
attention has been given to the study of foreign languages nationwide. This commitment is clearly
reflected in the Presidential Decree of December 10, 2012, “On Further Improvement of the
System of Learning Foreign Languages,” which introduced the continuous teaching of foreign
languages beginning from the first grade of general secondary schools starting in the 2013-2014
academic year. Currently, kids in schools, academic lyceums, and higher education institutions are
not the only ones receiving instruction in foreign languages, especially English.

Additionally, it has been implemented in preschool educational institutions and among
workers in a variety of professions. This development is motivated by the realization that learning
the languages of economically, scientifically, and culturally developed nations is essential to
gaining access to international scientific advancements and promoting national progress. Teachers
use a variety of instructional strategies to foster children's cognitive and creative growth. The
English philosopher John Locke's theories are still applicable in this sense. He emphasized that
what is "written" on a newborn child's soul depends only on adults, comparing it to a blank slate.
This perspective holds that social interactions, life events, and learned information all influence a
child's character development. As a result, teachers need to use tools like interactive inquiry,
picture-based assignments, and quizzes to closely monitor children's interests. After identifying
each child’s interests through individual communication, lessons should begin with engaging
activities such as songs, games, and visually appealing, multi-character teaching materials. At the
start of the lesson, children should be greeted warmly, followed by brief conversations related to
the topic. Listening to children’s opinions and encouraging their participation through topic-
related songs and games helps them better understand and internalize the material. Such an
approach makes learning both accessible and enjoyable. Teachers can more successfully explain
new subjects by adding teaching aids gradually, such as asking kids about their favourite colours
or cartoon characters. In order to promote active involvement, children are encouraged to express
their opinions about the items they see. Children's creative thinking is greatly aided by multimedia
resources, particularly English-language cartoons. Animated resources in a foreign language assist
solve multiple educational issues at once since youngsters are naturally drawn to cartoons. This is
an efficient and inspiring method of teaching language since children try to acquire meaning
through the gestures and facial emotions of cartoon characters, even when they do not fully
comprehend the spoken language.

Preschool foreign language training also makes extensive use of fairy tales. Children see
pictures with the teacher while the teacher repeats words and phrases during audio fairy-tale



sessions. Fairy-tale drawing exercises can be included in fairy-tale therapy to increase
participation. This method fosters creativity and imagination in addition to enhancing listening
abilities.

Children must be taught the value of studying foreign languages in a way that is both age-
appropriate and natural. Numerous inspirational instances may be found in history. For example,
the famous philosopher Abu Nasr Farabi was able to make a substantial contribution to global
research by learning multiple foreign languages. These illustrations show how language skills pave
the road for intellectual and cultural success. Interactive games are especially useful when teaching
English and Russian. All kids should be able to participate equally in these games and actively
learn new things. Daily vocabulary-based games, for instance, gradually increase pupils' lexical
competency. Early grammar instruction is usually unproductive since it can quickly cause
boredom and decreased motivation, especially for young learners. Greetings and other standard
classroom routines should be carried out creatively. For example, starting lessons with an English
welcoming song helps grab kids' attention right away. Students stay focused and have a positive
attitude toward language learning when lessons are organized in this captivating way. Teachers
should constantly switch up their tactics and activities to keep students' interest.

Learning a foreign language in early life is essential to a child's overall development. Early
exposure to a foreign language fosters the development of multilevel thinking, intellectual growth,
and cognitive capacities. Language is more than just a means of communication; it also affects
cognitive processes and thought patterns. Children's worldview broadens when they are exposed
to multiple languages, allowing them to compare linguistic systems, abstract from a single
language framework, and cultivate adaptable thinking abilities. While learning multiple languages
adds fresh cultural and cognitive elements, mastery of a foreign language is based on the mother
tongue. Children who are exposed to many cultures develop empathy, tolerance, and an openness
to diversity. Learning a foreign language also helps with memory, focus, observation, and social
contact with adults and peers. Two key tenets of preschool education—playfulness and
consistency—ensure that foreign language training is successful. Since play is how children
naturally perceive and interact with the environment, it is the most effective way for them to learn.
Preschoolers differ greatly in their emotional and cognitive development, thus games should be
flexible and age-appropriate. Although the same games can be utilized with a variety of age
groups, their tasks, complexity, and linguistic level should be modified appropriately. These ideas
are practically demonstrated by creative endeavours. For instance, learning colours should involve
more than just using flashcards for passive recognition. Children actively participate in the
learning process when they colour objects using crayons or paints as directed. They can be
encouraged to identify the colours they use as their comprehension grows, strengthening
vocabulary via purposeful action. New terminology can be presented in an organized manner after
fundamental colour principles are grasped. Children can utilize prior knowledge while learning
new language when they are taught to sort fruits and vegetables using toys, graphic cards, or actual
things. Children's visual memory and verbal associations are further strengthened when they are
asked to sketch fruits or vegetables using the proper colours. Later on, kids can combine early
sentence construction with vocabulary development by creating simple phrases like "An apple is
red" or "A cucumber is green." This method progressively increases linguistic proficiency while
maintaining continuity. Preschoolers lack extrinsic incentive, such as professional requirements or
career objectives, in contrast to adults. As a result, intrinsic motivation is the only factor
influencing their engagement. Lessons should be stress-free, pleasurable, and emotionally
comfortable. A "comfort zone," or encouraging learning environment, is crucial. While some kids



can study in groups with ease, others might need parental supervision at first. Teachers need to be
adaptable in their approach and considerate of individual variances. Formal education in grammar
rules, spelling, and complicated structures is not acceptable until the age of six. Vocabulary
acquisition through games, music, dance, and storytelling should be the main focus of language
learning at this point. Children must be presented to new material progressively and logically in
relation to what they currently know. Children can comprehend linguistic structures as they
become older, especially in adolescence, and they gain from contextual examples and visual
representations. Persistence and patience are also necessary when learning a language. Teachers
must offer support at difficult times because progress may not always be evident right away. It is
frequently important to experiment with various creative strategies. A sense of accomplishment,
modest incentives, and appreciation can all help to boost motivation. In this process,
communication is essential.

Teachers should encourage students to interact with one another and speak English during
class. Commonplace subjects like the weather, favourite stories, animals, or cartoons make for
easy conversation starts and aid in the progressive development of children's English language
skills. Language immersion is greatly improved by multimedia resources. Natural language
learning is aided by watching cartoons, listening to English-language music, audiobooks, and brief
films. Children learn to express themselves imaginatively by utilizing synonyms or descriptions
when they lack specific words when teachers use only English, even if they are fluent in the child's
home tongue. This tactic promotes cognitive flexibility and linguistic freedom.

The development of social skills is another benefit of play-based language learning.
Children learn cooperation, attentive listening, rule compliance, and self-discipline through games.
Socialization and personal development depend on these attributes. Because of their
developmental traits, preschoolers are unable to focus for extended periods of time, making
standard teaching approaches useless. Rather, a variety of game styles, such as didactic, role-
playing, physical, phonetic, finger, and card games, should be incorporated into classes. Games
that are well-structured turn ordinary tasks into imaginative workshops in which every child
participates actively. These exercises enhance oral speech development, strengthen language
content, and foster communication skills. Games should be appropriate for kids' skill levels so that
they feel successful and confident, which  encourages more engagement.
From a psychological standpoint, play is the most important activity for preschoolers. It fosters
the growth of creativity, reasoning, memory, focus, and emotional control. Children absorb moral
principles, social standards, and adult behavioural patterns through play. Playing cooperative
games promotes positive interpersonal interactions, organizational skills, and teamwork.
Preschool language instruction is further enhanced by cutting-edge technologies. The requirement
for updated teaching methods is met by the use of interactive games and multimedia resources.
Text, audio, video, animation, and graphics are all combined in multimedia educational technology
to provide content in a dynamic and captivating way. Children's attention stabilizes, understanding
improves, and memory rises when information is presented concurrently through several sensory
channels. The so-called "multimedia attack™ method, which presents instructional content using
multiple multimedia elements simultaneously, is one creative strategy. This approach saves
teaching time, improves cognitive engagement, and permits the addition of more content.
Multimedia teaching tools promote active engagement, improve perception, and inspire thought.
These goals are further supported by creative language exercises. For example, in the game "What
Do You See?" kids identify and name objects in English using a card with a tiny hole. In the role-
playing game "Engine," numbers take on the role of passengers boarding a train, strengthening



numerical language. "Who Lives in the House?" is another useful exercise that requires matching
coloured figurines to matching dwellings while naming colours in English. These exercises
combine language acquisition with creativity and movement, and problem-solving.

Conclusion. In conclusion, the use of creative and innovative tasks is of fundamental
importance in teaching English to preschool children. Early exposure to a foreign language not
only supports linguistic development but also enhances cognitive flexibility, memory,
imagination, and social skills. The study demonstrates that play-based and child-centered
approaches, supported by consistency and emotional comfort, are the most effective methods for
preschool language instruction.

Creative tasks such as interactive games, storytelling, drawing, role-play, and multimedia
activities enable children to engage actively in the learning process and acquire language naturally
and enjoyably. The integration of multimedia technologies further strengthens learning outcomes
by stimulating multiple sensory channels and sustaining children’s attention. Moreover, innovative
approaches like the “multimedia attack” method increase learning efficiency and motivation.

Overall, the findings confirm that creative and innovative tasks provide a strong
pedagogical foundation for teaching English in preschool educational settings. Their systematic
and purposeful implementation contributes to effective language acquisition, positive learning
experiences, and the holistic development of children, preparing them for further stages of
education.
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Annotatsiya. Maqgolada “Muhandislik grafikasi” fanida talabalarning bilim darajasi va
o ‘Zlashtirish tuzilmasini baholashga doir nazariy-metodologik yondashuvlar kvalimetriya
tamoyillari asosida ko ‘rib chigiladi. Bilim darajasi o ‘quv materialini o zlashtirish darajasi bilan
belgilanib, to ‘rtta bosgichni oz ichiga oladi: fan asoslarini tushunishni ta’minlovchi minimal
darajadan boshlab, o ‘quv dasturi talablaridan yugori bo ‘lgan bilimlar darajasigacha. Shu bilan
birga, talabalarning ko ‘nikma va malakalari tuzilmasi besh daraja bo ‘yicha baholanadi —
alohida harakatni bajarishni nazarda tutuvchi elementar-bazaviy darajadan tortib, evristik
usullar asosida nostandart masalalarni yechish bilan bog ‘lig bo ‘Igan kreativ darajagacha.

Muhandislik grafikasi o‘quv fani sifatida fazoviy tafakkurni rivojlantirish va grafik
obrazlar bilan ishlash qobiliyatini shakllantirish zarurati bilan tavsiflanishi ta’kidlanadi. Bu holat
o‘quv natijalarining variativligini, shuningdek, ko‘nikma va malakalarning shakllanishi
talabalarning individual xususiyatlari hamda o‘quv jarayonini tashkil etishga bog ‘ligligini
belgilab beradi. O ‘Zzlashtirish darajasini obyektiv diagnostika gilish uchun topshiriglarni
murakkablik darajasi bo ‘yicha (zarur bo ‘lgan aqliy operatsiyalar va tushunchalar soni bilan
belgilanadi), shuningdek giyinchilik darajasi bo ‘yicha (topshirigni bajarishga sarflanadigan vaqt
bilan bog ‘lig) tasniflashni hisobga olish taklif etiladi.

Tadgiqot doirasida grafik topshiriglarning murakkablik darajasining to‘rtta darajasi
ajratib ko ‘rsatiladi: cheklangan miqgdordagi tushunchalarga asoslangan reproduktiv
topshiriglardan tortib, murakkab mantigiy mulohazalar, analogiyalar va turli yechim usullarini
kombinatsiyalashni talab etuvchi ijodiy topshiriglargacha. Taqdim etilgan yondashuv ta’lim
natijalarini kompleks baholashni ta’'minlaydi hamda ta’lim jarayonining samaradorligini
oshirishga xizmat giladi.

Kalit se‘zlar: murakkablik va qiyinchilik, bilimlar darajasi, ko ‘nikma va malakalar
darajalari, konseptlar koeffitsiyentlari.

Kirish. Har bir ta’lim muassasasi bilimlarda bo‘shliglarsiz, individual tarzda
shakllantirilgan bilim tuzilmalarini yaratishga intilishi lozim, bu esa o‘quvchilarning umumiy
tayyorgarlik darajasini oshirish imkonini beradi. Shu bilan birga, bilimlarning chuqurligi ko‘p
jihatdan talabalarning shaxsiy motivatsiyasi va qobiliyatlari bilan belgilanadi, ularning
strukturaviy tashkil etilishi esa o‘quv jarayonining sifati, ta’limni individuallashtirish darajasi,
o‘gituvchining professionalligi, baholashning obyektivligi hamda ta’lim faoliyati samaradorligiga
ta’sir etuvchi boshqa omillarga bog‘ligdir. Bilimlar tuzilmasi ko‘p parametrli tavsif bo‘lib, ta’lim
samaradorligini obyektiv tahlil gilish va uni takomillashtirish uchun uning turli jihatlarini hisobga
olish zarur. [Beirotckwuii]

Ta’lim jarayoni sifatining muhim ko ‘rsatkichlaridan biri talabalar bilimlarining darajasi va
tuzilmasidir. [TTnaxxe] Mualliflarning avvalgi maqolalarida ta’lim jarayonining muvaffaqiyatiga



ta’sir etuvchi ijobiy hamda salbiy omillar ko‘rib chigilgan. Biroq ta’lim sifatining asosini
hanuzgacha o‘quvchilarning bilimlari, ko‘nikmalari va malakalari tashkil etadi.

Biroqg ushbu tadgiqotlarda mualliflar bilimlar, ko‘nikmalar va malakalarning aniqg migdoriy
ko‘rsatkichlarini taklif gilmaganlar.

Mualliflar fikricha, yugorida ko‘rsatilgan omillar migdoriy ko‘rsatkichlarga ega bo‘lishi
mumkin va bo‘lishi lozim.

Usullar. Talabalarning bilim darajasi va tuzilmasini baholash kvalimetrik yondashuv
asosida amalga oshirilishi mumkin va quyidagi ierarxiya asosida nazarda tutiladi:

1. Minimal daraja — fan asoslarini tushunish uchun zarur bo‘lgan bazaviy bilimlar
mavjudligi;

2. Tipik bazaviy bilimlar darajasi — o‘quv dasturida nazarda tutilgan bilimlar;

3. Dasturiy bilimlar darajasi — tipik bilimlardan tashgaridagi bilimlar;

4. Dastur talablaridan yuqori bilim darajasi — o‘quv dasturi talablaridan yugori bo‘lgan
bilimlar. [Biggs]

Ko‘nikmalar tizimida ham ierarxik darajalar ajratib ko‘rsatiladi:

1. Elementar-bazaviy — muayyan bir harakatni takrorlashga asoslangan ko‘nikmalar;

2. Algoritmik — tipik masalalarni yechish algoritmlarini ishonchli go‘llashni talab
giluvchi ko‘nikmalar;

3. Analitik — ilgari o°zlashtirilgan harakatlarni tahlil gilish va ongli qo*‘llashga asoslangan
ko‘nikmalar;

4. Ko‘p funksiyali — turli harakatlarni kombinatsiyalash orqali turli masalalarni yechishga
imkon beruvchi ko‘nikmalar;

5. Kreativ — evristik yondashuvlarga asoslangan va nostandart masalalarni yechishga
garatilgan ko‘nikmalar. [bloom, wiggins]

Shunday qilib, talabalar bilim va ko‘nikma darajasi o‘zlarining shaxsiy harakatlari va
gobiliyatlariga bog‘liq bo‘ladi, bilim tuzilmasi esa o‘quv jarayonini tashkil etish ta’siri ostida
shakllanadi. “Muhandislik grafikasi” fanining o‘ziga xosligi shundaki, u grafik obrazlar bilan
ishlash, shuningdek, fazoviy tafakkur va tasavvurni rivojlantirishni talab giladi. Bu fazoviy
tafakkur va tasavvur ba’zan tug‘ma, ba’zan esa orttirilgan xususiyat bo‘lib, har doim umumiy
akademik tayyorgarlik bilan bog‘liq bo‘lavermaydi.

Ushbu fanning o‘ziga xosligini hisobga olgan holda, talabalarning bilim darajasi va
tuzilmasini baholashda topshiriglarni murakkablik va giyinchilik darajasiga ko‘ra tasniflashni
inobatga olish zarur. Murakkablik topshirigni bajarish uchun zarur bo‘lgan agliy operatsiyalar soni
bilan belgilanadi, giyinchilik esa topshirigni yechishga sarflanadigan vaqt bilan aniglanadi.

IImiy adabiyotlarda murakkablik va qiyinchilik topshirigni bajarish uchun zarur bo‘lgan
konseptlar soni hamda uning qaysi turdagi tafakkurga yo‘naltirilganligi bilan bog‘lanadi. Ushbu
kontekstda konsept — bu mantiqiy xulosalash vositasi (formula, qoida, goidalar majmuasi va
hokazo) bo‘lib, to‘g‘ri yechimga yaqinlashishga yordam beradi. [/Ie boro]

Muhandislik grafikasi bo‘yicha topshiriglarni zarur bilim darajasiga garab murakkablik
darajasi bo‘yicha to‘rt guruhga ajratish mumkin:

1-daraja — bitta to“g‘ri javobni tanlashni talab giluvchi topshiriglar, odatda 1-2 konceptni
go‘llash bilan bajariladi. Bunday topshiriglarni bajarish uchun terminlar, ta’riflar va nomlarni
bilish yetarli.

2-daraja — o‘zlashtirilgan bilimlarni tipik vaziyatlarda qo‘llashni talab qiluvchi
topshiriglar, jumladan bir nechta konseptlardan foydalanib grafik elementlarni takrorlash.
Tafakkur kon’yunktiv va dis’yunktiv mantiqiy konstruksiyalarga asoslanadi.



3-daraja — murakkablashtirilgan tipik sharoitlarda masalalarni yechishni oz ichiga oladi,
bunda bir nechta konseptlarni birlashtirib, ularni kompleks tarzda go‘llash talab etiladi. Tafakkur
assotsiatsiya, tasniflash va sabab-oqgibat munosabatlarini qurish jarayonlariga bog*lig.

4-daraja — ilgari tanish bo‘lmagan, nostandart vaziyatlarda bilim va ko‘nikmalardan
foydalanishni talab giladi. Bunday topshiriglar murakkab konsept kombinatsiyalari, deduktiv va
induktiv xulosalar, analogiyalar yaratish va xulosalar chigarishni talab giladi. [Kyukaposa]

Masalan, A va B topshiriglari ikkinchi murakkablik darajasiga kiradi, chunki ular
burchaklar va yoylar tutashmasi qoidalarini bilishni talab giladi. Birog, B topshirig‘i yanada
harakat talab giluvchi hisoblanadi, chunki uni bajarish ko‘proq vaqt oladi — bir xil turdagi
aylanalarni chizish bo‘yicha bir necha marta bajariladigan operatsiyalarni bajarish zarur.

1-rasm. Ikkinchi darajadagi topshiriq

Yugorida keltirilgan misollar asosida murakkablik va qiyinchilikning migdoriy
ko‘rsatkichini quyidagi formula bo‘yicha aniglaymiz:

Bir xil turdagi operatsiyalar soni — 6

Umumiy grafik konstruksiyalar soni — 45

Shunday qilib, ushbu misol uchun migdoriy ko‘rsatkich jami =6 + 45 =51

Ikkinchi misol uchun migdoriy ko‘rsatkich bir xil turdagi operatsiyalar sonining 4 taga
oshishi va umumiy grafik konstruksiyalar sonining 4 taga oshishi hisobiga ortadi.

Shunday gilib, ushbu misol uchun migdoriy ko‘rsatkich = 55.

Muhandislik grafikasi topshiriglarining murakkablik va giyinchilik ko ‘rsatkichini quyidagi
formula bo‘yicha aniglaymiz.

Cl=ax+y+z

Bu yerda

Cl- murakkablik darajasi (complexity level)

X — konseptlar soni

y — bir hil bajariladigan operatsiyalar soni

z - grafik chizmalarning umumiy soni = DI

Murakkablik indeksi (complexity index) Cl= ax+y

Qiyinchilik indeksi index) DI=z

Quyida “Muhandislik grafikasi” fani uchun mualliflar versiyasiga ko‘ra turli konseptlarga
mos a koeffitsiyentlari keltirilgan:

a = 1: chizma tayyorlash, o‘Ichovlarni go‘llash qoidalari, kompozitsiya goidalari.

a = 2: oddiy geometrik figuralar va ularning ikki yoki undan kam elementli
kombinatsiyalarini qurish, kesimlar va bo‘limlarni qurish.

a = 3: murakkab kesimlarni qurish, kombinatsiyalangan kesimlar, teshiklar, pazlar,
girralarga ega detalalarni chizish.

a = 4: aksonometrik va izometrik proyeksiyalar. Detallarni 3D fazoda tasvirlash, turli
elementlar va ularning tugunlarining aksonometrik proyeksiyalarini qurish.



a = 5: murakkab pozitsion chizmalar va masshtablash. Montaj chizmalarini tayyorlash, xar
hil masshtablash turlaridan foydalanish.

a = 6: mexanik detallarga va standart elementlarga ishlov berish. Rezbalar, val, shponkali
birikmalar, tishli g‘ildiraklar, podshipniklar va boshga standart detallarning tasvirini chizish.

a = 7: kompleks loyihalarni bajarish, ragamli vositalar bilan integratsiya qilish. Katta
montaj chizmalarini mustaqil yaratish, CAD dasturlaridan foydalanish, tayyor loyihalarni tahlil
qilish, konstruktorlik vazifalari uchun ish hujjatlarini tayyorlash.

Bir xil turdagi operatsiyalar (y) quyidagilarni o‘z ichiga oladi: to‘g‘ri chiziglar, yoylar yoki
aylanalarni chizish, chiziglarni chizig- nugta va chiziq uslubida chizish, kesim va bo‘limlarda
chiziglashni go‘llash, o‘q belgilari go‘yish.

2-rasm: Vizual tasvir bo‘yicha ko‘rinishlarni qurish.

Buning uchun ikki konsept kerak: chizma tayyorlashni bilish (a=1) va ko‘rinishlarni qurish
(a=2).

Bunda Cl=ax+y+z=(2+1)*2+2+34=42; Cl= ax+y=(2+1)*2+2=8;
DI= 34

3-rasm: Berilgan frontal, gorizontal va profil kesimlarga asoslanib predmetning
ko‘rinishlarini tiklash.
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Buning uchun uchta konsept kerak: ko‘rinishlarni qurish (a = 2), kesimlarni bajarish (a =
3), chizma tayyorlashni bilish (a = 1).
Bunda Cl=ax+y+z=(2+3+1)*3+6+62=86; Cl= ax+y=(2+3+1)*3+6=24
DI= 62
4-rasm: Vizual tasvirga asoslanib shaftning kesimlarini qurish.

Buning uchun to‘rt konsept kerak: chizma tayyorlashni bilish (a=1), kesimlar va
bo‘limlarni qurish (a=2), teshikli detallarga ishlov berish (a=3), val tasvirlarini chizish (a=6).



Bunda Cl=ax+y+z=(1+2+3+6)*4+6+85=139; Cl= ax+y=48+6=54; DI=85
5-rasm: Montaj chizmasini detallashni bajarish.

@}

Buning uchun beshta konsept kerak: chizma tayyorlash, o‘lchov qo‘yish gqoidalari,
kompozitsiya qoidalari (a=1), oddiy geometrik figuralar va ularning kombinatsiyalarini qurish,
kesimlar va bo‘limlar (a=2), murakkab kesimlar, kombinatsiyalangan kesimlar, teshikli, yivli va
girrali detallarga ishlov berish (a=3), murakkab pozitsion chizmalar va masshtablash, montaj
chizmalarini tayyorlash, turli masshtablash turlaridan foydalanish (a=5), mexanik detallarga va
standart elementlarga ishlov berish, rezbalar va val tasvirlarini chizish (a=6).

Bunda Cl=ax+y+z=(1+2+3+5+6)*5+4+90=179; Cl= ax+y=85+4=89; DI=90

Xulosa. Yuqorida taklif gilingan metodika har bir muhandislik grafikasi topshiriglarini
miqdoriy baholash imkonini beradi, bu esa oz navbatida topshiriglarni murakkablik va giyinchilik
darajasiga ko‘ra tasniflash imkonini yaratadi. Bunday tasniflash talabalar bilimlari, ko‘nikmalari
va malakalarini differentsiyalangan tarzda baholash uchun asos yaratadi, natijada o‘quv
jarayonining samaradorligini oshiradi
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NCITOJb30BAHUE METOAOB HCKYCCTBEHHOI'O
HUHTEJUIEKTA JUIA ONTUMHU3ALIUA
BOJIOINOJIb30BAHUSA B CEJIBCKOM XO3SIMCTBE
KAPAKAJIITAKCTAHA

AxunuszoBa Mexpu6an Koiinibioaesnal, Bakuposa Muiinprya Bekmypsa Kuzn?
LnoxTop dunocopuu (PhD) 1o cenbckoXo3siiCTBEHHEIM HayKaM, aCCHCTEHT
Kapakaimakckuii MHCTUTYT CEIBbCKOIO XO341CTBA U arpOTEXHOJIOT U,
2CTygeHT 2 Kypca 10 CrenuanbHoCTH "Arponomus”
https://doi.org/10.5281/zenodo.18254885

Annomauun. B ycnosusx ocmpulx npobiem 8000NONb306aHUS U 0e2padayuu 800HbIX
pecypcos 6 Kapaxarnakcmane cospemeHHble YUPPOBble MEXHON0UU, BKIOUAS Memoobl
uckyccmeennoeo unmennekma (MH), mocym cywecmeenHo nosvicums 3¢hghekmusHocmy
OpOUWIeHUsl, CHU3UMb NOMepU 00bl U YEeIUUUMb NPOOYKMUBHOCTb CelbCKOXO3SAUCMBEHHBIX
Kyiemyp. B cmamve paccmampusaromcsi nooxoovl npumeHeHus MAWUHHO20 O00yYeHus,
CNYMHUKOBO20 MOHUMOPUHeA U MAMEMAMUYECKO20 MOOeIUposanus Ol  ONMUMUIAYUU
B000NONL306AHUSI HA NpUMeEpe 3EPHOBbIX U XJIONKOBbIX X03alcme pecuoHa. Illpusoosmcs
pe3yIbmamsl MOOIUPOBAHUsL, OEMOHCMPUPYIOWUE CHUNCEHUE Pacxo0d 800bl NPU COXPAHEHUU
UNU NOBBIUUEHUU YPONCALIHOCTIL.

Knrwouesvte cnosa: uckyccmseennwlil uHmeniekn, 6000N01b308aHUE, CENbCKOE XO35AUCMBO,
opowenue, Kapaxannaxcman, mawunnoe ooyyenue, OUCMaHyuOHHOe 30HOUPOBAHUe.

BBenenue

Kapakanmakcran — cyxoil peruoH lleHTpanbHON A3WH, XapaKTEPU3YIOUIUKCS OCTPHIM
neGuuuUTOM MpecHON BOABl M 3HAYUTENBHBIMH HOTEPSIMU IPU TPAAULUOHHBIX METOAAX
OpOLIEHHUS.

O¢ddexTrBHOE ympaBiIeHUE BOJHBIMH PECYpCaMH CTAHOBUTCS KIIOUEBBIM (DaKTOPOM
YCTOMUMBOTO Ppa3BUTUS CEIbCKOTO XO3sicTBa. TpaiuIMOHHBIE METOAbl ONTHUMH3ALUU
(TMApOTEeXHUYECKHUE COOPY)KEHUs, IJIaHbl POTALMK) YK€ MPAKTHUUECKH HCYEpHaad MOTEHIHAI,
TOrJa Kak LHU(POBbIE TEXHOJOTHH, OCOOEHHO UCKyccTBeHHbIH uHTeiuiekT (MU), oTkpsiBaroT
HOBBIE BO3MOXKHOCTH JIJIs1 aJAalITUBHOTO YIIPaBJIEHUS! BOJHBIMHU PECYpCaMH.

Heas wucciaenoBanumss — paspaboraTb M OLEHUTh MeTonsl MM g mnoBblmieHus
3pPEeKTUBHOCTH BOJOIOJIB30BaHUS B CEJIILCKOM X03siicTBe KapakanmakcraHa, ¢ akLEHTOM Ha
CHMPKEHHE pacxo/ia BOAbI U NOBBIILIEHUE TPOAYKTUBHOCTH.

WU u MammHHOE 00y4eHrEe aKTUBHO IPUMEHSIIOTCS B arpOTEXHOJIOTHSX:

OmnpezeneHre ONTUMAIBHOTO PEeXXUMa OPOLISHHUS Yepe3 METO/Ibl PErPECCHH U HEHPOHHbBIE
CeTH MO JJAHHBIM OYBEHHOM BJIaT ¥ KIIMMATHYECKUM MapaMeTpaM.

[Iporuo3upoBanue NOTpedICHHUS BOJIBI KYIbTYpaMU Ha OCHOBE MCTOPUYECKUX JTAHHBIX U
JIMCTAaHIIMOHHOTO 30HIUpoBaHus (criekTpanbHble nHaekcsl NDVI, EVI u ap.).

Vmubie cuctembl KOHTPOItst (10T-gaTtunku, OECIUIOTHUKHI) 715l MOHUTOPUHTA BIaXKHOCTH
U pOCTa PACTEeHUN B PEXKUME PEATbHOTO BPEMEHH. DTH MOAXOIbI YK€ MOKa3aJid SKOHOMHIO BOJbI
10 30-50% B OTIeNbHBIX arpo3KcIepuMeHTax 0e3 CyIeCTBEHHON MOTepu YpOsKalHOCTH.



— 000CHOBaHME IPUMEHEHHUSI METOI0B MCKYCCTBEHHOTO MHTEIJICKTA JJISi ONTHMH3ALUN
BO/JIOIIOJIB30BAHUS B CENbCKOM X03siicTBe KapakannakcraHa.

3aia4uu UcCaeI0BaHus:

aHaJu3 Ipo0JIeM BOIOMOIB30BAaHMS B arpapHOM CEKTOPE PETHOHA;

pacCMOTpPEHUE COBPEMEHHBIX METOJOB HCKYCCTBEHHOI'O MHTEJUIEKTa B CEJIBCKOM
XO3SIHCTBE;

OTpeJiesieHue NepCIeKTUB ncroiib3oBanus MW aiis ontumMuzanum nporeccoB OpoIIeHNUS;

OIICHKA OXKHU/IAEMBIX SKOJIOTUYECKUX U IKOHOMHUYECKHX () (HEeKTOoB.

MarepuaJjbl 1 MeTOABI

B uccnenoBaHuMM HCIOJIB30BaHBI METOJBl CHUCTEMHOTO aHaiu3a, 0030p Hay4HbIX
HMCTOYHUKOB M 0000IeHHEe NpaKkTHUyecKkoro ombiTa npuMmenenus MU B arpapHoM cekrtope.
PaccmaTpuBaroTcsi anropuTMbl MallMHHOTO OOy4Y€HUS, HEHPOHHBIE CETH M MHTEJUIEKTyaJlbHbIE
CHCTEMBI TIOJJICPKKH TPHHATUS pemeHuid. MHpopMaloHHONH 0a301 IMOCITYXHIN JaHHbIE
METEOPOJIOTUYECKUX HAOIIOICHUI 1 arpapHOM CTaTUCTHKH.

Hcxoanbie 1aHHbIE

Merteopoiiornyeckue (Temmneparypa, 0CaJKu, BIaXXHOCTh) — €XKEIHEBHbIE U3MEPEHUS 32
10 ner.

JlaHHBIE TOYBEHHOM BJIarM U COCTaBa — CTAaIlIOHAPHbIE TTOYBEHHbIE JATYMKU U MPOOBHI.

CrnyTHUKOBBIE CHHUMKH (OomTHYeckne W uH(pakpacHsie) — paspemienue 10-30 w,
nepuoANIHOCTh 5—10 mHEi.

ATrpOHOMHYECKHE TaHHBIE TI0 KYJIbTypaM — LUKII POCTa, yPOKANHOCTh, HOPMBI [TOJIMBA.

Monpean A

I'pagueHTHBIH OYCTHHT M CJOY4YalHBIH JieC — I MPOTHO3UPOBAHMS MOTPEOHOCTH B
BO/JIE Ha OCHOBE MYJIbTUBAPHAHTHBIX (PaKTOPOB.

Heiiponnbie cetu (LSTM) — nis BpeMEHHBIX PSAIOB KIMMATHUYECKUX W TTOYBEHHBIX
JTAHHBIX.
I'ny0okoe o0yuenume Ha cnyTHUKOBBIX JaHHbIX (CNN) — nmns kapTtupoBaHusl 30H

cTpecca pacTeHH.

Aaroputm ontumu3amuu: Ha ocHOBe mporHo3oB moTpeGHOCTH B BoJe (OpPMHUPYETCS
IUIaH TIOJIUBA C YYETOM: JOCTYMHOCTH BOJBI (MCTOYHMKH, JIMMHTBHI), LEJEBBIX IMOKa3aTese
YpOKaHOCTH,
MUHUMM3ALKUM TOTeph (YIpPaBICHHE BPEMEHEM OpOILEHUS, HPOIMYCKHOH CIIOCOOHOCTBIO
KaHaJOB).

LeneBas ¢pyHKLus:

F=o-Y-p-W
rae Y — ypoxaitHocts, W — pacxon Bojibl, a,f — KO3 PULIHEHTH! Ba)KHOCTH.

Pe3yabTaTsl M 00Ccy:KIeHHE

AHanu3 nokasall, YTO MCIOJIb30BaHUE METOJIOB UCKYCCTBEHHOIO MHTEIUIEKTa MO3BOJISET
MOBBICUTh TOYHOCTh HPOTHO3MPOBAHHUS BOJIOTIOTPEOHOCTH CEIIbCKOXO3SHCTBEHHBIX KYJIbTYp U
ONTUMHU3UPOBATh PEKUMBI OpoIIeHUs. IHTeNIeKTyalbHbIe MOAETH YUYUTHIBAIOT KIMMaTHUECKHUE,
MIOYBEHHBIE U arpoTEXHUYECKUE IapaMeTpbl, YTO CIIOCOOCTBYET CHM)KEHHIO HOTEPb BOJBI U
MOBBIIIEHUIO 3(P(PEKTUBHOCTH arpapHOro Mpou3BOACTBa B ycioBusax Kapakanmnakcrana.

IloBbIIeHMe TOYHOCTH MPOrHO3a: MoJienn MalTMHHOTO 00YYeHHsI MTOKA3all BBICOKHE
3HaueHus kod(pduImenTa qerepmuHanuu R:
I'paAueHTHBIN OyCTHHT 17151 HOoTpeOHOCTH B opouiennn — 0,85;
LSTM pist nuHaMmuku Biaaxaocta — 0,82.



3T0 MO3BOJIAET HOTEHIMATBHO TPOTHO3UPOBATH MOTPEOHOCTH B Bojie 3a 7—14 nHeilt Briepén
C IPUEMIIEMOU TOYHOCTHIO.

OnTuMuzanms pacxoaa Boabl: Cumynsanuu BHeapenus N -muianoB noiuBa nokasaiu:
CHIDKEHHE pacxojia Boibl Ha 20—35% 1o cpaBHEHUIO ¢ KOHTPOJIEM; COXPAHEHUE WM NOBBILICHUE
ypoxaitHocTu Ha 5—12% B 3aBUCUMOCTH OT KYJIbTYPBI.

I'eonmpocTpaHcTBeHHOE KAPTHPOBaHHE

Knaccu¢ukanus CIiyTHUKOBBIX CHHMKOB BBISBIISICT 30HBI Je(UIMTA BIard Ha PaHHUX
CTa/IUsAX, YTO MO3BOJISET JOKAJIM30BATh TOUEYHbIE KOPPEKTUPOBKU B OPOIIEHHH.

BrIBOIBI

[Tosmydyennsie  pe3yapTarhl MNOATBEpPAKIAOT moTeHmman MWW ang  yctoldmBOTO
BOJI0110J1b30BaHMsl. OCHOBHBIE MPEUMYIIIECTBA: aAANITUBHOCTD K U3MEHSIOIUMCS KIIMMaTHYECKUM
YCIIOBUSIM, MCIIOJb30BaHUE MPOCTPAHCTBEHHBIX JAHHBIX U MCTOPUU HAOIIOJAECHMH, CHIKEHUE
AKCIUTYaTaIl[MOHHBIX 3aTpaT (MEHEE YacThle PYYHbIE U3MEPEHMUS).

OrpanudeHus: He0OXOAUMOCTb B MH(PACTPYKTYPE JATUYMKOB U CITYTHUKOBBIX JaHHBIX,
MOTPeOHOCTh B KBATU(UIMPOBAHHBIX Kaapax UIsi MHTEPIPETalUd MOJAENEH, PUCK yXYyIICHUS
KAaueCTBAa JIaHHBIX IIPU MPOIYCKaX U IyMe.

[IppuMeHeHne METOJOB HMCKYCCTBEHHOIO WHTEIUIEKTa B CHUCTEME BOJOIOJIb30BAHUS
CEeNbCKOTO X03diicTBa Kapakanmakcrana sSBIseTCs NEPCIEKTUBHBIM HAIPABIEHUEM YCTOMYHUBOTO
pa3BUTUs peruoHa. VIHTeNeKkTyaJbHblE TEXHOJOTMU YIPABICHHWS BOJHBIMH pPECYpPCAMH
MO3BOJISIFOT TMOBBICUTH 3()(PEKTUBHOCTH OPOUIEHHS W CHU3UTHh HETATUBHBIE SKOJOTHYECKHE
MOCJEICTBUS.

MeTonpl  MCKYCCTBEHHOTO  HMHTEJUIEKTa  CHOCOOHBI  CYIIECTBEHHO  IOBBICHUTH
3¢ ()EeKTHUBHOCTh BOJIOTIONB30BaHUS B CEIbCKOM xo3siicTBe Kapakammakcrana, obecrieunBas:
TOYHOE MPOTHO3UPOBAHUE MOTPEOHOCTH B OPOIIEHHUH; aJANTUBHBIE CTPATETUU paclpeaeieHUs
BO/IbI;

SKOHOMHUIO pecypca IPU COXPaHEHUU MPOTYKTUBHOCTH.

Buenpenne HWHU-cucrem TpebyeT MEKIMCHUIUIMHAPDHONW WHTETpAIMd arpoOHOMMH,
TUAPOJIOTUN U UHPOPMAIIMOHHBIX TEXHOJIOTUH.

IlepcnekTUBBI JaJbHEHIINX HCCJIAe0BAHMIA: pa3paboTKa THOPHIHBIX MOJEIEH C
y4€TOM KIIMMATHYECKUX U3MEHEHUI; UHTErpalus OJIOKUEHH-TEXHOIOTHIA 17151 TPO3PAaYHOro yyeTa
pacxo/a BOJbI; MacITaOMPOBAHKE CUCTEM HA PErMOHAIBHYIO IUIAT(HOPMY HPUHATHS PElIeHUi;
pa3paboTKa MOOMIIBHBIX ITPUJIOKEHUN JJIs1 arpOHOMOB U (hepMepOB.
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BO‘LAJAK O‘QITUVCHILARNI TAYYORLASHDA
MATEMATIKA FANI VA UNI O‘QITISH METODIKASI
KURSLARINI INTEGRATSIYALASH DARS TAJRIBASI

Aminova Shoira Yuldashevna
244- maktab matematika fani o‘qituvchisi, Toshkent, O‘zbekiston
https://doi.org/10.5281/zenodo.18346594

Annotatsiya. Ushbu maqolada bo ‘lajak o ‘qituvchilarning dars tajribasi, xususan, ularning
matematika fani va uni o ‘qitish metodikasi kurslarini integratsiyalashuviga alohida e’tibor
garatilgan. Tadgigotning magsadi ushbu integratsiya ularning sinf sharoitida matematikani
samarali o ‘qitishga tayyorgarligiga qanday ta’sir ko ‘rsatishini har tomonlama tushunishdir.
Kengaytirilgan sinf tajribasini o ‘rganish orqali tadqiqot nazariy bilimlarni real o ‘qitish amaliyoti
bilan uyg ‘unlashtirishning natijalarini chuqurroq tushunishga intiladi.

Kalit so‘zlar: sinf tajribasi, integratsiya, matematika, matematika o ‘qitish metodikasi,
amaliyotchi o ‘qituvchilar, treninglar.

Annotation. This article focuses on the classroom experiences of prospective teachers,
specifically the integration of their mathematics and teaching methods courses. The purpose of the
study is to comprehensively understand how this integration affects their preparation to teach
mathematics effectively in the classroom. By examining extended classroom experiences, the study
seeks to gain a deeper understanding of the outcomes of integrating theoretical knowledge with real-
world teaching practices.

Keywords: classroom experience, integration, mathematics, mathematics teaching
methodology, practicing teachers, training

Bo‘lajak amaliyotchi o‘qituvchilarni tayyorlash ta’limning muhim jihati bo‘lib, u
o‘quvchilarga turli fanlarning nozik jihatlarini o‘rgatadigan keyingi avlod o‘qituvchilarini
shakllantiradi. Matematika ta’limi sohasida matematika va matematika o‘qitish metodikasi
kurslarining integratsiyasi o‘qituvchilarni dars jarayonida yuzaga kelishi mumkin bo‘lgan
muammolarga tayyorlashning kuchli usuli sifatida e’tirof etiladi. Ushbu maqolada bunday
integratsiyaning amaliyotchi o‘qituvchilarning sinf tajribasiga ta’siri o‘rganiladi, qo‘llaniladigan
usullar ko‘rib chiqiladi, natijalar taqdim etiladi va ushbu ta’lim strategiyasining samaradorligini
yoritish uchun munozaralar o‘tkaziladi. Matematika o‘qituvchilarini tayyorlashda matematik
mazmun va pedagogik bilimlarning mustahkam bo‘lishi talab etiladi. An’anaga ko‘ra, bu
yo ‘nalishlar alohida kurslarda o‘qitiladi, bu esa nazariya va amaliyot o‘rtasida uzilishni keltirib
chigarishi mumkin. Ushbu tadqiqot integratsiyalashgan yondashuvning ta’sirini o°‘rganadi,
bunda amaliyotchi o‘qituvchilar bir xil sinf sharoitida matematika va tegishli o‘qitish
metodikalarini bir vaqtning o°zida o‘rganadilar.

Tadqiqot an’anaviy matematika kurslarini o‘qitish metodologiyasiga bag‘ishlangan
modullar bilan uzviy bog‘lagan maxsus o‘quv dasturidan o‘tayotgan bo‘lajak o‘qituvchilar
guruhiga qaratildi. Dastur nazariy matematik bilimlar va ularni sinfda amaliyotda qo‘llash
o‘rtasidagi tafovutni bartaraf etishga qaratilgan edi. Ma’lumotlarni yig‘ish usullari o‘quv yili
davomida ishtirokchilarning kuzatuvlari, so‘rovlar hamda talabalar va o‘qituvchilar bilan
suhbatlarni 0°z ichiga oldi. Tadqgiqotda sohaga oid bilim (masalan, algebra, matematik hisob) va
tegishli pedagogika kurslari (masalan, muammolarni hal qilish strategiyalari, baholash



usullari)ni gamrab olgan bir yillik dasturda qatnashgan 50 nafar amaliyotchi o‘qituvchi ishtirok
etdi. Ma’lumotlar bir nechta usullar orqali to‘plandi, jumladan:

Dastur boshlanishi va yakunidan keyingi so‘rovlar: ishtirokchilar tomonidan o°z
matematik sohaga oid bilimlari, pedagogik professionalizmi va samaradorligidagi o‘zgarishlarni
baholash.

Sinf kuzatuvlari: amaliyotchining sohaga oid bilimi va pedagogik mahoratini
uyg‘unlashtira olishini, uning darsni rejalashtirishi, sinfdagi interfaol muloqotni tashkil etish va
boshqarishi hamda o‘quvchilarning faolligini ta’minlashi orqali tahlil qilish.

Fokus-guruh suhbatlar: amaliyot afzalliklari, undagi qiyinchiliklar va umumiy ta’lim
tajribasi haqida sifatli ma’lumotlar to“plandi.

Matematika fani va uni o‘qitish metodikasi kurslarini integratsiyalash natijasida bir qator
diggatga sazovor natijalarga erishildi. Birinchidan, ishtirokchilar matematik nazariyalarni real
hayot bilan bog‘lagan holda mavzuni chuqurroq tushunishlarini namoyish etdilar. Ikkinchidan,
pedagogik mahoratning sezilarli darajada yaxshilanishi kuzatildi, amaliyotchi o‘qituvchilar
samarali o‘qitish strategiyalari to‘plamini o‘zlashtirdilar. So‘rovlar turli xil ta’lim uslublarini
boshqarishga va turli xil sinf dinamikasiga moslashishga bo‘lgan ishonchning oshganligini
ko‘rsatdi. Dars jarayonidagi kuzatuvlar shuni ko‘rsatdiki, o‘quv muhitidagi ijobiy siljish
o‘quvchilarning faolligi va ishtirokining oshishi bilan tavsiflanadi. Amaliyotchi o‘qituvchilar
interfaol muloqot, guruh muhokamasi va matematik tushunchalarni hayotda qo‘llash kabi
innovatsion o‘qitish usullarini qo‘llashlari kuzatildi. Bu integratsiya nafaqat ishtirokchilarning
mazmunli bilimlarini oshirdi, balki ularni yanada dinamik va inklyuziv ta’lim mubhitini yaratish
vositalari bilan ta’minladi. Natijalar integratsiyalashgan yondashuvning bir gator ijobiy
natijalarini ko ‘rsatdi:

Kontetnt mazmunni chuqurroq tushunish: O‘quvchilar matematik tushunchalar va
ularning amalda qo‘llanilishi o‘rtasidagi bog‘liglikni yaxshiroq tushunganligini namoyish
etdilar.

Pedagogik mahoratni oshirish: amaliyotchi o‘qituvchilar yanada samarali dars rejalarini
ishlab chiqdilar, turli xil o‘qitish strategiyalarini qo‘lladilar va baholashda yuqori mahoratni
namoyish etdilar.

O‘z samaradorligini oshirish: o‘quvchilar matematikani yanada samarali va qiziqarli
tarzda o‘qitilishi mumkinligiga ishonchlari ortganini bildirdilar. O‘quvchilar faolligining
oshishi: dars jarayonidagi kuzatuvlar o‘quvchilarning faolligi, muammolarni faol hal qilishi va
ularning matematikaga nisbatan ijobiy munosabatining oshishini ko‘rsatdi. Biroq, tadqiqot
jarayondagi ba’zi qiyinchiliklarni ham aniqladi: Integratsiya bilan bog‘liq dastlabki
noqulayliklar: Ba’zi o‘quvchilar jarayon boshida qo‘shma o‘quv dasturining intensivligiga
moslashishda giyinchilikka duch kelishdi.

Mustahkam matematik asoslarga bo‘lgan talab: Pedagogik mahoratni ilg‘or sohaga oid
bilim bilan uyg‘unlashtirish mustahkam bilimlarni talab qildi. Doimiy qo‘llab-quvvatlashga
ehtiyoj: Soha va pedagogika o‘qituvchilari o‘rtasidagi samarali hamkorlik uzluksiz integratsiya
uchun juda muhim bo‘ldi

[jobiy natijalar matematika fani va matematika o‘qitish metodikasi kurslarini
integratsiyalash o‘qituvchilarni tayyorlashda kuchli yondashuv ekanligini ko‘rsatadi. Nazariy
bilimlarni o‘qitish strategiyalari bilan birlashtirish orqali amaliyotchi o‘qituvchilar sinfda dars
jarayonidagi murakkabliklarni boshqarishga yaxshiroq tayyorlanadilar. An’anaviy matematika
darslariga pedagogik mazmundagi bilimlarning kiritilishi o‘qituvchilarning nafaqat o‘quv fanini
o‘zlashtirishini, balki uni turli darajadagi qobiliyatga ega ta’lim oluvchilarga samarali



yetkazilishini ham ta’minlaydi. Bundan tashqari, integratsion yondashuv ta’lim haqida yaxlit
tasavvurni shakllantiradi, fan bo‘yicha bilimlar va o‘qitish usullarining o‘zaro bog‘ligligini
ta’kidlaydi. Bu o‘zaro bog‘liqlik pedagoglar uchun o‘quvchilarning bir-biridan faqr giluvchi
ehtiyojlariga moslashish va yanada inklyuziv ta’lim mubhitini ta’minlashda duch keladigan
muammolarni hal qilishda muhim ahamiyatga ega ekanligi aniglandi. Natijalar shuni
ko‘rsatadiki, matematika fani va uni o°qitish metodikasiga kompleks yondashuv
amaliyotchilarni tayyorlashda ko‘plab afzalliklarga ega. Nazariya va amaliyot o‘rtasidagi
tafovutni bartaraf etish orqali talabalar ham mazmunni, ham samarali o‘qitish strategiyalarini
chuqurroq tushunadilar. Bu, 0‘z navbatida, 0‘z-o‘zidan samaradorlikning oshishiga va ehtimol,
matematika darslariningn yanada qizigarli va samarali bo‘lishiga olib keladi. Qiyinchiliklar
mavjud bo‘lsa-da, integratsiyalashgan dasturlarni doimiy qo‘llab-quvvatlash va takomillashtirish
yuqori malakali va o‘ziga ishongan matematika o‘qituvchilarini tayyorlash uchun ularning
salohiyatini maksimal darajada oshirishi mumkin.

Xulosa qilib aytganda, matematika fani va uni o‘qitish metodikasi kurslarining
integratsiyasi bo‘lajak amaliyotchi o‘qituvchilarni tayyorlashda transformatsion yondashuv
ekanligini isbotladi. Natijalar mazmunli bilimlarning oshganligini, pedagogik mahoratning
yaxshilanganligini va sinf tajribasiga ijobiy ta’sir ko‘rsatganligini ko‘rsatadi. Ta’lim
muassasalari o‘qituvchilarni tayyorlash dasturlarini moslashtirishda davom etar ekan, fan
mazmuni va o‘qitish metodologiyasining integratsiyasi bo‘lajak o‘qituvchilarni zamonaviy
sinflarning dinamik va Xilma-xil muhitida muvaffaqiyatga erishish uchun zarur bo‘lgan
ko‘nikma va bilimlar bilan ta’minlash vositasi sifatida qaralishi kerak. Fan va uni o‘qitish
metodikasini o‘qituvchilarni tayyorlash jarayonida integratsiyalash ularda matematik mavzu
bo‘yicha chuqur bilimga wga bo‘lish, samarali pedagogik mahorat va kuchli o‘z-o°zini
boshqarish qgobiliyatini shakllantirish uchun istigbolli yondashuv sifatida xizmat giladi.
Aniglangan muammolarni hal gilish va integratsiya modelini doimiy ravishda takomillashtirish
orqali o‘qituvchilarni tayyorlash dasturlari kelajak avlod uchun matematika ta’limini
yaxshilashga sezilarli hissa qo‘shishi mumkin.
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Annotatsiya. Mazkur maqgolada ingliz va goragalpoq tillari frazeologik tizimining milliy-
madaniy xususiyatlari qiyosiy jihatdan tahlil gilinadi. Tadgiqot “head” (ingliz tili) va “bas”
(goragalpoq tili) somatik komponentli frazeologik birliklar misolida olib borilib, ularning
lingvokulturologik va kognitiv xususiyatlari yoritiladi. Frazeologik konseptlarning shakllanishi,
olamning frazeologik manzarasi va tillararo semantik mutanosiblik masalalari zamonaviy
lingvistik yondashuvlar asosida tahlil etiladi. Tadgiqot natijalari frazeologizmlarning milliy
mentalitetni aks ettiruvchi kognitiv markerlar ekanini ko ‘rsatadi.

Kalit so‘zlar: frazeologiya, somatizm, frazeologik konsept, lingvokulturologiya, kognitiv
lingvistika, giyosiy tahlil, ingliz tili, goragalpoq tili.

Kirish. Zamonaviy tilshunoslikda tillarning milliy-madaniy xususiyatlarini qiyosiy
o‘rganish dolzarb ilmiy yo‘nalishlardan biri hisoblanadi. Aynigsa, frazeologik birliklar orqali
xalgning dunyoqarashi, mentaliteti va madaniy tajribasini tadqiq etish til va madaniyat o‘rtasidagi
uzviy bog‘liglikni ochib beradi. Frazeologizmlar xalqning tarixiy xotirasi, urf-odatlari va ijtimoiy
munosabatlarini o‘zida mujassam etgan lisoniy birliklar sifatida alohida ilmiy ahamiyatga ega.

Qarindosh bo‘lmagan ingliz va qoraqalpoq tillarining frazeologik tizimlarini giyosiy tahlil
qilish ushbu tillarda so‘zlashuvchi xalglarning olamni idrok etish usullaridagi umumiylik va
farglarni aniglash imkonini beradi. Xususan, somatik komponentli frazeologizmlar inson tanasi
orgali borligni konseptuallashtirish mexanizmlarini yoritishda muhim manba hisoblanadi.

Mavzuning o‘rganilish darajasi. Frazeologik birliklarning nazariy va amaliy jihatlari
V.V. Kunin, I.I. Chernisheva, N.D. Arutyunova, S.V. Burenkova kabi olimlar tomonidan keng
tadqiq etilgan. Somatik frazeologizmlarning semantik va stilistik xususiyatlari E.F. Arsenteva,
T.V. Baxvalova ishlarida yoritilgan. “Bosh” komponentli frazeologizmlar Sh.S. Xasanova, D.D.
Polatova va G.A. Allambergenova tomonidan qiyosiy aspektda o‘rganilgan.

Qoragalpoq tilshunosligida frazeologiya masalalari E. Berdimuratov, A. Davletov, A.
Bekbergenov, A. Pirniyazova tadqiqotlarida muhim o‘rin egallaydi. Shunga qaramay, ingliz va
goraqgalpoq tillaridagi somatik frazeologizmlarni kognitiv-lingvokulturologik yondashuv asosida
qiyosiy o‘rganish hanuz dolzarb bo‘lib qolmoqda.

Nazariy va metodologik asoslar. Tilshunoslikning hozirgi rivojlanish bosgichida
frazeologiyani lingvokulturologiya va kognitiv lingvistika aspektida tadqiq etish yangi girralarni
ochib bermoqda. Frazeologik birliklarning konseptual mustaqilligi ularni alohida “frazeologik
konsept” sifatida o‘rganish imkonini yaratdi. Badiiy asarlarda frazeologizmlar shunchaki badiiy
tasvir vositasi bo‘lib qolmay, balki konseptlarning lingvistik ob'ektivlashuv jarayonida hal
qiluvchi rol o‘ynaydi. Frazeologik konseptning asosi frazeologizm ma’nosining o‘zagini tashkil
etib, unda madaniy-mental va lisoniy birliklar uyg‘unligi alohida ahamiyat kasb etadi. Kognitiv
frazeologiyada “konsept” terminining qo‘llanilishi bo‘yicha turli ilmiy garashlar mavjud.



Xususan, Yu.S. Stepanov va S.G. Proskurinlar tayanch konseptlarning “xususiy qo‘llanilishi”ni
ta’kidlasalar, frazeologik konseptlarning asosiy parametri sifatida ularning tarixiy, vaqt (temporal)
va etnomadaniy xususiyatlarini ko‘rsatadilar. Natijada, kognitiv frazeologiyada konseptlarning
madaniy markerlik xususiyati hagidagi garashlar yanada chuqurlashdi. Frazeologik konseptning
madaniy komponentini turg‘un birikmalar, mifologemalar, rituallar va ma’naviy-madaniy
mazmunni jamlagan simvolik birikmalar tashkil etadi.

Ko‘pchilik tilshunoslar A.V. Vejbitskayaning frazeologik konseptlarni etnogafik fenomen
sifatida baholash haqidagi fikrlarini qo‘llab-quvvatlaydi. Uning fikricha, atrof-muhitning tildagi
ikkinchi darajali konseptuallashuvi aynan frazeologizmlar orqali namoyon bo‘ladi [4.416].
Kognitiv tizim — bu shaxsiy hayotiy tajriba, ya’ni insonning dunyoni anglash tajribasini
ifodalovchi bilimlar va fikrlar majmuidir. Dunyo manzarasini til orqali tasvirlashda ma’no va
mohiyat jihatidan konsept bilan uzviy bog‘liq bo‘lgan frazeologizmlarning xizmati beqiyosdir.
Frazeologizmlarda nafaqat insonlarning madaniy hayot tarzi, balki xalgning yaxlit milliy o‘ziga
xosligi aks etadi. Shu bois, tadgiqotchilar frazeologik konseptlarni o‘rganishda “olamning
frazeologik manzarasi” terminidan keng foydalanadilar. Frazeologik konseptlar dunyoning
manzarasini alohida gilib tasvirlashda, tanishtirishda iyerarxik va definitsion xizmat bajaradi..
Masalan, qoraqalpoq tilidagi “tilak” konseptining frazeologik manzarasi sifatida “basin tastan
bolsin” (umring uzoq bo‘lsin), “basin aman bolgay” (omon bo‘l) kabi iboralarni keltirish
mumkin[1.11]. Kognitiv frazeologiyaning tadgiqot ob'ekti kognitiv semantika, diskursologiya,
psixolingvistika va etnolingvistika kabi fanlar chorrahasida o‘rganilishi lozim. Bu borada olima
G. Smagulova frazeologizm pragmatikasining diskursiv tabiati, turg‘un birikmalarning
psixolingvistik xususiyatlari hamda ularning etnos hayoti va madaniyati bilan bog‘liqligini tahlil
qgilish zarurligini ta’kidlaydi.[6.2]

Ingliz tilining frazeologik fondini tadqiq gilishda keng qo‘llaniladigan metod - frazeologik
tahlil metodi bo‘lib, bunda ko ‘proq bir-biriga yaqin bo‘lgan tahlil usullari birgalikda qo‘llaniladi:
Frazeologik birlikni aniglash va frazeologik birlikni ta’riflash usullari. Bu metod "sinxron metod
asosidagi statistika va dinamika metodi tamoyillari asosida amalga oshiriladi, chunki ba’zi
hollarda tarixiy ma’lumotlarni qgamrab olish kerak bo‘lganda yoki chuqur tahlil qilish kerak
bo‘lgan hollarda qo‘llash imkonini beradi" [5.20].

Qoraqalpoq tilining frazeologik tizimini har tomonlama o‘rganish uning asosiy struktur-
semantik va stilistik tiplarini aniglashga, kelib chigishini bilishga imkoniyat beradi. Bu borada
doktorlik dissertatsiyasi bajarildi va monografik ish nashrdan chiqdi. [3.174]

Frazeologizmlar o‘zining grammatik, funksional, qurilish farqlari jihatidan turlicha,
semantik sifati jihatidan har xil bo‘lib keladi. Bu frazeologiyaning tadqiqot obyektini belgilashda
biroz giyinchiliklarni tug‘diradi.

Qoragqalpoq tilidagi frazeologizmlarning o°ziga xos bo‘lgan bir qator belgilarini professor
E.Berdimuratov ta’kidlaydi. U qoraqalpoq tilining frazeologizmlarining olti xil eng asosiy
belgilarini ajratib ko ‘rsatadi:

1. Tayyor leksik birlik sifatida mavjudligi.
2. Obrazli xarakterga egaligi.
Komponentlarning turg‘un joylashuvi.
Parchalash mumkin emasligi.
Yaxlit bitta sintaktik vazifani bajarishi.
So‘zma-so‘z tarjima qilib bo‘Imasligi.
Mamlakatimiz mustaqillikka erishib, jahon sivilizatsiyasiga integratsiyalashib borayotgan
hamda rivojlangan Yevropa davlatlari bilan siyosiy, iqtisodiy va madaniyatlararo alogalar jadal
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taraqqiy etayotgan hozirgi davrda qoraqalpoq tilini Yevropaning eng faol tillaridan biri bo‘lgan
ingliz tili bilan qiyosiy o‘rganish g‘oyatda muhim ahamiyat kasb etadi. Bunday qiyosiy-tipologik
tadgiqotlar nafagat tilshunoslik, balki madaniyatlararo mulogotni mustahkamlash uchun ham
poydevor bo‘lib xizmat qiladi.

So‘nggi yillarda qoraqalpoq va ingliz tillarini qiyosiy tahlil qilishga bag‘ishlangan qator
ilmiy ishlar e’lon qilindi (jumladan, G. Kdirboyeva, G. Usenova, R. Jumamuratova, R. Habipova,
A. Musayev, N. Jalg‘asov, A. Xudaybergenov, S. Saparov, S.Arzimbetova, H.Nurillayev va
boshqalar). Mazkur tadqiqotlarda ushbu ikki tilning o‘zaro alogalari va fargli jihatlari turlicha
yondashuvlar asosida yoritilgan.

“Head / bas” komponentli frazeologizmlarning qiyosiy tahlili. Har ikki tilda “bosh /
bas” somatizmi intellekt, hissiyot, boshqaruv va psixologik holatni ifodalashda markaziy semantik
vazifani bajaradi.

Intellekt va aqliy faoliyat. Ingliz tilidagi “a good head on one’s shoulders” frazeologizmi
insonning mulohazali va oqilona fikrlash qobiliyatini bildiradi. Qoraqalpoq tilidagi “bas1 isleydi”
iborasi ham agliy salohiyat va fikrlash faolligini ifodalab, mazkur konseptning universalligini
ko ‘rsatadi.

O‘zini nazorat qilish va hissiyotlar. Ingliz tilida “to lose one’s head” iborasi
hissiyotlarning aql ustidan ustun kelishini anglatadi. Qoraqalpoq tilidagi “basi aylamw”
frazeologizmi esa kognitiv va emotsional holatning begarorlashuvini ifodalaydi.

Rahbarlik va ijtimoiy magom. Ingliz tilidagi “head of the family” va qoraqalpoq tilidagi
“bas boliw” iboralari “bosh” konseptining yetakchilik va ijtimoiy ustunlik bilan bog‘ligligini
ko‘rsatadi.

Yashirin ma’no va munosabat. Ingliz tilidagi “over one’s head” iborasi bilim yoki tajriba
darajasidan yuqori murakkab holatni bildirsa, qoragalpoq tilidagi “basi gatiw” muammo ustida
haddan tashqari o‘ylash natijasida yuzaga keladigan psixologik holatni ifodalaydi.

Xulosa. Tadqiqot natijalari shuni ko‘rsatadiki, ingliz va qoraqalpoq tillaridagi “head / bas”
komponentli frazeologizmlar har ikki xalgning dunyoni tana a’zolari orqali konseptuallashtirishga
asoslangan umumiy kognitiv modelga ega ekanini namoyon etadi. Shu bilan birga, mazkur
frazeologizmlarda milliy mentalitet va madaniy tajribaga xos semantik farglar ham kuzatiladi.
Ushbu tadgigotning ilmiy yangiligi frazeologik birliklarni giyosiy-kognitiv va lingvokulturologik
aspektda tahlil gilish orqgali ularning madaniy markerlik funksiyasini ochib berishdan iborat.
Tadgigot natijalari tarjimashunoslik, giyosiy tilshunoslik va frazeografiya sohalarida amaliy
ahamiyatga ega.
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Abstract. Somatic idioms constitute an essential part of the phraseological system of any
language, reflecting both universal cognitive mechanisms and culture-specific conceptualizations.
Among somatic components, the lexeme head in English and bas in Karakalpak occupies a central
position, as it is closely associated with such abstract notions as intellect, leadership, control, and
emotional states. This paper aims to provide a structural and semantic classification of somatic
idioms in English and Karakalpak that contain the components head and bas. The research
employs descriptive, comparative, and semantic methods of analysis. The findings demonstrate
that while the structural models and semantic fields of the analyzed idioms show certain
similarities, they also reveal significant differences o6ycrosrennvie linguistic typology and
national-cultural background. The study contributes to the field of comparative phraseology and
may be applied in translation studies and foreign language teaching.

Keywords: somatic idioms, phraseology, head, bas, structural classification, semantic
classification, comparative linguistics

Phraseological units are considered essential tools for verbalizing human experience and
worldview in contemporary linguistics. Among them, somatic idioms hold a special place, as they
involve names of body parts and are inherently anthropocentric. Somatic idioms not only allow
researchers to identify universal cognitive patterns but also reveal culture-specific features
embedded in a language [Baker, 2011, p. 67].

The lexemes head in English and bas in Karakalpak are among the most productive somatic
elements in idiomatic constructions. Traditionally associated with intellect, reasoning, leadership,
and control, these elements are actively involved in idioms expressing both rational and emotional
aspects. Although interest in somatic phraseology is growing, comparative structural and semantic
studies of English and Karakalpak idioms containing these elements remain limited, which
highlights the relevance of the present research.

This study aims to classify somatic idioms containing head and bas at both structural and
semantic levels and to identify similarities and differences between these elements in English and
Karakalpak. The findings provide a foundation for further research in comparative phraseology,
translation studies, and language teaching.

Somatic idioms are defined as fixed phraseological structures that include names of human
body parts and serve as figurative expressions of human experience [Cruse, 2000, p. 118]. Somatic
elements play a significant role in shaping idiomatic meaning, as the human body is one of the
primary sources of conceptualization. Features of phraseological units with somatic components
include semantic integrity, metaphorical motivation, and cultural markedness. These idioms are
widely used in both speech and writing and function as stylistic, expressive, and communicative
tools.



Linguists classify idioms according to structural, semantic, and functional approaches. The
structural approach examines the grammatical composition of idioms, including verbal, nominal,
adjectival, and compound constructions. The semantic approach analyzes the underlying meanings
conveyed by idioms and categorizes them according to themes such as cognition, emotion,
leadership, and self-regulation. Functional approaches view idioms as instruments of pragmatic
and discourse strategies, including humor, persuasion, and rhetorical emphasis.

Thus, the subordinative connection of components within many phraseological and
idiomatic units has been established. Over time, each element became fixed in the language and
subsequently transformed into a metaphorically stable phrase. Such phrases convey subtle
meanings and emotions, but they must be used with caution, as they can sometimes be perceived
as offensive or indecent and carry a negative connotation [S. Arzimbetova, 2024,p 56] .

Comparative phraseology emphasizes the importance of cross-linguistic analysis in
identifying universal patterns as well as language-specific peculiarities. English idioms often rely
on abstract metaphors and figurative expressions, whereas Karakalpak idioms frequently utilize
agglutinative morphology and agglutinative references. Understanding these differences is
essential for effective translation, language teaching, and intercultural communication [Temirova,
2015, p. 47].

The structural analysis of English and Karakalpak idioms containing the lexemes head
and bas can be categorized as follows:

1. Verbal Idioms: These idioms are composed of a verb and a somatic noun, typically
describing actions related to emotional or mental states. Examples include the English to lose
one’s head (to panic or act irrationally), keep one’s head and the Karakalpak bast gaq jariliw,
(lose one’s temper),bas tartiw (pass the buck). Most verbal idioms are context-dependent and
convey dynamic behaviors.

2. Nominal Idioms: In these idioms, the somatic noun serves as the head of a nominal phrase,
reflecting character traits or social roles. Examples are English big-headed, head of the
department and Karakalpak ““jurt basi”, “jil basi”. Nominal idioms often rely on metaphorical
extensions of body parts to express abstract qualities.

3. Adjectival and Predicative Idioms: These constructions combine adjectives or participles
with a somatic noun, typically expressing emotional characteristics or temperament.
Examples include English hot-headed and Karakalpak gizgan bas (quick-tempered), gara basi
(alone). Such constructions illustrate how languages encode affective states through body-part
metaphors.

4. Compound / Multi-word Idioms: These idioms incorporate the somatic noun within a
broader metaphorical structure. For instance, English keep a head (to remain calm), keep a

cool head and Karakalpak basin tik tutiw, bas awirtpaw represent behavioral control and
social guidance. Compound idioms highlight the extension of body-part metaphors into
complex semantic structures.
Semantic analysis examines the meanings of idioms containing the lexemes head and bas.
The key semantic fields include:
1. Intellect / Cognitive Activity: Idioms referring to thinking, problem-solving, or mental
effort. Examples include English fo use one’s head (think carefully) and Karakalpak basin
qunap oylaw (think hard). These idioms emphasize rationality and decision-making.



2. Leadership / Authority: Idioms expressing social control, responsibility, or authority.
Examples are English head of the department and Karakalpak uy bas: (head of household).
These reflect culturally entrenched concepts of power and position.

3. Emotion / Temper: Idioms conveying feelings or emotional states. English hot-headed
(quick-tempered, easily angered), lose one’s head (panic, lose control of oneself emotionally),
level-headed (calm, not easily upset) and Karakalpak bas gizgan denote quick-tempered or
emotionally volatile behavior. Such idioms demonstrate the close link between physical
metaphors and emotional concepts.

4. Control / Self-Regulation: Idioms related to composure, calmness, or self-control. Examples
include English keep a cool head, keep a level head, keep one’s head and Karakalpak basin
tik tutiw, These idioms often provide social guidance, personal advice, or moral instruction.

Comparative analysis highlights both universal patterns and language-specific features in
somatic idioms. Across cultures, humans commonly conceptualize the head as the center of
thought, leadership, and emotion, which explains similarities in semantic categories between
English and Karakalpak idioms. Structurally, verbal and nominal constructions dominate, and both
languages use metaphorical extensions of body parts [Saeed, 2016, p. 319].

Typological and cultural differences create divergences. English idioms frequently employ
prepositional phrases, phrasal verbs, and abstract constructions, whereas Karakalpak idioms often
use agglutinative morphology, possessive suffixes, and culturally grounded elements. For
instance, English to use one’s head carries a neutral connotation of cognitive strategy, while
Karakalpak bas almaw (tinbay islew), jumisqa basi menen kirip ketiw additionally implies
diligence, persistence, or effort towards achieving a goal.

Pragmatic and discourse differences are also evident. English idioms commonly appear in
colloquial speech, literature, and media, while Karakalpak idioms are often found in proverbs, folk
speech, and community advice.

The somatic elements head in English and bas in Karakalpak serve as central components
in idioms relating to intellect, emotion, leadership, and control. Both common patterns and
language-specific features emerge in structural and semantic classifications. This study contributes
to comparative phraseology and provides practical insights for translation, foreign language
teaching, and cross-cultural communication. Further research could explore additional somatic
elements and examine how they interact with cultural metaphors to enhance understanding of
human thought and expression.
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TALABALAR HUQUQBUZARLIGINING OLDINI OLISH
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Annotatsiya. Magolada talabalar huqugbuzarligini oldini olishning xorijiy tajribalari,
xalgaro standartlari YUNESKO, YUNISEF kabi xalgaro tashkilotlar, AQSH, Germaniya,
Finlandiya, Xitoy, Singapur davlatlari tajribalari asosida tahlil etilgan. Bunda turli davlatlardagi
samarali modellar, qonunchilik, ta’lim va ijtimoiy profilaktika usullarining giyosiy tahliliga,
shuningdek, ta’lim  muassasalari, mahalla hamda oilaning ijtimoiy hamkorligini
rivojlantirishning samarali mexanizmlariga e ’tibor qaratilgan.

Kalit so‘zlar. Profilaktik muhit, ijtimoiy ko ‘nikmalar, ijtimoiy hamkorlik, ijtimoiy
javobgarlik, ijtimoiy sheriklik, volontyorlik, axborot-media profilaktikasi.

Kirish. Bugungi kunda davlat va jamiyat oldida yoshlarda ijobiy xulg-atvor
tendensiyalarini mustahkamlash, globallashuv jarayonlari tahdidlariga nisbatan mustahkam
ijtimoiy immunitetni shakllantirish, milliy va umuminsoniy gadriyatlarga sodiqlikni tarbiyalash
kabi ustuvor vazifalar turibdi. Chunki aynan yosh avlod mamlakatning kelajagini belgilab beradi.
Huqugbuzarliklar va jinoyatchilik darajasini ham umumiy miqyosda, ham aynigsa yoshlar va
VOyaga yetmaganlar o‘rtasida kamaytirish uning samarali profilaktik usul va mexanizmlarini
ishlab chigish hamda amaliyotga joriy etishni talab etadi. Bunda xorijiy tajriba va xalgaro
amaliyotga tayanish alohida ahamiyat kasb etadi.

Yoshlar huqugbuzarliklarining oldini olishda xalgaro mexanizmlar - bu jahon hamjamiyati
tomonidan ishlab chigilgan va qo‘llanilayotgan qonuniy, institutsional va amaliy chora-tadbirlar
tizimi bo‘lib, uning asosiy maqsadi yoshlarni jinoiy xatti-harakatlardan gaytarish, ularni
ijtimoiylashtirish hamda sog‘lom muhitda o‘sishini ta’minlashdir.

Mavzuga oid adabiyotlar sharhi. Global xalgaro tashkilotlardan  YUNESKO,
YUNISEF, Yevropa Ittifoqi (YEI) va YEXHT (OBSE) larning xalqaro strategiyalarida:

- yoshlar huquglarini himoya giluvchi dasturlar, ta’lim orqali jinoyatchilikning oldini olish,
ijtimoiy-psixologik yordam;

- kam ta’minlangan yoshlarga qaratilgan "Life Skills" dasturlari;

- ta’lim muassasalarida jinoyatchilikka qarshi madaniyatni shakllantirish;

- inklyuziv ta’lim, muloqot madaniyati, sotsiomuhitni yaxshilash;

- jinoyat profilaktikasida profilaktik muhit yaratish, huqugiy madaniyatni oshirish,
radikalizmning oldini olishga garatilgan dasturlar;

- qonun ustuvorligini mustahkamlashda yoshlar ishtirokini ta’minlash kabi ustuvor
yo ‘nalishlar belgilangan.

Adabiyotlarda ayniqsa ta’lim muassasalarining o‘rni, pedagogik texnologiyalar va
jamoatchilik ishtirokidagi profilaktika muhim omil sifatida gayd etilgan. Shuningdek, xorijiy
davlatlar tajribasi fagat jazo emas, balki reabilitatsiya, ijtimoiy qo‘llab-quvvatlash va erta
profilaktikaga asoslangan yondashuvning ustuvorligini tasdiglaydi.

Tahlillardan ko‘rinib turibdiki, yoshlar huqugbuzarliklarini oldini olish masalasi dunyo
miqgyosida ham global muammolardan biri sanalib, bunda asosiy e’tibor ta’lim muassasalarining



pedagogik imkoniyatlariga, samarali targ‘ibot texnologiyalariga qaratilgan. Shuningdek, xalqaro
tajriba shundan dalolat beradiki, yoshlar huqugbuzarligining oldini olish fagat jazo berish orqali
emas, balki ta’lim, tarbiya, sog‘lom muhit, ijtimoiy qo‘llab-quvvatlash va gonun ustuvorligi
asosida tashkil etilsa samara beradi.

Tadgigot metodologiyasi. Maqolada Germaniya, Xitoy, Finlyandiya va AQSHning
yoshlar huquqgbuzarliklarini oldini olish bo‘yicha institutsional va pedagogik mexanizmlari
qiyosiy tahlil qilindi. Bunda turli davlatlardagi samarali modellar, qonunchilik, ta’lim va ijtimoiy
profilaktika usullarining qiyosiy tahliliga e’tibor qgaratildi.

Germaniyada yoshlar huqugbuzarliklarini oldini olish bo‘yicha mas’ul tashkilotlar sifatida
Jinoyatchilikning oldini olish bo‘yicha Federal kengash (DFK), ta’lim muassasalari, mahalliy
organlar - shahar va tuman yoshlar xizmatlari (Jugendamt) faoliyat ko‘rsatadi. Ularning
vazifalariga muammoli vaziyatlarni erta aniglash, ota-onalar bilan ishlash, bolalar

va o‘smirlar uchun maslahat va qo‘llab-quvvatlash xizmatlari hamda qayta
ijtimoiylashtirish dasturlarini amalga oshirish kiradi.

Bunda asosiy yo ‘nalishlar sifatida:

- ta’lim muassasalarida o‘quvchi-yoshlarda huquqiy madaniyatni oshirish kurslari;

- kam ta’minotli va migrant oilalardagi yoshlar bilan alohida ishlash;

- “Social training” - ijtimoiy ko‘nikmalarni shakllantiruvchi dasturlarga alohida e’tibor
garatiladi.

Germaniyada voyaga yetmagan shaxslarning huqugbuzarligini tartibga solish uchun
«Jinoiy odil sudlov to‘g‘risidagi yoshlar qonuni» (Jugendgerichtsgesetz, JGG) qabul qilingan
bo‘lib, ushbu qonunga muvofiq, 14 yoshdan 18 yoshgacha bo‘lgan shaxslar «yoshlar»
(Jugendliche) sifatida hisoblanadi va ularga nisbatan maxsus huquqiy choralar qo‘llaniladi.

Sud hukmigacha bo‘lgan jarayonlarda tegishli profilaktika choralari, gayta
ijjtimoiylashtirish va ta’limga alohida e’tibor beriladi.

Ta’lim muassasalaridagi profilaktika: ta’lim tizimida huqugbuzarlikning oldini olish uchun
hugugiy ta’lim darslari, psixolog, ijtimoiy pedagog va ta’lim muassasasi politsiyasi hamkorligida
ish olib boriladi. Konfliktologiya, muloqot madaniyati, axloqiy qadriyatlar bo‘yicha seminarlar
o‘tkaziladi. Zo‘ravonlik va xulg-atvor muammolariga garshi maxsus tarbiyaviy mashg‘ulotlar -
ijtimoiy treninglar yo‘lga qo‘yilgan.

Jamoatchilik ishtirokidagi profilaktika: yoshlarni jinoyatdan qaytarishda mahalliy
jamoatchilik, NNT va volontyorlar keng jalb etiladi.

Ko‘chalarda ishlovchi ijtimoiy xodimlar (Streetwork/Sozialarbeit) xavf guruhidagi yoshlar
bilan ish olib boradilar. Yoshlar klublari, sport

va ijodiy to‘garaklar orqali yoshlarni ijobiy faoliyatga yo‘naltirish samarali vosita
hisoblanadi.

Reabilitatsiya va mugobil choralar: huqugbuzarliklar sodir etgan yoshlarga gamoq
jazosidan oldin yoshlarga nisbatan sud nazoratida tarbiya dasturlarida ishtirok etish, jamoat ishlari,
psixoterapevtik yordam, reabilitatsiya markazlarida kuzatuv kabi muqobil choralar qo‘llaniladi.
Magsad - jazolash emas, balki qayta tarbiya va jamiyatga moslashtirish.

IImiy tahlil va monitoring: yoshlar jinoyatchiligini monitoring gilish uchun Germaniya
jinoyatchilikni tadqiqg qilish instituti (Kriminologisches Forschungsinstitut Niedersachsen - KFN)
faoliyat yuritadi. Ilmiy tahlillar profilaktika samaradorligini baholash va davlat siyosati
shakllantirishda asos hisoblanadi[3].

Xulosa sifatida ta’kidlash lozimki, Germaniya tajribasi yoshlar huqugbuzarligining oldini
olishda kompleks, tizimli va insonparvarlik asosidagi yondashuvni namoyon etadi. Qonunchilik,



maktab, oila, jamoatchilik va ilmiy tadqiqotlar o‘zaro bog‘langan holda ishlaydi. Bu modelni
mahalliy sharoitlarga moslashtirish orqgali samarali profilaktika tizimini shakllantirish mumkin.

Xitoy tajribasida yoshlar huqugbuzarliklari profilaktikasiga davlat siyosati darajasida
jiddiy yondashiladi va profilaktika - ta’lim, jamoatchilik, axborot, politsiya hamkorligi asosida
amalga oshiriladi.

Xitoy tajribasida markazlashgan boshgaruv va profilaktik muhitni yaratishning
gonunchilik bazasi belgilangan. Jumladan, Jinoly qonun kodeksida yoshlar uchun alohida
normalar belgilangan bo‘lib, 14 yoshgacha -javobgarlik yo‘q, 14-16 yoshda - faqat og‘ir jinoyatlar
uchun, 16 yoshdan - to‘liq javobgarlik belgilangan[8].

Bu borada O‘zbekiston tajribasida ham shunday tartiblar belgilangan. Ya’ni, O‘zbekiston
Respublikasining Jinoyat Kodeksi 17-moddasida “Jinoyat sodir etgunga qadar o‘n olti yoshga
to‘lgan, aqli raso jismoniy shaxslar javobgarlikka tortiladilar” deb ko‘rsatib o‘tilgan. Shuningdek,
mazkur moddada o‘n sakkiz yoshga to‘lgunga qadar jinoyat sodir etgan shaxslar umumiy
goidalarga muvofig va ushbu Kodeksda nazarda tutilgan xususiyatlar hisobga olingan holda
javobgarlikka tortilishlari gayd etilgan[1].

“Minors Protection Law” (2020 yilda yangilangan) qonuni ham bu boradagi fundamental
huquqgiy normalardan sanaladi. «Minors Protection Law» atamasi umumiy holda 18 yoshga
to‘lmagan shaxslarning huquqlari

va farovonligini ta’minlashga qaratilgan qonunchilik to‘plamiga nisbatan ishlatiladi.
Ayrim yuridiksiyalarda bu yosh chegarasi farg gilishi mumkin (masalan, 16 yoki 21 yosh).

Qonunning asosiy magsadlari:

- jismoniy va ruhiy zo‘ravonlikdan himoya - bolalar va o‘smirlarga nisbatan tazyiq, jazo
va boshqga tajovuzkor xatti-harakatlarning oldini olish;

- e’tiborsizlik va begaror muhitdan saglash - bolaning tarbiya, ta’lim, tibbiy yordamdan
mahrum bo‘lmasligi uchun kafolat;

- ekspluatatsiyadan muhofaza - mehnat, jinsiy va iqtisodiy qiynoq kabi suiiste’mol qilish
holatlariga garshi choralar;

- zararli axborotdan himoya - pornografiya, zo‘ravonlik, diniy yoki milliy adovatni
go‘zg‘aydigan kontentlardan bolalarni asrash;

- kiberboshgaruv va ragamli xavfsizlik - internetdagi tahdidlar (kiberbulling, fishing,
shantaj va h.k.)dan himoya,;

- maktab va jamiyat mas’uliyati - ta’lim muassasalari, ota-onalar va jamoatchilik voyaga
yetmaganlarning xavfsiz muhitda o‘sishi uchun mas’ul hisoblanadi[8].

Mazkur yo‘nalishda ham yaqindagina qabul qilingan “Bolalarni zo‘ravonlikning barcha
shakllaridan himoya qilish to‘g‘risida”gi O‘zbekiston Respublikasining Qonnuni mazkur
yo‘nalishda O‘zbekiston amaliyotining xalqaro tajribalar bilan integratsiyasidan dalolat beradi.

Xitoyda yoshlar huqugbuzarliklarini  oldini olishning profilaktik mexanizmlari
quyidagilarni o‘z ichiga oladi:

Maktab va ta’lim muassasalaridagi profilaktika: barcha maktablarda gonunchilik asoslari,
huquqiy madaniyat va jamoada munosabatlar bo‘yicha darslar, “Red Scarf Education” -
vatanparvarlik, axloq, intizom va jamoadagi munosabatlar asosidagi tarbiya tizimi joriy gilingan,
mutaxassis psixologlar va inspektorlar har bir maktabda faoliyat yuritadi, shuningdek, kam
ta’minlangan va “xavf guruhi”dagi o‘quvchilar uchun alohida dasturlar joriy qilingan.

Internet va media orqali profilaktika: yoshlar uchun zararli kontentga garshi qat’iy choralar
belgilangan, jumladan davlat tomonidan internet-kontentni nazorat gilish mexanizmi juda kuchli
yo‘lga qo‘yilgan, onlayn o‘yinlarga yoshlar uchun vaqtinchalik cheklovlar (masalan, faqat



belgilangan soatlarda o‘ynash mumkin) belgilangan, “telefondagi madaniyat”ga qarshi keng
targ‘ibot: axloqiy, sog‘lom kontent yaratish va yoshlar uchun magqgsadli platformalar ishlab
chigilmoqda.

Politsiya va jamoatchilik hamkorligi: “School-Police Liaison Officer” dasturi joriy etilgan
bo‘lib, bunda har bir maktabga bir politsiya xodimi biriktirilgan. U maktabdagi profilaktik ishlar,
o‘quvchilar bilan ishlash, qonunchilik targ‘iboti, xatti-harakatni nazorat gilish ishlarini amalga
oshiradi. Jamoatchilik faollari, volontyorlar orgali mahallalarda nazorat va yordam guruhlari
tuzilgan.

ljtimoiy hamkorlik va oilaviy yondashuv: ota-onalar uchun majburiy ‘Parenting
Education” treninglar ( bolalar tarbiyasi, axloqiy qadriyatlar, internet xatarlari haqida) tashkil
etiladi, bolaning xulg-atvorida muammo kuzatilsa, mahalla, maktab va politsiya tomonidan
birgalikda ish olib boriladi.

Yoshlar huqugbuzarligiga garshi kurashda Finlyandiya yondashuvining asosi - ijtimoiy
tenglik, barqaror ijtimoiy mubhit, profilaktika va ta’lim tizimiga qaratiladi.

Mazkur jarayonlarda samarali mexanizmlar sifatida quyidagilar belgilangan:

1. Erta aniqlash va oilaviy profilaktika: “Early Intervention Model” -bola xatar guruhiga
tushmasidan avval mutaxassislar (psixolog, ijtimoiy xodim, pedagog) aralashuvi asosida aniq
profilaktika va korreksion tadbirlar belgilanadi, ota-onalarga o‘quv seminarlari, maslahat

va dasturlar taklif etiladi.

2. Maktablarda ijtimoiy ta’lim: har bir maktabda “school welfare team” - psixolog, ijtimoiy
pedagog, hamshira va direktor to‘rtligidan iborat mas’ullar faoliyat yuritadi. Bunda
o‘quvchilarning xulqini kuzatish

va muammoga erta yechim topish, huquqgiy madaniyat va konfliktsiz munosabat
madaniyatiga alohida e’tibor garatiladi.

3. Yoshlar markazlari va ijtimoiy klublar: har bir shaharda yoshlar uchun ochiqg klublar,
mashg‘ulotlar, ijodiy va sport to‘garaklari, “Open youth work” - tengdoshlar, volontyorlar
ishtirokida yoshlarni ijtimoiy faollikka jalb gilish markazlari faoliyati tizimli tashkil etilgan.

4. Jinoyat sodir etgan yoshlar uchun ijtimoiy reabilitatsiya: gamogga emas, gayta
integratsiya dasturlariga yo‘naltiriladi, “Restorative justice modeli - ya’ni, jabrlanuvchi va
jinoyatchi o‘rtasida muzokara, kechirim

va jamiyatga gaytarishga garatilgan ijtimoiy choralar belgilangan.

Finlandiyada ta’lim muassasalarining huqugbuzarliklar profilaktikasiga gratilgan yana bir
samaradi mexanizmi bu - KiVa dasturlari sanaladi.

KiVa - Finlyandiyada zo‘ravonlikka qarshi samarali dastur. Bu dastur Finlyandiyada 900
dan ortiq maktablarda qo‘llaniladi va 20 dan ortiq mamlakatda joriy gilingan.

Zo‘ravonlikning oldini olish - butun maktab va jamoatchilikdagi kattalarning doimiy sa’y-
harakatlarini talab etadi. KiVa dasturi ana shunday tizimli yondashuv asosida ishlaydi, unda yil
davomida o‘quvchilar guruhiga ijtimoiy xulg-atvor normalariga ta’sir qilish maqgsadida
mashg‘ulotlar o‘tkaziladi. Shuningdek, maktablarga maxsus darsliklar, o‘yinlar, simmulyatsiyalar
va nazorat vositalari tagdim etiladi. Ota-onalar uchun ham materiallar mavjud bo‘ladi[7].

Tahlillardan ma’lum bo‘ldiki, xalqaro tajribalarda, xususan, Amerika, Singapur tajribasida
yoshlar huqugbuzarliklarini oldini olishda tadqiqot muammosi bo‘lgan - ijtimoiy hamkorlik,
jjtimoiy kolleksiya mexanizmlariga asoslangan yondashuvlar  “Peer-to-peer education” -
tengdoshlar orqali tarbiya, “sommunity-based” (jamoatchilik ishtirokida) mexanizmlariga alohida
e’tibor qaratilishini xulosaladik.



Bunda yoshlar huqugbuzarliklari profilaktikasiga garatilgan har ganday tadbir, dastur yoki
siyosat bevosita mahalliy jamoa a’zolarining ishtiroki va manfaatdorligini ta’minlagan holda
tashkil etilishini anglatadi. Bu yondashuv “og‘irlik markazini” davlat yoki markazlashgan
organlardan jamoatchilikka o‘tkazishni nazarda tutadi. Bu nafagat huquqiy himoya, balki
yoshlarning har tomonlama sog‘lom, xavfsiz va qo ‘llab-quvvatlanuvchi muhitda rivojlanishiga
qaratilgan ijtimoiy institutlar hamkorligining me’yoriy poydevori sanaladi.

AQSH, Germaniya, Xitoy, Finlandiya kabi davlatlarning tajribasi tahlili shundan dalolat
beradiki, yoshlar hugqugbuzarligining oldini olishda oliy ta’lim muassasalari muhim ijtimoiy
institut sifatida samarali profilaktik muhitni shakllantirishda hal qiluvchi rol o“ynaydi.

Tahlil va natijalar. Quyida bu mamlakatlar tajribasidan kelib chiggan holda O‘zbekiston
oliy ta’lim tashkilotlari uchun muhim xulosalarni shakllantirdik:

1. Ijtimoiy sheriklikka asoslangan profilaktika mexanizmlari.

Oliy ta’lim muassasalarida huqugbuzarliklarning oldini olish faqat ichki mexanizmlar
bilangina emas, balki mahalla, hugugni muhofaza qiluvchi organlar, oila va NNTIar bilan
hamkorlikda amalga oshirilishi samaradorlikni oshiradi. Germaniya va Finlandiya, Singapur
tajribasida oliy ta’lim muassasalari va jamoat institutlari o‘rtasida tizimli aloga mavjud.

2. Ta’lim-tarbiya jarayonida huquqiy madaniyat va ijtimoiy mas’uliyatni shakllantirish.
Germaniyada maktab va universitetlarda huquqiy ta’lim majburiy komponent hisoblanadi.
O‘zbekiston oliy ta’lim muassasalarida ham talabalar uchun "Huquqiy madaniyat asoslari",
"ljtimoiy javobgarlik" kabi fanlarni joriy gilish va interaktiv usullar orgali ularni hayotga tatbiq
etish magsadga muvofiq.

3. Reabilitatsiya va psixologik qo‘llab-quvvatlash markazlarini rivojlantirish. Oliy ta’lim
muassasalarida psixolog, tyutor, profilaktika inspektori va boshqa ijtimoiy soha mutaxassislaridan
iborat guruhlar orqali huqugbuzarlikka moyil bo‘lgan yoki muammoli vaziyatlarga tushgan
talabalar bilan individual ishlash amaliyotini kuchaytirish lozim. AQSHdagi "restorative justice"”
va Germaniyadagi "sozialpadagogische Begleitung” (ijtimoiy-pedagogik hamrohlik) amaliyoti bu
borada namuna bo‘la oladi.

4. Axborot-media profilaktikasidan foydalanish. Internet va ijtimoiy tarmoqlarda yoshlar
orasida huquqbuzarliklarga olib kelishi mumkin bo‘lgan tahdidlarga qarshi media-kontentlar,
onlayn vebinarlar

va targ‘ibot kampaniyalarini tashkil etish - Xitoy va Germaniya tajribasida keng
qo‘llaniladi. Oliy ta’lim muassasalari o‘zlarining rasmiy sahifalari orqali ushbu yo‘nalishdagi
ishlarga ustuvor ahamiyat qaratishi zarur.

5. Institutsional va huquqgiy asoslarni takomillashtirish.

Xulosa va takliflar. Xorijiy davlatlarda talabalar uchun alohida huqugiy himoya
mexanizmlari mavjud. Mamlakatimizda ham oliy ta’lim muassasalarining Ichki tartib-qoidalari,
Odob-axlog kodeksi va boshqga nizomlarida talabalar huqugbuzarligiga garshi profilaktik chora-
tadbirlar, axlogiy-huqugiy komissiyalar va monitoring guruhlari faoliyatini huquqgiy jihatdan
mustahkamlash zarur.

Xulosa sifatida aytishimiz mumkinki, oliy ta’lim muassasalarida huqugbuzarliklarning
oldini olish borasida xalgaro tajribalardan kelib chiqib, profilaktik muhitni shakllantirish uchun
quyidagi yondashuvlarni integratsiya qilish zarur:

- ta’lim va tarbiya jarayonlarida jamoatchilik va ota-onalar bilan hamkorlikni kengaytirish,
psixologik va ijtimoiy xizmatlar faoliyatini kuchaytirish;

- ragamli profilaktika vositalaridan samarali foydalanish;

- institutsional yondashuv orqali bargaror ijtimoiy kolleksiya tizim yaratish.
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Annotation. In this article, we are convinced that how video materials contribute to the
development of school learners’ self-development competence in English language teaching. The
study analyses the role of short educational videos, animated explanations, and real-life
situational clips in increasing motivation, improving independent learning habits, and enhancing
reflective thinking. A mixed-method approach includes observation, questionnaires, and self-
assessment tools. The results show that video-based lessons help learners take more responsibility
for their learning progress and actively participate in classroom activities. Practical
recommendations for effective video integration are provided.

Keywords: video materials, self-development competence, learner autonomy, English
teaching, motivation, reflective learning, digital tools, classroom practice.

Abstract. This study exposits the impact of video materials on school learners’ self-
development competence in English lessons. By analyzing the work of Harmer (2019), Richards
(2020), Mayer (2021), Oxford (2017) the research shows how videos influence motivation,
autonomy, and reflective thinking. Mixed-method data demonstrate that short, structured videos
help learners understand complex topics, manage their learning pace, and evaluate progress. The
article also provides examples from classroom practice that show how theoretical concepts are
applied in real-life teaching.

Introduction.

Modern English teaching focuses on not only grammar or vocabulary but also on
developing learners’ self-development competence, which includes planning learning, monitoring
progress, and reflecting on one’s achievements. Video materials are widely used in classrooms to
engage learners and support independent learning. However, their effect on self-development
competence in Uzbek schools has not been fully studied. The aims of this study are to examine
how video materials can enhance learners’ independence, motivation, and reflective skills in
English learning, using both scholarly perspectives and classroom observations.

Harmer (2019) argues that video materials make lessons more engaging and help students
understand complex topics visually and aurally. For example, in my classroom, when students
watch animated grammar clips, they grasp the structure more quickly, which shows that videos
can improve learning confidence and independent work.

Richards (2020) notes that videos encourage active participation. Similarly, during lessons
with video activities, even previously quiet students contribute to discussions, demonstrating that
engagement improves with multimedia tools. Based on my experience as an English teacher,
students often struggle to maintain interest in grammar and vocabulary exercises using textbooks
alone. It is suggested that video lessons not only motivate but also create a more interactive
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environment. Integrating short videos, such as dialogues, educational cartoons, and instructional
clips, has shown a noticeable increase in their engagement.

Mayer (2021) highlights that combining visual and auditory channels enhances
comprehension and retention. For instance, when learners watch short clips with both sound and
images, they can remember vocabulary and grammar rules more effectively. Therefore, videos
support independent learning by allowing students to control the pace and repeat information as
needed. Beside this even more complicate words or phrases can be understood without translation
, I mean according to the context pupils guess the meanings of unknown words . Through carefully
chosen video materials, students are able to engage in independent learning at home without direct
teacher guidance.

Oxford (2017) emphasizes self-regulated learning strategies such as planning, monitoring,
and evaluating learning. In practice, learners watching videos often pause, take notes, and review
content, showing that multimedia resources naturally foster these strategies. Consequently, videos
help students develop self-management skills critical for lifelong learning.

Overall, linking the scholars’ findings with classroom experience illustrates that video
materials not only motivate students but also strengthen their self-development competence.

This study employed several methods such as a mixed -method approach ,quantitative
methods , qualitative methods , experimental , analysis methods.

A mixed method approach is used by combining both quantitative and qualitative methods.
This approach helps to measure students’ learning outcomes and understand their experiences
while learning independently at home using selected video materials.

Quantitative methods include tests and quizzes to check how much students have learned.
In addition, questionnaires are used to find out students’ motivation, interest, and self-assessment.
These data provide clear numbers showing the effectiveness of the video materials.

Qualitative methods include interviews, reflection notes, and observation (if learning is
done online). These methods help to explore students’ experiences, challenges, and opinions about
learning without a teacher.

Sometimes, an experimental method is also used by comparing a group that learns with
videos to a group that learns in a traditional way.

Tosumup, I would like to say that the collected data are analyzed using statistical analysis
for quantitative results and content analysis for qualitative information. This combination allows
us to see both the results and the reasons behind students’ learning outcomes.

Learners watched short videos (1-3 minutes) during lessons.

Students completed independent tasks such as summarizing, note-taking, and answering
guiding questions. Weekly self-assessment sheets helped students monitor their progress. Teacher
observations recorded motivational and behavioural changes.

Descriptive statistics were used for questionnaire results, and thematic analysis was applied
to reflections and observation notes.

As suggested by abouve mentioned methods we may arrive at such conclusion that , they
can increase motivation more than 80% of learners noted that videos made lessons “more
interesting” and “easier to understand.” Videos helped low-performing students participate
actively. Independent Learning Skills-students’ ability to complete tasks without teacher support
increased by 45%. Learners showed more willingness to try tasks independently. Improved
Language Awareness- subtitled videos and clear pronunciation helped students identify grammar
patterns and new vocabulary. Many learners paused videos to repeat words and analyse meanings.



Growth in Reflection- weekly reflections showed that learners became more aware of their
strengths, challenges, and progress. Students began setting personal goals.

The results support previous research. As Harmer (2019) and Mayer (2021) indicate,
videos make lessons engaging and improve comprehension. According to Richards (2020) and
Oxford (2017), videos encourage active participation and self-regulated learning strategies. It is
confirmed that video-assisted learning is effective in Uzbek schools.

In my classroom experience, integrating short videos allowed students to monitor their
learning, repeat materials as needed, and discuss content confidently. Therefore, using video
materials enhances self-development competence by combining theoretical recommendations with
practical application.

The study shows that video materials significantly contribute to the development of
learners’ self-development competence. They increase motivation, encourage independent
learning, and support reflective thinking. Teachers are encouraged to use short, relevant videos
and integrate them with self-assessment tools.

Future research may explore how video-based learning influences long-term language
proficiency.
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Annotatsiya. Ushbu maqolada umumiy o‘rta ta’lim maktablarida tashkil etilayotgan
musiqiy to ‘garaklarning o ‘quvchilar kasbga yo ‘naltirishidagi o ‘rni, ularning qobiliyat va
iqtidorini aniglashdagi ahamiyati, musiqiy ta’lim jarayonining shaxs kamolotiga ta’siri ilmiy
tahlil gilingan. Tadgiqotda musiqiy to ‘garaklar faoliyatini takomillashtirish, yoshlarning kasbiy
qizigishlari va kreativ salohiyatini aniqlashning samarali yo ‘llari ko ‘rsatib berilgan. Shuningdek,
to ‘garaklar orgali o ‘quvchilarning musiqaga oid kasblarga yo ‘naltirilish mexanizmlari va
pedagogik sharoitlar yoritilgan.

Kalit so‘zlar: musiqiy to ‘garak, kasbga yo ‘naltirish, musiqiy ta’lim, umumiy o ‘rta maktab,
igtidor, kreativ salohiyat, pedagogik texnologiya.

Kirish. Bugungi globallashuv jarayonida ta’lim tizimining asosiy vazifalaridan biri —
o‘quvchilarni jamiyat ehtiyojlariga mos ravishda kasbga yo‘naltirish, ularning qobiliyat va
qiziqishiga mos kasb tanlashiga ko‘maklashishdir. O‘zbekiston Respublikasida gabul qilingan
“Ta’lim to‘g‘risida”gi Qonun, “Yangi O‘zbekiston — maktab ostonasidan boshlanadi” tamoyili
hamda Prezident qarorlarida yoshlarni kasbiy orientatsiya gilishning samaradorligini oshirish
muhim vazifa sifatida belgilangan. Maktablarda faoliyat yuritayotgan turli yo‘nalishdagi
to‘garaklar, aynigsa musiqiy to‘garaklar, o‘quvchilarning nafagat bo‘sh vaqtini mazmunli tashkil
etish, balki ularning kasbiy qiziqishlarini rivojlantirishda muhim omil sifatida e’tirof etiladi.
Musiga san’ati o‘quvchining estetik didini shakllantiradi, tasavvurini kengaytiradi, ijodiy
fikrlashga o‘rgatadi, sahna madaniyati va jamoada ishlash ko‘nikmalarini hosil giladi. Bu esa
ko‘plab musiqaga oid kasblar — xonanda, sozanda, dirijyor, kompozitor, musiqa o‘qituvchisi,
ovoz rejissori, sahna dizayneri, folklorshunos, musiqashunos kabi yo‘nalishlarga yo ‘naltirish
uchun mustahkam zamin yaratadi. Maktablardagi musiqiy to‘garaklar o‘quvchilar uchun
qo‘shimcha ta’lim shakli bo‘lib, u ularning iqtidorini rivojlantirish, bo‘sh vaqtini mazmunli
o‘tkazish, estetik tarbiya berish, ijodiy tafakkurni shakllantirishda alohida o‘rin tutadi. Musiqiy
to‘garaklar o‘quvchilarning qobiliyatini rivojlantirish, ularning ijodiy salohiyatini ochish va
kelajak kasbiga yo ‘naltirish jarayonida muhim pedagogik omil sifatida namoyon bo‘ladi. Bunday
to‘garaklar o‘quvchilarda nafaqat musiqiy eshituv, ritm, tembrni farqlash, balki sahna madaniyati,
jamoada ishlash, emotsional barqarorlik va mas’uliyat kabi sifatlarni shakllantiradi. Zamonaviy
ta’lim jarayonida musiqa san’ati orqali kasbga yo‘naltirishning samaradorligi o‘quvchilarning
ichki motivatsiyasi, qizigishlari va ijtimoiy faolligi bilan bevosita bog‘liqdir. To‘garak
mashg‘ulotlari davomida o‘quvchilar turli musiqiy asboblar bilan ishlashni, vokal texnikasi
asoslarini, ansambl ijrochiligi jarayonlarini o‘rganadilar. Bu jarayon ular ongida musiqaga oid
kasblar hagida aniq tasavvurlarni shakllantiradi va ularning professional yo‘nalishlarini
belgilashga xizmat qiladi. Oc‘quvchilarda musiqiy tafakkur shakllanadi. Shuningdek,
o‘quvchilarning musiqiy fikrlashi mustahkamlanadi. O‘quvchilarda musiqiy tafakkur shakllanadi.



Shuningdek, o‘quvchilarning musiqiy fikrlashi mustahkamlanadi. Musiga inson ma’naviyatini
boyitadi. Musiqiy to‘garaklar o‘quvchilarda quyidagi jihatlarni shakllantiradi:

Estetik did — go‘zallikni his qilish, musiqani tushunish, badiiy zavq olish.

Emotsional-intellektual rivojlanish — musiqiy idrok, emotsional barqgarorlik, diggatni
jamlash, xotira.

ljodkorlik — yangi g‘oya yaratish, improvizatsiya qilish, mustaqil ijjodiy ishlarni bajarish.

Kommunikativ ko‘nikmalar — guruhda ishlash, jamoa bilan chigish qilish, sahna
madaniyatiga rioya gilish.

Vatanparvarlik va milliy gadriyatlarga hurmat — milliy musiqa, maqom, xalq qo‘shiqlarini
o‘rganish orqali shakllanadi.

Musiqiy to‘garaklar o‘quvchilarni quyidagi kasblarga yo‘naltirish imkonini beradi: musiga
o‘qituvchisi, xonanda, sozanda, ashula va rags ansambllari ishtirokchisi, sound-rejissor (ovoz
muhandisi), musiga nazariyachisi, bastakor, ansambl rahbari, rags jamoasi repetitori,
folklorshunos, teatr—-musiga sahna dizayneri. O‘quvchilar to‘garak jarayonida oz qiziqishlarini
aniglaydi, sahna ko‘nikmalarini egallaydi, ijodiy portfel shakllantiradi, bu esa kelajakda kasb
tanlash jarayoniga bevosita ta’sir ko‘rsatadi. Musiga o‘qituvchilari o‘quvchilarni kasbga
yo ‘naltirishda quyidagi metodlardan foydalanadi:

Kuzatish — o‘quvchining dars va to‘garakdagi faolliyini baholash.

Suhbat — kasbiy qiziqish, musigaga bo‘lgan munosabatni aniglash.

Psixologik testlar — kreativlik, ritm sezgisi, musigiy xotira.

Ijodiy topshiriglar — kuylash, cholg‘u chalish, eshitish bo‘yicha mashq]lar.

Portfel tahlili — ijodiy ishlari, chigishlari, sertifikatlari.

Kasbiy orientatsiya quyidagi mexanizmlar orgali amalga oshiriladi: Musiga fanini
amaliyot bilan bog‘lash, O‘quvchilarni konsertlar, teatrlar, filarmoniya, studiyalarga olib boorish,
Ustoz—shogird an’anasi, Mahalliy san’atkorlar bilan uchrashuvlar, mahorat darslari. Ijodiy
loyihalar, “Yosh xonandalar”, “Cholg‘uchilar festivali”, “Mening birinchi sahnam” loyihalari,
Professional ta’lim maskanlari bilan hamkorlik, Bolalar musiqa va san’at maktablari, kollejlar,
konservatoriya bilan hamkorlikda seminarlar, Individual o‘qitish, Iqtidorli bolalar bilan alohida
mashg‘ulotlar.

Bugungi ta’lim jarayonida quyidagi zamonaviy texnologiyalar va multimediya vositalari
go‘llanilmoqda: Ragamli musiqiy dasturlar (FL Studio, Sibelius, Cubase), O‘quvchilar elektron
musiqa yaratishni o‘rganadi., Musiqa nazariyasi, ritm, solfedjio bo‘yicha interaktiv darslar,
Gamifikatsiya (Musiqiy o‘yinlar orqali ritm, nota, tembrni farqlash ko‘nikmalari rivojlanadi),
STEAM yondashuvi, Musiga — texnologiya — matematika — muhandislik integratsiyasi.

To‘garak faoliyatini takomillashtirish va muvaffaqiyatli kasbga yo ‘naltirishda quyidagilar
muhim:

-Cholg‘u asboblari bilan to‘liq ta’minlash.

-O‘qituvchilar uchun muntazam malaka oshirish.

-Yoshlar bandligini ta’minlashga oid davlat dasturlari bilan integratsiya.

-Maktabda “Musiqa haftaligi”ni yo‘lga qo‘yish.

- Iqtidorli o‘quvchilarni go‘llab-quvvatlash

-Grantlar, stipendiyalar va tanlovlar.

-“Yosh iste’dodlar” ro‘yxatini yuritish.

-Konsert va ijodiy kechalar o‘tkazish.

-ota-onalarga musiqaning foydasi haqida ma’lumot berish;

-mahalla yoshlar yetakchisi bilan hamkorlik;



-o‘quvchining iste’dodini erta aniqlash.

Xulosa.Tadqiqot natijalaridan ko ‘rinib turibdiki, musiqiy to‘garaklar umumiy o‘rta ta’lim
maktablarida o‘quvchilarni kasbga yo‘naltirishning samarali vositasidir. To‘garaklar
o‘quvchilarda musiqiy qobiliyatni rivojlantiradi, estetik tarbiya beradi, ijodkorlikni
rag‘batlantiradi hamda musiqaga oid kasblarga qiziqishni oshiradi. Musiqiy to‘garak faoliyatini
takomillashtirish, o‘quvchilarni iqtidoriga ko‘ra professional ta’lim muassasalariga yo‘naltirish,
innovatsion texnologiyalarni qo‘llash ushbu jarayon samaradorligini oshiradi.

O‘quvchilarning kelajakda o°z o‘rnini topishi uchun maktabdagi musiqiy to‘garaklar
nafaqat ijodiy maydon, balki kasbiy yo‘nalish beruvchi muhim pedagogik tizim sifatida xizmat
qgilishi kerak.
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QARAQALPAQSTAN SHARAYATINDA EKOLOGIYALIQ
FAKTORLAR MENEN BAYLANISLI KESELLIKLERDI
UYRENIW HAM OQITIW MASHQALALARI

Erimbetova Ziliyxa Biymbetovna
Qaragalpagstan medicina instituti
https://doi.org/10.5281/zenodo.18346636

Abstract. This article analyzes the problems of studying and teaching diseases related to
environmental factors in the Aral Sea region of the Republic of Karakalpakstan. The impact of
salt-dust aerosols, pesticides, and heavy metals on public health, as well as the insufficient
integration of regional scientific data into medical education, are discussed. Recommendations
for improving medical education based on regional environmental characteristics are proposed.

Annomayusn. B oanHou cmamve aHanuzupyiomcs npooiemvl uzyueHus u npenooasaHus
bonesnell, C6A3aHHLIX C Dakmopamu okpyxcarowel cpeovl 6 Ilpuapanve Pecnybnuku
Kapakannaxcman. Obcyscoaemes nusnue conenvliegblx aspo3oiel, neCmuyuoos U msaiCenvblx
MEmanio8 Ha 300p08be HACeNeHUs, d MAaKdlce HeOOCMAMOYHAsT UHMe2Payus pPecUOHATbHBIX
HAYYHBLIX ~ OAHHLIX 8 MeouyuHckoe obpazosanue. Illpednodicenvt  pekomenoayuu  no
COBEPULEHCMBOBAHUIO MEOUYUHCKO20 00pA3068AHUsL HA OCHOBE PESUOHANLHBIX IKOJIOSUYECKUX
ocobeHHocmell.

Annotatsiya. Ushbu magolada Qoraqalpog ‘iston Respublikasi Orolbo ‘yi mintagasida
atrof-muhit omillari bilan bog ‘liq kasalliklarni o ‘rganish va o ‘gitish muammolari tahlil gilingan.
Tuzli chang aerozollari, pestitsidlar va og ‘ir metallarning aholi salomatligiga ta siri, shuningdek,
mintaqaviy ilmiy ma’lumotlarning tibbiy ta’limga yetarli darajada integratsiya qilinmagani
muhokama qgilinmogda. Mintagaviy ekologik xususiyatlardan kelib chigqan holda tibbiy ta’limni
takomillashtirish bo ‘yicha tavsiyalar taklif etilgan.

Qaragalpagstan Respublikas1 aymaginda jaylasqan Aralboyr region1 XX asirdin ekinshi
yariminan baslap dunyadagi en iri ekologiyaliq krizis zonalarinan birine aylandi. Aral tenizinin
keskin quriwi, klimattin 6zgeriwi, topiraq ham hawanin pataslaniwi1 region xalqnin salamathigma
tikkeley ham tikkeley emes unamsiz tasir korsetpekte. Usi sharayatta ekologiyaliq faktorlar menen
baylanish keselliklerdi teren tiyreniw ham olardi medicinaliq bilimlendiriw sistemasima natiyjeli
engiziw ahmiyetli ilimiy-pedagogikalig mashqala esaplanadi[1; 45-52., 8; 38-44.].
Qaraqgalpagstan sharayatinda ekologiyaliq faktorlar menen baylanish keselliklerdi tyreniw ham
oqitiw ahmiyetli masele bolip kelmekte. Garezsizlik jillarinda Qaraqalpaqstanda densawliqti
saqlaw maseleleri basqishpa-basqish tartipke salinip kelinbekte. 1993-jildan baslap medicinaliq
xizmet korsetiw sistemasi bazar principlerine beyimlestirildi. 1998-jili densawliqt1 saqlawda
birlemshi buwin - shanaraqliq shipakerler institut1 engizildi. 1991-jildan baslap analar haim balalar
salamatligin qorgaw mamleketlik siyasattin tiykargi bagdarma aylandi. Nokiste perinatal oray
sholkemlestirildi. Hamiledar hayallar hdm balalar ushin biypul skrining bagdarlamalar1 jolga
qoyildi.

Koéplegen izertlewlerge bola, salamatliqqa tasir etiwshi faktorlar: - biologiyaliq yagniy
nasillik, jogari nerv iskerligi tari, temperament ham basqalar; - tabiyiy faktorlardan klimat,
landshaft, flora, fauna hAm basqgalar; - ortaliqtin jagday: faktorlarinan: - socialliq-ekonomikaliq
faktorlar; - densawliqt1 saqlawdin rawajlaniw darejesi faktorlarin korsetiw mamkin[9; 21-29., 10;



50-57]. Aralboy1r regioninda qorshagan ortaliq faktorlar1 menen baylanisli keselliklerdin
géliplesiw mexanizmlerin analizlew ham bul bilimlerdi medicinaliq bilimlendiriw procesine
integraciyalaw mashqalalarin aniqlaw bolip tabiladi.

Bul magsetke erisiw ushin bir gansha waziypalar belgilendi. Bunda regiondag: tiykargi
ekologiyaliq qawip faktorlarin aniqlaw, duzli shan aerozollari, pesticidler hdm awir metallardin
xaliqtin salamatligina tasirin aniqlaw, ekologiyaliq faktorlar menen baylanisl kesellikler boyimnsha
bar ilimiy magliwmatlardi uliwmalastirtw, medicinaliq bilimlendiriw sistemasida regionalliq
ekologiyaliq bilimlerdin orn1 h&m mashqalalarin aniqlaw, medicinaliq bilimlendiriwdi jetilistiriw
boyinsha usmislar islep shigiw bolip tabiladi.

[zertlew materiali hdm usillarinan maqalada sistemali analizlew, salistirmali analizlew ham
uliwmalastiriw usillarmman paydalanildi.  Aralboyr regioninda alip barilgan medicinalig-
ekologiyaliq izertlewler, statistikaliq magliwmatlar ham ilimiy adebiyatlar analizlendi[7; 14—19].
Sonday-aq, medicinaliq bilimlendiriw bagdarlamalarinin mazmuni ekologiyaliq jagtan bahalandi.
Uyreniwler nétiyjelerine toqtalatugin bolsaq duzli shan aerozollarinin tasiri Aral tenizi ultaninin
qurigan maydanlarman koterilip atirgan duzli shan aerozollar1 hawa arqali ulken araliqlarga
tarqalip, dem aliw sistemasi kesellikleri, allergiyaliq jagdaylar ham jurek-qan tamir sistemasi
buziliwlarina sebep bolmaqta. Bul faktor balalar hadm kekseler salamatligina &sirese unamsiz tasir
korsetedi. Pesticidler ham awir metallardin roli bolsa, awil xojaliginda uzaq jillar dawaminda
qollanilgan pesticidler hdm toprraqta toplangan awir metallar azig-awqat shinjirt arqali insan
organizmine Kkirip, immunitettin tomenlewi, onkologiyalig ham endokrin keselliklerdin
rawajlamiwina alip kelmekte[4; 25-30., 5; 72-80. 6; 54-61.]. Bul jagdaylar regionda sozilmali
kesellikler tlesinin jogariligr menen tusindiriledi.

Medicinaliq bilimlendiriwdegi mashqalalarga toqtalatugin bolsaq, analizler son1 korsetedi,
regionalliq ekologiyaliq mashqgalalar boynsha ilimiy magliwmatlar medicinaliq bilimlendiriw
bagdarlamalarinda jeterli darejede sdwlelendirilmegen. Képlegen oqiw bagdarlamalarinda uliwma
ekologiya maseleleri sawlelendirilgen bolsa da, Aralboy1 regionina tan kesellikler hdm olardin
ekologiyaliq sebepleri teren uyreniwdi talap etpekte[2; 33-41., 3; 60-68]. Medicinaliq
bilimlendiriwdi jetilistiriw boymnsha usmislarga keletugin bolsaq, Aralboy1 regionina tiyisli
ekologiyalig-medicinaliq panler ushin arnawl oqiw modullerin engiziw; ameliy sabaqglarda
regionalliq klinikaliq jagdaylar hdm real statistikaliq magliwmatlardan paydalaniw; studentler
ham shipakerler ushin ekologiyaliq medicina boymsha qanigelik arttirtw kurslarin
sholkemlestiriw; panleraraliq misali, ekologiya, gigiena, epidemiologiya ham klinikaliq panler
menen integraciyani kusheytiw, ilimiy-izertlew jumislarm bilimlendiriw procesi menen uylestiriw
zaman talabimna aylanbaqta. Qaraqalpaqgstan sharayatinda medicina jogar1 oqiw ormlarinda jumis
alip barip atirgan professor-oqitiwshilardin aldinda turgan en dhmiyetli mashqalalarman biri -
aymaqqa tan ekologiyaliq ham socialliq faktorlar menen baylanish keselliklerdi oqitiw, ilimiy
izertlew hdm ameliyatqa engiziw arasindagi izbe-izliktin jeterli darejede tamiyinleniwi bolip
tabiladi.

Juwmagqlap aytqanda, Aralboyi regioninda ekologiyaliq faktorlar menen baylanish
kesellikler xaliq salamatligi ushin ulken qawip tuwdirmaqta. Bul mashqalalardi natiyjeli sheshiw
medicinaliq bilimlendiriw sistemasinda regionalliq ekologiyaliq 6zgesheliklerdi esapqa algan
halda qatnas jasawdi talap etedi. Usmilgan usmislar medicinaliq kadrlar tayarlawdin sapasin
arttirtw ham xaliqtin salamathigin qorgawga xizmet etedi.
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RAHBAR XODIMLARINI BOSHQARUYV FAOLIYATIGA
TAYYORLASHDA KOMMUNIKATIV KOMPETENTLIKNI
RIVOJLANTIRISHNING NAZARIY-METODOLOGIK
ASOSLARI

Ismailova Zuxra Karabayevna
Toshkent irrigatsiya va qishloq xo‘jaligini mexanizatsiyalash muxandislari instituti-milliy
tadgiqot universiteti professori, pedagogika fanlari doktori
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Annotatsiya. Magolada kompetentsiyaviy yondashuv asosida rahbar xodimlarni
boshgaruv faoliyatiga tayyorlashda kommunikativ kompetentlikni rivojlantirishning pedagogik-
psixologik asoslari, kompetentsiyaviy hamda klasterli yondashuv asosida o‘quv metodik
ta'minotini  mazmunan takomillashtirish, ,kompetentsiyaviy =~ yondashuv asosida rahbar
xodimlarining malakasini oshirish jarayonining tashkiliy-pedagogik tuzilmasini, metodik modelini
ishlab chigish va amaliyotda tatbiq etish, rahbar xodimlarni boshgaruv faoliyatiga tayyorlashda
kommunikativ kompetentlikni rivojlantirish metodikasini takomillashtirish, halgaro tajribalarga
asoslangan malaka oshirish tizimini joriy etish yuzasidan ilmiy asoslangan takliflar ishlab chigish
va shu billan birga rahbar xodimlarni boshqaruv faoliyatiga tayyorlashda kommunikativ
kompetentliligini rivojlanganlik darajasini aniglashning parametrlari, indekatorlari va baholash
tizimiga xos masalalar ustida to ‘htalib o ‘tilgan.

Kalitli so “zlar: kompetntsiya,kommunikativ kompetentlik, kompetentsiya, rahbar xodimlar,
rivojlanish darajasi, parametrlar, baholash tizimi, rivojlanish darajasi, metodik model.

Abstract. In the article, on the basis of a competency approach, the head will develop and
implement the organizational and pedagogical structure,methodological model of the process of
improving the competence of management personnel, improving the methodology for developing
communicative competence in the preparation of management activities of management
personnel, developing scientific proposals for the introduction of a system of competency based
on halgaro experiences, and at the same time parameters of determining the degree of
development, indexers and issues specific to the assessment system are summarized.

Key words: competence, communicative competence, competence, executive staff, level of
development, parameters, assessment system, level of development, methodological model.

Jahonda ta'lim jarayonini kompetentsiyaviy yondashuv asosida tashkil etish mehnat
bozoriga ragobatbardosh kadrlar tayyorlashning muhim yo‘nalishi sifatida gqaralmoqda.
YuNESKO tomonidan 2030 yilgacha belgilangan xalgaro ta'lim kontseptsiyasida «Butun hayot
davomida sifatli ta'lim olishga imkoniyat yaratish» dolzarb vazifa sifatida belgilandi. Boshgaruv
faoliyati mazmuni, talablariva yo‘nalishlarining takomillashib borishi rahbar xodimlarni kasbiy
faoliyatga tayyorlashda kompetentsiyaviy va innovatsion yondashuvlarni talab etmoqda. Axborot-
kommunikatsiya texnologiyalari tezkor rivojlanuvchi ta'lim muhitida professional ta'lim tizimi
rahbar xodimlarning boshgaruv faoliyatida boshgaruvning yangicha tashkiliy shakllari va
usullarini izlash bilan bog‘liq dolzarb vazifalarning yechimini topishni taqozo etadi.

Zamonaviy sharoitlarda xodimning kasbiy ongi emas, balki 0‘z-0‘zini rivojlantirish, 0‘z-
o‘zini tarbiyalash va axloqiy tanlov holatlarini hisobga olgan holda yangi texnologiyalar va



bilimlarni ishlab chigishda yuzaga keladigan muammolarni mustaqil aniglash va hal gilish
gobiliyatidir. Kasbiy faoliyat madaniyati kasbiy sifatlarining magsadli va mazmunli
xarakteristikasi bo‘lib kasbiy kompetentlik standartiga muvofigligini belgilaydi, professional-
likning predmetli-amaliy va kognitiv-shaxsiy tajribasi majmuasini aks ettiradi.

“Kommunikativ kompetentsiya — normativ-huquqiy hujjatlarda mustahkamlangan rahbar
xodimlarining asosiy kasbiy kompetentsiyalaridan biridir” [2, 449-b]. Ta'lim tizimi rahbarlari
rivojlangan kommunikativ kompetentlikka ega bo‘lishi zarurligi rahbar, mutaxassis va xodimlar
lavozimlarining yagona malaka talablarida (“Ta'lim oluvchilar (talabalar, tinglovchilar)
lavozimlarining malaka tavsiflari” bo‘limi) zaruriy bilimlar ro‘yxatida qayd etilgan. Bundan
tashqari malaka talablarining “Rahbar majburiyatlari” bo‘limida ta'lim tashkiloti rahbari
ishontirish va bahslashish ko‘nikmalarini egallashi, o‘quvchilar(tinglovchilar), ularning ota-
onalari va hamkasblari bilan aloga o‘rnatishi, ziddiyatlarni oldindan ko‘ra olishi, oldini olishi va
konstruktiv hal gilishi lozimligi ta’kidlanadi.

Kompsyuter texnologiyalarining mulstimediya imkoniyatlarini kasbiy faoliyatda qo‘llay
olishga alohida e'tibor beriladi: kompsyuter ma'lumotlarini qayta ishlash, aloga va internetda
kerakli ma'lumotlarni gidirish va boshgalar. Rahbar xodimlarning majburiy egallashi lozim
bo‘lgan bilimlari boshqaruv va loyihalash to‘g‘risidagi bilimlarni o‘z ichiga oladi, bu esa
kommunikativ kompetentlikni yuqori darajada rivojlantirishni ta'minlaydi [3]. Shunday qilib,
rahbar xodimlari uchun ta'lim tizimida yuqori darajali kommunikativ kompetentlikning mavjudligi
gonun hujjatlarida mustahkamlangan majburiy talabdir.

Davlat va mahalliy hokimiyat organlari va boshqa tashkilotlar bilan munosabatlar tizimida
ta'lim tashkilotining manfaatlarini ifodalash ta'lim tashkiloti rahbarining mehnat vazifalari
doirasida ta'minlanadi.

G.P.Shedrovitskiyning sharhiga ko‘ra, rahbarprofessional faoliyatining o‘ziga xos
xususiyatlaridan biri ta'lim tashkilotining boshqaruv jarayonini tashkil etish, “faoliyat ustidan
faoliyatni” amalga oshirishdir [4, 24-25-b]. Yugori malakali rahbar xodim qo‘l ostidagi
xodimlarini boshgarish va mavjud nizolarni hal gilish sohasida zarur nazariy bilimlarga ega
bo‘libgina qolmay, balki muayyan sharoitda yetarli darajada harakat qila olishni, vaziyatni nazorat
gilishni va boshgarishni ham biladi. Ta'lim tizimida rahbarning qayd etilgan xislatlarini
kommunikativ faktorlarga bog‘lash mumkin.

[.M.Ilkovskayaning fikriga ko‘ra, ta'lim sohasidagi boshqaruv faoliyatida kommunikativ
kompetentsiyaning ahamiyatini ko‘plab olimlar kommunikativ ko‘nikma, malaka va
gobiliyatlarini ta'lim muassasasi rahbarining kasbiy kompetentligining majburiy tarkibiy qismi
deb hisoblaydi[5, 130-b]. Ushbu fikr N.A.Bozina, M.N.Savina [6], [.D.Chechels [7], .M.Filinova
[8] va boshqa bir gator tadqgiqotchilar nuqtai nazaridan qo‘llab quvvatlanadi. Xususan,
[.D.Chechels kommunikativ kompetentlikni kasbiy kompetentlikning tarkibiy qismi deb
hisoblaydi, shu jumladan, boshqaruv faoliyatida o‘zini, boshqalarni va atrofdagi olamni, ijtimoiy
muloqot gobiliyatlarini, nizoli vaziyatlarda strategik yondashuvlar hagidagi psixologik bilimlar
tizimini aks ettiradi[9, 13-14-b].

Birog, ta'lim muassasasi rahbarining kommunikativ kompetentligining murakkabligi,
tuzilmasi va ko‘p jihatliligi uning zamonaviy pedagogikaning mustaqil fenomeni sifatida
O‘rganilishiga zamin yaratadi. Shunday qilib, I.M.Ilkovskayaning tadqiqotlarida ushbu
kompetentlikning mazmuni ta'lim muassasasining rahbari oldida turgan magsadlarni amalga
oshirish orgali aniglanadi, shu munosabat bilan ta'lim sohasidagi boshgaruv faoliyatida
kommunikativ kompetentlikka erishish magsadlari quyidagicha shakllantirilishi mumkin:

- ta'lim tashkiloti rahbarining mehnat vazifasi doirasidagi vazifalarni sifatli bajarish



uchun zarur bo‘lgan ma'lumotlarni qabul qilish, yetkazish va ulardan foydalanish;

- boshqgalarning, aynigsa, ta'lim muassasasi xodimlarining xatti-harakatlarini,
ularning tashkilot faoliyati va rivojlanishining magsad va vazifalariga munosabatini boshqarish;

- shaxsiy va kasbiy muloqotga bo‘lgan o‘z ehtiyojlarini qondirish, 0‘z-0‘zini
rivojlantirish va reflektsiya [5, 128-129-b].

N.Rojdestvenskayaning ta'kidlashicha, ta'lim muassasasi rahbarining kommunikativ
kompetentligining rivojlanish darajasi o‘qituvchilarning ijodiy salohiyatidan foydalanishni
rag‘batlantirishni, ularning ishdan qoniqish darajasini, ob'ektlar o‘rtasidagi o‘zaro alogalarning
kommunikativ maydonini shakllantirishni belgilaydi. Ta'lim jarayonining samaradorligi esata'lim
muassasasining axlogiy va psixologik iglimi, xodimlarning mehnat faoliyatidan qonigish darajasi
bilan aniglanadi [96, 95-b].

R.L.Daft kommunikativ kompetentlikni boshgaruvning asosiy elementi sifatida belgilaydi
va boshgalar bilan mulogot gilish qobiliyatini aks ettiradi, ularni aniq natija va magsadga
erishishga garatilgan harakatlarni bajarishga undaydi [11, 24-b]. P.Hersi, K.Blanshar, D.Jonson
uchta asosiy boshqaruv kompetentligining bir qismi sifatida kommunikativ kompetentlikni o°z
ichiga oladi va uni boshgalar bilan mulogot gilish qobiliyati sifatida belgilaydi va umumiy
maqsadga erishish uchun g‘oyalarni o‘zaro qabul qilish va tushunishni ta'minlaydi [12,39-b].

Zamonaviy fandagi munozarali vaziyat ta'lim muassasasi rahbarining kommunikativ
kompetentligining ganday tuzilmaga egaligidir.Bu muammoga olimlar tomonidan taklif etilgan
yondashuvlar 1-jadvalda ko ‘rsatilgan.

1-jadval.
Ta'lim muasasasi rahbarining kommunikativ kompetentsiyasining tuzilmasini aniglashda
olimlarning yondashuvlari

Mualliflarning Kommunikativ kompetentsiya tuzilishi
yondashuvlari
Me'yoriy boshga tashkilotlar, boshgaruv organlari va hokimiyat vakillari bilan
yondashuv[1] samarali mulogot gilish qobiliyati;
T.V. Bolotina ishbilarmonlik, muzokaralar o‘tkazish qobiliyati,
[16,101-6]
V.M. boshgaruv funktsiyalarini bajarish, hamkasblar bilan mulogot qilish;

Grebennikova, N.I.
Nikitina [17, 130-0]

J.P.Milo ta'lim tizimida mojaro va tarang vaziyatlarni hal gilish;
[18, 21-b]
T.N. Matsarenko [19, notiqlik, faol tinglash, qo‘l ostidagilarni rag‘batlantirish, ishontirish va
124-b] bahslashish malakalari rivojlanganligi
N.N. Korostoileva til bilish, lingvistik, ijtimoiy va madaniy kompetentsiya
[20, 51-b]

Shunday qilib, tadgigotchilar rivojlangan og‘zaki va yozma nutg, jamoaviy ish va mojaroli
vaziyatlarni boshqarish qgobiliyatlari va boshgaruvda zamonaviy axborot-kommunikatsiya
texnologiyalaridan foydalanishning ahamiyatini umumiy holda tushunishadi, shunga garamay,
turli kontseptual yondashuvlar va mezonlarga asoslangan kommunikativ kompetentlikni ishlab
chigishgan.



Zamonaviy pedagogik tadgigotlarda modellashtirishning qo‘llanilishi ushbu ilmiy bilish
usulining afzalliklari, xususan, uning moslashuvchanligi, tarkibiy gismlarning tarkibi va
tuzilishidagi o°zgaruvchanligi tadgiqot magsadlariga, muhim epistemologik va predmetli
potentsiallarga bog‘lig. Ilmiy tadgigot jarayonida modelni shakllantirish ta'lim jarayonining
maqsadlarini belgilash yo‘llari va manbalarini, ularga erishishdan manfaatdor sub'ektlarning
ehtiyojlari va munosabatlarini hamda olinishi rejalashtirilgan natijani hisobga olishga yordam
beradi.

Zamonaviy pedagogikada modellashtirish usulining go‘llanilishi, ko‘p tadgiqotlardauning
haqgiqiyligi va samaradorligi, ob'ektiv afzalliklari, ta'limning magsadlariga, talablariga va
yondashuvlariga muvofigligi ta'lim tizimi rahbar xodimlarining kommunikativ kompetentligini
rivojlantirish uchun foydalanish imkoniyatlarini oldindan belgilab berdi.

Ta'lim tizimi rahbar xodimlarining kommunikativ kompetentligini rivojlantirish modelini
ishlab chiqish jarayoni bosqichli jarayon bo‘lib, bunday bosqichlar quyidagilarni o‘z ichiga oladi:

- modelni ishlab chigish magsadini aniglash;

o‘rganilayotgan kompetentsiyani rivojlantirish jarayonida o‘zaro bog‘liq tarkibiy
qismlari tizimini yoki maksimal to‘liglikka ega bo‘lgan kompetentsiyalar blokini qurish;

- modelning tanlangan tarkibiy gismlarida asosiy komponentalarning zarur va optimal
to‘plamini aniqlash;

- kompetentlikni rivojlantirish jarayoni dinamikasini ko‘rib chiqish va kutilayotgan
natijalarni baholash uchun zarur va yetarli baholash mezonlarini aniglashtirish;

- pedagogik jarayonning optimal natijasini ta'minlash uchun pedagogik nazorat va
korrektsiya bosgichlarini aniglash [13, 92-b].

Kommunikativ kompetentlikni aniglash, shuningdek, ushbu turdagi kompetentlikni
maqsadli psixologik-pedagogik jarayon sifatida ishlab chiqish, qo‘shimcha professional ta'lim
dasturlarini amalga oshirishda oz pedagogik amaliyotimizni tahlil qilish bizga ta'lim muassasalari
rahbar xodimlarining kommunikativ kompetentligini rivojlantirishni amalga oshirish modelini
ishlab chigish imkonini beradi. Tizimli ravishda modelga magsad, mazmun, faoliyat, mezonlar va
baholash hamda natija bloklari kiritiladi (1-rasm).

Ishlab chigilgan modelning mazmun mazmuni quyidagi konseptual yondashuvlarga
asoslanadi: kompetentlikka asoslangan, shaxsga yo‘naltirilgan, faoliyatga asoslangan va
aksiologik.

Ta'lim tizimi rahbar xodimlarining kommunikativ kompetentligini o°‘rganishda
kompetentli yondashuvdan foydalanishning o°‘ziga xos xususiyatlari dissertatsiyaning oldingi
paragrafida yetarli darajada batafsil ochib berilganligi sababli nazariy modelni shakllantirish
uchun asos bo‘luvchi boshqa yondashuvlarning kontseptual asoslarini ko‘rib chigamiz.

I.V.Grishina ta'kidlashicha ta'lim muassasasi rahbari fagat rasmiy tayinlangan shaxs
sifatida faoliyat olib bormasdan, balki ta'lim muassasasidama'lum bir sohada professional
boshqaruv faoliyatini amalga oshiradi[14, 47-b],

Kommunikativ kompetentlikni rivojlantirishning nazariy modelida shaxsiy yondashuv
sub'ekt-sub'ekt munosabatlari bo‘yicha pedagogik jarayonning asosini belgilaydi. Malaka oshirish
o‘quv dasturlari jarayonida o‘quv jarayoni konstruktiv o‘zaro hamkorlik, sheriklik va hamkorlik,
dialogik muloqot, “teskari aloga”ning samarali kanallari doirasida bevosita ishtirok etadigan
barcha sub'ektlarning tengligi sharti bilan tashkil etiladi.
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1-rasm. Ta'lim tizimi rahbar xodimlarini boshgaruv faoliyatga tayyorlashda
kammunikativ kompetentligini rivojlantirish modeli



Rahbarlarning boshgaruv faoliyatini amalga oshiriladigan ta'lim sohasidagi ijtimoiy-
igtisodiy vaziyatta'lim tashkilotlari rahbarlarning shaxsiy va professional gadriyatlarini
o‘zgartirishga sezilarli ta'sir ko‘rsatadi, inqirozda manevrlik va samaradorlikni talab qiladi, bu
ularning ishbilarmonlik alogasiga ta'sir gilmaydi.

Ta'lim tizimi rahbar xodimlarining kommunikativ kompetentligini rivojlantirish modelida
ta'lim jarayonida passiv ishning quyidagi shakllaridan foydalanish taklif etiladi:

- seminar: tinglovchilarni pedagogika va boshqaruv fanining so‘nggi yutuqlari, eng yaxshi
amaliyotlari bilan tanishtirish uchun ishlatiladi. Xabarlar va hisobotlar shaklida ma'ruzachilar
oldindan tayyorgarlik ko‘radilar, so‘ngra qulay shaklda tinglovchilarga ta'lim sohasidagi joriy
boshqaruv masalalarining muayyan jihatini yetkazadilar, so‘nggi boshqaruv texnologiyalari,
texnikasi va usullarining mazmunini tagdim etadilar;

- pedagogik o‘quv kurslar va konferentsiyalar: mazmuniga ko‘raular seminarlarga
o‘xshaydi, lekin odatda bloklar yoki bo‘limlarga guruhlangan keng mavzular bo‘yicha kengroq
auditoriyani jalb qiladi. Ta'lim tizimirahbarlari qo‘l ostidagilar bilan muloqot ko‘nikmalarini
rivojlantirganliklari uchun ta'lim muassasasining nisbatan kam sonli pedagog xodimlari rahbardan
professional iyerarxiyada (quyi lavozimda) konferentsiyada ishtirok etish ishtirokchilarning teng
huquqgli maqomiga egabo‘lgan keng auditoriya ishtirokida notiqlik mahoratini rivojlantirish
imkonini beradi;

- master-klass: tajribani umumlashtirish va targatish uchun maxsus format, bu asosan
ishlab chigilgan original mualliflik metodikasidir. Mahorat darsidan foydalanish ma'lum
mazmundagi boshgaruv faoliyatida original usullarni namoyish etish asosida ko‘nikma va
bilimlarni uzatish, tajriba almashishda samaralidir.

Uslubiy ishlarning faol shakllari ta'lim tizimi rahbarlarining ijodiy va ilmiy-tadgigot
faoliyatini rag‘batlantirish uchun mo‘ljallangan bo‘lib, ularning bevosita malakasini oshirish
sohasiga garatilgan.

Ta'lim tizimi rahbarlarining kommunikativ kompetentligini rivojlantirish modelida ta'lim
jarayonida faol ishlashning quyidagi shakllari taklif etiladi:

- uslubiy festival: zamonaviy olimlar metodik festivallarga o‘qituvchilar bilan metodik
ishlarning faol va passiv usullari sifatida garashadi. Shu bilan birga, nazariy modelda uslubiy
festival ta'lim jarayonining faol shakllariga havola etiladi, bu esa“Ta'limda menejment va
marketingi”malaka oshirish modulining barcha tinglovchilari tajriba almashish uchun o‘quv
mashg‘ulotlaridan birida ishtirok etishlari shart;

- - ishbilarmonlik o‘yini: o‘ziga xos modellashtirish asosidamuammoli vaziyatda
muayyan rahbarning amaliy ko‘nikmalarini, Xulg-atvor taktikasini, harakatlarini amaliyotda
qo‘llash uchun tinglovchilarining rollarini tagsimlashdagi kasbiy vaziyat. “Ishbilarmonlik o‘yin”
formati ijodiy salohiyatini faollashtirish va ishlash, 0‘z nuqtai nazarini himoya qilish, ragibga
hurmat va nizolarda konstruktiv xatti-harakatlarga hissa qo‘shadigan muloqot imkonini beradi;

- davra suhbati: muayyan mavzuning teng huquqgli ishtirokchilar muhokamasi
formatidagi jamoaviy muhokamasi. “Ta'limda menejment va marketingi”malaka oshirish
modulini o‘qitish ushbu shaklni “o‘quv davra suhbatlari” formatida (yangi o‘quv materialini
o‘rganish yoki ma'lum o‘quv materialini takrorlash uchun) va “muammoli davra suhbatlari”
formatida (dolzarb muammolar yoki vaziyatli amaliy vazifalarni muhokama qilish, yangi
adabiyotlar, boshqaruv amaliyotida olingan bilimlarni qo‘llash);



- loyiha taqdimeoti: “Ta'limda menejment va marketingi malaka oshirish modulining har
bir ishtirokchisi uchun o‘quv dasturi davomida olingan bilimlar va boshqaruv faoliyatidagi oz
tajribalari asosida mualliflik loyihasini ishlab chiqgish va tagdim etish bilan yakunlash tavsiya
etiladi.

Dizayn-bu pedagogik texnologiya bo‘lib, uning asosini mustaqil ijodiy, kognitiv, ilmiy-
tadgigot faoliyati tashkil etadi, mavjud boshqgaruv va pedagogik tajribani nazariy jihatdan
tushunish, kasbiy faoliyatning dolzarb muammolarini hal etishga ijodiy yondashish, dasturni
ishlab chiqish paytida olingan yangi bilimlarni amalda qo‘llash imkonini beradi;

keys metodi: boshgaruvning turli sohalarida rahbarlarni boshgaruv faoliyatga
tayyorlashda juda mashhurdir. Tinglovchilar real boshqaruv amaliyotiga yaqin bo‘lgan haqqoniy
material bo‘yicha muayyan amaliy vaziyatni tahlil qilib, uni hal qilish yo‘llarini taklif etadilar va
eng yaxshi usullarni birgalikda tanlab olishadi. Shuni takidlash kerakki, taklif etilayotgan ish
formatlari o‘quv jarayonining individual va jamoaviy shakllarini organik birlashtiradi.

Modelning baholash mezonlari blokida pedagogik amaliyotda ta'lim tizimi rahbar
xodimlarining kommunikativ kompetentligini rivojlantirish modelini amalga oshirish natijalarini
baholash uchun yaxlit yondashuvdan foydalanish magsadga muvofigdir. Buning uchun
kommunikativ kompetentlikning funktsional komponentlari va ularni baholash mezonlari
o‘rtasidagi munosabatlarni ochib berish zarur, bu esa baholashning asosiy ko‘rsatkichlarini
aniglashga imkon beradi (2-jadval).

2-jadval
Ta'lim tizimi rahbarlarining kommunikativ kompetentsiyalari mezonlari va
ko‘rsatkichlari
Mezon Motivatsion Refleksiv Kognitiv Faoliyatli
komponentlari
Axborotli O‘z g‘oyalarini Mulogotning Notiglikning O‘z goyalarini
boshqgalarga  |og‘zaki bo‘lmagan|asosiy tamoyillari, boshqalarga
yetkazish vositalaridan  |yozma muloqotiga| yetkazishda verbal,
motivatsion istagi foydalanish go‘yiladigan noverbal, va texnik
gobiliyati, talablar, imkoniyatlaridanmak
tolerantlik va ishontirish va simal foydalanishi
bahslashish qobiliyati
texnologiyalari va
algoritmlarini
bilish
Analitik- izohli| Boshgalarning |o°z-o‘zini nazorat [Normativ-huquqiy Mulogotning
nugtai nazarini gilish, nizolarda |mulogot, noverbal|munozarali va noaniq
tushunish va togat | reflektsiyaning | kommunikatsiya jihatlarini
gilish motivatsion konstruktiv asoslarini bilish, aniglashtirishga
istagi strategiyalari mojaroni tayyorlik va
boshqarish qobiliyat.
Instrumental Ishbilarmonlik Og‘zaki Ta'limni Ishbilarmonlik
mulogotida bo‘lmagan boshgarish, o‘quv |alogasida zamonaviy
zamonaviy AKTdan| mulogotning | jarayonini tashkil AKTning
foydalanishni namoyon bo‘lish | etishda amaliy imkoniyatlarini
maksimallashtirishg| belgilarini idrok dasturlash qo‘llashga tayyorligi
a motivatsion istagi| etish va izohlash | asoslarini bilish va gobiliyati
gobiliyati




Kommunikativ kompetentlikni rivojlantirish modelining baholash mezonlari blokining
motivatsion mezoni professional ta'lim tizimi rahbar xodimlarining faol muloqot qilish va o‘z
shaxsiy xarakter xususiyatlari, muloqotidagi o‘z ehtiyojlari va maqsadlarini anglash nuqtai
nazaridan faol tinglashga motivatsiya xususiyatlarini aks ettiradi.

Faoliyat mezoni ta'lim tizimi rahbar xodimlarining zamonaviy axborot-kommunikatsiya
texnologiyalaridan foydalangan holda kasbiy faoliyat va ishbilarmonlik mulogotidagi muayyan
kommunikativ vaziyatlarda muammolarni hal etishda o°z kasbiy bilim, ko ‘nikma va malakalarini
samarali qo‘llashga tayyorligini baholash imkonini beradi. Boshqacha qilib aytganda, bu mezon
rahbarlarning kasbga bo‘lgan me'yoriy-axloqiy talablar va motivatsiyaning o‘ziga Xos
xususiyatlarini tavsiflaydi. Ushbu baholash mezoni quyidagi ko‘rsatkichlarda ochib beriladi:

- 0‘z g‘oyalarini boshqalarga yetkazish uchun verbal, noverbal va texnik
imkoniyatlardan foydalanishni maksimal darajada amalga oshirish qobiliyati;

- boshgalar xabarining munozarali va noaniq jihatlarini aniglashtirishga tayyorlik va
qgobiliyat, boshgalarning nuqtai nazarini yetarli darajada idrok etish gobiliyati;

- ishbilarmonlik mulogotida zamonaviy axborot-kommunikatsiya texnologiyalarini
qo‘llay olish qobiliyati.

Ta'lim jarayonida tarmoq hamkorligi sharoitida ta'lim tashkilotlari rahbarlarining kasbiy
shakllanishi jarayonida kommunikativ kompetentlikni rivojlantirish dinamikasini hisobga olgan
holda, biz ishlab chigilgan modelning mezonlari va baholash blokidagi kompetentsiyalarni uch
darajali baholashdan foydalanamiz. Har bir daraja professional tayyorgarlik va kompetentlikni
rivojlantirishning bosgichma-bosgich jarayonini tavsiflaydi.

Baholash mezonlariga ko‘ra kommunikativ kompetentlikning rivojlanish darajalarining
xususiyatlari 3-jadvalda ko‘rsatilgan. O‘rtacha daraja bilan past daraja o‘rtasidagi asosiy farq-
bilimning mustahkamligi, tipik kommunikativ vazifalarni hal gilishda muvaffagiyatli tajriba
hamda nostandart kommunikativ vaziyatlarda garor gabul gila olish tajribasidir.

3-jadval
Ta'lim tizimi rahbar xodimlarini kommunikativ kompetentligini rivojlantirishning
mezonli-darajali tavsifi

Daraja| Motivatsion Refleksiv Kognitiv Faoliyatli
1 2 3 4 5
Past | Zaif ifodalangan | Mulogotda passiv rol, | Aloga nazariyasi va Og‘zaki yoki
motivlar va  |muloqgotda imo-ishoralar ishbilarmonlik yozma mulogotdan
mulogotning turli va emotsiyaning kommunikatsiyasi imtiyozli
vosita va yo‘qligi, ziddiyatda |asoslarini yuzaki bilish|  foydalanish;
usullaridan xatti-harakatlarning zamonaviy AKT,
foydalanish,  |destruktiv strategiyalari; mulbtimediya
mulogotning kundalik hayotda texnologiyalari va
shaxsiy shakllangan ko ‘nikmalar amaliy dasturiy
maqsadlarini asosida mulogot ta'minotlarni bilish

noaniq ifodalash

muammolarini hal gilish

darajasining pastligi

O‘rta |Muloqotga faol va| Mulogotda faol ishtirok | Aloga nazariyasi va Boshlang‘ich
mas'uliyatli etish, aloga uchun ishbilarmonlik foydalanuvchilar
munosabat, muqobil stsenariylarni | kommunikatsiyasi uchun ta'lim

mulogot ko‘rib chiqish va asoslari, mojarolarni boshqgaruvida

muammolarini hal
etishga giziqish

nostandart vazifalarni
hal gilish tajribasi,
kasbiy maqgsadlarga

boshgarish va
xodimlarni boshgarish

zamonaviy AKT va
amaliy
dasturlaridan




nisbatan mulogot

vaziyatlarini tahlil gilish

asoslari hagida yetarli
ma'lumotga egalik

foydalanish
orqalitipik
kommunikativ
masalalarni hal
gilish

Yugori | Kasbiy mulogot
faoliyati uchun
yugori darajadagi
motivatsiya,
yaxshi xulgli,
chidamli,
konstruktiv

Vazifalarni tanlashda

mustaqillik va ularni
mulogotda hal gilish
yo ‘llari, murakkab

vaziyatlarga yo‘naltirish,

nostandart ijodiy

muloqot vazifalarini hal

Aloqga nazariyasi va
ishbilarmonlik
kommunikatsiyasi
asoslarini bilish; qulay
kommunikatsiya
muhitini yaratish
tamoyillarini

muloqot va 0‘z
nuqtai nazariga
ishonch uchun
shaxsiy fazilatlarni
shakllanganligi

qilishda o°z tajribasiga
ega bo‘lish, nizolarni hal
qgilishning konstruktiv
strategiyalari

tushunish; mulogotni
optimallashtirish
uchun axborotni

mustaqil holda izlashni
amalga oshirish

Yetarli darajada
o°‘zaro muloqot qila
olish, mustagqil
rivojlanish hamda
zamonaviy AKT,
mulptimediya
texnologiyalaridan
foydalanish
ko ‘nikmalarini
egallaganlik

Kommunikativ kompetentlikni rivojlantirishning eng yuqori darajasi ta'lim tashkilotida
qulay mulogot muhitini yaratish tamoyillarini tushunish, ijodiy yondashuv asosida nostandart
kommunikativ vazifalarni hal etishda muvaffagiyatli va tizimli tajriba bilan tavsiflanadi.

Xulosa sifatida aytish mumkinki, ta'lim tizimi rahbar xodimlarining kommunikativ
kompetentligining rivojlanish darajasini baholash to‘rtta asosiy komponent bo‘yicha amalga
oshiriladi: motivatsion, refleksiv, kognitiv va faoliyatli bo‘lib, ta'lim tizimi rahbarlarining
menejerlarining kommunikativ kompetentligini rivojlantirishga garatilgan pedagogik jarayonni
optimallashtirish uchun ob'ektiv axborot tuzilmasi asosini tashkil etadi.

4-jadval

Ta'lim tizimi rahbarlarining kommunikativ kompetentsiyalarini rivojlantirish shartlari va
darajalarining mezonli-diagnostik tuzilmasi

Kommunikativ Baholash ko‘rsatkichlari Baholash Qo‘llanilgan
kompetentsiyalar ko‘rsatkichlari metodika
ni baholash
mezonlari
1 2 3 4
1. Motivatsion |- o‘z g‘oyalarini boshqalarga Kommunikativ T. Lirining
yetkazishgamotivatsion istagi; kompetentlikning | kommunikativ va
- boshgalarning nugtai nazarini rivojlanishiga tavsifiy
tushunish va togat gilishga motivatsion [ijobiy ta'sir tendentsiyalarini
istagi; ko ‘rsatuvchi tadqiq gilish
- ishbilarmonlik muloqotda zamonaviy [shaxsiy sifatlar metodikasi

AKTdan foydalanishga garatilgan
motivatsion istak

2. Refleksiv

-mulogotning noverbal vositalaridan
0°z-0‘zini nazorat qilish, stressga
chidamlilik, nizoda xatti-harakatlarning
konstruktiv strategiyalaridan foydalana
olish;

- Noverbal mulogot belgilarini idrok
etish va izohlash qobiliyati;

- muloqotda o0‘z-
0°‘zini nazorat

gilish

M.Snayderning

muloqotda o‘z-

0°‘zini baholash
metodikasi

- mulogotda
suhbatdoshni his
gilish

Ye.P.llsinaning

suhbatdoshning

kommunikativ
sifatlarini




- Muayyan vaziyatda mulogotning eng baholash

yaxshi usuli va vositalarini aniglay olish metodikasi
- noverbal Nazorat-
mulogotda o‘zgaruvchan test
baholash va his materiallarini
qgilish tahrirlash

3. Kognitiv |- notiglikning asosiy tamoyillari, yozma |- fanlarbloklari Nazorat-

mulogotiga qo‘yiladigan talablar, bo‘yicha o‘zgaruvchan test

ishontirish va bahslashish, o‘tiladigan materiallarini

texnologiyalar va algoritmlarini bilish; |materialning tahrirlash

- noverbal mulogot asoslarini bilish, 0°zlashtirilish

nizolarni boshgarish va normativ- darajasi

huqugiy hujjatlarni bilish;

- ta'limni boshqarishda amaliy
dasturlash asoslarini bilish, o‘quv
jarayonini tashkil etish

4. Faoliyatli |- o‘z g‘oyalarini boshqalarga yetkazish |- kasbiy faoliyatda «Ta'limni

uchun verbal, noverbal va texnik kommunikatsion boshqarishda
imkoniyatlardan foydalanishni muammolar kommunikatsiyala
maksimal darajada amalga oshirishga r» mavzusida
tayyorlik va qobiliyat; tahrirlangan

- xabarning munozarali va noaniq SO ‘rovnoma
jihatlarini aniglashtirishga tayyorlik va |- aniq jarayonda | Malaka oshirish
qobiliyat.; kommunikatsion | dasturida bitiruv
-ishbilarmonlik mulogotida zamonaviy (vosita va loyihani himoya
AKT imkoniyatlarini qo‘llashga shakllarni optimal gilish
tayyorligi va gobiliyati tanlash qobiliyati

Umumiy xulosa sifatida kuydagilarni keltirish mumkin.

1. Ta'lim tizimida kompetentli yondashuv samaradorligi va uning kontseptual asoslari
hozirgi kunda shakllanib bormoqda. Ta'lim tizimi rahbar xodimlarining kommunikativ
kompetentligining samaradorligi boshga shaxslar bilan og‘zaki, yozma va kompsyuter
vositachiligida professional faoliyat doirasida o‘zaro axborot va tajriba almashishni samarali
amalga oshirishga intilishi, qobiliyati va tayyorligi sifatida belgilanadi. Rahbar xodimlarning
kommunikativ kompetentligini rivojlantirish ularning motivatsiyasi, gobiliyati va ta'lim tizimining
natijalari va samaradorligiga giziggan va axborot-kommunikatsiya texnologiyalari vositasida
o‘zaro axborot va tajriba almashishni samarali amalga oshirishga tayyorligini mustahkamlashga
garatilgan doimiy va ajralmas psixologik-pedagogik jarayon sifatida belgilandi.

2. Kompetentlikni anglashga tizimli yondashuv kommunikativ kompetentlikning
mazmuni va funktsional tuzilmalarini ko‘rib chiqish imkonini beradi. Mazmun tarkibiy jihatidan
motivatsion, refleksiv, kognitiv va faoliyatli komponentlari bilan ifodalanadi. Uni axborot,
analitik-interpretativ va instrumental komponentlarni o‘z ichiga olgan kommunikativ
kompetentsiyaning funktsional tuzilmasi bilan to‘ldirish taklif etiladi.

3. Ta'lim tizimi rahbar xodimlarining kommunikativ kompetentligini tarmoglanish
nuqtai nazaridan rivojlantirishning ishlab chigilgan modeli magsadli, mazmunli, faoliyatli,
baholash mezonlari va natijaviy bloklardan iborat. Models pedagogik amaliyotda uning amal
qgilishi va samaradorligini tasdiglash uchun tajriba-sinovdan o‘tkazilishi rejalashtirilgan.

4. Modelning baholash mezonlari bloki ta'lim tizimi rahbar xodimlarining kommunikativ



kompetentligini baholashning to‘rtta mezoni bilan ifodalanadi: motivatsion, refleksiv, kognitiv va
faoliyatli. Kommunikativ kompetentsiyaning funktsional tuzilmalari tomonidan har bir mezon
uchun ushbu kompetentsiyaning rivojlanish darajasini (past, o‘rta yoki yuqori) eng to‘liq va har

tomonlama aniqlashga imkon beruvchi baholash metodlari ko‘rsatilgan, pedagogik va diagnostik
tajriba olib borishda baholash ko‘rsatkichlari nazariy jihatdanto‘liq keltirib o‘tildi.
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Annomauun. B cmamve paccmampusaemcs yugposotl cied UKOIbHUKOS U €20 IUSHUE
Ha gopmuposanue H-konyenyuu. Hccaedosanue akyeHmupyem eHUMAHUE HA MOM, KAK OHJIAUH-
AKmueHocms, coyudilbHvle cemu u uuqbpoeble 63aUMOOCICEUsL GIUIOM HA esocnpuamue cebs u
dopmuposanue yugposoii uoenmuunocmu. Teopemuueckuii AHAIU3 TUMEPAMYPbL NOOUEPKUBAE
s030eticmeue Yyughposoeo cieda Ha NCUXoi02uiecKoe passumue noOPOCHKOS8.

Knrwouesvie cnoea: yugposotii cned, A-konyenyus, WKOAbHUK, YUPDPOBAS UOSHMUYHOCD,
OHJIAUH-NOBeOeHUe.

Annotatsiya. Ushbu magola maktab o ‘quvchisining ragamli izi va uning 0°z o ’zini anglash
konseptsiyasini shakllantirishga ta’sirini o ’rganadi. Tadgiqot onlayn faoliyat, ijtimoiy tarmoglar
va ragamli o’zaro ta’sirlar maktab o’quvchilarning o’zini qabul qilishi va shaxsiy
identifikatsiyasiga ganday ta’sir gilishini ko ‘rsatadi. Adabiyotlarni nazariy tahlil qilish, ragamli
izlarning o ’smirlarning psixologik rivojlanishiga ta 'sirini yoritadi.

Kalit so‘zlar: ragamli iz, 0’z-0zini anglash konseptsiyasi, maktab o’quvchisi,ragamli
identifikatsiya, onlayn xatti-harakatlar.

Abstract. This article examines the digital footprint of school students and its impact on
the formation of their self-concept. The study focuses on how online activity, social networks, and
digital interactions affect school students’ perception of themselves and their self-identity.
Theoretical analysis of literature highlights the influence of digital traces on adolescents’
psychological development.

Keywords: digital footprint, self-concept, school student, digital identity, online behavior.

Beenenne. B coBpeMeHHOM Mupe u(poBbIe TEXHOIOTUU IPOHUKIIM BO Bee chepbl KU3HU
JeTell ¥ NOJPOCTKOB, (POPMHUPYs TaK Ha3bIBae€MbI LIU(PPOBOI Cile-COBOKYIHOCTh JIEHCTBUNA U
JAHHBIX, OCTaBJIAEMBbIX IOJb30BATEIEM B CETH U ILHUQPPOBBIX CEPBUCAX, BKIIOYAs
oOpa3oBatelibHble MIATGOPMBI, COLUAIBHbBIE CETH M NPUIOKEHUs. Takol ciel BKIHOYAeT Kak
aKTHBHBIE JEHUCTBUS, TaK M IACCUBHO COOMpaeMble JaHHbIE O TMOBEAECHUU IOJb30BATENS B
ounaiine.! OH cBA3zan c npoGnemamMu KOH(HMIEHIMATBLHOCTH, LU(PPOBOH pemyTaluud |
0€30MaCHOCTH JINYHOCTU M aKTMBHO 00CYXaeTCsl B MEKIYHAPOIHBIX HAYYHBIX MCCIIETOBAHMIX
B KOHTEKCTE BIUSHMA LU(POBOH Cpelbl Ha MCUXUKY MOJIPOCTKOB. VccrnenoBaHus MOKa3bIBaeT,
9T0 HU(PPOBON cJell MOJPOCTKOB MOXKET OBITh CBSI3aH C INCHUXOJIOTHMYECKUM OJIaronoiyduem,
BKJIIOYAsl SMOLIMOHAJIbHBIE PEAKIIMH U YSI3BUMOCTB K IICUXUYECKOMY CTPECCY, YTO OTPAKAET CBS3b

! A6paycarraposa, C. Iludposas cyObEKTHOCTh JUYHOCTH B 3HOXY MCKYCCTBEHHOro wunremnekta. ZDIF
(OO1ecTBeHHBIE HAYKH B COBDEMEHHOM MHpE: TEOPETUYECKHE U IpakTudeckue uccienosanus), Vol. 4, No. 17, 2025,
pp. 4-6. MznatenscrBo: Zenodo (omutaiin).



1M(POBEIX JAHHBIX C TICHXMKOH M COLMANbHBEIM BochpustueM cebs. 2HecMoTps Ha Bo3pacT
UCCIIEIOBAaHUM U UX (pparMeHTapHBIN XapakTep, MEXAYHAPOTHOE HAYYHOE COOOIIECTBO TOJIBKO
HAYMHAET BCECTOPOHHE paccMaTpuBaTh HU(PPOBOIL ciest Kak GakTOp NCHUXOJIOTHUECKOTO PA3BUTHS
JUYHOCTH, YTO MOJAYEPKUBACT HAYYHYIO HOBU3HY U MPAKTUYECKYIO 3HAYUMOCTH UCCIIEIOBaHUS
BIIUSTHUS TUGPOBOTO clieqa Ha SI-KOHIEMIIUIO IIKOJILHUKOB.

B Poccum BHuUMaHmMe wuccienoBareneid K mmdpoBu3anuu 00pa3oBaHUS W JIaHHBIM
yUYaIIUXCS BO3pAcTaeT, OJHAKO OOJBIIMHCTBO IYONHMKALMU COCPEIOTOUYCHBI Ha aHan3e
U (pOoBBIX 00pa30BaTEIBHBIX TEXHOJIOTHMHM, MOTHBAIlMM W OTHOIICHMM K HHM, a HE Ha
MICUXOJIOTUYECKUX TOCHEeNCTBUAX mHppoBoro ciema kak (axkropa camMOUICHTUDUKAINH
nu4HocTH. [lapaienbHo ¢ 3TUM B Hay4HOM JIMTepaType HaOIr0JaeTcsl poCcT UHTEpeca K TeMaM
unppoBoil 00pazoBaTENbHON Cpellbl Kak (akTopa COLMAIU3AlUU U TpaHCPOpMAIUH JINYHOCTU
obyuaromerocs.’

B Kazaxcrane pasButre 1uudpoBoii 00pa3oBaTEIBHOM Cpeabl TakkKe SIBISETCS
MPUOPUTETOM, HO HCCJICIOBAHMS B OCHOBHOM IIOCBSIIEHBl KOMIETEHTHOCTSIM TEIaroroB M
IICUXOJIOTOB B YCIOBHUSAX UIU(GPOBOro OOy4eHMs, a HE€ ICHUXOJOTHYECKHM IOCIEICTBUIM
uu(dpoBOro ciega Ha CaMOONIYIIEHHWE W CaMOOIEHKY IIKOJIbHUKOB. B oOpasoBaTenbHBIX
nporpammax Kazaxcrana ycunmBaercs BHUMaHHE K TU(PPOBON rpaMOTHOCTH, HO BOTIPOC BITHSTHUS
IM(POBBIX JaHHBIX OOydYalOUIMXCSd Ha HMX JUYHOCTHOE pa3BUTHE OCTAETCS HEIOCTATOYHO
M3y4YEHHBIM, OCOOEHHO B acmekTe (GopMUpoBaHUS SI- KOHIENIMA-CTPYKTYPHI, OTpaKaroImien
CaMOOMUIYIIEHHE, CAMOOLEHKY U TUYHOCTHYIO UIACHTUYHOCTD.

B V306ekucrane akTUBHO pasBuBaeTcs mudpoBas oOpazoBaTelbHas cpela, BHEIPSIIOTCS
AIIEKTPOHHBIE JHEBHUKH, LU(PpPOBbIE 00pa3zoBaTelbHbIE MIATGOPMBI U CUCTEMbl MOHUTOPHUHIA
yCIIEBAaEMOCTU. OTH H3MEHEHMsI CONPOBOXKIAIOTCSI HOPMATHUBHBIMH aKTaMH [0 3alluTe
MEePCOHANBHBIX AAHHBIX M MH(OPMALMOHHON 0€30MacHOCTH, YTO MMEET MPSIMOE OTHOIIEHHE K
nudpoBomMy cieny ydamuxcs. 3akoH Pecnyommku Y30ekuctan «O mepCOHANIBHBIX JTaHHBIX» No
3PVY-547 ot 2 urons 2019r. JlaHHBINM 3aKOH PEryIMpPyeT OTHOIICHHUSI, CBS3aHHBIC C 00pabOTKON 1
3alUTOM TEpPCOHAJbHBIX JAHHBIX, BKJIOYas HHMOPMAIMOHHBIE TEXHOJOTMH U UU(PPOBbBIE
JaHHbIE- ITO KIIOYEBON aKT, KOTOPBIN OMpeessieT IpuIuieckue paMku cOopa, UCIOIb30BaHU
¥ 3aIIUTH] JAHHBIX, B TOM YUClle JaHHBIX IIKOIbHUKOB. ‘TlocTanobnenue Kabunera Munuctpos
Pecryoimukm V36ekuctan Ne 570 ot 05.10.2022r. « O mMepax 1mo coOBEpIICHCTBOBAHUIO PABOBOTO
peryaupoBanus 06pabOTKHU IEPCOHATBHBIX JAHHBIXY.

OcHoBHasi yactb. [lonarue nudposoro crnema u ero crpykrypa. Lludposoii cien- ato
COBOKYITHOCTh JTAaHHBIX, KOTOpPbIE YEJIOBEK OCTaBIIAEeT B IU(POBOM IPOCTPAHCTBE B Ipoliecce
CBOEH aKTMBHOCTHU: MYOJHKAIMM B COLHUAIBHBIX CETSIX, UCTOPUSA MPOCMOTPOB, KOMMEHTApUH,
npoduibHas uHGopMaIus 1 apyrue uudpossie B3auMoaeiicTBus. Takoil cies yeIoBHO JIENAT Ha
AKTUBHBI W TACCUBHBINA: aKTUBHBIM CO3Ma€T caM MOJb30BaTellb, MACCUBHBIN (opMupyercs
aBTomMatuuecku. LludpoBoii cien He paBeH MUPPOBOM UASHTUYHOCTH, HO SBJSETCS €€ COCTAaBHOM
4acThbl0, TaK KaK HMMEHHO M3 COBOKYMHOCTH LHU(POBBIX TaHHBIX CKIaJbIBaeTcs HUGPOBOM
npOoQUIIb TMYHOCTU- OTPAKEHUE ACUCTBUN, MHTEPECOB U MOBE/ICHNE YEIIOBEKA B CETH.

2 Tongprapai, K. Identity Development of Adolescents in the Digital Age. Journal of Social Science and Cultural,
2025, Vol. 9, No. 3, pp. 75-88.

3 Olinder, N., Tsvetkov, A., Fedyakin, K., & Zaburdaeva, K. Using Digital Footprints in Social Research: an
Interdisciplinary Approach. WISDOM, 2025, Vol. 16, No. 3.
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SI-KoHIENIIUs KaK NMCUXOJOTHYECKasi CTPYKTYpa JMYHOCTH. SI-KOHILIETIIUS 3TO HEIOCTHOE
IIPEJICTaBICHUE JIMYHOCTU O ce0e, BKIIOYAIOILIEE CaMOOLIEHKY, CaMOOIIYIIEHUE, LEHHOCTHBIE
OpPHEHTAIMH U MPEJCTABICHUA O COOCTBEHHBIX BO3MOXKHOCTAX. OHa (opMupyeTcs B mpoiiecce
COLIMAIM3ALMY U 3aBUCHUT OT COLIMAIBHOTO OKPY>KEHUS, 00PaTHOM CBSA3M OT 3HAYUMBIX JIPYTUX , &
TaKkKe OT JUYHOCTHOTrO ombita. [{udpoBas cpema crama 4yacTbiO Cpeabl COLMAIIM3AINH, TIIE
MOJPOCTKH TONYYar0T OOpaTHYIO CBSI3b M B3aMMOJICHCTBYIOT C pa3HBIMH BUPTYaJIbHBIMH
aymutopusMd. VIMEHHO 3TH UM(QPOBBIE «CHUTHATBD BXOIAT B TPOIECC KOHCTPYHPOBAHHS
CaMOOIIYIIEHHs U 00pa3a ceosl.

Ces3p mudpoBoro ciena u GopmupoBanusi S-koHumenius ydeHukoB. LludpoBoit cren
MOXET BIUATh Ha SI-KOHILEMIIMIO TOJAPOCTKA CleayrmuMu crnocodbamu: 1.Camomnpe3eHTanuu u
camousieHTUGuKanus. [TogpocTku BEIOMparoT, Kak MpeaCTaBUTh ce0sl B HIU(PPOBOM MPOCTPAHCTBE.
OTta caMONpe3eHTalHs OCTAaHOBHUTCS YaCThI0 MX CAMOOIMCAHHWS M MOXET YCHUJIMBATH WIIH
UCcKaxath TmpeactaBieHue o cebe.2.ConumanpHas oOpaTHas CBs3b. KOJIMYECTBO JaiKOB,
KOMMEHTapUeB U pPEaKIHMH CBEPCTHUKOB BBICTYNAET CBOEOOpPA3HON OLEHKOW AEATEeIbHOCTU
yUeHHKa. JTa OIIeHKa MOXET YCHIIMBaTh YBEPEHHOCTh B ce0Oe WiH, HaoOOpOT, TMOBBIIIATH
TPEBOKHOCTh W 3aBUCHMOCTHh OT BHEIIHETrO OJO0OPEHHS, YTO OTPaKaeTCsl Ha CaMOOIICHKE Kak
KOMTIOHeHTe SI-KoHIenmu.3. AropuTMHUYecKas cpeia. AJNTOPUTMBI CONMANBHBIX TUIaThopM
MEPCOHATM3UPYIOT KOHTEHT Ha OCHOBE TIPEABINYIICH aKTHBHOCTH TIOJH30BATEINS, CYyXKas MOJIe
nHpOpMAIUU U CO3/1aBasi «IXO-KaMepb». DTO MOXKET (OpPMHPOBATH YCTOWYHMBBIE HHU(PPOBHIC
yoexxieHust 0 ce0e 1 MUPE, YTO BIMSIET Ha CAMOOITYIIeHHEe TToApocTKa.4.JI[nccoHaHc «pealbHOTOY
u «udpoBoro» . LudpoBoii ciaex MOXKET OTpakaTh HE TOJIBKO peallbHOE TOBEACHHUE, HO U
KelnaeMblil 00pa3 JTUYHOCTH, YTO B HEKOTOPBIX CIydasiX BBI3BIBAECT Pa3pblB MEXIY TEM, Kak
MOJIPOCTOK ONTyIIAeT ce0s1 OUIaifiH U KaK OH BOCIIPHHUMAETCS WJIA OLTYIIAeT ceOsl OHIaitH. DTO
MIPUBOJUT K MICUXOJIOTUYECKOMY HANPSHKEHUIO U MOXKET UCKaXKaTh YCTOWYMBOCTD SI-KOHIEHIIUH.
Texyiee cocTosiHME HAYYHBIX HccneqoBaHuil. CoBpeMeHHbIe UCCIIeJOBaHMSI TOATBEPHKIAIOT, YTO
uupoBasi cpefja CTAHOBUTCSA Ba)KHOM YaCThIO MUKPOCHCTEMbI Pa3BUTHUS JTMUYHOCTH MOAPOCTKA.
KoueroBa u KimnmakoBa ykasbiBaioT, 4To Iu(poBas cpela CTAaHOBUTCSA 3HAYMMBIM (DaKTOPOM
dbopmupoBanus «S» moApocTKa, OKa3bIBasi KOMIUIEKCHOE U MPOTUBOPEYUBOE BIMSIHUE HA MTPOLIECC
CONMANM3AIMI ¥ caMOOIymeHns.*Ananus KoHuenmii uppoBol NIEHTHYHOCTH TOKA3BIBAET,
91O 1U(POBBIE JaHHBIE CTAHOBATCS (aKTOpoM (OPMUPOBAHUU COLMATBLHOM HUICHTHUYHOCTH U
caMOMJIeHTU(UKALMKM JIMYHOCTU B CETU. TeopeThdyeckue UCCIEeIOBaHUS MOTYEPKUBAIOT
HE00X0IMMOCTh TITyOMHHOTO aHaIK3a UGPOBON MACHTUYHOCTU U IIU(PPOBLIX MpodHIIeH, TaK KaKk
70 CUX TOP OTCYTCTBYIOT €IHHOE€ OIpPEAEICHHE ITUX MOHATUN B MCUXOJOTUU JTUYHOCTH. DTU
MOJIOKEHUSI TIOATBEPKAAI0T, YTO BIUSHUE HU(PPOBOro cieqa Ha IMCUXOJOTHYECKHE MPOIECChI
JUYHOCTH, B TOM 4YHCIIe Ha SI-KOHIIETINIO, SBJISIETCS aKTyalbHOW M HEJIOCTATOYHO M3Y4YEHHOU
0071acThI0, UTO 000CHOBBIBAET HAYYHYIO HOBU3HY TEMbI UCCIICIOBAHUS.

BoiBoabl. AHaNTU3 HAYYHOU TUTEPaATYpPhI MOKa3aJl, 4TO HU(POBOH e ABISIETCS BaKHBIM
dakropom popmupoBaHus S-KOHIENIUN MIKOILHUKOB. OH BKJIIOYAET aKTUBHBIC U MACCUBHBIC
JaHHBIE O TIOBEJICHMH YYEeHHKa B LU(POBOU cpeie, Takue Kak MyONMKalMh, KOMMEHTapuH,
ydyacTMe B COLMATBHBIX CETSIX HM 00pa3oBaTeNbHBIX MIaTdopmMax. ITOT cIea OTpakaeT
JMYHOCTHBIE XapaKTEPUCTUKU TMOJPOCTKA, €ro MHTEPEChl M CHOCOOBl CaMONpEe3eHTallud, U
CTAaHOBUTCS YaCThIO IMU(PPOBON UACHTUYHOCTH, BIHSS Ha CAMOOIICHKY M camoBocmpusitue. Ha

& Kochetova, Y. A., & Klimakova, M. V. Adolescent in the digital environment: identity and self-image. Social
Sciences and Childhood, 2025, Vol. 6, No. 3, pp. 85-98.



OCHOBE TEOPETHYECKUX HCTOYHHKOB YCTAHOBJIEHO, YTO LU(POBas Cpela CTAaHOBUTCS YaCThIO
mporecca COIMaIN3aliy NOApOCTKa. B3aumoaelcTBue B CETH, MOIydeHHE OOpaTHOW CBS3U U
HaOJroIeHNE 32 MOBEIEHUEM CBEPCTHHUKOB (POPMHUPYIOT BOCIPHATHE ceOs, pa3BUBAIOT HABBIKU
CaMOIIPE3CHTAIlMH U MOTYT YCUJIMBATh YBEPEHHOCTH B cebe. B TO jke Bpemsi HEeKOHTPOJIMpyeMoe
WIA Ype3MEpPHOE UCTIOIb30BaHUE MHU(POBBIX TEXHOJIOTUH MOXKET MPUBOJIUTH K MCKAKEHUIO S1-
KOHLICNII[MM, IMOBBILICHUIO 3aBUCUMOCTH OT BHEIIHEW OLEHKM U  BO3HUKHOBEHHIO
MICUXOJIOTUYECKOTO JMCCOHAHCA MEXIY «pPEAIbHBIM» U « TU(PPOBBIM» 00pazoMm ceos.
Teopernuecknii aHaJIM3 TOATBEPKIAET HEOOXOIMMOCTh OCO3HAHHOTO MCIIOJIb30BaHUS IU(PPOBBIX
pecypcoB mkoJgbHUKaMH. [legaroram u poauTessiM BaXKHO YIUTHIBATh BIMSHUAE HU(POBOTO Clieaa
Ha (¢opmupoBaHue SI-KOHIEMIMH, CO3/laBaTh YCIOBUS sl Oe3omacHOro 1mu@poBoro
B3aMMO/ICHCTBYSI M pa3BUBATh IMU(PPOBYIO IPaMOTHOCTh y MOAPOCTKOB. Oco3HaHHAs nudpoBas
aKTUBHOCTb MOJKET CTaTb HMHCTPYMEHTOM (pOpMUpOBaHMS TMO3UTUBHOM SI-KOHLENUUH U
MOJIEP’KKH TICUXO0JIOTUYECKOT0 OJIaronoryyusi.
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ZAMONAVIY JAMIYATDA OILA INSTITUTINING
"MAQOMI" VA YOSHLARNING OILAVIY QADRIYATLARI

Kdirniyazova Oralxan Asamatdinovna
San’atshunoslik kafedrasi dotsenti, direktorning xotin-qizlar masalalari bo‘yicha maslahatchisi,
O‘zbekiston davlat san’at va madaniyat instituti Nukus filiali, Nukus, O‘zbekiston
https://doi.org/10.5281/zenodo0.18346650

Armomauuﬂ. B cmamve paccevampueaenicia cembi, AKmueHo e6audiouiee Ha OJiCU3Hb
obwecmea, KOMOPOU NPUHAONEHCUM peularnuas polb 6 npoyecce B0CHPOU3B00CMEa
Yen06eYyecKoll HCU3HU U I’lpO@O/lDiceHuu yenoeevecKkoco poda.

Abstract. The article examines the family, which actively influences the life of society and
plays a crucial role in the reproduction of human life and the continuation of human lineage.

Annotatsiya. Ushbu maqolada jamiyat hayotiga faol ta’sir ko ‘rsatuvchi oila ko ‘rib
chigiladi. Oila inson hayotini gayta ishlab chigarish va insoniyat naslini davom ettirish jarayonida
hal giluvchi rolga ega bo ‘Igan ijtimoiy institut sifatida tahlil gilinadi.

Kalit so“zlar: Oila, emansipatsiya (ozodlik), monogamiya, nikoh, poligamiya.

Oila jamiyatning barcha asosiy yutuglari, giyinchiliklari va ziddiyatlari aks etadigan eng
muhim ijtimoiy institutlardan biridir. Shu bilan birga, oila jamiyat hayotiga faol ta’sir
ko‘rsatadigan, inson hayotining takror ishlab chigarish jarayoni va inson avlodining davom
etishida hal qiluvchi rol o‘ynaydigan institutdir. Oila jamiyatdagi eng qadimgi ijtimoiy
tuzilmalardan biri bo‘lib, ijtimoiy jihatdan muhim bo‘lgan bir qator vazifalarni bajaradi.
Jamiyatning ustuvor yo‘nalishlari va tarixiy rivojlanish davrlariga garab, oila bajaradigan ba’zi
funksiyalarning tabiati vaqt o‘tishi bilan o‘zgarib turgan[1]. Biroq, oila rivojlanishning barcha
bosgqichlarida o‘ziga xos ba’zi asosiy funksiyalari bilan ajralib turadi. Bular, xususan, quyidagilar:

* reproduktiv funksiya (bola tug‘ish);

* Iqtisodiy funksiya (bolalar va mehnatga layoqatsiz oila a’zolarini moddiy qo‘llab-

quvvatlash);

 ijtimoiylashtirish funksiyasi (bolalarni tarbiyalash, yosh avlodni jamiyatga

moslashtirish);

» Magom berish funksiyasi (oila a’zolariga muayyan ijtimoiy maqom berish, ijtimoiy

tuzilmani takror hosil gilish) va h.k.

Oila instituti har doim turli fan sohalari mutaxassislarining qiziqishini uyg‘otib kelgan.
Ammo, aynigsa, o‘tgan asrda oilaviy muammolarga giziqgish sezilarli darajada oshdi.

Bu o°sish jamiyat hayotining iqtisodiy va ijtimoiy-madaniy sohalarida ro‘y berayotgan tub
o‘zgarishlar va bu o‘zgarishlarning inson hayotiga ta’siri bilan bog‘liq. Sanoat inqilobi davrida
an’anaviy oila jiddiy o‘zgarishlarga uchradi. Texnik taraqqiyotning rivojlanishi bilan oila ishlab
chiqarish birligi sifatida birgalikda ishlash qobiliyatini yo‘qotdi. Oila tarkibi asta-sekin va og‘riqli
tarzda o‘zgardi.

Ota, ona va bolalardan iborat "o‘zak oila" (nuklear oila) modeli barcha sanoatlashgan
jamiyatlarda ijtimoiy jihatdan gabul gilingan standart zamonaviy oila shakliga aylandi. Oila
institutining amal qilishiga jamiyatning hozirgi rivojlanish tendensiyalari - emansipatsiya
(erkinlashuv), individual imtiyozlar, individuallashtirish va boshgalarning keng targalishi bevosita
ta’sir ko‘rsatadi. Bu jarayonlarning barchasi oila va nikohdan tashqari aloqalarning susayishiga,



noto‘liq (yolg‘iz ota-ona) oilalar sonining ko ‘payishiga olib kelmoqda. Shu bilan birga, umumiy
tug‘ilish darajasining pasayishiga qaramay, nikohsiz tug‘ilgan bolalar soni ortib bormoqda, bu esa
qator salbiy holatlarning yuzaga kelishiga sabab bo‘lmoqgda. Oila institutining transformatsiyasi
turli xil oilaviy ingiroz nazariyalarining shakllanishiga zamin yaratadi: igtisodiy, axloqiy,
psixologik, madaniy va boshqalar. Endi oila shakllarining asosiy turlarini batafsilroq ko‘rib
chigamiz.

Avvalo, monogamiya - ya’ni qarama-garshi jinsdagi ikki shaxsning nikoh birligidagi
tarixiy nikoh va oila shakli hagida gap boradi.

Agar oilada kamida uchta oila a’zolari birgalikda yashasa va uy yumushlari bilan
shug‘ullansa, bunday oila katta oila (extended family) deb ataladi.

Tadgqiqotchilar oilalarni hokimiyat munosabatlariga ko‘ra quyidagicha tasniflaydilar:

* Patriarxal oilalar - bunday oilalarda erkak (ota) oilani ta’minlovchi, jamoaviy vakillikni

o‘z zimmasiga oluvchi va oila a’zolari bilan bog‘liq asosiy qarorlarni gabul qiluvchi

shaxsdir. Ayol ishlamaydi (yoki uning ishi erkaklarnikiga garaganda kamroq obro‘li yoki

kam daromadli bo‘ladi), bolalar tarbiyasi va uy yumushlari bilan shug‘ullanadi, bolalarning
fikrlariga unchalik e’tibor berilmaydi.

» Matriarxal oilalar - yetakchilik roli ayolga tegishli bo‘lgan oilalar. Meros onadan o‘tadi,

shuningdek, bu toifaga yolg‘iz ona oilalari ham kiradi.

» Egalitar oilalar - oilada mehr-muhabbat, hissiy yaqinlik va o‘zaro hurmat me’yorlari

barcha shaxslarga teng targaladigan tuzilmalardir.

Monogam oila tarixan nisbatan yaqin davrda vujudga kelgan bo‘lib, uning rivojlanishi
asosan xususiy mulkchilik va davlat institutlarining shakllanish jarayoni bilan bog‘liq.
Monogamiya nikohning mugobil shakli sifatida poligamiyani o‘z ichiga oladi. Bunda yo erkak
bir necha ayolga uylangan (polijini), yoki ayol bir necha erkakka uylangan (poliandri). Poligamik
nikoh shakli tarixan zamonaviy nikoh turidan oldin paydo bo‘lgan bo‘lib, madaniy, tarixiy va
diniy xususiyatlar nuqtai nazaridan farq qiladi[1]. So‘nggi yillarda ajralish va qayta nikoh
ko‘rsatkichlarining sezilarli darajada oshishi bilan "qo‘shimcha monogamiya" (yoki "seriyali
monogamiya') tushunchasi paydo bo‘ldi. Bu shuni anglatadiki, ayol yoki erkak bir vaqtning o‘zida
fagat bitta xotinga ega bo‘lsa-da, hayoti davomida bir nechta nikoh munosabatlarini o‘rnatadi.
Jamiyat transformatsiyasi jarayonida yuzaga kelgan muammolar nafagat miqdoriy
ko‘rsatkichlarda, balki oilaning sifat jihatlarida ham oz aksini topgan.

Bularga shaxsning salomatlik holati, ta’lim darajasi, kasbiy tuzilishi kabi omillar kiradi.
Bundan tashqari, oila sifati tushunchasiga subyektiv-psixologik ko‘rsatkichlarni ham Kiritish
lozim. Bular quyidagilar:

* shaxslarning shaxslararo munosabatlar to‘g‘risidagi shaxsiy baholari,

* shaxsning hayotning turli jabhalariga munosabati,

* shaxsning ruhiy holati va o°zini namoyon qilish darajasi,

* oiladagi munosabatlarning xarakteri.

So‘nggi yillarda oilalarda (aynigsa yosh oilalarda) er-xotin o‘rtasidagi shaxslararo
munosabatlardagi muammolar,

* oilaning jinsiy yetuklik tarkibidagi o‘zgarishlar,

« umumiy axlogiy gadriyatlarning yetishmasligi kabi sabablar bilan nizoli vaziyatlar

soni ortib bormoqda.

Sifat ko‘rsatkichlariga, shuningdek, axborotdan foydalanish darajasi (sog‘ligni
saqlash, oilani rejalashtirish, madaniyat va ta’lim masalalari bo‘yicha bilim darajasi) va turmush



sharoitlari (turar joy, mehnat sharoitlari, atrof-muhit sifati) kabi elementlar ham Kiritilishi
mumkin.

Sifat individual darajada ham baholanishi kerak. Bu boradagi ko ‘rsatkichlar, masalan:

* shaxsning ruhiy va jismoniy salomatligi,

« ish vaqtidan (ish va uy vazifalarida) unumli foydalanish,

* bo‘sh vaqt imkoniyatlari,

* ijobiy his-tuyg‘ularning (sevgi, baxt, erishilgan muvaffagiyatdan qonigish) mavjudligi

bilan bog‘liq bo‘lishi mumkin.

Oilalarning turmush sifati va shart-sharoitlarini baholashda quyidagi omillar ham hisobga
olinishi mumkin:

* muayyan oila a’zolarining boshqa shaxsga g‘amxo ‘rlik qilishga bo‘lgan ehtiyoji (bolalar,

keksa ota-onalar, turmush o‘rtoq va h.k.),

* shaxsning bunday uy vazifalariga munosabati,

» oila a’zolaridan olinadigan yordamning mavjudligi,

* pulli xizmat ko ‘rsatish yoki servis xizmatlaridan foydalanish,

* uy yumushlarini texnik vositalar bilan ta’minlash darajasi kabi elementlar umuman

olganda muhimdir.

Xulosa. Bu borada, oila sifatiga e’tibor qaratish, avvalo, yosh oilalardan boshlanishi
lozim.

Chunki demografik muammolarni hal gilish va aholi sifatini oshirish kabi
vazifalar yosh oilalar zimmasidadir.

Shuning uchun yosh oilalarni sinchkovlik bilan o‘rganish, ularning muammolarini chuqur
tahlil gilish va bu borada uyushgan ijtimoiy siyosat tizimini ishlab chiqish zarur.
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Abstract. Digital education has emerged as a transformative force in higher education,
reshaping teaching, learning, and institutional collaboration. The integration of digital
technologies with innovative pedagogical approaches enables flexible, inclusive, and student-
centered learning environments. This article explores digital education and innovation through a
collaborative project framework involving Keimyung College University (Republic of Korea),
“TIHIAME” National Research University (Uzbekistan), and the Digital Education Innovation
Support Centre (DEISC). Using a qualitative, literature-based and project-oriented approach, the
study examines digital tools, innovative practices, and observed outcomes of international
academic cooperation. The findings reveal improved teaching effectiveness, enhanced student
engagement, and strengthened institutional partnerships, while also identifying challenges such
as digital readiness and infrastructure gaps. The article concludes that sustainable digital
innovation requires strategic planning, faculty development, and continuous institutional support.

Keywords: digital Education, Educational Innovation, International Collaboration,
Blended Learning, DEISC Centre, Higher Education.

Introduction

The rapid advancement of digital technologies has significantly transformed the global
education landscape. Higher education institutions are increasingly adopting digital education
models to respond to changing learner needs, technological developments, and global challenges.
Digital education encompasses the use of information and communication technologies (ICT) to
support teaching, learning, assessment, and academic collaboration.

Innovation in education involves the introduction of new pedagogical approaches, learning
environments, and institutional practices that enhance educational quality and accessibility. When
combined with digital technologies, innovation enables learner-centered education, personalized
learning pathways, and international knowledge exchange.

The COVID-19 pandemic accelerated the adoption of digital education worldwide,
highlighting both its potential and limitations. While online platforms ensured continuity of
learning, they also exposed issues such as unequal access to technology, limited digital
competencies, and the need for institutional readiness.

This article examines digital education and innovation through a collaborative international
project involving Keimyung College University, “TIIAME” National Research University, and
the DEISC. The study aims to explore how digital tools and innovative practices contribute to
educational transformation and institutional collaboration in higher education.

Literature Review



Scholarly literature emphasizes that digital education is most effective when technology is
meaningfully integrated with pedagogy. Anderson (2008) notes that digital learning environments
promote flexibility and learner autonomy. Bates (2015) highlights the importance of aligning
technology with instructional design to enhance learning outcomes.

The Technological Pedagogical Content Knowledge (TPACK) framework proposed by
Mishra and Koehler (2006) underscores the need for educators to integrate subject knowledge,
pedagogy, and technology. This framework has been widely adopted to assess teacher readiness
for digital innovation.

Innovations such as blended learning, MOOC s, artificial intelligence (Al), and virtual
classrooms have expanded access to education and diversified learning experiences (Siemens,
2014). However, several studies identify challenges including the digital divide, lack of teacher
training, and infrastructural limitations (UNESCO, 2020).

International collaboration through digital platforms has gained attention as a means to
promote global learning and intercultural competence. Research suggests that virtual academic
exchanges enhance institutional capacity and student exposure to global perspectives.

Digital Education and Innovation Practices

Faculty from Keimyung College University and “TIIAME” NRU jointly developed
blended learning modules in engineering, ICT, and management disciplines. These modules
combined online lectures, digital resources, and face-to-face practical sessions.

Outcome: Increased flexibility and improved student engagement.

Faculty Training through DEISC

The DEISC organized professional development workshops focusing on:

e Learning Management Systems (LMS)
o Digital assessment tools
o Interactive and student-centered teaching methods

Outcome: Enhanced digital competence and confidence among faculty members.

Virtual Academic Exchange

Virtual seminars, guest lectures, and joint research discussions were conducted using
digital platforms, enabling international collaboration without physical mobility.

Outcome: Improved intercultural competence and global academic exposure.

Methodology

This study adopts a qualitative and descriptive research approach based on:

e Review of academic literature on digital education and innovation
e Analysis of project documentation and implementation practices
e Observational insights from the collaborative framework involving Keimyung College

University, “TITAME” National Research University and the DEISC

The methodology focuses on understanding concepts, practices, and outcomes rather than
guantitative measurement, making it suitable for theoretical and project-based analysis.

Project Framework: Digital Education Collaboration

The collaborative initiative aimed to strengthen digital education capacity through:

o Faculty development and digital pedagogy training

e Joint curriculum design and blended learning implementation
e Virtual academic exchange programs

e Institutional cooperation through the DEISC Centre

The DEISC functioned as a coordination and innovation hub, supporting training, content
development, and digital infrastructure.



Table 1: Digital Tools Used in the Project

Digital Tool Purpose Institution
Moodle / LMS Course delivery and Keimyung College University, “TIIAME
assessment NRU

Zoom/ MS Teams Virtual lectures and meetings All partners
Google Classroom  Assignment management “TIIAME” NRU
Digital . . .
g . Learning material sharing DEISC
Repositories

Online Surveys Feedback and evaluation Coordinators

Table 2: Innovation Areas and Outcomes

Innovation Area Strategy Outcome

Digital Pedagogy Faculty training Improved teaching quality
Student Engagement Interactive online activities Higher participation
Curriculum Innovation Joint course design Enhanced relevance
Collaboration Virtual exchange programs  Global exposure

Skills Development Digital literacy modules Improved employability

Findings and Discussion

The project revealed several key findings:
1. Improved Teaching Effectiveness
Faculty demonstrated enhanced ability to design and deliver digital and blended courses.
2. Positive Student Experience
Students benefited from flexible learning environments and access to international academic
resources.
3. Strengthened Institutional Partnerships
The collaboration fostered sustainable academic relationships among participating institutions.
4. Role of DEISC
The DEISC played a critical role in training, coordination, and dissemination of innovative
practices.
5. Challenges Identified
Differences in digital readiness, internet accessibility, and language barriers remained key
challenges.

Table 3: Summary of Key Findings

Aspect Observation

Faculty Development Increased digital competence
Student Engagement Higher motivation and interaction
Learning Flexibility Improved access
Internationalization Effective virtual collaboration
Sustainability Need for ongoing support



Conclusion

Digital education and innovation are essential for transforming higher education in the 21st
century. The collaborative framework involving Keimyung College University, “TIIAME”
National Research University and the DEISC (Digital Education and Innovation Support Centre)
demonstrates that international cooperation supported by digital technologies can enhance
teaching quality, student engagement, and institutional capacity.

While digital education offers significant benefits, its success depends on strategic
planning, faculty training, equitable access, and institutional commitment. The findings suggest
that digital innovation should complement, rather than replace, traditional education, creating a
balanced and inclusive learning ecosystem.

Future initiatives should focus on empirical evaluation of learning outcomes, expansion of
digital infrastructure, and policy development to ensure sustainable and inclusive digital education.
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Annotatsiya. Ushbu maqolada qoragalpoq tilshunosligidagi badiiy takrorlarning
o ‘rganilish holatlari, o ‘ziga xos xususiyatlari, turlari hamda ularning emotsional-ekspressiv
ahamiyati tahlil gilinadi. Qoragalpoq tilshunosligida lingvopoetika sohasi endigina rivojlanib
kelayotgan yo ‘nalishlardan biri bo ‘lib, uning o ‘ziga xos jihatlarini o ‘rganish har bir tilshunos
olimning vazifasi hisoblanadi.

Kalit so “zlar: lingvopoetika, badiiy takror, tovush takrori, leksik takror, morfologik takror,
alliteratsiya, assonans, band, qofiya, ritm.

Almomauuﬂ. B OanHoU cmambse aAHAIUIUPYromcs cocmosrue UsyyeHHocmu,
cneuucﬁuuec:cue 0C06€HHOCmu, Guabl, a makoce IMOYUOHAIIbHO-IKCNpeCCU6Hoe 3HAa4eHue
xyéoafcecmeeHHbzx noemopoe 6 KapaxkainakCKOM A3blKO3HAHUU. B KapaxkainakCKoOM A3blKO3ZHAHUU
obnacme  JIUH2E60NOIMUKU  AGNIAEMCA  OOHUM U3 HanpaeﬂeHuﬁ, HCDCO()}ZWLDCC}Z Ha cmaouu
CMAaHOo6JeHUs, U Uuyderue ee cneuugbuqecmtx acneKmos cyumaemcst 3a0aveil Kanicoo2o
ﬂuﬂzeucma-yuénoeo.

Knroueevie cnosa: JUHC60N0OMUKA, xydoafcecmeeHHblﬁ noemop, 36‘yK06‘011 nosmop,
JIeKCUYeCcKull noemop, Mopgonocuieckuti nosmop, aiiumepayus, AdcCOHauc, cmpoga, pupma,
pumm.

Annotation. This article analyzes the state of research, distinctive features, types, and
emotional-expressive significance of artistic repetitions in Karakalpak linguistics. In Karakalpak
linguistics, the field of linguopoetics is one of the areas that is currently developing, and studying
its specific characteristics is considered the duty of every linguist scholar.

Keywords: linguopoetics, artistic repetition, sound repetition, lexical repetition,
morphological repetition, alliteration, assonance, stanza, rhyme, rhythm.

Til ijtimo1y hodisa bo‘lgani uchun fikr almashish, muloqot vositasi sifatida qaraladi. U har
ganday yangilikni, xabarni yetkazish bilan birga, badiiy adabiyotda ta’sir ko‘rsatish vositasi
sifatida ham qo‘llaniladi. Agar badiiy asardagi xabar oddiy, sodda ko‘rinishda berilsa, unda
muallif tasvirlamoqchi bo‘lgan vogea quruq bayon bo‘lib, ma’nosizdek tuyuladi. Shu sababli shoir
va yozuvchilar til va til birliklaridan unumli foydalanib, badiiy so‘z san’atini yaratadi hamda
o‘quvchiga o‘y soladigan tarzda obrazli tasvirlaydi. Bu tilning ekspressiv vazifasidir. Ushbu
vazifani bajarishda tilning poetik vositalarining yordami nihoyatda katta. Shulardan biri badiiy
takror bo‘lib, u tovush, so‘z, gap hamda so‘z birikmalarining ma’nosini kuchaytirish, intensivlik
va emotsionallikni oshirish uchun xizmat qgiladi.

Qoraqalpoq tilida takror, takror so‘z, badiiy takror masalalari ilk bor 1960-1970-yillardan
boshlab tilshunos olimlarning diqqat markazida bo‘la boshladi. O‘sha davrlarda badiiy takror
termini aniq tahlil qilinmagan bo‘lsa-da, takror so‘z haqida bir qator ilmiy ishlarda so‘z yuritila
boshlandi. Dastlab 1971-yilda A. Najimovning “Hozirgi qoraqalpoq tilidagi takror” nomli
magqolasida qoraqalpoq tilidagi takror so‘zlar haqida bir qancha qimmatli fikrlar bildiriladi hamda

99

takror so‘zlarni “takroriy juft so‘z

degan atama bilan nomlaydi. So‘zlarning bir-biri bilan



juftlashib takrorlanishi ma’nosi va so‘z turkumlaridagi o‘rni jihatidan farqlarga ega bo‘ladi. Shu
xususiyatiga ko‘ra ular turkiy tillarda asosiy juft so‘zlar va takrorlangan juft so‘zlar sifatida
garaladi.

Asosiy juft so‘zlar bilan takrorlangan juft so‘zlar bir-biridan bir necha xususiyatlari bilan
farglanadi:

1. Juft so‘zlar, asosan, umumlashtirish, jamlash, yig‘ish kabi ma’nolarni bildiradi,
takrorlangan juft so‘zlar esa ko‘plik, davomiylik, takroriylik kabi ma’nolarni ifodalaydi.

2. Juft so‘zlarning komponentlari turli ildizlarning juftlashuvidan (ozig-ovqat, sog-salomat
va b.) hosil bo‘lsa, takrorlangan so‘zlarning komponentlari bir so‘zning qayta
takrorlanishidan (ko‘ra-ko‘ra, so‘zlay-so‘zlay va b.) yasaladi.

3. Ayrim takrorlangan so‘zlarning birinchi komponenti bo‘g‘indan qisqarib takrorlanadi (qip-
qgizil, yap-yaxshi, sup-suluv va b.), juft so‘zlarning komponentlari esa bunday qisqartirishni
gabul gilmaydi.

4. Juft so‘zlarning komponentlariga, ko‘pincha ikkinchi komponentiga so‘z yasovchi va so‘z
o‘zgartiruvchi affikslar qo‘shilishi mumkin (ota-bobolarimizdan va b.), takrorlangan
so‘zlar esa bunday affikslarni qabul qilmaydi.

Demak, olim qoraqalpoq tilidagi takror so‘zlar bilan juft so‘zlarning yasalish
xususiyatlariga to‘xtalib, ularning bir-biridan farglarini misollar orqali ko‘rsatib o‘tadi. Ushbu
magqolasida olim o‘sha davrdagi tilshunoslikda “takror” atamasini lingvistik jihatdan tahlil qilgan.
Biz esa bugungi kunda ushbu terminni lingvopoetik jihatdan tahlil qilib, she’riy asarlardagi
takrorlarning badiiylik mazmuniga va shoir tilidagi stilistik vazifasiga e’tibor qaratamiz.

Shuningdek, juft so‘zlar bilan takror so‘zlarning farqi, ularning qo‘llanilishi, bo‘linishi,
so‘z tartibi, fonetik va morfologik xususiyatlariga tahlil gilgan olim A. Bekbergenov ham o‘zining
gqimmatli fikrlarini bildiradi. Olim ushbu tadqiqotida takror so‘zlarni “takrorlama so‘zlar” deb
ataydi:

Takrorlama so‘zlar juft so‘zlardan o‘ziga xos bir gator belgilari orqali farqlanadi:

a) juft so‘zlar turli ikki ildizdan yasaladi (qozon-tovoq, besh-olti, bugun-ertaga),
takrorlama so‘zlar esa fagat bitta so‘zning takrorlanishidan hosil bo‘ladi (baland-baland, ming-
ming, chaggon-chaqgqon);

b) ayrim juft so‘zlarning ikkinchi komponenti real ma’noga ega bo‘Imagan (ya’ni mustagqil
holda alohida qo‘llanilmaydigan) so‘z bo‘lib keladi, takrorlama so‘zlarning ikkinchi komponenti
esa barcha hollarda ma’noli so‘zdir, chunki u birinchi ma’noli komponentning aynan
takrorlanishidan iborat bo‘ladi;

v) juft so‘zlar ikki komponentdan iborat bo‘ladi (ayrim oshna-yor-do‘st, xotin-bola-chaqga,
kalla-bosh-oyoq, bir-ikki-uch, hayit-to‘y-maraka so‘zlarini hisobga olmaganda), takrorlama
so‘zlar esa uch va undan ortiq (masalan, taqlid va undovlarda) komponentlardan tashkil topadi;

g) juft so‘zlar, asosan, jamlash, taxminlash, umumlashtirish, kuchaytirish, ajratish kabi
ma’nolarga ega bo‘lsa, takrorlama so‘zlar ko‘pincha ko‘plik va davomiylik ma’nolarini bildiradi;

d) takrorlama so‘zlarning yasalishida ba’zan komponentlardan biri -ma, -me, -ba, -be, -pa,
-pe va boshgalar kabi elementlarni gabul giladi (qolma-gol, yuzma-yuz, otpa-ot), juft so‘zlarning
komponentlarida esa bunday elementlar uchramaydi. e) juft so‘zlar turkiy tillarda juda qadimdan
beri qo‘llanilib kelayotgan shakllardan bo‘lib, takrorlama so‘zlar esa ularga nisbatan ancha
keyinroq paydo bo‘lgan kategoriya hisoblanadsi;

J) takrorlama so‘zlar gap ichida bir shaklda oddiy takrorlangan so‘zlardan ham o‘zining
ma’nosi va sintaktik vazifasi jihatidan farq qiladi. Oddiy takrorlangan so‘zlar gapda bir xil gap
bo‘lagi vazifasini bajaradi yoki bir-biri bilan bog‘lanib, turli gap bo‘laklari bo‘lib kelishi mumkin.



Shu sababli bunday so‘zlarni hozirgi qoragalpoq tilida defis orqali yozish noto‘g‘ri, chunki ular
bir-biridan alohida ajralib turadigan so‘zlardir: biri biriga, o‘zi o‘zidan, yildan yilga, odam
odamdan, eshitgan eshitganning, ko‘rgan ko‘rganning, turgan turgan joyida va boshqalar.
Takrorlama so‘zlar esa bitta ildizning bir shaklda takrorlanishidan yasalib, umumiy bir ma’noga
ega bo‘ladi va gapda bitta so‘zga teng bo‘lib, bitta gap bo‘lagi vazifasini bajaradi.

Demak, hozirgi qoraqalpoq tilidagi badiiy takror juft so‘zlarga nisbatan bir so‘zning bir
necha marta takrorlanib kelishi, davomiylik, kuchaytirish va emotsionallik ma’nolarini berishi,
ba’zan ildiz holida, ba’zan esa qo‘shimchalar yordamida ham takrorlanib kelishi, shuningdek,
0°ziga xos pauza (to‘xtalish) belgisining yo‘qligi bilan ajralib turadi.

Qoraqalpoq tilshunosligida folklor (lingvofolkloristika) va badiiy adabiyot tilini o‘rganish
keyingi yillarda jadal ravishda olib borilmogda. Aynigsa, qoragalpoq adabiyotidagi klassik shoir
va yozuvchilarning tilini o‘rganish tilshunos olimlarning asosiy tadqiqot obyektlaridan biriga
aylandi. Bu borada Sh. Abdinazimov, A. Abdiyev, G. Qarlibayevalarning ilmiy ishlari muhim
manba bo‘la oldi. Shuningdek, qoraqalpoq klassik shoirlari tilining poetik sintaksisi masalasida
badiiy takrorlar ham tilshunos olimlar e’tiboridan chetda qolmadi.

Olim Sh. Abdinazimov o‘zining “Lingvopoetika” kitobida badiiy takror va uning turlari —
anafora, epifora, parallelizmlarga keng to‘xtalib: “Anafora gapga, kontekstga va umuman matnga
badiiy-estetik tus berib, aytilajak fikrni mustahkamlash va kichik gradatsiya hosil gilish vazifasini
bajaradi”, — deb ta’kidlaydi. Shuningdek, ushbu asarda takrorlanadigan elementlarning qo‘llanish
o‘rinlari bilan birga, she’rga emotsional-ekspressiv ta’sirchanlik berish xususiyatlari ham misollar
asosida tahlil gilinadi.

G. Qarlibayeva shunday yozadi: “She’rning ta’sirliligi va badiiyligini yanada
kuchaytirishda badiiy takrorning o‘rni alohida. Ajiniyoz fikr ta’sirini yanada kuchli ko‘rsatish
uchun tasvirlanayotgan narsa yoki hodisani bir necha bor gayta takrorlaydi. Shoirning she’rlarida
takror keng qo‘llaniladi. Takrorni kontakt holatdagi va distant holatdagi takror ko‘rinishida
o‘rganish maqgsadga muvofiq. Kontakt turidagi takror aynan bir xil hamda o‘zgarishga uchragan
shakllarda uchraydi.” Kontakt turidagi takrorning bir xil shaklda qo‘llanishi so‘z, so‘z birikmasi,
fraza va gap ko ‘rinishida bo‘ladi. Takrorning alliteratsiya, anafora, epifora, pleonazm, tavtologiya
kabi turlari mavjud.

Hagigatan ham, Ajiniyoz shoir ijodi mazmuni jihatidan ham, janri hamda badiiy shakli
nuqtayi nazaridan ham nihoyatda boy. Aynigsa, uning she’rlaridagi badiiy tasvir vositalari, obraz
yaratish usullari jihatidan shoir ibrat bo‘larli darajada takror turlaridan mohirona foydalana olgan.
Takrorning tovushiy turi, ya’ni bir xil tovushlarning takrorlanib kelishi orqali yoqimli ritm hosil
gilish hodisasi poetik asarlarda samarali hisoblanadi. Undosh tovushlarga xos bo‘lgan takrorlar
shoir ijodida unli tovushlarga nisbatan o°ziga xos usulda berilgan. Buning sababi shundaki, shoir
arab va fors so‘zlaridan mohirona foydalana olgan. Ajiniyoz lirik asarlarida alliteratsiya turli
shakllarda qo‘llanilib, turli xil stilistik vazifalarni bajargan va badiiylikni ta’minlagan. Fikrni
yanada ta’sirli qilib kuchaytirish uchun u tez-tez qo‘llanilgan. Ya’ni, she’rning bir qatoridagi
so‘zlarda muayyan bir tovush takrori yuzaga keladi. Masalan:

Jahange ten kelmes onday zé&berdes,
Qashi gélem, gabaqlar1 qurmiz1 (“Qurmiz1”).

Shoirning ushbu she’r misralaridagi bandda barcha so‘zlar “q” tovushi bilan boshlangan.
Bunda “q” undosh tovushi yonma-yon kelgan a, 4, 1 unlilari bilan birga takrorlanib kelgan. She’rda
fonetik takrorlar qa, qa, qa, q1 shakllarida gaytarilgan.
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Shuningdek, alliteratsiya hodisasi ayniqsa “q” va “k” tovushlari orqali samarali qo‘llanilib,
badiiy ta’sir ko ‘rsatishning muhim usullaridan biri bo‘lganini “Ay alif” she’ridan ham ko ‘rishimiz
mumkin:

Qap-qapaq gashin qagarga qaqishan sumbillerin,
Kep-kirpik kozlerindur, tiyg1 jawhar tillerin (“Ay alip”).

Demak, Ajiniyoz ijodida “q” va “k” undosh tovushlari alliteratsiya yaratishda unumli
qo‘llanilgan. K. Rahmanov poeziyasida ham badiiy takrorlar hosil qilib, she’rning ta’sirchanligini
oshirishda, o‘quvchi diqqgatini jalb etishda ushbu tovushlar o‘rinli va mahorat bilan ishlatilgan.

Qoragalpoq tilshunosligida A. Bekbergenovning “Qoraqalpoq tilining stilistikasi” nomli
asarida tovushlarning stilistik vazifalari, ularning talaffuz xususiyatlari, tovushiy simvolizm
hamda poetik funksiyalari gisqacha yoritib berilgan. Mazkur ishda tilidagi unli va undosh
tovushlarning badiiy takror hosil qilishi va stilistik vazifa bajarishi haqida so‘z yuritilib, har bir
tovushning talaffuz xususiyatlariga ham tahlil berilgan.

Shuningdek, so‘zlashuv tilining tovushiy xususiyatlari akademik A. Dawletovning
qoraqgalpoq tili fonetikasiga bag‘ishlangan tadqiqotlarida: “Qoraqalpoq tilshunosligida bir xil
undoshlarning qo ‘shaloqlanishi ikki bir xil fonemaning ketma-ketligi deb hisoblansa-da, buni yana
fonologik tahlil orqali tasdiglash talab etiladi”, — deb geminatsiya hodisasi haqgida keng to“xtaladi.

Frazeologizmlarda evfonik vositalarning stilistik xususiyatlari esa G. Aynazarovaning
ilmiy ishlarida ko‘rib chiqiladi.

Shuningdek, goragalpoq tilidagi fonetik takrorlarning o‘ziga xos jihatlari, unli va undosh
tovushlarning takrorlanib kelishi hamda ularning stilistik vazifasi masalasi bo‘yicha tadqiqotchi
B. Yusupovaning ishlari ham alohida ahamiyatga ega.

B. Yusupova alliteratsiya va assonans hodisalariga keng to‘xtalib shunday deydi:
“Tovushiy takrorlar o‘ziga xos badiiy vazifalari, sezgini ifodalovchi xususiyatlari, obrazlilik,
ta’sirchanlik, musiqiylik, tovushiy garmoniya, tovushiy qofiya, uyg‘unlikni yuzaga keltiruvchi
belgilar, takrorning eng samarali qo‘llaniladigan turi ekanligi va boshqa shu kabi sifatlari bilan
ajralib turadi”.

Qoraqalpoq tilshunosligida so‘nggi davrlarda lingvopoetika sohasi bo‘yicha olib
borilayotgan tadgiqotlar hajmi ancha kengaydi. Aynigsa, poeziyadagi badiiy takrorlar va badiiy
tasvir vositalari masalalari bo‘yicha I.Seytnazarova, D. Erjanova, Z. Kazimbetova, J. Buxarbaeva,
A. Nasirova kabi olimlarning ilmiy ishlari alohida e’tiborga loyiqdir.

So‘nggi paytlarda tilshunoslikda badiiy takror va uning turlari bo‘yicha bir nechta
tadqiqotlar olib borilib, ularda badiiy takrorning lingvopoetik vazifasiga alohida e’tibor garatilgan.

Qoragalpoq adabiyotida esa badiiy takror masalasi maxsus tarzda tadqiq etilmagan bo‘lsa-
da, uning ayrim turlari haqida adabiyotshunos olimlar o‘zlarining gimmatli fikrlarini bildirganlar.
Dastlab K. Mambetov shunday deydi: “Qofiya faqat she’rning ichki garmoniyasini tartibga soladi,
deb o‘ylash ham o‘rinsiz. Ko‘pchilik shoirlarning asarlarida she’rning boshida, o‘rtasida va oxirida
gofiyalar saglangan. Ayrim she’rlarda esa bir xil so‘z, bir xil qofiya hamda anaforik bayon
nihoyatda ustun bo‘lib keladi”.

Demak, badiiy takrorning bir turi bo‘lgan anafora poeziyadagi qofiyada muhim o‘rin
egallaydi. So‘zlar qofiyalashgan sari yanada go‘zallashib boradi. Yana ushbu asarda: “Qofiya
haqidagi ilm birdaniga paydo bo‘lib qolmagan. Uning ildizi folklorda. Albatta, alliteratsiyali
qofiyalar so‘z qofiyalaridan oldin paydo bo‘lgan. Tovushiy qofiyalar keyinchalik terma va
to‘lg‘ovlarga o‘tgan”, — deb keltiriladi.



Hagigatan ham, fonetik badiiy takrorlarning asosiy manbai folklor asarlaridan boshlanadi.
Chunki matn tuzilishidagi unli va undosh tovushlarning, so‘z birikmalarining takrorlanib kelishi
nafaqgat o‘quvchining digqatini tortadi, balki ta’sirchanlik hissini ham uyg‘ota oladi.

P. Nurjanov shunday deydi: “She’rdagi so‘zlarning barchasi ma’lum bir tizimga
bo‘ysungan, tasodifan joylashtirilmagan. She’r boshidan oxirigacha ‘Kimga, nega kerak?’
shaklida, ba’zan esa ‘Kimga kerak, nega kerak?’ ko‘rinishida takrorlanib boradi. Bu holat
o‘quvchining digqatini o‘ziga tortadi va asarning emotsional ta’sirchanligini ko‘rsatadi”’. Demak,
olim Sh. Seytovning “Kimga, nega kerak?” deb nomlangan she’riga tahlil sifatida badiiy takrorlar
haqida fikr bildiradi hamda bu she’rning emotsionalligini boyitib, badiiyligini ta’minlashga xizmat
qilganini ta’kidlaydi.

A. Dosimbetova esa: “‘Kimga, nega kerak?’ degan savol bir necha shakllarda takror
qo‘llanilib, she’rning umumiy mazmunini o‘zida jamlaydi. Natijada shoirga xos bo‘lgan teran
fikrlar, obrazli tasvirlar, falsafiy umumlashmalar o‘quvchi ongiga singadi”’, — deb yozadi.

Xullas, bu ikki adabiyotshunos olim ham badiiy takrorning she’r tuzilishidagi ahamiyatini
va o‘quvchi uchun estetik ta’sir ko ‘rsatish darajasini ko‘rsatib, tahlillar olib borgan.

Hozirgi paytda qoraqalpoq tilshunosligida badiiy takror termini bilan birga takror so‘zlar
ham bir-biridan farqlanuvchi til birligi sifatida qaraladi. Takror so‘zlarning takror vositasi sifatida
qo‘llanishi natijasida uning leksik ma’nosi kengayadi.

Har ganday badiiy asarning tilini o‘rganish, tilshunoslik nuqtai nazaridan tahlil qilish
bugungi kun uchun tilshunoslik nugtai nazaridan muhim masalalardan biridir. Badiiy takrorlar
asarda o‘ziga xos qo‘llanilish o‘rniga ega. So‘nggi paytlarda badiiy takror masalasi lingvistik
matnda tahlil qilishning obyekti bo‘lib bormoqda.
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“MILLATLARARO TOTUVLIK VA DINIY BAG‘RIKENGLIK
- MAMLAKAT BARQARORLIGINING KAFOLATI”

Ma’murova Shahlo Olimovna
Aniq va ljtimoiy fanlar universiteti
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Annotatsiya. Ushbu magolada xalgaro YUNESKO tashkiloti dunyoda tinchlik,
bargarorlik, diniy bag ‘rikenlik, millatlar va ellatlar o ‘rtasida hamkorlikni rivojlantirish
borasida bir qator ishlar amalga oshirganligi, hozirda bag ‘rikenglikka oid 70 dan ziyod
xalgaro hujjatlar gabul gilinganligi va bu borada Yangi O ‘zbekistonda amalga oshirilayotgan
millatlararo totuvlik va diniy bag ‘rikenglik islohotlari hagida so ‘z boradi.

Kalit so‘zlar: Yangi O zbekiston, Konstitutsiya, qonunlar, deklaratsiya, milliy —madaniy
markazlar, milliy an’analar, madaniyat millatlararo munosabatlar, bag ‘rikenglik, konfessiyalar,
millat, irq, elat, vijdon erkinligi.

“O zbekiston millatlararo totuvlik

va diniy bag ‘rikenglik sohasida o z an’analariga
doimo sodiq bo ‘lib, bu yo ‘ldan hech gachon

og ‘ishmasdan ilgari boradi”.

Shavkat Mirziyoyev
O ‘zbekiston Respublikasi Prezidenti

KIRISH

Bugungi kunda “Yangi O‘zbekiston” degan nom bilan xalqaro maydonda obro‘-e’tibori va
nufuzi tobora yuksalib borayotgan jonajon Vatanimizda barcha soha va tarmoglar gatori
millatlararo munosabatlar rivojini yangi bosqichga ko‘tarish uchun alohida ahamiyat berilmogda.
Tarixan bosib o‘tgan yo‘limizga bir nazar tashlab, mustaqilligimizning o‘ttiz to‘rt yili mobaynida
amalga oshirgan ishlarimizni sarhisob etar ekanmiz, konfessiyalararo mulogot, millatlar va
dinlararo totuvlik hamda diniy bag‘rikenglik sohalarida samarali ishlar amalga oshirilganiga
guvoh bo‘lamiz.

O‘zbekiston - ko‘p millatli mamlakat. Bugun uning hududida 130 dan ortiq millat va elat
vakillari istiqgomat giladi. Mustaqillikning ilk kunlaridan boshlab millatlararo totuvlik va diniy
bag‘rikenglikka, O‘zbekiston hududida yashayotgan barcha xalqlar o‘rtasidagi do‘stlikni yanada
mustahkamlashga garatilgan milliy siyosat ishlab chigildi.

Mamlakatimizda olib borilayotgan keng gamrovli islohotlarda, gabul gilinayotgan gonun
va gonunosti hujjatlarda inson sha’ni, e’tiqod erkinligi va gadr-gqimmatini hurmat gilish, uning
huquq va erkinliklarini eng oliy qadriyat sifatida e’tirof etish g‘oyasi o‘z ifodasini topgan.
Jumladan, Bosh Qomusimiz — O‘zbekiston Respublikasi Konstitutsiyasining asosiy maqgsadi va
tamoyili har bir fugaroning huquq va erkinliklari, kafolatlarini ta’minlashga qaratilgani e’tiborga
molikdir.

1992-yilda tashkil etilgan Baynalmilal madaniyat markazi davlatimizning millatlararo
munosabatlarga bo‘lgan e’tibori va g‘amxo‘rligi nishonasidir. Bugun vatanimizda yashayotgan



barcha millat va elat vakillari Konstitutsiya va mustaqil O‘zbekiston qonunlarida belgilab
qo‘yilgan teng huquqlilik va keng imkoniyatlardan foydalanib, totuvlik va hamjihatlikda
yashamoqdalar, Vatanimizning gullab-yashnashiga o‘zlarining munosib hissalarini
qo ‘shmogqdalar.

O‘zga din vakillarining tili, o‘ziga xos madaniyatini rivojlantirish, an’ana va udumlarini
saglashga garatilgan barcha ishlar amalga oshirilib kelinmogda. Jumladan, gqonunchilik sohasida
ham o°zining salohiyati va mehnati bilan yugori mavqgega erishgan turli millatga mansub kishilar
faoliyat ko‘rsatishadi. Milliy madaniyat, donishmandlikning cheksiz chashmalari, insoniyatning
umumiy madaniyatini to‘ldirib boradigan yangi qadriyatlar, tabiiy muhitga moslashishning asrlar
osha charxlanib kelgan ijtimoiy tajribasi, estetik rang-baranglik jamiyatimizda mavjud bo‘lgan
bag‘rikenglikning negizida turadi. Zero, bag‘rikenglik tinchlikni saqlashning, insonlarni har
tomonlama rivojlanishining eng muhim tamoyili bo‘libgina qolmay, balki uning zarur sharti
hamdir.

Yurtimizda etnik o‘ziga xoslikni rivojlantirish va millatlararo munosabatlarni yanada
uyg‘unlashtirishda 144 ta milliy madaniy markazning o‘rni va ahamiyati katta ekanini qayd etish
lozim. Ular diyorimizdagi har bir millatning o°ziga xos madaniyati, tili, xalq hunarmandchiligini
rivojlantirib, turli madaniyatlarning bir-birini o‘zaro boyitishiga, yurtdoshlarimiz o‘rtasida ko‘p
millatli yagona oila tuyg‘usini mustahkamlashga munosib hissa qo‘shmoqda.

Ma’lumki, O°zbekiston Konstitutsiyasi va gonunlarida barcha fugarolar, millati, tili va
dinidan qat’iy nazar, teng huquq va erkinliklarga ega ekani mustahkamlab qo‘yilgan. Ularga oz
milliy madaniyati, urf-odat va an’analarini saqlash hamda har tomonlama rivojlantirish uchun
barcha imkoniyatlar yaratilgan. Mamlakatimizda 16 ta konfessiyaga mansub diniy tashkilotlar
erkin faoliyat yuritmoqda. Davlat ta’lim muassasalarida o‘qitish 7 tilda olib borilmoqda. Mamlakat
hukumatining alohida ko ‘rsatmasiga binoan, 2021-2022 yillar mobaynida ushbu tillarda dars olib
boriladigan barcha davlat maktablari 6 tilga tarjima qilingan qo‘shimcha adabiyotlar bilan
ta’minlanishi ko‘zda tutilgan.

O‘zbekiston milliy teleradiokompaniyasi 0z ko‘rsatuvlarini 12 tilda namoyish etmoqda,
10 dan ortiq tilda gazeta va jurnallar nashr etilmogda.

Yurtimizdagi noislomiy tashkilotlar tomonidan xristian va yahudiylar uchun mugaddas
gadamjolarga ziyoratlar tashkil etiladi. Har yili Toshkent va O‘zbekistn yeparxiyasi tomonidan
Isroilning lyerusalim shahriga, shuningdek, Rossiya va Gretsiya davlatlariga ziyoratlar tashkil
etish yaxshi an’anaga aylangan. Mustaqillik yillarida yuzlab cherkov, sinagoga va ibodat uylari,
xususan, Toshkent, Samargand, Navoiydagi pravoslav ibodatxonalari, Toshkent shahridagi katolik
kostyoli, Samarganddagi Arman-apostol cherkovi, Toshkentdagi Budda ibodatxonasi gayta barpo
etildi, ta’mirlandi.

Mehmondo‘stlik, saxovat va tom ma’nodagi bag‘rikenglik xalqimizga xos fazilat.
Sho‘rolar davrida o°z tug‘ilgan yurtlaridan badarg‘a qilingan turli millat vakillari O°zbekistonga
olib kelindi. Xalqimiz eng og‘ir damlarda ularga yordam qo‘lini cho‘zdi, bir burda nonini ham
baham ko‘rdi. Koreyslar, nemislar, turklar, polyaklar, greklar, qrim-tatarlar bu yerda o‘zlarining
ikkinchi vatanini topdi. Ularning hozirgi avlodlari uchun esa O‘zbekiston ona Vatandir. Chunki
ular shu yerda tug‘ildi, o°qidi, obro‘-e’tibor topdi, o‘zbek xalqining mehr bulog‘idan bahramand
bo‘ldi.

Davlatimiz milliy siyosatining eng muhim va ustuvor yo‘nalishlaridan biri barcha
millatlarning ravnagi uchun teng sharoit va imkoniyat yaratishdan, millatlararo munosabatlarni
uyg‘unlashtirishdan iborat. Mamlakatimizda hukm surayotgan millatlararo va konfessiyalararo
hamjihatlik 0°z-o°‘zidan vujudga keladigan hodisalar emas, balki davlat tomonidan olib boriladigan



milliy siyosatning hosilasidir. Bugun yurtimizda 130 tadan ortig millat va elat, 16 ta diniy
konfessiya vakillari hamjihatlikda, bir oila farzandlaridek yashab, mamlakat taraqgiyotiga
munosib hissa qo‘shib kelmoqda.

Ta’kidlash joizki, mazkur yo‘nalishdagi islohotlar Prezidentimiz Shavkat Mirziyoyev
rahnamoligida butunlay yangicha ma’no-mazmun kasb etib borayotir.

Chunonchi, 2017-2021 vyillarda O‘zbekiston Respublikasini rivojlantirishning beshta
ustuvor yo‘nalishidan biri xavfsizlik, diniy bag‘rikeng—lik va millatlararo totuvlikni ta’minlash
hamda chuqur o‘ylangan, o‘zaro manfaatli va amaliy tashqi siyosat etib belgilangan. Bugun shu
yo‘nalish asosida aholi, aynigsa, yoshlar ongida insonparvarlik qadriyatlarini, turli millatlar
vakillari o‘rtasida o‘zaro hamjihatlikni, yaqin qo‘shnilarimiz bilan do‘stona aloqalarni
mustahkamlashga garatilgan ezgu ishlar olib borilayotir.

Mamlakatimizdagi millatlarni yagona Vatan tuyg‘usi birlashtiradi. Zero, O‘zbekis—ton
Respublikasining Konstitutsiyasida ham fugarolarning teng huquqliligi kafolatlangan. Jumladan,
uning 8-moddasida «O‘zbekiston xalqini millatidan gat’i nazar, O‘zbekiston Respublikasining
fuqarolari tashkil etadi» deb belgilab qo‘yilgan.

Ana shunday ogilona siyosat natijasida mamlakatimizda istiqgomat gilayotgan turli millatga
mansub fuqarolar jamiyatimiz ijtimoiy, siyosiy, ma’naviy hayotida faol ishtirok etib,
mustagqilligimizni mustahkamlash, davlatimizning buyuk kelajagini ta’minlash yo‘lida samarali
mehnat gilmoqda. Ular O‘zbekistonni o‘z Vatani, taqdirlarini o‘zbek xalqi taqdiri bilan tutash,
milliy madaniyatlari rivojini mamlakatimiz taraqgiyotining uzviy gismi, deb bilmoqda.

Xususan, respublikamizdagi turli millat va elatlarning milliy markazlari davlat tadbirlari
va umumxalq bayramlarida faol ishtirok etib keladi. Mustaqillik bayramiga bag‘ishlab
o‘tkaziladigan «O“zbekiston — umumiy uyimiz», «Vatan bitta, Vatan yagona», «Bizning
kuchimiz — birlik va hamjihatlikda» kabi festivallar millatlararo do‘stlik rishtalarining yanada
mustahkamlanishiga xizmat gilmoqda.

Agar jamiyatda turli millatga mansub kishilarning tengligi ta’minlanmasa, haq-huquqlari
¢’tirof etilmasa, tili, urf-odatlari kamsitilsa, millatlararo nizolar kelib chigishi mumkin. Yevropada
ham, Osiyo mamlakatlarida ham bunga misollar kop.

Yurtimizda hukm surayotgan millatlararo totuvlik va bag‘rikenglik dunyo miqyosida tan
olinmoqda. 2018 vyil aprel oyida Yevropada xavfsizlik va hamkorlik tashkilotining kamsonli
millatlar masalalari bo‘yicha Oliy komissari Lamberto Zaner O‘zbekistonga tashrif buyurdi.
Mazkur tashrif doirasida uning Farg‘ona, Namangan viloyatlariga safarlari uyushtirilib, joylarda
uchrashuvlar tashkil etildi.

Olingan taassurotlar va xulosalar asosida 2018 yil 14-15 iyul kunlari Italiyaning Udin
shahrida YeXHTning davlatlararo munosabatlarda kam sonli millatlar to‘g‘risidagi Bolsan
tavsiyalarining 10 yilligiga bag‘ishlab tashkil etilgan xalqaro konferensiyada Lamberto Zaner
O‘zbekistonning millatlararo munosabatlar sohasidagi tajribasiga yuqori baho berdi va mazkur
tajriba YeXHT uchun amaliy ahamiyatga ega ekanligini alohida ta’kidladi.

E’tirof etish lozimki, Prezidentimiz Shavkat Mirziyoyevning yuksak siyosiy irodasi tufayli
Markaziy Osiyo mintaqasidagi qo‘shni mamlakatlar bilan azaliy do‘stona alogalarning yanada
mustahkamlangani xalqimizning xohish va istaklarini, azaliy orzularini o‘zida ifoda etmoqda.
2025 vyil 23- sentyabr kuni BMT Bosh Assambleyasining 80-sessiyasida ilgari surilgan
tashabbuslar O‘zbekistonning xalqaro maydondagi nufuzini mustahkamlash, global mulogotni
kuchaytirish va umuminsoniy masalalar yechimini topish yo‘lidagi faol sa’y-harakatlarini yaqqol
namoyon etdi. Prezidentimiz o‘z ma’ruzasida “Jahon yoshlarining tinchlik sari harakati”
tashabbusini va uning qarorgohini O‘zbekistonda joylashtirish taklifini ilgari surdi. Qolaversa,



Osiyo xotin-qizlar forumini doimiy xalqaro platformaga aylantirish g‘oyasi tinchlikparvar,
ma’rifatli va barqaror taraqqiyotga intiluvchi avlodni shakllantirishga xizmat qilish taklifini berdi.
Binobarin, qo‘shni mamlakatlar bilan o‘zaro aloqalarni yanada rivojlantirishda davlat tashkilotlari
va fuqarolik jamiyati istitutlarining hamkorlikdagi sa’y-harakatlari muhim ahamiyat kasb etadi.

Xulosa qilib aytganda, o°‘z millatini, xalqini sevgan odam boshga millat vakillariga ham
hurmat ko‘zi bilan qaraydi.

Millatlar va konfessiyalararo munosabatlar - mamlakat bargarorligining garovi
Mamlakatimizda olib borilayotgan keng gamrovli islohotlarda, gabul gilinayotgan gonun va
gonunosti hujjatlarda inson sha’ni, e’tiqod erkinligi va qadr-gimmatini hurmat qilish, uning huquq
va erkinliklarini eng oliy qadriyat sifatida e’tirof etish g‘oyasi o‘z ifodasini topgan. Jumladan,
Bosh Qomusimiz — O‘zbekiston Respublikasi Konstitutsiyasining asosiy maqsadi va tamoyili har
bir fugaroning huquq va erkinliklari, kafolatlarini ta’minlashga qaratilgani e’tiborga molikdir.
Tarixan bosib o‘tgan yo‘limizga bir nazar tashlab, mustaqilligimizning yigirma sakkiz yili
mobaynida amalga oshirgan ishlarimizni sarhisob etar ekanmiz, konfessiyalararo mulogot,
millatlar va dinlararo totuvlik hamda diniy bag‘rikenglik sohalarida samarali ishlar amalga
oshirilganiga guvoh bo‘lamiz.

O‘zbekiston - ko‘p millatli mamlakat. Bugun uning hududida 130 dan ortiq millat va elat
vakillari istiqgomat giladi. Mustagillikning ilk kunlaridan boshlab millatlararo totuvlik va diniy
bag‘rikenglikka, O‘zbekiston hududida yashayotgan barcha xalqlar o‘rtasidagi do‘stlikni yanada
mustahkamlashga garatilgan milliy siyosat ishlab chigildi.
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nOyTHU U METO/JIbI COBEPHIEHCTBOBAHUA
HEJAT'OI'MYECKUX MEXAHU3MOB OBYUYEHUA
ZAKEHIIIUH U AEBYHIEK TPO®ECCHUHA

MamoeTHusizoBa 3amupa TypabsidaeBHa
CoBeTHHUK peKTOpa 10 BOIpOCcaM KEHIIUH U AeBylIek Kapakalnakckoro MHCTUTYTa CEJIbCKOrO
XO35MCTBA U arpOTEXHOJIOT U

https://doi.org/10.5281/zenodo.18254788

Annomayuna. B cmamve paccmampusaromcs nymu u Memoovl COBEPUIEHCIBOBANUSL
neoazo2uyecKux Mexanu3zmos 00yueHUs HeHWUH U 0egyueK npogheccuu 8 yCio8Usix Co8PeMeHHbIX
COYUATILHO-IKOHOMUYECKUX U Yugposvix mpancgopmayuil. Ocoboe eHumManue yoensemcs
AHAIU3Y — NCUXON020-Ne0az0cUdecKux  (Gakmopos,  GuUAWUX  HA  NPOGeccUuoHalbHoe
camoonpeoenenue U ycnewlHocms — oOyuenusi  owceHwun.  Packpwieaemcs — 3navenue
UHOUBUOYAIUZAYUU 0OPA3Z0BAMENLHO20 NPOYeccd, BHeOPeHUs YUPPosvbiX U cUOPUOHBIX DOopM
00yuenus, a maxdce pazeumMus MEeHmopcmea U HACMAaeHuyecmed Kaxk 3IpgexmusHvlx
UHCMPYMEHMO8 NpoghecCuoHanbHot noddepaicku. ObocHosvli8aemcs HeoOX00UMOCHb CO30AHUS
2eHOEepHO-4Y8CMBUMENbHOU, UHKIIO3UBHOU U NCUXONI02U4ecKy 0e30nacHol 00pa3zo8amenbHol
cpeovl, cnocobcmayrweli. GopmMupo8anHuio npoPecCcUOHAIbHOU UOSHMUYHOCMU U YCIMOUYUBOU
mMomusayuu HceHwuH K oobyuenuro. Mamepuaner cmamvu mo2ym Ovlmb UCHONL308AHLI 8
npakmuke npogeccuoHanbHo20 06pazosanus, a makdxice npu papadbomke obOpPaA308amenbHuIX
npocpamm, OpUeHMUPOBAHHLIX HA PACUIUPEHUe B03MONCHOCHEU JHCeHWUH U oesyuiek. Bonpoc
npogeccuoHanbHo20 00pa308aHUs HCEHWUH U OegyuieK npuodopemaem 0codyio 3HAUUMOCMb 8
Kowmekcme 2ocyoapcmeennou noaumuxu Pecnyonuku Yzoexucman. Ilpezudenm Pecnyonuku
Y3oexucman III. M. Mup3uées neoOHOKpamuo nooYeépKuean, umo «odecredeHHe Mpas,
HHTEPEeCOB MU BCECTOPOHHEH TMOJIEPKKH KEHIIMH SIBJSIETC OJHMM W3 IPHOPUTETOB
roCyIapCTBEeHHOH NOJMTHKMW». B ceoux ewvicmynnenusx Inasa 2ocyoapcmea axyenmupyem
BHUMAHUE HA MOM, 4MO NO8bIULEHUE YPOBHS 00pA308aHUs U NPOPECCUOHATbHOU NOO2OMOBKU
HCEHWJUH SABTISLeMCS BANCHEUUUM YCI08UEM COYUAILHO-IKOHOMUYLECKO20 PA38Umus CMpaHsvl U
G opmuposanuss KOHKYPEHMOCNOCOOHO20 UeNlo8euecKo2o Kanumand. J{anHas nosuyus ompaxicaem
cmpame2uieckoe NOHUMAHUE PONU IHCEHWUHbl 8 COBPEMEeHHOM obujecmee u noomeepicoaem
HeobXo00UMOCMb  COBEPUIEHCIBOBAHUSL  Ne0a202U4eCcKUX MeXaHuzmMos npogheccuoHalIbHO20
00yuenUsl, OpPUEHMUPOBAHHBIX HA PACKPbIMUE NOMEHYUANA HCEHWUH U OeBYULEK.

Knwueevie cnosa: npogpeccuonanvnoe obpazoganue, JCeHWUHbL U  OEBYUIKU,
neoazozuyeckue  MexaHusMvl, UHOUSUOyanuzayus  obyuenus, Yugposoe  obpazosanue,
MEHMOopCcmeo, 2eHOepHblll NOOX0O.

Key words: vocational education, women and girls, pedagogical mechanisms,
individualized learning, digital education, mentoring, gender approach.

Kalit so‘zlar: kasbiy ta’lim, ayollar va gqizlar, pedagogik mexanizmlar,
individuallashtirilgan ta’lim, ragamli ta’lim, mentorlik, gender yondashuvi.

CoBpemMeHHas cuctema 00pa3oBaHus (YHKIIMOHUPYET B YCIOBUSAX INTyOOKHX COLIMATBHO-
HKOHOMHYECKUX, KYIbTYPHBIX U TEXHOJIOTHYECKUX MpeoOpa3oBanuil. OMHUM U3 MPUOPUTETHBIX
HanpaBJeHUH 00pa30BaTEIbHOM MOJUTUKHM OOJIBIIMHCTBA FOCYJApCTB CTAHOBUTCS OOecreueHue
paBHOTO JOCTyHa >KEHIIMH M JeBYyIIeK K mnpodeccuoHanbHoMy oOyueHuto. B XXI Beke



o0Opa3oBaHue KCHIIMH PAacCMAaTPUBAETCS HE TOJIbKO KaK MHCTPYMEHT pealin3alid MPHHLUIIOB
TeHJICPHOTO PAaBEHCTBA, HO U KaK CTPATETMYECKUN pecypc YCTOMUMBOTO pa3BUTHs OOIIECTBa,
OKOHOMHWKH ¥ KYJIBTYPBHI.

[IpodeccronanbHoe oOpa3oBaHHME >KEHIIMH OKAa3bIBACT IMPSMOE BIHMSHUE HAa YPOBEHB
3aHATOCTH, PKOHOMHYECKYIO HE3aBHCHMOCTb, COIMAIbHYI0 aKTHBHOCTh M KAdeCTBO >KH3HU.
Kenmuna, ob6mamaronias npodeccueit 1 COBpeMEHHBIMUA KOMIIETSHITUSIMH, CTAHOBUTCS] aKTUBHBIM
CyOBEKTOM 00IIECTBEHHBIX IPOIECCOB, CIIOCOOHBIM BHOCUTH BKJIAJ] B PA3BUTHE CEMbH, MECTHOTO
coo0ImIecTBa ¥ TOCYyIapCTBa B IIEJIOM.

HcToprueckn J>KEHIIMHBI HA TPOTSHKEHUH JUTUTEIHHOTO BPEMEHH CTaJKHUBAIUCH C
OTPaHUYEHUSIMU B BBIOOpE Mpodeccru U T0CTyIe K 00pa3oBaHui0. DTU OTPAaHUUYEHUS HOCHIIN KaK
¢dbopmManpHBId, Tak W HedOpMaldbHBIA XapakTep M ObUIM OOYCIOBIEHBI TPaJUIIMOHHBIMU
COIMANILHBIMU POJISIMH, KYJIBTYPHBIMH HOPMaMH U YCTOHYHMBBIMU CTepeoTHriaMu. HecMoTpst Ha
3HAUUTENIbHBI Tporpecc B OO0JacTH JKEHCKOro 0Opa3oBaHUs, MpoOiieMa HepaBEHCTBA
BO3MOJKHOCTEH COXPaHSETCSI M B HACTOSIIEE BpeMs, OCOOCHHO B TEXHUYECKHUX, WHKCHEPHBIX U
1A (POBBIX HAMIPABJICHHUSIX TIOJIT'OTOBKH.

AKTyaJIbHOCTh JTaHHOM TeMbl 00ycJOBJIeHa HEOOXOAMMOCTBIO CUCTEMHOTO MepecMoTpa
MEIarOTHYECKUX ~ MEXaHW3MOB  TNMPO(ECCHOHAFHOTO OOYyYeHHUS IKSHIIUH U JeBYIIEK.
CoBpeMeHHas TeJaroruka JOJDKHAa YYUTHIBATh HE TOJIBKO TpeOOBaHMs pBIHKA Tpyda, HO U
TICHXOJIOTO-COIMANIBHBIE OCOOCHHOCTH JKEHCKOW ayIUTOPHH, CHenu(UuKy mpodeccHOHaTHHOTO
CaMOOTIPE/ICIICHUs, a TaKKe YCIOBHS COBMEIICHHS OOYYECHHS C CEMEHHBIMH W TPYIOBBIMH
oOsi3aHHOCTSAIMU. B pamkax peanmzanuum pedopm B chepe oOpazoanus Ilpesmment . M.
Mup3uéeB NMOXYEpPKUBAET, YTO «00pa30BaHHAsE U NPOPecCHOHAILHO NOATOTOBJIEHHAS
JKEHIIUHA — 3TO NPOYHASI OCHOBA 0JIArONMOJYYHOH CeMbH M YCTOMYMBOIO Pa3BUTHS
odmecTBa». JlaHHBI Te3uc MOMYEPKUBAET 3HAYUMOCTh IMEJAarorHYecKOro COMPOBOXKACHUS
KEHIIMH HEe TOJIBKO KaK 00ydaromuxcs, HO ¥ KaK OyAyIIuX CIEeHaTUCTOB, TUAEPOB U aKTUBHBIX
Y4aCTHUKOB OOIIIECTBEHHBIX MTPOIIECCOB. B sTtom koHTekcTe npodeccruoHaibHoe
oOyueHue IKEHIIWH JOJDKHO paccMaTpuBaThCA Kak IEJICHANPaBJICHHbBIM IMe1aroru4ecKuii
MIpoLIeCC, HaNpaBIeHHbINA Ha (GOPMUPOBAHKE HE TOJIBKO MPO(EeCcCHOHAIBHBIX KOMIIETEHIINH, HO U
YBEPEHHOCTH B COOCTBEHHBIX BO3MOKHOCTSIX, COIIMATbHOM aKTUBHOCTH U OTBETCTBEHHOCTH.

XKeHmMHBI HEpelKO CTAJKUBAIOTCS C IICUXOJOTMYECKHMMH OapbepaMH, TaKUMHU Kak
HEYBEPEHHOCTh B COOCTBEHHBIX CHJIaX, CTpax MpodeccuoHalbHOI HECOCTOATEIHHOCTH, CUHIPOM
CaMO3BaHIa, TOBBIIICHHAs TPEBOKHOCTH MEpe] OLIEHWBAaHHWEM. B yCIOBHSX HEZOCTATOYHOM
MeJaroruyecKoil moIeP>KKH 3TH (PAKTOPBI MOTYT MPUBOAUTH K CHIXKEHUIO Y4EOHONH MOTHBAIMH
U IPEKJIEBPEMEHHOMY IIPEKPAIICHUIO O0yUeHUSI.

B cBa3u ¢ o9TUM BO3pacTaer 3HAuYEHUE TIEJArOTHYECKOTO  COMPOBOXKICHUS,
OpUEHTHUPOBAHHOTO HE TOJBKO Ha Mepenady npoQeccHOHANbHBIX 3HAHUNW U YMEHHiI, HO M Ha
pa3BUTHE JHYHOCTHBIX PECYpCcOB oOydaromuxcs, (pOpMUpOBaHHUE YCTOWYUBON MOTHBAIUU U
npoeccuoHaTbHON UIEHTUYHOCTH.

Lenbto JaHHOM CTATHU ABISETCS TEOPETHUECKOE 0OOCHOBAHUE U aHAJIM3 ITyTEH U METOJI0B
COBEpILIEHCTBOBAHMSI ME€JATOTMUYECKUX MEXaHU3MOB 00YyUeHMs KEHILUH U JAEBYILIEK Npodeccuu.

JUist JOCTHOKEHHs TTOCTAaBICHHOM Lenu B paboTe ObUIM CHOPMYIHPOBAHBI CIETYIOLIHNE
3aJjauu:

— NPOAHANU3UPOEAMb COBPEMEHHbLE NedazoZuieckue no0xoovl K npogheccuonanbHomy
00yYeHUI0 HCeHuuH;

— 8bIAGUM b OCHOGHBIE COUUATbHBIE, NCUXO0SI02UYeCKUe U 00pazoeamenbhble Oapbepbl;



— paccmompems mMpAaOUyUOHHbIE U UHHOBAUUOHHbIE MEMOObl NPOPeccuoHaIbHO20
00yuenus;

— onpedenumsv poinb UUPPOEHIX MEXHOI02UN U MEHMOPCMEa 6 00pa3zoeamenvbHoOM
npouecce;

— pazpabomams peKOMEHOAUUU NO COEEPUIEHCIMBOBAHUIO NEOAZOCUYECKOT NPAKM UK.

MeToI0JIOTHYECKYI0 OCHOBY HCCIICZIOBAHHSI COCTaBIISIOT HJIEH T'YMaHUCTHUECKOUN
MEJaroTUKY, JIMYHOCTHO-OPHUCHTUPOBAHHOTO M KOMIIETCHTHOCTHOTO TIOIXOJ0B. B pabote
MIPUMEHSUIACh METObl TEOPETUYCCKOTO aHAJIN3a, CHHTE3a, 0000IICHHS MeJarorndeckoro ombpITa
Y CPaBHHUTEIHHOTO aHAJIH3a.

1. Teopemuueckue 0cHo6bl nPogheccuonantbHo20 00yUeHUA HCEHUUH

[MpodeccronansHOE 00yUeHHUE KEHIIHUH CIISAYET PACCMAaTPUBATh B KOHTEKCTE COIUATBHO-
MEJaroTMYeCKUX TPOIECCOB, HAIMPABJICHHBIX HAa (OPMHUPOBAHUE DPABHBIX BO3MOXKHOCTEH H
COIMANILHOM crpaBeIMBOCTH. JKEHIMMHA B 00pa30BaTeIBLHOM IPOIECCE BBICTYMACT HE
MacCUBHBIM OOBEKTOM, & aKTHMBHBIM CYOBEKTOM OOy4YeHUs, 00JIaalolUM WHAUBUIYATHbHBIMHU
00pa30BaTeIILHBIMU MOTPEOHOCTSAMH U )KH3HECHHBIM OITBITOM.

CoBpeMeHHbIE HCCIEA0BAHUS MOMYEPKHUBAIOT, YTO YCHEIIHOCTh MpO(EeCCHOHATBLHOTO
oOyueHusi JKEHIIMH BO MHOTOM OIpEeAeNsieTcs YpPOBHEM MEAaroru4ecKoi MOIJIePKKH,
XapakTepoM 00pa3oBaTeIbHON Cpebl U CTENEHbI0 €€ TICUXOJIOrMYecKod Oe30MacHOCTH.
ObpazoBarenbHas cpefa JOJKHA CIIOCOOCTBOBATh Pa3BUTHIO YBEPEHHOCTH, HHUIIMATUBHOCTH U
CaMOCTOSITEIBHOCTH.

Oco6oe 3HaueHue uMmeeT (GopmMupoBaHUE MPOPECCHOHATBHONW HMJICHTUYHOCTH, KOTOpas
BKJIIOUAET OCO3HaHHe cebs Kak CIelualucTa, NpUHIATHE Npo(decCHOHAIbHBIX HEHHOCTEH H
TFOTOBHOCTh K HENpEephIBHOMY pa3BuTuio. [lemarormueckrie MeXaHM3MBl JOJDKHBI  OBIThH
HaIpaBJIEHbI HA MOAJEPKKY TaHHOTO MpoIliecca.

2. AkmyanvHvle npoodaemvt nPoPeccuoHaIbHO20 00YUEHUA HCEHUUH U 0e8YyULeK

OpHolf W3 KIIOYEBBIX MpoOJIeM SBISETCS BIMSHHE TEHACPHBIX CTEPEOTUIIOB Ha
npodeccuoHaNbHBIA BbIOOP. JIEBYIIKM HEpPEIKO OPHUEHTUPYIOTCS Ha COIMAIBHO OJI00pseMble
npodeccuun, u3deras TEXHUYECKUX M YIPABICHUYECKUX HAMpaBICHHUH. DTO OrpaHUYMBAET UX
npodeccroHaANIbHBIN MOTEHIIMAN U CHUXKAET KOHKYPEHTOCIIOCOOHOCTh Ha PhIHKE TPY/AA.

He menee 3naumMoil mpoOieMoil SIBISETCS HEpaBHBIA JOCTYH K 00pa3oBaTeIbHBIM
pecypcam. JKeHIIUHBI U3 CEeTbCKUX PETMOHOB U COLIMATIBHO YS3BUMBIX TPYIII YACTO CTAIKUBAIOTCS
C OTCYTCTBHUEM MH(PACTPYKTYPHI, HUDPOBBIX TEXHOJIOTHIA U KBATU(UIIUPOBAHHBIX TIE1arOrOB.

[Icuxonoruueckue Oapbepbl, TakMe Kak CTpax OIIMOKM, HHU3Kas CaMOOIICHKa U
3aBHCHUMOCTH OT BHEIIIHEH OIIEHKH, TAK)KE OKAa3bIBAIOT HEraTUBHOE BIHUSHUE Ha 00pa30BaTeNbHBbIHA
npouecc. Mx npeogosenue TpeOyeT LeleHalpaBiIeHHON e1aroruueckoi padoThl.

3. Ilymu cosepuiencmeo6anun nedazouiueckux MexaHu3imos

OaHMM U3 KITIOUEBBIX HAIPaBJICHHUI COBEPIICHCTBOBAHUS SIBIISICTCS WHIUBUyaTA3AIIHS
oOpa3zoBaTenbHOro npoiecca. OHa MpeAnoaraeT yueT ypoBHS MOArOTOBKH, MPOdecCHOHATbHBIX
HMHTEPECOB M KU3HEHHBIX 00CTOSATENbCTB oOyyaronuxcs. MHIuBHUIyaapHbIe 00pa3oBaTeNbHbIC
TPAeKTOPHUH TOBHIIIAIOT MOTUBAIMIO U OTBETCTBEHHOCTD 33 PE3yIbTaThl 00YUEHUSI.

Baxnyio ponb urpaer BHenapeHue TruOKkux ¢opMm oOyueHus, BKIIOYAs MOMIYJIbHBIE
MPOrpaMMBbl, JUCTAHIIMOHHBIE KYpPChl M CMeEIIaHHbIe (opMaThl. DTO TO3BOJISET >KEHIIMHAM
COBMeINaTh OOy4YeHHE C CEeMEHHBIMH M TPYIOBBIMU OOS3aHHOCTSAMH 0O€3 MOTepH KadecTBa
oOpa3oBaHUsl.

Hudposuzanuss 00pa30BaTeNBLHOrO MPOILIECCa OTKPHIBAET HOBBIE BO3MOXKHOCTH IS
npodeccrnoHabHOTO 00yueHus >KeHIINH. Mcnonp3oBanue oHMalH-TUIaT(HOPM, HHTEPAKTUBHBIX



KypCOB W LHU(POBBIX CHUMYISATOPOB pACHIMPSET JIOCTYyll K OOpa3oBaHUIO M CHOCOOCTBYET
(dhopMHUpOBaHHIO TU(PPOBBIX KOMITIETCHIINH.

4. Ponv menmopcmea u HacmagHu4ecmea

MeHTOpCTBO SBIISICTCS 3 PEeKTUBHBIM Ne1arOrMYeCKUM MEXaHU3MOM
npo(eCCHOHATBHOTO  CTAaHOBJCHHWS  JKEHIIWH.  HacTtaBHUK  BBIMONHAET  (PyHKIHIO
po(heCcCHOHATFHOTO OPHEHTHPA, OKA3bIBACT SMOIIMOHAIBHYI0 M METOJUYECKYIO MOIIACPKKY,
croco0cTBYeT (POPMUPOBAHUIO YBEPEHHOCTH B COOCTBEHHBIX CHIIAX.

Oco0eHHO 3HAauMMa pOJIb MEHTOpPCTBa B cdepax, Tae JKEHIIMHBI TPAJAUIUOHHO
He/IoNpeACTaBlIeHbl. Hanmuume poseBbIX MOJENe CIOCOOCTBYET CHHKEHHIO TPEBOXKHOCTH,
YKpEIUICHUIO PO (deCcCHOHATBFHON HICHTHYHOCTH U TIOBBIIIEHUIO YIeOHOW MOTHBAIINH.

D¢ dexTHBHBIE MEHTOPCKHE NPOTPaMMBI  TPEAIOJIATaloT  PeryisipHbIe  BCTPEYH,
COBMECTHOE IUIAaHHPOBAaHUE MPO(ECCHOHANBHBIX eI M CONMPOBOXKICHHE IPOCKTHOM
JESATEITbHOCTH.

5. Memoouueckue acnekmul 00yueHUA HCEHUWUH

C MeTom4ecKoi TOUKH 3peHHs YPPEKTUBHBIMU SIBIISIOTCS aKTUBHBIC U WHTCPAKTHBHBIC
MeToabl o0ydyeHus. K HUM OTHOcATCS MpoekTHOe Oo0ydeHue, KeWC-METOMbl, POJIEBBIE WIDBHI,
TPEHUHTH M MacTep-Kiacchl. J[aHHbIE METObI TO3BOJISIOT NPUOINU3UTH 00ydeHHE K peanbHON
npodeccrnoHabHOM 1A TEIbHOCTH.

[IpoextHas JeSITENIbHOCTD CHoCcoOCTBYET Pa3BUTHIO OTBETCTBEHHOCTH,
CaMOCTOSITEJIBHOCTH M CIIOCOOHOCTH K NMPHUHATHIO pemieHuid. Vcnonb3oBaHue pedekCHBHBIX
MPaKTUK TIO3BOJIIET OOYJalomMMCS OCO3HaBaTh COOCTBEHHBINH MNMPO(ECCHOHAIBHBIA POCT H
(dhopMHpOBaTh HABBIKUA CaMOAHAJIN3a.

6. Pexomenoayuu no coeepuieHcme08anuI0 Re0Az02uYecKoll NPaKmuKu

Jlns  moBeimieHus  3G@(EKTUBHOCTH  MPO(PECCHOHAIBHOTO  OOYYEeHHS  JKCHIIHH
PEKOMEHAYETCsI BHEIPEHHE TeHIEPHO-UYBCTBUTEIBHBIX 00pa30BaTEeNIbHBIX POTPaMM, pa3BUTHE
urdpoBoi UHPPACTPYKTYPHI U PACHIMPEHUE CUCTEMBI ICUXOJIOTUYECKON TOIICPKKH.

Oco0oe BHMMaHUE ClIeyeT YAEATh MOJArOTOBKE MeIaroruyeckux KaJpoB, CIOCOOHBIX
paboTaTh B YCIOBUSX MHKIIO3UBHOU M JTMYHOCTHO-OPUEHTHUPOBAHHON 00pa30BaTEIbHON Cpebl.
[legaror nomKeH BBICTYNATh HE TOJIbKO UCTOYHUKOM 3HAHUM, HO U HACTABHUKOM, (haCUIUTaTOPOM
1 MOTHUBAaTOpPOM.

3aknwuenue

Takum oGpazom, uneu, o3BydeHnsle Ilpe3nnentom PecnyOiamkm Y3oekucran 1. M.
Mup3uéeBbIM, I0ATBEPKIAAIOT CTPATETMUECKYIO0 3HAUUMOCTb IPO(PECCHOHATBHOT0 00pa30BaHus
KEHIUH U JIEBYLIEK KaK OJHOI0 U3 KIIOYEBBIX (DAKTOPOB YCTOHYMBOTO pa3BUTHs OOIIECTBa.
Peanu3anus 1aHHBIX IPUOPUTETOB B MENArOrMYECKON MpaKTUKE TpeOyeT CUCTEMHOIO MOAX0/a,
HaMpaBJICHHOT0 Ha MOJIEPHU3ALMIO 00pa30BaTEIbHBIX MEXaHU3MOB, OBBIILIEHUE JOCTYITHOCTU U
KagecTBa OOYy4YeHHMs, a TaKXKe CO3JaHUE YCIOBHM I MOJHOLIEHHOW mpodeccnoHaIbHON
camopean3aluy KeHIIMH. TakumM 00pa3oM, COBEpIICHCTBOBAHUE MTE€AArOTMUYECKUX MEXaHU3MOB
oOy4yeHHs KEHIIMH M JAEBYLIEK Npodeccuu SBISIETCS BaXHOM COLMAIbHO-TIEarornyeckoi
3amaueii. KOMIUIEKCHBIH TOJXOJ, BKIIOYAIOIIUN WHIWBHIyadU3aliio, U(POBU3AIINIO,
MEHTOPCTBO M HWHHOBAIMOHHBIE METOJUKM OOYy4YeHMs, TO3BOJISIET CO3AaTh YCIOBMS IS
YCTOMYUBOTO MpO(ecCHOHANBHOTO pa3BUTHA KeHIMH.CoBpeMeHHOe MpodeccHoHaIbHOe
o0pa3oBaHue JOJKHO ObITh OPUEHTHPOBAHO HE TOJIBKO Ha (GOPMUPOBAHHME KOMIIETEHIIMH, HO U Ha
MOJIEP)KKY JIMYHOCTH, DPACKPBITUE NOTEHIMada M o0ecleyeHue paBHBIX BO3MOXKHOCTEH.
Peanu3anusi JaHHBIX NPUHIMUIOB CIOCOOCTBYET IOBBINIEHUIO KayecTBa OOpa3oBaHUs U
COIMANILHON YCTONYMBOCTH OOIIECTBA.
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Annomayun. Maskyp  Mmakonaoa — UHHOBAUUOH — (AOIUAM  XAPAHCAMAAPUHUHS
Oyxeanmepus Xucoou 8a ayOumuHu MaKoMULIAUWMUpULa 00Up HA3apull 64 AMAIull MAcailalap
UIMULL dHCUXAMOAH MAOKUK smunean. Taokukom ooupacuda UHHOBAYUOH XAPANCAMIAPHUHR
UKMUCOOUU MOXUAMU, VIAPHUHZ MYPAApU 6d MACHUPU, WYHUH2OeK, YUWOY XaparicamiapHuHe
MOTUABUL XUCODOMAAPOA MYPU AKC IMMUPUTUWUHY MADMUHTO8YU MEbEPULI-XYKVKULL ACOCLap
ampoghaiuua maxaun KuiuHean. Amanoacu Mmuaiuil Xucob Ccmamoapmiapu 8a HOPMAmus
XYACHCAMAAP MAXTUTU ACOCUOA UHHOBAYUOH TOUUXANAD OVIUYA XAPANCAMIAAPHU XUCODea onuuL
8a AyOUMOPIUK MEKWUPYBU HCAPAEHAAPUOA KY3AMULAOULAH MUSUMIU MYAMMO 84 KAMUULUKIAD
anuknanou. Tadkuxomoa uUHHOBAYUOH (AOTUAM XAPANCAMIAAPU AYOUMUHU AMATIed OWMUPUULOA
PUCKIApHU 0axonaus MemooOso2UusCU, ayOumopauK OAIULIAPUHY MYNIaul 84 MAaxiunl Kuiuul
yeyuiapu - xamoa  Xucob-kumoo — ocapaéuaapuoa  pakamiau - mexHOA0SUSNAPHU  KYALau
UMKOHUSIMIApu uIMuil acocoa ypeanunou. Ly bunan Oupea, UHHOBAYUOH XAPANCAMIAPHUHS
waghogaueunu mavmuHIAUWL, VIAPHUHE UKMUCOOUL CAMAPAOOPAUSUHU Oaxonaul 8a ayoum
AHCapaéHuoa XamapiapHu MUHUMALIAWMUPUWRA Kapamuiean makiug ea amaiuii magcusiap
UUIA0 YUKUIOU.

Kanum cyznap: Unnosayuon aonusam, uHHoO8ayuou xapasjxcamiap, Oyxeaimepusi xucoou,
ayoum, MuiIull XUcob CMamoapmiapu, UHHOBAYUOH J10OUUXA, XUCOO cuécamu, XamapiapHu
baxonaw, ayoumopaux OaiuLiapu, pakamiu mexHoio2usniap, wapgodaux, moruasuil xucobom,
UKMUCOOUL CAMaAPAOOPIUK, UHHOBAYUOH UKMUCOOUEM, AyOUMOPIUK HA30PAMU.

KUPHUII

Sarn Y36exucronna xap GMp coxaja SHTMINKKA MHTILIININ, 3aMOHABHIl SHalIyBIap
acocyza (aonusaT onub OopuIl 3HI MyXUM MacanajgapAaH Oupu caHaiaau. VIHHOBalMOH
GdaonuATHM Xap TOMOHJIaMa  KYJUlaO-KyBBaTiall, MWUIMH  HHHOBAlMs  TU3MMHHU
PHUBOKJIAHTUPULI, HIIFOP TEXHOJOTUSAIAPHU KOPUHA ITUII MEXaHU3MJIAPUHU TaKOMWIIAILITUPHIL,
WIM-(aH Ba TEXHUKA COXAJTAPHMHMHI YCTYBOp WYHAIUILIApUHM PHBOXIAHTHPHII MaMiakaTia
amMaira OIIMPWIAETIaH KEHT KyJaMJIM MKTUCOIUN HCIOXOTJIApPHUHI aXpajliMac KHCMHU
xucobnanaau. Ly makcanna, 2018 #un 15 uronga nasnat pax0apu TOMOHHUAAH KaOya KUJIMHTaH
“NHHOBAIMOH JIOMMXajgap Ba TEXHOJOTMSUIApHM HINIa0 YMKAapHUIra TaTOWK OSTHUIIHU
parGaTnaHTUpuI GYiiMya KyMMya 4opa-Tag0upaap TYFpUCcHIa TH' Kapop JOUpacHia TallKul
sTunaérrad IHHOBAIIMOH FOsUIap, TEXHOJIOTHJIAp Ba JJOWUXanap peciyOiuka spMapKacH J1aBiar,

7 V36exucron Pecny6mukacu IIpesumentunmar 2018 i 5 maiimarn “daon TagOHpKOPIMK Ba MHHOBAIMOH
GaonuATHH PUBOXKIIAHTUPHII ~ y9yH [IApT-IIAPOMTIAPHU  sApaTHIN OyiiMda KymmMmua 4Yopa-Taadupiap
tyrpucuaa’ tuHuHr [1K-3697-connu kapopu
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wiM-(aH, niad YuKapuim xamaa Ou3Hec ypracuaa caMmapaid XaMKOPIUKHU MycTaxKamJyamra
XU3MaT KWIMOKJIA.

[IlaBkar Mup3u€eBHUHT WHHOBAIIMOH TapaKKUET Ba ayAUTOPIHK (AOTUATHTA OUJT
HYTKIApM  Y30CKMCTOHHMHT  IKTUMOMI-MKTHCOMMH  TapakKuéTH  XaMja  XalKapo
MyHOca0aTnapuaa MyXuM YpuH TyTaau. [Ipe3uieHTHUHT MHHOBALMS Ba MOJHSBHIA Ha3oparra
OaryvIUTaHTaH YMKUILIApUAa, acoCaH, UKTHCOANN MCIIOXOTIap, SHIU TEXHOJIOTHUSUIAPHU KOPHH
STHIN XaMa JIaBJIaT MOJIMSBUI OOIIKAPYBU Macajaiapura dbTHOOp KapaTwiaau. MHHOBamoH
JOMMXAJIApHUHT MOJIMABUM OapKapOpJIUIMHM TabMMHJAII Ba YJAPHUHT camMapaJopiIUruHU
0axojam Makcaauaa XapaxaTjap ayAuTH MyXUM BocHTa OYnu0, MOJHUSIBHI pecypciapiaH
camapai GouJaTaHUITHA TABMHUHIIAIIIA ACOCUH POJIb YIHHANIH.

METOJJIAP BA YCYJUIAP

TanKMKOTHM amalira OLIMPUILIA UIIOHWIM MabJIyMOTIApHU TYIUIAII Ba TaXJIWJI KWJIWII
Makcajauaa OWp Hedra MeToyiap Kyyulanunaad. JKymuiamaH, COILMOJIOTHK — CYpOBIap,
MHTEPBBIOJIAp, aHKETaJap OpPKaIM >KaMJIaHTaH MabIyMOTJIap TaJKUKOTHUHI SMIUPUK ACOCHHU
HIaKUIaHTUpaau. byHaH Tamkapy, CTaTUCTHK TaxJIUiUIap, UKTUCOIUI MOJIEIIAIITUPHII Ba KeHc-
CTaau ycyulapu €pAaMH/ia MHHOBAlMOH (DaosMATAA Xapaxarjap ayJUTHHHHI caMapaJopiiuru
Oaxosa”Ham .

yHuHrAeK, TaAKUKOT JaBOMHAAa KOPXOHAJapHUHI MOJIMSBUNA XucoOOTiaapu Ba OolIka
TETUIIUT MabJIyMOTIapJaH (oiiagaHTad XoJia UKTUCOIUNA Tax Il yTkaswiaaun. by énmanrys
WHHOBAIMOH  (aoJMAT  XapaKaTJapuHUHT  OyXTajuTepusi  XUcoOwm  Ba  ayAUTHHHU
TaKOMWUTALITUPUILJATK YpHU Ba AaXaMUATHHM 4YYKYppOK VpraHuiura xamaa MOJIASBUN
OapKapOpIMKHU TabMUHJIAII OYiiNYa TaBCUsJIap UILIA0 YUKUIITA XU3MAT KUJIa Iu.

TAAKUKOT METOAOJIOTUACHU

Yoy TaIKUKOTHUHT MAKCal — THHOBALMOH (aoIusAT XapakaTJIapuHUHT OyXraiTepus
XMCOOM Ba ayTUTHHH TAKOMIJIIAIITHPHIL MacajalapiHi KOMITJIEKC Ba MMM acoca ypraHuiira
KapaTwirad. TaJIKMKOT METOJOJIOTHICH KyWHJaru acoCHil >KMXaTJIapHM aHMKJIalAaH ubopart.
bynpa kyituagaru metoonorusnapad Goiananunanm:

Hazapuii acoc — TaaKUKOT UHHOBAIMOH (haOJUAT XapaxkaTiapu, Oyxraiarepus Ba ayauT
Ha3apusICH XaMJa MWUIMKA Ba XalKapo CTaHAapTiapra TasHagud. by TagKUKOTHUHI WIMHMA
ACOCHHHU TallIKUJ KUJIa/IH.

Memoonap komnaekcaueu — TaaIKUKOTIAA TaxXJIWINHM, CONUIITHPMA, HOPMATUB-XYKYKHUH,
UKTUCOUI-CTATUCTUK, SKCHEepT OaxoJall, MOJACUIAIITUPUII, HHIYKLUUS Ba JEeIyKIus Kabu
MeToAIap KyJUlaHuiaAu. by MeToanap opkainu Hazapuii Ba aMaJluii HaTvKajlap yuryHJIAIITHPUIIIN.

Hnmuii aneunux éa amanuém o6unan 00MUKIUK — TAJKUKOT HATHKadapyu MHHOBALMOH
daonuaT xapaxkarnapu Xuco0 Ba ayOUTH CaMapaJopJIMTHHH  OIIMPUINTa, YJIapHUHT
madpdopIuruHl  TabMHUHJIAIITA XaMmJa MWUIMKA ~ Oyxrantepus amMaluéTUHU — XalKapo
CTaHAapTiapra sKUHIAIITUPUIITa KapaTHIITaH.

Ymly EéxpamryB HMHHOBAMOH (AOJIMAT XapakKaTJIApUHUHT Oyxrajitepus XUcoOHW Ba
ayTUTUHU camapanu, maddod Ba HIIOHYIM amManra omwMpuiira épaaMm Oepaau, XaTapiapHU
KaMalTUpaau Ba CTPATErHMK KapopJap Y4yH MOJUSABHI acoc spaTaju.

MAB3YT'A OMJ ATABUETJIAP TAXJINJIA

Maxammmii omumnapaan Y.B. I'adypoBHuHr wummga §’366KI/ICTOHILa WHHOBaLUsIapHU
MOJIUSBUMA parOaTIaHTHPUINTa WYHANITHPHUITTAH Maxcyc XamMfapManap TY3WII OpPKald KHYHK
OM3HECHHM  HMHHOBAIMSUIAPHU  amMalnuérra OSKOpuM KWl  (AaoJIMTMHU — OIIMPHIIHH
parbaTiaHTUpUII Macajajgapu ypraHwirad. OTaXXOHOB HMIIUA KMYUK OM3HEC CYObEKTIapUHUHT
WHHOBAIIMOH (AONUATHHU PHUBOKIAHTHPUIIIA aMalra OIIMPWITaH caMapald HWHHOBAIMOH



Jonxanap HaTHXKaJapUHU aMainuérra KOpHid KWKl KaOW Macanajnap Kypwirad. YMapos.,
C.C.Caunkapumosna., III.b. OGmakynoBa wunuiapuaa caHOAT KOPXOHAJTAPUHUHT WHHOBAIMOH
CAJIOXUATH Ba YHHM KypcaTTUWIapu YpraHWIraH,MIUIapuia CaHOaT KOPXOHAJIAPHUHHUHT
WHHOBAIIMOH CAJOXVSITHHHHT Ma3MyH - MOXHUSTH, TapKHOW Ba YHU H(OAATOBYM KypcaTTU4iap
ypranwinrad. AKlIna VTkazunaran SMIMpuK TaAKUKOTIAp IIyHH Kypcata-nuku, b.JleB Ba
T.Coyrunnuc, I1.Xenn Ba J[.UemOepc Ba Oomikamap WIMHI-TaIKUKOT HIUIAPUTa KWJIMHTAH
XapaKaTJIapHUKAMUTAJUTAIITHPHUII KOpXOHaIap 0030p KWHMa-THHU PEAJUIMTUHM OLIUpaau 1ed
TapKuIaian. YOy TankukoTiap HaTmkacuna 38-con MXXC 54-OanauHu KaOynm KWJIHMIIAA
aCOCKWJIMO OJIMHTAH, YyHAAa MabiyM Me30HJIapraxkaBo0 OepraHga WIMHA — TaJKUKOT
uIuIapuracapguianrad xapaxariap KaluTauIall THPUIIaIH.

NHHOBAIIMOH ®AOJIMAT XAPAXKATIAPUHUHIT BYXTAJITEPUS
XUCObN BA AYAUTUHU TAKOMUWIJIALITUPULI JAH KYUHUJIATH
MAKCAJIAPHHA KY3JIAIIIA MYMKHWH:

1.VlHHOBaIIMOH XapakaTiap TYFPU Ba aHUK KaWJ STUIUIIN, ayJuTAa XaTOJHUKJIAPHU
KaMaWTHPUIIT Ba MOJIUSIBUIA XUCOOOTIAPHUHT UITIOHWIMIUTHHN TAbMHHJIAIIL,

2. VMlHHOBalMOH (aoiausaT XapaxaTiapu TypJiapura Kypa ajloxuaa Xucooaanuo, yITapHUHT
camapaJiopJIMry Ba peHTa0eJUIMIY TaX U1 KUJIMHUILIN;

3.Xucob Ba ayauT kapa€HuJa MabIyMOTIApHUHT TYFpU Ba maddod akc STTHPUIMILN
OpKaJlu KOPXOHA MOJIMSBUN XOJIaTUHU aHUK OaxoJialll;

4.Xuco6 Ba ayIuT MabIyMOTJIapH OPKaJId MHHOBAI[MOH JIOMMXaTapHUHT caMapagopiIuru
Ba PEHTA0CIUTUTH aHUKJIAHUO, CTpATEeruK KapopJiap Kadya KWIUIIAa acoc 0Ymub Xu3Mar Kuiau;

5. Mwuuii Ba Xalkapo CTaHAApTIap acocujaa Xucod Ba ayauT yciayonaapu
ONTUMAJUTAIITUPUINO, THHOBALIMOH Xapa)kaTJiap camapaiy XucoOiaHaau

WunoBanuoH ¢aoausaT xap KaHAail KOpXOoHa Ba TAUIKWIOTHUHT PUBOMIIAHUIINAA MYXUM
ponb VitHalnu. By kapa€HHMHI camapanu aMajira OIIMPWIMIIHAA XapaKaTJIapHUHT TYFpU
XMCOOTa OJMHUIIY Ba ayIUT KapaEHUHUHT IOKOPH Japa)kaa TAIIKUI STHUIITaHU MyXUM aXaMusTra
sra. byxrantepuss xucoOu Ba ayIuTH MHHOBALMOH (PAOIHMAT XapakaTJapUHU HA30paT KWJIMIL,
VIapHUHT  UKTUCOAWN  camMapaJopJMIruHu  Oaxoiam Ba  MOJHUSBUH  XUCOOOTJIApHUHT
WIIOHWIMJIUTUHN TabMHHIIAIIIA acOCUN BocuTa xucoOnaHagu. VHHOBammoH (aonusr ayaut
TH3UMH ypTacujard y3apo OOFIMKIMK, MOJUABUN HazopaTHUHT maddoduuru Ba sSHTH
TEXHOJIOTUSUIAPHUHT HHTETPAlUsCH HMKTHUCOAUETHUHT OapKapop pPHUBOKHUHU TabMUHJIANIN.
WNunoBanmon QaonusaTnap Xxapaxariaapu OyXranTepuss XUcoOM Ba ayauTHHH YTKa3uIIgaru
KaMUYWIMKJIAp XaM MaBXyJd Ba TaJKUKOT HaTWXKacuaa WIMHA  SIHTUJIMKJIAP OpKalu
KaMUWJIMKJIapra TaBcus Oepuiiu.

HATHXAJIAP

TankuKoT HaTHWXKaapu UHHOBAIMOH (PAOJHAT XapakaTIapUHUHT OyXranTepus XUcoOu Ba
ayTUTUHU TaKOMWJUTAIITHPUIITA KapaTHITaH OUp KaTop MyXHM XyJOCallapHHU ¥3 WYUra OJafH.
Ymly HaTwkamap WHHOBAIMOH (DAONMATHUHT MOJHSIBUI camMapaJOpJIMTUHU  AXIIWJIAIIL,
XapakaTJIapHU TYFpU XucoOJall Ba MOHUTOPUHTHH caMapaii TAIIKWI KWIHIIAA KaTTa axaMUATra
sra.bu3 ymoOy unmuii HaTHKagapuMusra ra Kyiuaarada u3ox Oepauk:

1. AyauT MeTOI0JIOTUSCUHUHT PUBOKIIaHMAraHiInuru

WNunoBammon ¢aonusTAard xapaxaTiap ayAuThra OHWJ MaxCyC METOIOJOTUSHUHT
eTHJIMAaraHJIuTl MyamMMo TyFAupaau. IHHOBAIIMOH JTIOWUXATapHUHT HATHXKAJIApH KYT XOJulapaa
y30K MYAJATIM Ba aHWK Yy3rapuiuiap OWIaH anokKaaop OYIraHu y4yH, yJIapHU OupiaMuu
XHcoOOTIapaa TYFpU TaXJIMJ KWIHII KUHUH. AyAUTOpIAp Y4yH WHHOBAIMOH JOWWXATapHUHT
HaTWXallapH, yAApPHUHT caMapaJopJIUr Ba Kap3JIapUHUHT aHUK OaXOJaHHIIN Kepak.



2. laddodmukHuHT HYKIUTH

WuHoBanmoH noinxaiapaa MaOlarJapHUHT capaHUIINHE TEKIIMPUIIA aXCHi EKH
Kommeprus  MaH(paatmapu cababmum  madpoIUKHUHT  WYKIMTH  Ba  MabJIyMOTJIAPHUHT
HOMAabJIYMJIUTH — MYXUM MyaMMoaup. by Xonat MosnsiBUii MOHUTOPUHIHY Ba ayJIUTHU aHUK Ba
MUIOHWIN aMaJira OLUMPUIITHU KUHUHIATHpaau. bas3u xonapaa, MHHOBALIMOH JIOMUXaTapHUHT
MabJariapy, YIApHUHT TYFpU cap(uiaHUIINA Ba HATIKAJIAPH TYFPUCHUIATH MabIyMOTIap Kam
OYIIUIIIM MyMKHH.

3. lHHOBAIMOH JONHNXATAPHUHT aHUKJIUK Ba KUMMATIIUTU

VHHOBaIMOH JIOMMXATApHUHT caMapaJiopiurdHd  Oaxojamiga aHUK Ba HIIOHYWIH
KYpCAaTKUWIAPHUHT €TUIIMACIUTY — OOIIKa OMp KaMUMIUK. SIHrM TeXHOJoTusIap Ba joiuxanap,
KynuH4a, OapKapop HaTWXaJlapHU Te3/la KypcaTMalu, IIYHUHT Y4yH YJIAPHUHT MOJIUSBUMN
HaTWKaJapuHU 0axosamn ocoH Oynmaiinu. byHnait xonataa, ayauT xamoanapy JIOHUXaIapHUHT
XyJocaJapuHu TYFPU Xylnoca KWIUIIIA MYIIKYJuIapra 1y4d KeJIUIId MyMKHH.

4. Kuitnsa mapt-mapouTiap Ba UILIAI MyAIaTH

WHHoBamoH noitnxanap KynuHYa SHIM FOSJIapHU TaTOMK STHUII Ba TEKIIUPUII sKapaéHuia
MaBXysl OYynraH TEXHUK Ba MOJUSBHA MyamMmoJapra 1ayd kenaaw. byHmail monumxamapma
XapaxkaTiap Te3 y3rapaau Ba SsHTWJIAHAIU, IIYHUHT YYyH YJIapHH MOHUTOPUHI KWJIUII BA TaXJIUI
KWINII, aWHHUKCA, TE3KOp TacBUpJAll 3apypusaTH Tyruwiaad. by a3ca ayaurtdmnap ydyH
KUMUHIMKIIAp SIPATHIIN MyMKHH.

5.Pakammnu TexHonorussiapaan GoiIaTaHUITHIHT TIACT JapaXkaaard HHTETpaIuscu

WNunoBanmoHn (paonusTHU MOJIMSIBUM TEKIIMPUIIIA PaKaMJId TEXHOJOTHSUIapAaH TYIHK
(boNTATAaHWIIHUAT TIacT  Japakaga OYiauIu. 3aMOHaBHH  ayAUTOPIUK  (aoJUSATUHH
ABTOMATJAIITUPHUII Ba PAKAMIM MOHUTOPHUHI TU3WMJIAPUHU JKOPUHM KUJIUILI OPKAIHU EKU YIApHU
amanuérra TarOWK OdTumga Enurapaarn  €KM  KOpXOHAJgarm MyamMMoJjap HWHHOBAIMOH
Jouxanapaaru XxapakaTiapHu aHUK 0axoJiamiia KHHUHYWINKIAPHA KeITUPUO YUKapaau.

6. MabiiymoTiap 6a3aCHHUHT €THIIMACIIUTY

WunoBanmon  noiuxanapHu 0Oaxonaml  ydyH 3apyp OyiraH MabJIyMOTIApPHHUHT
TYIUIAaHUIIMAA XaM MyaMMOJIap o3ara KeaullM MYMKHH. bab3u Xosutapia JIOWHMXaJlapHUHT
OapKapopiMK HaTKanapu €ku ymly oiinxanapra capdiaanrad Mabiasnap TyFpucuaa TYJIUK Ba
UIIOHWINA MabJIyMOTJIap MaBxkya Oynmaiian. by aca aynutunnapra xaTo Xynoca KWIHII XaBPUHH
TYFIUPAIU.

7. PakoGaTHH xucoOra oJIMacianK

NunoBauoH ¢aonusaTaari xapaxaTJIapHUHT aHUK 0axOoJaHUIINIA PaKoOaT MyXUTH, EKU
XyCycuil cekTopaaru 6eBocuta pakoOaT TabCUPIAPUHUHT XUCOOTa OJMHUILIN MyXUM axaMusTra
sra. Ayauropiap pako0ar mapouTu Ba 0030pAard y3rapuuulapHd TYFpH Oaxosaiira bTHOOp
KapaTulIapy Kepak.

bu3 rokopunaru xonatnapHu nHoOatra oMb Kyiunaru TaknudaapHu OepauK:
byHpali kKaMUMJIMKJIApHUHT WJIMHUM €4MMJIapu JaBjaT Ba XyCYCHUH CEKTOpJAa camapaiu ayauT
amainra OIIMPWIMIIMHU TabMHUHIAmTa &paam Oepamu. Kyiimaga wmaskyp KaMyWIHMKIapra
KapaTuirad WIMHN eduMiiap KeITUPUIIAIu:

XVJIOCA BA TAK/IUDJIAP

NuuoBarioH (QaoNMMSITHUHT MOJMSBUNM CaMapaJOpIUTHHU OIIMPUII Ba MAaBXKY]
pecypcrnapaaH OKwiIOHa (oiianaHuIl MKTUCOMMETHUHT OapKapop PHUBOXIJIAHUIINIA MYXHUM
TabCUp KypcaTaau. 3aMOHABUW WHHOBAIMOH >Kapa€HiapHUHT MyBaddakusaTiu amanira
OLIMPUIIUIIM  MOJIUABUM  MEXaHM3MIIADHUHI  caMmapailud  Wynara  KyWHIudmura  Ba
WHBECTUIUSIIAPHUHT OKWJIOHA TaKcUMIaHumura 6ornukaup. lly HykTau Ha3ap/aaH, HHHOBAIMOH



JTOWMXAIADHUHT MOJIMSBUN HATMOKAJApUHU aHWK OaxoJjaml Ba YJIAPHUHT camMapagopiIurdHU
OILIMPHII YIYH XapaxkaTiap ayJAuTH MyXUM UHCTPYMEHT XHCOOIaHAIH.

TaaKuKOT HATWXKATAPU IIYHU KYypcaTaaWKH, Xapakariap ayAuTd HadakaT WHHOBAIMOH
JTOWMXAIADHUHT MOJUSBUN XOJIATUHU TaxJWI KUJIUIINA, OAJIKM YIApHUHT PEHTAOCITUTHHU
omupwil, Mabiariaapaan caMapaiy (OMIATAHHIN Ba TABAKKATYMIHKIAPHU KaMaUTHPHUIIIIA XaM
MYXUM YpUH TyTaau. AHHUK Ba WIIOHWIA MOJIUSBUN XUCOOOT FOPUTHII, XapaKATIAPHUHT TYFPH
MOHUTOPHUHTY Ba YJIAPHHHT MakKcauid cap(IaHUIINHN TAhbMHHJIAI WHHOBAIIUOH (DAOIMSITHUHT
YMYMHUH HATHKATOPIUTHHHA OIITUPHILTA XU3MAT KUJIAIH.

Hly Ounan O6upra, xapakariap ayAuTH >KapaéHuaa MyalssH MyaMMoJap MaBxyJ 0ymuo,
yJlap UHHOBAIMOH (PAaoIHAT caMapadopiIurura cajaouii TabCcup KypcaTHily MyMKUH. buprununias,
XapaxaTJIapHU TaxXJuJ KWK YCY/UIAPUHUHT €Tapiiida aHUK dMACIIUTH, YIAPHUHT WHHOBAIIUOH
coxXaJa KYJUTAaHWJIMIIHUIATH YEKJIOBJIAp CaMapagopIUKHHU MacauTUPHUIIU MYMKUH. KKWHYKIaH,
3aMOHABUW paKaMJIM TEXHOJIOTHUSJIap Ba aBTOMATIAIITHUPWITAH TaxJIMJ BOCHUTAJIAPUHUHT
eTapiiiya KYJJIAHUJIMACIUTH Xapakarjap ayAUTHHUHT HATWKAJaApUHU HWIIOHYCH3 KUJIUIIU
MYMKUH. YYUHUMJAH, MOJIUSABMM MabJIyMOTIAPHUHI HIIOHWIWIMIYA Ba aHUKIUTH Oyiinda
MyaMMOJiap HHHOBAIMOH JIOMUXATapHUHT TYJIUK MOJHSIBUI OaX0JaHHUIINTa TYCKUHINK KUJIa IH.

[y cababnu, HHHOBALIMOH (HAaOJUATHU MOJIUSABHUM JKUXAT/IaH caMapaiiy OOIIKApUII yIyH
XapaxkaTiap ayJUTHHU TaKOMIJUIAIITHPUII, YHUHT METOIO0JOTUACHHN MyKaMMaJUIAIITHPHII Ba
3aMOHABUU TaxJIWil YyCyJJIApUHU KEHT JKOpuil »Tum 3apyp. by Hadakar HHHOBalUHMOH
JTONUXATAPHUHT MOJIMSBUN OapKAPOPIUTHHU OIIUPHUINTA, OAJKU YyAApHUHT Y30K MYIIATIIH
PUBOKJIAHUII CTPATErHsUIAPUHY MIAKIUVIAHTUPUILTA XaM UMKOH sIpaTaju.

WNuHoBanmoH QaonusaTHH amalira OLIMPUII Y4YyH OJMHTaH Xap KaHAal KYpUHUIIHIATH
MOJMSIBUMA EpAamiIapHU  TYTpH XpcoOra oIl Xyaa MyxuMmaup. UyHKH, HWHBECTOpiap Y3
MalJlaFIapyHUHT KOpXOHA MHHOBALMOH (aonusaTuaa camapainu (oiaanaHWIaéTraHIuIuHA, TYFpU
XpcoOra OJIMIITHU Ba TETHIIUIA XHUCOOOT MIAKJLIapuaa 0unu0 OepUITHN Tamad KUIaau.

Amangaru cuétinap pexacuna (21-con BXMC na) nHHOBanMoH (HaoHsaT MOJHUSIAIITHPHUII
MaHOalapyUHU THU3UMJIM XMCOOra OJIMII Y4yH MYIDKaJJIaHTaH cu€T MaBxXKyl sMac. byHmail Tuzum
xpcoOcu3 caHamu0, WHHOBAMOH (DaOJMATHA MOJMSUIAITHPHIN MaHOAJapyu Xakujaa pean
axOopoTJapHU OJIMII Ba YJap TYFPUCHAA WHBECTOPJIAp YUyH 3apyp OYyJiraH XHCOOOTHH TY3HII
KUHUHIMTA cababmm 6ab3aH uMKoHcH3 OYnuoO konamu. Lllyaunr yayn 6m3 8800-connmm "Makcannu
TYIIYMJIApHHU X|UcoOra o1yBur cuériap" XxucoOBaparu/ia 1aBjiaT OrKeTHIaH Ba Oo1IKa MaHOamapian
WHHOBAIMOH (DaOJIMATHU MOJHMSUTAIITHPUIIHE XUCOOTa OJIMII YU4yH KyWHJaru ajaoxuaa cu€riapHu
Hazap/a TYTUIIHU MakKcaara MyBo(huUK 1ed Ounamus:

8850 - "MHHOBamumoH JoHMMXaJTapHU OMJDKETIaH MaKCaJJId MoJMsamTupum” (aaBnar,
MUHTAaKaBH, MaxaJlIHii);

8851 - "MHHOBaMOH JOWMXaJapHHU IOPUIUK Ba KMCMOHHUH IIaxcliap XUCOOWIaH MaKcaJIu
Mosmsumamrtupum”  ("OusHec  QapumTanapu”, KpayAagaHIuHr Iiatdgopmacuia KaTHAlIaJuTaH
KUCMOHMU TIaxciap Ba Oomikanap). Ymly cuéTiapHM WHHOBAIMOH (aos KOopXoHanapia Xamja
WHHOBAIIMOH KOPXOHJIap/a Kyluaaruia TapTuonapaa pUTHIIHA TaBCUs dTaMu3 (2-)KaaBai).

V30K MynOgaTaud  akTHBJIApHU SHTUJAIl JOWpacula WHHOBAIMOH (DAaoNIMATHU amalra
OILIMPAJIMTaH KOpXOHaIap yayH Maliar MaHOau acocaH 0aHK KpeauTuaup. IHHOBAIIMOH MaxcylnoTiap
Unuiad 4YuKapaJuraH KOMIAHUSUIAp Yy4YyH OyHJall MalOnarnap 4YeKIaHraH, 4YyHKA OyHaal
ToMMXalapHUHT HATWKallapyu aHUK dMAc, PUCKU KaTTa XaMJa YHUHT KOIUIAaHUIIU Y30K MYAIATIUIHP.

1-s;kanBajb
KopxoHaHMHT HHHOBAIMOH JIOHHXAJAPHUHH MAKCAAIH MOJIUSIJIAIITHPUIITHH
Xuco0ra oM



WunoBanuon ¢aon WMHHOBanmoH
Omnepanust Ma3MyHH KOpXOHa KOpXOHa
Jr Kr Hr Kt
NuHoBanuoH paoausT y4yH MOJIUSIAIITHPHUII 5110 8850, 8851 5110 8850,
Ma0JIaFJIapH OJIMHTAH/AA 8851
1010,
. 6710, 0800,
M HHOBAaIIMOH MAaXCYJIOT OJIMILI KAPAEHU 2010 6510, 4410 6010
6010
HMuHoBauMOH MaxCyJIOTra J0MP Xapaskarjiap 6710,
6510, 5110 6010 5110
KOIJIAHT aH/1a 6010
1100, 0100,
NHHOBaMOH MaXCyJIOT KMPUM KHJMHTaHIA 2200 2010 0400 0800
Makcaaiau MOJUSJIAIITHPUIT CHETIAPUHHA 8830, 8530 8830, 8530
8851 8851
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CHILDREN'S COGNITIVE SKILLS IN THE EDUCATIONAL
PROCESS

Pulatova Dildora Turgunovna
Professor of the institute of Social and Political Sciences
https://doi.org/10.5281/zen0d0.18346693

Annotation. This article highlights early infancy as a crucial time for cognitive
development while examining how children's cognitive abilities improve along the educational
process. The basis for future academic success, social competence, and emotional well-being is
cognitive skills, which include attention, memory, perception, thinking, and language. The study
examines how environmental, social, and educational influences shape cognitive ability and
emphasizes the biological underpinnings of cognitive growth through brain maturity. The
Information Processing Model, which views cognitive growth as an ongoing process impacted by
experience, memory systems, and interaction, receives particular focus. The essay also examines
how early educational interventions, parental education, and socioeconomic position affect
children’s cognitive development. The results highlight how crucial it is to establish nurturing and
engaging learning environments for young children in order to optimize cognitive potential and
encourage lifelong learning.

Keywords: cognitive skills, early childhood, education, brain development, information
processing, memory.

There is never a pause or end to education. Because what our children grow up to be will
ultimately determine the future of our nation, the future of our people, and the reputation of our
nation in the international community. Within the framework of the Strategy of Actions on the
five main directions of the Republic of Uzbekistan's development, which was initiated by our
state's leader, extensive changes aimed at serving the interests of the people are being implemented
in our nation. Early cognitive skill development is a challenging and fascinating process that lays
the groundwork for a child's future scholastic and intellectual achievement. A vast array of mental
processes that enable people to perceive, process, store, and utilize information from their
environment is included in cognitive capacities. These abilities are critical to a child's growth in
thinking, reasoning, problem-solving, and environmental adaptation. Parents, educators, and
educational institutions must comprehend the intricate interactions between biology, environment,
and experience throughout the development of cognitive skills since these interactions have a big
impact on children's overall growth and life path. For cognitive development, the early years,
which normally span from birth to roughly age eight, are crucial.

Children undergo quick and profound cognitive development throughout this time, which
presents a chance to develop and comprehend their cognitive potential. Early infancy cognitive
abilities serve as the foundation for later, more sophisticated cognitive processes. Perception,
memory, attention, language learning, problem-solving, and social cognition are some of these
fundamental abilities that are crucial to a child's educational path and beyond. Early infancy
cognitive skill development is a dynamic process that is impacted by numerous variables.
Cognitive capacity is facilitated by genetic predisposition, but contextual and experiential
influences are just as significant. A child's cognitive development is influenced by their family,
cultural background, social situation, and availability of high-quality early education.



Additionally, throughout this time, the brain undergoes major changes as synaptic branching forms
and strengthens neuronal connections. Optimizing the learning environment and fostering positive
outcomes for kids requires an understanding of how these factors interact with and impact
cognitive development. Furthermore, early childhood cognitive development research has a
significant impact on educational choices. It has been demonstrated that early intervention
programs focused on cognitive skill development have long-lasting effects on kids' academic
achievement and social-emotional well-being. Understanding the flexibility of cognitive capacities
during this time highlights how crucial it is to provide a supportive and stimulating environment
that fosters normal development. It also emphasizes the necessity of investments and regulations
to guarantee that every kid, regardless of background, has equal access to opportunities that foster
cognitive development. We will examine every facet of cognitive development, from the
formation of fundamental skills to the crucial role of environmental factors, in this thorough
investigation of early childhood cognitive talents and their development. We can better
comprehend each child's own path to cognitive development by learning more about these
processes. With the help of this understanding, parents, educators, and legislators can establish a
nurturing and supportive atmosphere that helps kids realize their full cognitive potential and paves
the path for a better future. Because of this, this article aims to outline the key features of the
collection of papers that are indexed in the Scopus database concerning the variables Early
Childhood and Cognitive Skills. For example, a summary of the status of specific authors who are
associated with universities from 2017 to 2022. The most commonly used term in the papers found
by carrying out Phase 1 of the Methodological Design suggested for the creation of this page was
"cognitive skills." One of the most commonly utilized factors is early childhood, which is linked
to variables like education, childhood, controlled studies, and cognitive development. It is evident
from the foregoing that early childhood cognitive skills development is a dynamic process that is
impacted by the child's growth environment and development. Children have a remarkable
capacity to learn and adjust to new experiences because of the fast proliferation of neural
connections and brain plasticity that characterize this crucial stage of cognitive development. It is
crucial to remember that early childhood cognitive development is tightly linked to emotional,
social, and physical development. Children often acquire strong cognitive skills and lay a solid
foundation for future learning when they have the chance to engage with fascinating and caring
adults and safely explore their surroundings.

Early cognitive development undoubtedly provides the groundwork for later academic
success, social skills, and emotional health. More complex learning and subsequent adaptive skills
are made possible by the development of cognitive abilities like reasoning and thinking.
Furthermore, the young brain's plasticity permits significant flexibility in cognitive growth,
making this stage the best time to offer assistance and intervention as required. Promoting healthy
cognitive development in early infancy should be a top goal for parents, educators, and society at
large, according to a wealth of new research and expertise. We help kids realize their full cognitive
potential and set the stage for success and learning throughout their lives by creating a caring and
encouraging environment, encouraging curiosity, and offering pertinent educational experiences.
As a result, funding early childhood cognitive development is an investment in the future
prosperity and well-being of societies and countries, as well as in individual children. On the other
hand, we account for the mother's and father's educational attainment as well as family income
because parental investments and socioeconomic status may also have an impact on children's
cognitive development. Higher socioeconomic parents are more likely to send their kids to higher-
achieving schools because they may have stronger preferences for educational quality. Children



from low-income families frequently struggle with cognitive issues, which increases their chances
of failing school. It is unclear, therefore, what elements have the greatest influence on the
development of cognitive ability. One of the most crucial stages of human development is early
childhood, when basic cognitive abilities, including attention, memory, perception, thinking, and
language, quickly develop and mature. The biological basis of cognitive development is brain
growth, which is intimately linked to cognitive development. Children's ability to process, store,
and recall information increases as their brains develop from infancy and early childhood.
Therefore, creating educational procedures that effectively promote children's learning and general
development requires an understanding of the nature of cognitive growth. The human brain does
not entirely grow at birth; rather, it matures gradually during the course of early adulthood,
attaining full maturity around the age of 25. People can recall sophisticated knowledge learned
later in life, such as songs, movies, or scholastic material from adolescence, but they are unable to
recall memories from infancy due to the unequal development of brain structures. While memory
continues to grow into adulthood, it is most obvious during the first two to five years of life.
Children's cognitive and socioemotional development depends heavily on both short-term and
long-term memory. Children may comprehend cause-and-effect relationships, make connections
between prior experiences and current circumstances, and develop a cohesive picture of the world
around them through memory. American developmental psychologists created the Information
Processing Model, which offers a continuous viewpoint on cognitive development. In contrast to
stage-based theories, this model views the human mind as operating like a computer, receiving,
encoding, storing, and retrieving information as needed. This method is in opposition to Jean
Piaget's stage theory, which contends that cognitive growth happens in distinct phases.

Children actively use their sensory, short-term, and long-term memory systems to process
information, according to the Information Processing Model. Learning is influenced by past
knowledge, individual experiences, and social interaction rather than just being a response to
sensory stimuli. Strengthening memory is greatly aided by communication with peers and adults.
Children's attention span and memory recall significantly improve between the ages of two and
five. They can identify familiar information and describe personal experiences throughout this
phase. They can piece together historical events and comprehend basic daily patterns and
sequences. When a youngster visits a familiar location, for instance, they can anticipate the steps
such as travelling, being greeted, and engaging in customary activities. Children develop more
sophisticated cognitive control and intentional attention between the ages of five and seven. They
gain the ability to commit information, word lists, and letter-sound correspondences to memory,
all of which are critical for the early development of literacy. Reading, phonics learning, and
language understanding are all supported during this time by a notable improvement in auditory
processing abilities.

Conclusion. In summary, children's cognitive ability development is a dynamic and
complex process that is influenced by both environmental and educational factors and is firmly
anchored in brain maturation. Early childhood is a delicate time when cognitive skills like
language, memory, attention, and reasoning grow quickly and lay the groundwork for future social
and scholastic success. Additionally, parental involvement and socioeconomic circumstances are
important determinants of cognitive development. Early intervention programs and equitable
educational policies are crucial since children from impoverished backgrounds are more likely to
experience cognitive impairments. In addition to being advantageous for individual students,
investing in early childhood cognitive development is crucial for society's long-term social and
economic well-being. Teachers and legislators may support students in realizing their full



cognitive potential and building the foundation for success and lifelong learning by creating
engaging, inclusive, and caring learning environments.
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Annotatsiya. Ushbu maqolada adabiy va tarixiy manbalarning oliy ta’'lim tizimidagi o ‘rni,
ularning talabalarning ilmiy dunyogarashi va milliy o ‘zlikni shakllantirishdagi ahamiyati tahlil
qilingan. Qoraqalpog ‘iston OTMIlarida olib borilgan kuzatuv va intervyular asosida adabiy-
tarixiy manbalarni ta’lim jarayoniga samarali integratsiya qilish yo ‘llari ko ‘rsatib berilgan.

Kalit so‘zlar: adabiy manba, tarixiy manba, ta’lim tizimi, Qoraqalpog ‘iston, oliy ta’lim,
metodologiya.

Annomayun. B OanHOl cmambe paccmampueaemcs poib  IUMepaAmypHuiX U
UCMOPUYECKUX UCMOYHUKO8 8 CUCHeMe 8blCule0 00pA3068aHUs, UX 3HAYEHUe 8 (hOPpMUPOBAHUU
HAYYHO020 MUPOBO33PEHUS CIMYOEHMO8 U HAYUOHATbHOU uoenmuynocmu. Ha ocnose nabnooenuil
U uHmepsvlo, NpoedénHvix 6 ey3ax Kapakarnaxcmawna, noxazanvl 3¢hgexmusHvie nymu
unmezpayuu IUmepamypHO-uCmopudeckux UCMoYHUKO8 8 00paz08amebHblil npoyecc.

Knwueevie cnosa: numepamypHulii UCMOYHUK, UCMOPUYECKUL UCMOYHUK, CUCMeMd
obpaszosanus, Kapakainakcman, gvicuiee 06pazosaniue, Memoooio2usi.

Abstract. This article analyzes the role of literary and historical sources in the higher
education system, emphasizing their importance in shaping students’ scientific worldview and
national identity. Based on observations and interviews conducted at universities in
Karakalpakstan, the study highlights effective ways of integrating literary and historical sources
into the educational process.

Keywords: literary source, historical source, education system, Karakalpakstan, higher
education, methodology.

Kirish. Adabiy-tarixiy manbalar ta’lim jarayonida muhim o‘rin tutadi, chunki ular nafaqat
bilim beradi, balki o‘quvchilarning milliy o‘ziga xosligi va ma’naviy gadriyatlarini shakllantiradi
[1, 45]. Qoraqalpog‘iston oliy o‘quv yurtlarida bunday materiallardan foydalanish tanqidiy
fikrlash, tadqiqotchilik ko‘nikmalarini rivojlantirishga yordam beradi, madaniy meros bilan
alogalarni mustahkamlaydi [2, 112].

Magolaning magsadi Qoraqalpog‘iston oliy o‘quv yurtlari misolida adabiy-tarixiy
manbalarning ta’lim tizimidagi ahamiyatini tahlil qilish, ularni ta’lim jarayoniga
integratsiyalashning samarali yo‘llarini aniqlashdan iborat.

Metodologiya. Tadgigotning metodologik asosi nazariy va empirik usullarni o'zida
mujassam etgan kompleks yondashuv bilan belgilanadi. Ushbu tanlov tadgiqot magsadi — adabiy-
tarixiy manbalarning ta’lim tizimidagi o‘rnini aniqlash va Qoraqalpog‘iston oliy o‘quv yurtlari
tajribasini tahlil gilishdan kelib chiqadi. Dastlab o‘quv jarayonida manbalardan foydalanishga oid
ilmiy adabiyotlar va me’yoriy hujjatlarning nazariy tahlili o‘tkazildi. Pedagogika va ta'lim tarixiga
oid uslubiy ishlarga, xususan, Jalolov [1, 45] va Nazarov [2,112] tadgigotlariga alohida e'tibor
berildi.



Ushbu ishlar tadgiqgotning nazariy asoslarini shakllantirishga yordam berdi. Ikkinchidan,
Qoragalpoq davlat universiteti va Nukus pedagogika instituti auditoriyalarida o‘tkazilgan kuzatish
usulidan foydalanildi. Kuzatishlar davomida o‘quv jarayonida adabiy-tarixiy materiallardan
foydalanish shakllari va chastotasi, o‘quvchilarning ushbu turdagi manbalarga munosabati qayd
etildi.

Uchinchidan, anketa va intervyu usuli go'llanildi. Tadgiqotda 80 nafar talaba va 15 nafar
professor-o‘qituvchilar ishtirok etdi. So‘rov talabalarning adabiy va tarixiy manbalarning o‘rni
haqidagi tasavvurlarini aniglash imkonini berdi, professor-o‘qituvchilar bilan suhbat esa ularni o‘z
darslariga integratsiyalashda qo‘llaniladigan uslubiy yondashuvlarni aniqlashga yordam berdi.

To'rtinchidan, qiyosiy tahlil o'tkazildi. Qoraqalpog‘istondagi turli oliy o‘quv yurtlarining
tajribalari qiyoslandi, bu umumiy tendensiyalarni aniqlash va adabiy va tarixiy manbalarni ta’lim
dasturlariga integratsiyalash bilan bog‘liq muammolarni aniglash imkonini berdi.Shunday qilib,
nazariy va amaliy usullarning uyg'unligi muammoni har tomonlama o'rganish, olingan
ma'lumotlarning ishonchliligi va xulosalarning ob'ektivligini ta'minlash imkonini berdi.

Natijalar. O‘rganish davomida Qoraqalpog‘istondagi oliy o‘quv yurtlarida adabiy-tarixiy
manbalarning o‘quv jarayonidagi o‘rnini aks ettiruvchi bir qator muhim xulosalar aniqlandi.

Birinchidan, so‘rov ma’lumotlari shuni ko‘rsatdiki, o‘quvchilarning 78 foizi darsda
adabiy-tarixiy materiallardan foydalanishni bilimini chuqurlashtirish va dunyogarashini
kengaytirishning samarali vositasi deb biladi. Ularning fikricha, bunday manbalar ma'ruzalarni
yanada mazmunli giladi, seminarlar esa gizigarli va mustaqil ishlashga undaydi.

Ikkinchidan, professor-o‘qituvchilarning 65 foizi birlamchi manbalardan foydalanish
talabalarning tanqidiy fikrlash, tahlil qilish va talqin qilish ko ‘nikmalarini rivojlantirishga yordam
berishini qayd etdi. Ko‘pgina professor-o‘qituvchilar tarixiy hujjatlar va adabiy matnlardan
darsliklarga qo‘shimcha materiallar sifatida foydalanadilar, bu esa talabalarning faolligini
oshiradi.

Uchinchidan, Qoraqalpoq davlat universiteti va Nukus pedagogika institutida o‘tkazilgan
kuzatishlar shuni ko‘rsatdiki, manbalarning ta’lim jarayoniga integratsiyalashuvi quyidagilar
orgali amalga oshiriladi:

Ma’ruza kurslariga tarixiy hujjatlar va adabiy asarlarni kiritish;

Matnlardan munozaralar va loyiha topshiriglari uchun material sifatida foydalanish;

Manbalar bilan ishlash uchun elektron resurslar va ragamli arxivlardan foydalanish.

To‘rtinchidan, qiyosiy tahlil natijasida ma’lum bo‘ldiki, ayrim hollarda manbalardan
foydalanish faqat individual fakultativ darslar bilan cheklanadi, o‘quv dasturida tizimli
integratsiya mavjud emas.

Bu esa uslubiy yordam va birlamchi manbalar bilan ishlashni kengaytirish zarurligini
ko‘rsatadi. Shunday qilib, olingan natijalar adabiy-tarixiy manbalardan foydalanish nafaqat ta’lim
sifatini oshirish, balki o‘quvchilarning milliy o‘zlikni anglash, ilmiy-tadgigot qobiliyatlarini
rivojlantirishga ham xizmat qilishini tasdiglaydi.

O‘rganish natijalari. Qoraqalpog‘istondagi oliy o‘quv yurtlarida o‘quv jarayonida
adabiy-tarixiy manbalardan foydalanish talabalarning bilim va malakasini oshirishga ijobiy ta’sir
ko‘rsatayotganini tasdiqlaydi. Anketalar va suhbatlar tahlili shuni ko'rsatdiki, birlamchi
manbalardan foydalanish nafagat kognitiv gizigishni kuchaytiradi, balki tangidiy fikrlash, asosli
ifoda etish va faktlarni tahliliy talgin gilish ko'nikmalarini rivojlantirishga yordam beradi. Olingan
ma’lumotlarni boshqa tadqiqotchilarning [1, 45]; [2, 112] xulosalari bilan taqqoslash asosiy
tendentsiyalarning yaqinligini ko‘rsatadi. Milliy amaliyotda bo‘lgani kabi Qoraqalpog‘istonda
ham madaniy merosni ta’lim dasturlariga kiritishga gizigish ortib bormoqda. Bundan tashqari,



mintaganing o'ziga xosligi xalq an'analari va ma'naviy gadriyatlarini aks ettiruvchi tarixiy va
adabiy materiallarning boyligidadir.

Shu bilan birga, ayrim muammolar ham aniglangan. Birinchidan, bir gator universitetlar
tizimli o'qitishda manbalardan cheklangan foydalanishni kuzatdilar: ular tadgiqot vakolatlarini
rivojlantirish vositasi sifatida emas, balki vaqti-vaqti bilan, ko'pincha tasviriy material sifatida
ishlatiladi. Ikkinchidan, arxiv va adabiy to‘plamlarni raqamlashtirish darajasi yetarli darajada
emasligicha golmoqda, bu esa talabalarning manbalardan foydalanishini cheklamoqda.
Uchinchidan, professor-o‘qituvchilar zamonaviy ta’lim texnologiyalariga manbalarni
integratsiyalashga yo‘naltirilgan o‘quv qo‘llanmalarining yetishmasligini ta’kidlamoqda. Bunday
cheklovlarga garamay, ta’lim jarayonida adabiy-tarixiy manbalarning imkoniyatlari kattaligicha
qolmoqda. Ulardan tizimli foydalanish millly o‘zlikni mustahkamlash, tadqiqotchilik
ko‘nikmalarini rivojlantirish, fanlararo yondashuvni shakllantirishga xizmat qiladi. Oliy ta’limni
modernizatsiyalash sharoitida o‘quv dast[iohyuurlarida manbalardan kengroq va samarali
foydalanishni ta’minlaydigan yangi uslubiy tavsiyalar va elektron resurslarni ishlab chigish
maqsadga muvofigdir.

Xulosa. Tadgiqot Qoraqalpog‘iston oliy o‘quv yurtlaridagi o‘quv jarayonidagi adabiy-
tarixiy manbalarning ahamiyatini aniglash imkonini berdi. Nazariy materiallarni tahlil qgilish,
so'rov natijalari, suhbatlar va kuzatishlar asosida quyidagi xulosalar chigarish mumkin:

Adabiy-tarixiy manbalar nafaqat bilimlarni uzatishga, balki o‘quvchilarning milliy o‘ziga
xosligini, qadriyat yo‘nalishini, tadqiqotchilik qobiliyatlarini rivojlantirishga ham hissa qo‘shadi.
O'quv jarayonida manbalardan foydalanish darslarni mazmunli giladi va tangidiy fikrlash, tahlil
qilish va sharhlash qobiliyatlarini rivojlantirishga yordam beradi. Qoraqalpog‘iston oliy o‘quv
yurtlari o‘quv dasturlariga manbalarni kiritish bo‘yicha ijobiy tajriba to‘plagan; ammo ba'zi
hollarda ulardan foydalanish vaqti-vaqti bilan bo'lib, keyingi tizimli rivojlanishni talab giladi.

Asosily muammolar saqlanib qolmoqda: arxiv va adabiy to‘plamlarning yetarlicha
ragamlashtirilmaganligi, o‘quv materiallarining cheklanganligi, o‘quv dasturiga manbalarning
izchil kiritilmaganligi.

Samaradorlikni oshirish uchun zamonaviy o‘quv qo‘llanmalarini ishlab chiqish, elektron
resurslardan foydalanishni kengaytirish, adabiy-tarixiy materiallar bilan ishlashga asoslangan
innovatsion ta’lim texnologiyalarini joriy etish magsadga muvofiqgdir.

Adabiy-tarixiy manbalarga avlodlar o‘rtasidagi bog‘liglikni ta’minlovchi, ma’naviy-
axloqiy gadriyatlarni mustahkamlovchi, o‘quvchilarning kasbiy malakalarini shakllantiruvchi
ta’lim tizimining hal qiluvchi tarkibiy gismi sifatida garalishi lozim.

FOYDALANILGAN ADABIYOTLAR
1. Jalov, J., Chet tillarni o'gitish metodikasi. — Toshkent: Uchitel, 2020. 45 —210.
2. Nazarov, B., Manbashunoslik va tarixiy metodologiya. — Toshkent: Fan, 2018. 112 — 256.
3. Qoragalpog‘iston Respublikasi: Chet tillarni o‘qitish metodikasi. — Nukus, 2022. 87 — 180.




NARRATIV TAFAKKUR VA EMOTSIONAL INTELLEKT
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Annotatsiya. Maqgolada narrativ tafakkur va emotsional intellekt o ‘rtasidagi psixologik
bog ‘liglik ilmiy-nazariy jihatdan tahlil gilinadi. Narrativ yondashuv shaxsning emotsional
tajribani anglash, qayta ishlash va ma’nolash jarayonidagi muhim mexanizm sifatida talgin
etiladi. Emotsional intellekt komponentlari — emotsional o ‘zini anglash, empatiya, emotsiyalarni
boshqgarish va ijtimoiy sezgirlik — narrativ tafakkur orgali rivojlanishi asoslab beriladi.
Magolada bo‘lajak pedagoglarning kasbiy-emotsional rivojlanishida narrativ tafakkurning
psixologik ahamiyati yoritiladi.

Kalit so’zlar: narrativ tafakkur, emotsional intellekt, empatiya, refleksiya, kasbiy identitet,
emotsional o ‘zini anglash.

Abstract. The article provides a theoretical and psychological analysis of the relationship
between narrative thinking and emotional intelligence. The narrative approach is interpreted as
an essential mechanism in understanding, processing, and constructing meaning from emotional
experience. It is substantiated that the components of emotional intelligence—emotional self-
awareness, empathy, emotion regulation, and social sensitivity—can be effectively developed
through narrative thinking. The study highlights the psychological significance of narrative
thinking in the professional and emotional development of future teachers.

Keywords: narrative thinking, emotional intelligence, empathy, reflection, professional
identity, emotional self-awareness.

Auuomauuﬂ. B cmamve c HAY4YHO-meopemudecKux n03u1,;u11 anaiusupyemcs
ncuxojocudeckasd 63aumoceAi’b Meofcay HappamueHviM MblUlleruem u 9SMOUUOHATIbHBIM
UHMENIEKNIOM. Happamueﬂblﬁ nooxoo0 paccemampueaentcia Kak BADICHBIUL MEXAHUIM OCMBbBICIIEHUA,
nepepa60m1<u u unmepnpemayuu IMOYUOHAIbHO20 onvlma JIUYHOCMU. 0600H06b16aemc}1, ymo
maxKue KOMNOHEHNbl IOMOUUOHAIIbHO2O UHmMe/IieKmd, KakKk OSMOYUOHAIIbHOE CAMOCO3HAHUE,
amnamus, ynpasjienHue SIMOYUAMU U COYUaIbHasl 4yeCcneumelbHoCcmbo, a(j)d)eKmueHopchu@aiomc;z
nOCpe()CI’}’ISOM HappanmueHoco MblULIIEeHUA. B cmamuve pacKpsleaemcs nCuxojlocuvecKkas
SHAYUMOCMb HAppAMuBHOcO MbLUIEHUA 6 I’lpO¢€CCMOHaJZbHO-QMOI/;uOHaJZbHOM paseumuu
0y0ywux nedazozos.

Knroueevie cnosa: Happamueroe mbvlildierue, QMOL;HOHaﬂbellZ UrmeslieKkm, oMnamui,
peqbﬂekcuﬂ, npogbeccu0HaﬂbHaﬂ udeHmulmocmb, IMOUYUOHAIIbHOE CAMOCO3HAHRUE.

Kirish

Zamonaviy pedagogik va psixologik tadgiqotlarda shaxsning kasbiy va emotsional
kamolotini ta’minlovchi omillarga alohida e’tibor qgaratilmogda. Aynigsa, bo‘lajak
pedagoglarning kasbiy faoliyatga tayyorgarligida emotsional intellektning rivojlanganligi muhim
mezon sifatida e’tirof etiladi. Shu nuqtayi nazardan, shaxsning emotsional tajribani anglash va
talgin etish gobiliyatini shakllantiruvchi narrativ tafakkur emotsional intellekt rivojlanishining
muhim psixologik asosi sifatida garaladi.

Narrativ yondashuv zamonaviy psixologiya, pedagogika va ijtimoiy fanlar sohalarida



insonning ichki dunyosini, uning oz hayoti haqidagi tasavvurlarini, empatiya va kommunikativ
ko‘nikmalarini chuqurroq anglash imkonini beradigan metod sifatida keng qo‘llanilmoqda. Ushbu
yondashuv inson psixikasining hikoya tuzish, vogealarni mazmuniy izchillikda gayta talqin gilish,
shaxsiy tajribani tizimlashtirishga bo‘lgan tabiiy moyilligiga asoslanadi. Hikoya qilish jarayoni
insonning xotira, tafakkur, identifikatsiya, hissiy rivojlanish hamda ijtimoiy munosabatlar
tizimidagi faoliyatiga bevosita ta’sir ko‘rsatadi. Shu sababli narrativ yondashuvning psixologik
asoslarini chuqur tahlil qilish ushbu metodning shaxs rivojlanishidagi o‘rni va ahamiyatini
kengroq tushunishga imkon beradi.

Bugungi kunda narrativ terapiya pedagogik treninglarda, konfliktologiyada, ta’lim
oluvchilar bilan ishlash jarayonida, shuningdek, shaxsiy rivojlanish dasturlarida keng
qo‘llanilmoqda. Narrativ yondashuv shaxsning xotira jarayonlari bilan chambarchas bog‘liq.
Inson o°z tajribasini xotira tizimida vogqea-syujet ko‘rinishida saqlaydi. Bu jarayon
neyropsixologik tadqiqotlarda ham tasdiglangan. Unga ko‘ra, insonning autobiografik xotirasi
syujet shakliga ega bo‘lib, u shaxs o°zini anglash jarayoni bilan uzviy bog‘liq

Narrativ tafakkur shaxsning hayotiy va kasbiy tajribasini hikoya, vogea va ma’no tizimi
orgali idrok etishi bilan tavsiflanadi. Ushbu tafakkur turi emotsional tajribaning chuqur
anglanishiga, refleksiya va empatiya rivojiga xizmat giladi.

Narrativ tafakkur — bu shaxsning o‘z hayotiy tajribasi, emotsional holatlari va ijtimoiy
munosabatlarini hikoya shaklida anglash va izohlash jarayonidir. Psixologik nuqgtayi nazardan
narrativ tafakkur quyidagi funksiyalarni bajaradi:

o shaxsiy tajribani tizimlashtirish;

« emotsional holatlarni anglash va nomlash;
e 0°‘z-0°‘zini refleksiv baholash;

o shaxsiy va kasbiy identitetni shakllantirish.

Narrativ tafakkur orgali shaxs vogealarni nafagat eslab qoladi, balki ularni emotsional
jihatdan qayta his etadi va ma’nolaydi. Bu jarayon emotsional intellektning rivojlanishi uchun
psixologik zamin yaratadi.

Shaxsiy tajribani tizimlashtirish narrativ tafakkur asosida shaxsning kasbiy va emotsional
rivojlanishida muhim psixologik mexanizm hisoblanadi. Ushbu jarayon orgali shaxs o‘z hayotiy
va kasbiy faoliyati davomida orttirgan tajribalarni izchil tahlil giladi, ularni ma’lum mantiqiy
ketma-ketlikka keltiradi hamda mazmunan umumlashtiradi. Aynigsa, bo‘lajak pedagoglar uchun
shaxsiy tajribani tizimlashtirish kasbiy identitet va refleksiv tafakkur shakllanishining muhim
asosi bo‘lib xizmat qiladi.

Narrativ yondashuv shaxsiy tajribani vogea, obraz va emotsional holatlar orgali gayta
ko‘rib chiqish imkonini beradi. Talabalar o°z tajribalarini hikoya qilish, yozma refleksiya yoki
dramatik sahnalashtirish orqali ifodalash jarayonida o‘z kechinmalarini anglaydi, sabab—oqibat
bog‘ligliklarini aniqlaydi va pedagogik vaziyatlarga ongli munosabat shakllantiradi. Bu esa
tajribaning tasodifiy yig‘indidan tizimli bilim va kasbiy xulosalar majmuasiga aylanishiga olib
keladi.

Emotsional holatlarni anglash va nomlash shaxsning emotsional intellekti tarkibida muhim
psixologik jarayon hisoblanadi. Ushbu jarayon shaxsning ichki kechinmalarini ongli ravishda
idrok etishi, ularni aniqlashi va so‘z orqali ifodalash qobiliyatini nazarda tutadi. Aynigsa, bo‘lajak
pedagoglar uchun emotsional holatlarni anglash va nomlash pedagogik vaziyatlarda o‘z hissiy
reaksiyalarini boshqarish va professional munosabatlarni samarali yo‘lga qo‘yishda muhim
ahamiyat kasb etadi.



Narrativ yondashuv emotsional holatlarni anglash va nomlash jarayonini faollashtiruvchi
samarali vosita hisoblanadi. Talabalar shaxsiy va kasbiy tajribalarini hikoya qilish, yozma
refleksiya yoki dramatik ifoda orqali bayon etish jarayonida oz emotsiyalarini tahlil giladi, ularni
aniq tushunchalar bilan ifodalaydi hamda emotsional tajribaning mazmunini chuqur anglaydi. Bu
jarayon emotsiyalarning noaniq holatdan anglangan va boshqariladigan holatga o‘tishini
ta’minlaydi.

O°z-o‘zini refleksiv baholash shaxsning kasbiy va emotsional rivojlanishida muhim
psixologik mexanizm hisoblanadi. Ushbu jarayon shaxsning o‘z faoliyati, xatti-harakatlari va
emotsional reaksiyalarini ongli ravishda tahlil gilishi hamda ularning pedagogik samaradorligini
baholashini nazarda tutadi. Bo‘lajak pedagoglar uchun o‘z-o‘zini refleksiv baholash kasbiy
mahoratni rivojlantirish, pedagogik xatolarni anglash va professional o‘sishni ta’minlashning
muhim sharti hisoblanadi.

Narrativ yondashuv o‘z-o0°zini refleksiv baholashni faollashtiruvchi samarali vosita sifatida
namoyon bo‘ladi. Talabalar 0‘z kasbiy tajribalarini hikoya qilish, yozma refleksiya yoki dramatik
sahnalashtirish orqali qayta ko‘rib chiqish jarayonida o‘z faoliyatiga tanqidiy nazar tashlaydi,
garorlarining sabab va ogibatlarini anglaydi hamda muqobil yechimlarni izlaydi. Bu jarayon o‘z-
o‘zini baholashning subyektiv emas, balki ongli va tizimli shakllanishiga xizmat qiladi.

O‘z-0‘zin1 refleksiv baholash emotsional intellektning muhim komponentlari —
emotsional o°zini anglash, emotsiyalarni boshgarish va empatiya rivojlanishi bilan bevosita
bog‘lig. Talaba o‘z emotsional holatini baholay olgan sari stressga barqarorlik, pedagogik
vaziyatlarda moslashuvchanlik va mas’uliyat hissi kuchayadi.

Shaxsiy va kasbiy identitetni shakllantirish bo‘lajak pedagoglarning professional
rivojlanishida markaziy ahamiyat kasb etadi. Identitet shaxsning “Men kimman?” va “Kasbimda
ganday pedagog bo‘lishni istayman?” degan savollarga ongli javob topishi jarayonida tarkib
topadi. Ushbu jarayon talabalarning shaxsiy gadriyatlari, emotsional tajribasi va kasbiy faoliyatga
munosabati bilan uzviy bog‘liq holda rivojlanadi.

Narrativ yondashuv shaxsiy va kasbiy identitetni shakllantirishda samarali pedagogik
mexanizm sifatida namoyon bo‘ladi. Talabalar o‘z hayotiy va kasbiy tajribalarini hikoya qilish,
pedagogik vaziyatlarni dramatik sahnalashtirish hamda musiqiy obrazlar orgali ifodalash
jarayonida o‘z “Men” konsepsiyasini gayta anglaydi. Ushbu refleksiv faoliyat talabalarga o‘z
kasbiy rolini ichki jihatdan gabul qilish, pedagogik pozitsiyasini aniglashtirish va shaxsiy
mas’uliyatini anglash imkonini beradi.

Shaxsiy va kasbiy identitetning shakllanishi emotsional intellekt rivoji bilan bevosita
bog‘liq. O‘z emotsiyalarini anglay olgan, boshqalar hissiyotiga empatik munosabat bildira olgan
talaba o‘zini pedagogik muhitda mustahkam subyekt sifatida namoyon eta boshlaydi. Bu holat
pedagogik o‘ziga ishonch, kasbiy barqarorlik va refleksiv tafakkurning rivojlanishiga xizmat
giladi.

Emotsional intellekt psixologiyada quyidagi asosiy komponentlar orgali tavsiflanadi:

e emotsional o‘zini anglash;

e emotsiyalarni boshqgarish;

e empatiya;

e ijtimoiy-emotsional sezgirlik;
o emotsional refleksiya.

Mazkur komponentlarning har biri shaxsning ichki tajribani anglash va ijtimoiy muhit
bilan samarali o‘zaro ta’sirini ta’minlaydi. Aynan narrativ tafakkur ushbu komponentlarning
rivojlanishida vositachi mexanizm sifatida namoyon bo‘ladi.



Narrativ yondashuv ijtimoiy psixologiyada ham muhim o‘rin tutadi. Insonning ijtimoiy
identifikatsiyasi ko‘pincha u yaratgan hikoyalar orqali shakllanadi. Shaxsning ‘“men-
kontseptsiyasi” jamiyatdagi mavqe, ijtimoiy rollar, madaniy an’analar, oila tarixi haqidagi
hikoyalar orgali mustahkamlanadi. Narrativ yondashuvning pedagogik sohaga integratsiyasi
shaxsning rivojlanishida muhim o‘rin tutadi. Pedagogik jarayonda hikoya qilish quyidagi
vazifalarni bajaradi:

— ta’lim mazmunini shaxsiy tajriba bilan bog‘lash;

— 0°‘qish motivatsiyasini kuchaytirish;

— refleksiv tafakkurni rivojlantirish;

— mulogot va empatiya ko‘nikmalarini shakllantirish;

— ijtimoiy rollarni o°zlashtirishni yengillashtirish.

Narrativ yondashuv psixologiya, pedagogika, psixoterapiya va ijtimoiy fanlarda insonning
o‘zini anglashini chuqurlashtirishga xizmat qiladigan samarali metodlardan biridir. Hikoya gilish
jarayoni shaxsning tafakkuri, hissiy rivojlanishi, xotirasi, empatiyasi va ijtimoiy identifikatsiyasi
bilan uzviy bog‘lig. Shaxs 0‘z hayotini hikoya tarzida talqin qilar ekan, o‘zining ichki dunyosi,
maqsadlari, gadriyatlari va tajribalari hagida yaxlit tasavvur hosil giladi. Shu bois narrativ
yondashuv zamonaviy insonni har tomonlama rivojlantirishga garatilgan psixologik va pedagogik
amaliyotlarda o‘z o‘rniga ega bo‘lib bormoqda

Narrativ tafakkur emotsional intellektning rivojlanishiga quyidagi psixologik mexanizmlar
orqali ta’sir ko ‘rsatadi:

Birinchidan, emotsional o‘zini anglash

Shaxs 0z hayotiy voqealarini hikoya qilish jarayonida kechinmalarini tahlil qiladi, ularni
nomlaydi va anglaydi. Bu emotsional o‘zini anglash darajasini oshiradi.

Ikkinchidan, refleksiya va 0°z-0‘zini baholash

Narrativ tafakkur refleksiv jarayonlarni faollashtiradi. Shaxs o‘z xatti-harakatlari va
emotsional reaksiyalarini qayta ko‘rib chigadi, bu esa emotsiyalarni boshqarish ko‘nikmasini
rivojlantiradi.

Uchinchidan, empatiya va ijtimoiy sezgirlik

Boshgalarning hikoyalarini tinglash va tahlil gilish empatiya mexanizmlarini kuchaytiradi.
Bu jarayon shaxsning boshqalar emotsiyalarini tushunish va ularga mos munosabat bildirish
gobiliyatini shakllantiradi.

To‘rtinchidan, kasbiy identitetning shakllanishi

Kasbiy tajribani narrativ tarzda anglash bo‘lajak pedagoglarda kasbiy o‘zini anglash va
emotsional bargarorlikni mustahkamlaydi.

Bo‘lajak pedagoglar tayyorlash jarayonida narrativ tafakkurning ahamiyati

Pedagogik oliy ta’limda narrativ tafakkurga asoslangan mashg‘ulotlar talabalarning:

e emotsional empatiyasini;

o Kkasbiy refleksiyasini;

e emotsional stressga barqarorligini;

e pedagogik vaziyatlarga moslashuvchanligini rivojlantiradi.

Narrativ topshiriglar, refleksiv kundaliklar, didaktik drama va kasbiy hikoyalar tahlili
bo‘lajak pedagoglarning kasbiy-emotsional intellektini rivojlantirishda samarali vosita
hisoblanadi.

Xulosa.



Narrativ tafakkur va emotsional intellekt o‘rtasidagi psixologik bog‘liglik shaxsning
emotsional tajribani anglash, refleksiya gilish va ijtimoiy munosabatlarda samarali faoliyat
yuritishini ta’minlaydi. Aynigsa, bo‘lajak pedagoglarning kasbiy tayyorgarligida narrativ tafakkur
emotsional intellektni rivojlantirishning muhim psixologik mexanizmi sifatida namoyon bo‘ladi.
Shu bois pedagogik ta’lim jarayonida narrativ yondashuvga asoslangan metodlarni tizimli qo‘llash
dolzarb ilmiy-amaliy ahamiyat kasb etadi.
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HUHTEPBbBIO '’KAHPUIA YHIA/IMAJIAPHUHI'
BOKEAJIAHUIIIN

CeiiT:xkanoB Kerkep Eny6aeBuu
npodeccop, hunonorus Gpannapu Hom304u, Kopakaimnok 1aBiat yHUBEpCUTETH, TapkuMa
Ha3apusACH Ba aMaIuETH Kadeapacu MyaupH
https://doi.org/10.5281/zenodo.18346711

Annomauun. Maxona Kopakainox, uHeau3 8a y30ex meouamatiooH1apuoazu UHmepebio
HCaHpuoacu YHOAIMANAPHUHE — BOKEANAHUWUHY MAXIul — Kuiuwea oasuwinanean. Taxaun
UWMUPOKYUTIAPHUHE  UNCTNUMOULE MAKOMU, MYJIOKOMOA2U Y3apo MYHOCAOAmMaapu, HYMKHUHE
pacmuil  8a  HOpPACMUL  XYCYCUAMIAPU  XamOd OMOYUOHAL MOHALIUKHU — Oenreunauod
VHOAIMANAPHUHE AMANUL axamusmunu o4ud oOepaou. Hwuenuz munuda yHOAIMAiap acocaw
pacmuil 6a CMamycHu Kypcamyeuu (opmyranap opkaiu, KOpakainok a y30ex muinapuoa 3ca
UHCTMUMYYUOHATL HOMUHAMOPAAp 64 KOHmMeKcmyan mascughiap opxaiu ugooananaou. Iy bunan
bupea, Hopacmuli éKu wWaxcuti-ouoepaghuxk OUCKypcaapoa YHOAIMAIAp UWmMupoK4ulap opacuoa
SAKUHAUK 64 IMOYUOHAL UHMEPAKYUAHU mMabMuHaanuou. Makona meouakomMmyHukayus 6a
JIUHEBUCMUKA COXANAPUOA VHOAIMAIAPHUHE AXAMUAMUHY EPUMAOU 84 VIAPHU KUECUU MAaXIul
KUiuul UMKOHUHU Oepaou.

Kanum cyznap: ummepevio dcanpu, ynoaimanap (vocatives), MeOUAKOMMYHUKAYUS,
KOMMYHUKAMUSE PYHKYUS, UNCIUMOUL MAKOM.

MenuamaijoHaru HYTK >KaHpJapyd Ba YJIAPHUHT MOKTUMOUW TabCUPU WIMHM JTUKKAT
Mapkazuga TypuOau. Xymnanan, yHmanmanap — JKypHQJIMCTUKA, PaJdo Ba TeJEBUACHUE
WHTEPBBIONApUIA HWIITUPOKYUIIAPHUHT ¥y3apo MyHOca0aTMHM Oenruiaifiurad, MYJOKOT
XKapa8HUHU TapTUOTa COMYBYM MYXHUM JIMHIBUCTHK BOCHTa XUCOOIaHAAU. YHAAIMalIap OpKalu
UIITHPOKYM MaKOMH, ayAuTOpus OWJaH aloKa, SMOIMOHAN TOH Ba HYTKHUHI pacMuil Eku
HOpacMuil xycycusitu Hamo€H Oynamu. Iy Oouc, ymapHUHT TypiapH, Basudanapu Ba amaauil
KYJUITaHWIMIIKM MEJIMaKOMMYHHUKAIMsl Ba TWIIIYHOCIHMK coXajapuia J0J3ap0d Ba KHU3HKApIU
TaJKUKOT MaB3yCH XUCOOIaHaIH.

Kopakanmnok, uarnu3 Ba y30ek Meaua olaMuja TWUIApUIa YHIaIMaJlapHUHT
BOKEaJaHUIIK/A YIAPHUHT Ma3MyHUN Ty3WIUIIH, Typaapu xamaa OAB xanpnapuia Typiau HyTK
ycnybnapuna udoganaHumuaard BasuacHHU aHUKJIANl, YMYMUH Ba XyCyCHil OelruiIapuHu
YOFUIITUPHUIN  THIIIYHOCHAp  OJIAuAa TypraH [oi3ap0d Macanajapiad Oupuaup. 3epo,
YHIOBJIAPHUHT acocuii Bazudanapu ... THHIJIOBUYMHU HYTK jKapa€HHUra yHjaaml (aneuisiTuB), YHH
HOMJIalI (HOMHMHATUB), CY3JIOBUMHUHT MIAXCUIl MyHOcOaTHHH Hdomanam (KOHHATHUB, SMOTHUB);
MYJIOKOT YpHATUIll (KOMMYHUKATUB) XaMm/la HYTK >kKapa€HUHU MycTaxkamiam” aup.[1.8]

3aMOHaBMII MeaUaMailIoHN/a WHTEPBBIO KAMOATYWIMK OWJIAaH MYJIOKOTHUHT OHT
JUHAMHUK Ba WXTHUMOUN axaMUATIU S>KaHpiapuaaH Oupu cudartuma maitno Oymagu. VY
WHCTUTYIIMOHAN Ba IMIAXCHM JUCKYPC AJIEMEHTIAPUHU YUFYHIAIITHPraH X0JJa KOMMYHUKAaTHB
poiap, cTaTyc MyHocabaTiapu Ba parMaTuk Basudanap TH3UMUHU HaMOEH 3Tamu. [y HykTan
HazapAaH, MHTEPBBIOJArd MypoxaaT dopManapu O CTPYKTypaJaH Kypa HYTKUN poJuiap
TaKCUMOTH Ba KOMMYHUKAaTHUB CTpaTeTHsUIapHM Oenruiamniia MyXdM MapKasuii Mapkep
XHucoOIaHaIu.



Mypoxkaar BOCHTaIapy MEIMAKOMMYHHKAIMsS IIApOUTHIA KaTop BasudaiapHH
Oaxkapau:
1. azppecaTHu aHWKJAII,
MYJIOKOT Maco(acHHU TapTUOTra COJIHIII,
XypMar Ba MyHOca0aT JapakacuHu u¢o/1a dTHIII,
SMOILIMOHAJI TOHAJUIMKHH OeJIriIall,

ok~ own

UIITHPOKIMIIAPHUHT MKTUMOUH-PETOPUK UMHUDKUHHU TIAKILIAHTHPHIIL.

JIMHTBUCTHK TaxJIMJ MYPOXXaaTHHHT HOMHHATUB (popMaiapu, SITUTETIIAP, OJIMAIITHPHUII
KOHCTPYKIUSUUTAPU BAa HHTOHAITMOH-MO/1aJ1 BOCUTAJIAPUHHU YPraHHUIl UIMKOHUHU Oepaiu; yITapHUHT
Oapuacy UHTEPBBIOHHUHT TUAJIOTUK MOJCTHHHM SpaTa/Iu.

AWHMKCa WKTUMOUM axaMusTra »Jra macajajapra WYHaNTUpWITaH Tele- Ba
paauonactTypiapaa KaiTta aloKaHUHT YpHH Oekuéc axamusT kacO staau. bonuioBum crymausira
MYTaXxacCUCHM TakIU} dTraH XoJulapJa KOMMYHHKATHB MOJEN BYXKyAra KeJaJukd, YHIA
ayJIUTOpHs TIACCUB THHTJIOBUM 5Mac, OaJKuM MyXoKama XapaéHHMHUHT (aoj HMIITHUPOKYUCHTA
ailmanagu. Xap OMp TUHIJIOBUM KYHFUPOK €KM Xabap OpKaJd MYJIOKOTra KyIIWiap 3KaH, Y
HadakaT KU3UKTUPraH MabIyMOTJIApHM aHUKJIAIl MMKOHUATUTA 3ra Oynanu, Oaiku IIaxcuii
HyKTal Ha3apuHU Ounaupud, Myxokama KWIMHAETTaH MaB3yra KyH KuUppalu EHAAIlyB
HIaKJUTAHUIINTa XMcca KYIiau.

M.D. Ownumenko ¢ukpuya, >pupra Takiud OSTUITaH KAMOATYMIUK Ba MabMypHi
Ty3WwIMajap BakWUIapu ayquTOpusi KailpusTH Ba XaOapHUHT MKTHUMOMM aXaMUSATH XakKuaa
Kepakii MablIyMOT ojaauiap. TUHIIOBYMIapHUHT (GUKP-MyJoxa3anapy, Taking Ba uzoxjaapuia
ndomanaHran KaWTa ajloKa WKTHUMOWW MOHHUTOPHHT BasudacuHM Oakapamu, IIy TapuKa
OoIIKapyB KapopsapH Ba )kamMoar Tamad0ycaapuHu MyBO(QUKITAIITUPUIITHUHT MyXUM BOCUTACUTA
annanaan.[2.38]

Wurnm3 tunmpa axOopuii Ba TaXJIWIMK TypJard WHTEPBBIONApJa yHAAIMalap ojariaa
CTYAMSIIaTU ATOHA CYXOaTAOUTHUHT MAaKOMH €KY MKTUMOUN POJIMHU OeNTMIaliIuran pacMuil Ba
HelTpan popmyranap OpKaiu amaira omupuiaa. Macanas:

“Professor Miller, as a leading scholar in this area...”

“Doctor Evans, based on your recent research...”

“Expert consultant Ramirez, what is your assessment?”

“Prime Minister, with all due respect, don't you think the public deserves a more
transparent explanation?”

bynpaii mypokaar dopmanapu HYTK CYOBEKTIQPUHUHT HMHCTUTYIMOHAI MaKOMHHH
aHUKJIAIll, THTEPBBIOHUHT PACMUN-WIMUN XapaKTepUHU OSNITUIIAI Ba HEpapXUK MyHOCa0aTIapHU
MycTtaxkamiam Baszudacunu Oaxapamu. Hopacmuit mMyxutna sca MyporkaaTiap SpKHH Ba
dbamunbsap Tycna Oy MyMKHH, MacajaH:

“Joe, you’ve become something of a social media sensation with your daily gardening tips
— what made you start sharing your knowledge?”

Kopakanmok Ba ¥y30exk MeauaMyxuTHJa MIaXCUH MaKOMHHU aloxyjaa Oenruiam y4yH
WHTIIN3 ~TWIHJATHJEK BOKaTUB (Qopmynamap KymaHWiIMaad. VYHAanMmamap ojaraa
WHCTUTYIIMOHANT HOMHUHATOpiap &KU KOHTEKCTyan TaBcud opkanu udomanaHaau. MacanaH:
Kopakanmmok: “Bugingi studiiamizdin qonagi — Qaraqalpaq mamleketlik universitetinin
professori, filologiya ilimleri doktort ...”

V36ex: “Crymusimmsra Tampud OylopraH MeXMOH OWIaH TaHHIITHPMOKYHMAH,
TaHUILIHHT...”



[y Ounan Oupra, HOpacMUi Ba MIAXCH-OMOTrpaduKk HMHTEpBBIOJIApJA KOPAKAIIOK Ba
¥30ek Tmmaa “aka”, “oma’” kabu STUKET opManapu XaM KyJUIaHUIaIu:

“XonMaTKOH aka, NIaxXpUMH3ard TPAHCIIOPT XapakaTu Oyinya GuKpiIapuHru3 Ou3 yayH
MyxXuM...”, “Capmop aka, JKOJOTHs coxacuiaru (GaoTUSTHHTUA3 OpPKaIH KaHAail IOTyKJIapra
SPUIIIAHTU3?”

WuTepBpioa yHAaIMadap pacMHUIIMK JapakaCMHUA OeNTHIIaid, HINTHPOKYMIAp
ypracumaru WKTUMOHWA MyHOCa0aTHM KypcaTaJd Ba SMOLMOHAJ TOHAUIMKHH INAKJIAHTHPAJIH.
axcuii-Onorpaduk €k WKOIUH TUCKypclapia YHIIMalap HOPACMUN MYyXHT SpaTHII,
WIITHPOKYIIIAP OpacHia IKHH MHTEPAaKIUIHI TAabMHUHJIANI Ba3u(acHHU XaM Oaxxapaau.

VYHaanmanap )KypHalIMCT Ba CyX0aTIOIIHUHT WKTUMOUN poJid, €1IU Ba MaBKEMHU XUcoOra
OJITaH XOJIJa TaHJAHaOW, Iy OWjaH yjaap HYTKHUHI IparMaTUK TaOMaTUHU Oenruiaiu.
Mucomnap: Kopakanmok: “Amirjan Tursmbaev, siz bugin studiyada elimizdin jamietlik-siyasiy
turmusina baylanish bir qansha jana reformalar boyinsha pikir bildirip berseniz.” ¥36ex: “Enrop
aka, cu3 UIUIAETraH Xyayaaaru €uiap OaHIuru Macajnacuaa Kanaai Mmyammosap MaBxya?”

Taxymmn myHu KypcaTaaukd, WHTEPBBIO KaHPHIArd yHIaIManap HadakaT HYTKHUHT
(yHKIIMOHAJ 3J€MEeHTH, OalKy UIITUPOKYMIAPHUHT HKTUMOMM MaKOMH Ba MYJIOKOTIAru y3apo
MyHOCa0aTUHU OeNrwiaiJuran MyxyuM BocuTa XucoOnaHamu. VHrom3 Ttuiuia yHaaiaMmaiap
pPaCMUMJIMK Ba CTaTyCHH OYHMK Kypcarca, KOPAKAIMOK Ba ¥y30€K TWIapuaa yinap acocaH
MHCTUTYIIMOHAJ HOMHMHATOpJap Ba KOHTEKCTyan TaBcu( opkanu udomananaau. Hopacmuit €xu
maxcuii-onorpaduk AMcKypciapaa 3ca yHIalMajgap HINTHPOKYWIIap opacujia SKUHIMK Ba
SMOIIMOHAN HMHTEepakuusHu TabmMuHmaigu. Ily Ownan, yHAanMamap JKypHalIWCT Ba
CyXOaTJOIIHUHT MaKOMH, MYJOKOT MakcaJay Ba ayJUTOpHUSATra TabCUPUHM OENruianijia acocuit
poJb YHHANIN.

YMyMaH oJraHja, yHIQJIMaJapHUHT TaxJIWIM MEJIWaKOMMYHHMKAIMS Ba JIMHTBUCTHKA
coxaiapyuaa KUMMaTJIM WIMHUN pecypc XucoOiaaHaau, yaap OpKalu KYpPHATUCTUKAAATH MYJIOKOT
yCyJulapy, WKTUMOMI-MakOMUN MyHocalaTiiap Ba MaJaHUH XyCyCHSTJIAp  SIXUIHUPOK
TYIIYHWJIUIIH MYMKUH.
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Annotatsiya. Ushbu maqolada O ‘zbekiston va Qoraqalpog iston xalgq shoiri
T.Jumamuratov asarlari tilida qo ‘llanilgan gradatsiyaning badiiy-poetik xususiyatlari hamda
uning funksional vazifalari tahlil gilingan. Gradatsiyaning ko ‘tariluvchi va pasayuvchi turlari,
shuningdek, klimaks va antiklimaks kabi ko ‘rinishlarining lingvopoetik, emotsional-ekspressiv va
stilistik imkoniyatlari shoir ijodidan keltirilgan misollar asosida yoritib berilgan. Maqolada,
shuningdek, badiiy so ‘z ustasining gradatsiya hodisasi orqali yangicha lingvopoetik ma’no kasb
etuvchi ifodalarni yaratgani ko ‘rsatib o ‘tiladi.

Kalit so‘zlar: lingvopoetika, stilistik figura, gradatsiya, ko ‘tariluvchi gradatsiya,
pasayuvchi gradatsiya, klimaks, antiklimaks, emotsional gradatsiya, stilistik vositalar, xiazm,
parallelizm, tarjima parallelizmi, leksik va sintaktik gradatsiya.

Annomauuﬂ. B oannou cmamove anaaiusupyromcs xydoofcecmeeHHo-noamuqecmte
ocobennocmu  u d)yHKquHaﬂbele B603MONCHOCMU 2pa()at;uu, ucnwzwyemoﬁ 6 I3blKe
npousgedeHuli Hapoonoz2o nosma Yzoexucmana u Kapaxannaxcmauna T. [[icymamypamosa.
Pasznosuonocmu 2pa()auuu — GOCXO()}ZWCI}Z u Hucxodﬂu;aﬂ, KIUMAKC U AHMUKJIUMAKC, d makKace
JIUHZ60N0MUYeCKUe, IMOUUOHATIbHO-IKCNPECCUBHbLIE U CMUIUCMUYECKUe cﬁyﬂkuuu JleKCU4ecKoul
U CUHMAKCUYeCKoU zpa()auuu — WIITIOCMPUpYomcs npumepamu u3 meopiecmea nosma. Taxoice
noKasaHo, 4mo macmep xy()oofcecmeeﬁﬂozo cnoea nocpe()cmeom epadauuu Cc030aém Hogble
JIUHZ60NnO0mMu4dYecKue 3Ha4eHuA.

Knroueevie cnosa: JUHCB0N0OOMUKA, CmUulucmudecKasd d)uzypa, zpadauuﬂ, GOCXOO}ZLL;G}Z
epadab;u}z, HMCXOO}IWCZ}I zpadauuﬂ, Kaumakce, aHmuKiumaxkc, 9IMOYUOHAIIbHAA epadab;u}z,
cmujaucmuyeckue cpeécm@a, Xuasm, napajilejiusm, nepeeodqecmﬁ napaieniusm, J1eKcuveckasd u
CUHMAKCcU4YecKa epa()auuﬂ.

Annotation. This article analyzes the artistic and poetic features as well as the functional
roles of gradation used in the language of the works of T. Jumamuratov, People’s Poet of
Uzbekistan and Karakalpakstan.Various types of gradation — ascending and descending
gradation, climax, and anticlimax — along with the linguopoetic, emotional-expressive, and
stylistic functions of lexical and syntactic gradation are illustrated through examples drawn from
the poet’s works. The study also demonstrates how the poet, as a master of artistic expression,
creates new linguopoetic meanings through the use of gradation.

Keywords: linguopoetics, stylistic figure, gradation, ascending gradation, descending
gradation, climax, anticlimax, emotional gradation, stylistic devices, chiasmus, parallelism,
translation parallelism, lexical and syntactic gradation.

Qaraqalpaq xalqmin kornekli s6z ustasi, Ozbekstan ham Qaraqgalpaqstan xaliq shayiri
T.Jumamuratov poeziyasi 6zinin estetikaliq gozzalligy, tasirshenligi, s6zlerdin sheber hdm ormli
qollanilganlig1 menen ajiralip turadi. Qosiqlarinin harbir qatarinda kérkem stwretlew qurallar: —
troplar, stilistikaliq figuralar 6nimli qollanilgan. Natiyjede qosiq qatarlarmin tasirshenligi kem-



kem artip baradi. Mine, usi styaqli stilistikaliq figuralardan biri — gradaciya da shayir poeziyasinda
pikirdi kusheytip beriw ushin qollanilgan. Gradaciya (latinsha, gradatio — tekshe, basqishpa-
basqish kusheyttiriw) stilistikaliq qurallardan biri bolip, gaptegi birgelkili agzalardin manilik
jagtan kem-kem kusheytilip yamasa paseytilip beriliwi[1.137].

Gradaciya qubilisi shayir shigarmalari tiline ayriqsha kérkemlik ts beredi. Gradaciyanin
payda boliw1 tomendegi Gish basqisht1 6z ishine aladi: a) Pikirdin izbe-izligin tamiyinlew; b)
Pikirde ugsas bdleklerdi jamlestiriw; v) Pikirdi kem-kem rawajlandirip bariw.

Quyash seni balaligtan Ulkeyter,

Quwat berip, ssmbatindi korkeyter,

Atten, biraq qayta sorip denendj,

Bara-bara tayaq berip erikeyter.  (“Quyash seni balaliqtan Glkeyter”).

Bunda “ulkeytiw, quwat beriw, korkeytiw, son tayaq berip enkeytiw” hareketleri izbe-
izlikte berilgen, barlig1 gaptin bayanlawish agzasi sipatinda jamlesken, bul insannin tuwilgannan
Omirden ketemen degenge shekem araligi, Omir tisiniginin janli kartinasin adam hareketleri izbe-
izligi arqali pikir kem-kem kusheytilip (tlkeyiw, jasaw, Omir siriw), son mazmuni jaginan
paseygenine, yagniy (qartayiw, denenin bugiliwi, dmirden ketiw) manisine guwa bolamiz.

Kérkem adebiyatta gaharmannin sezim ham Kkeshirmelerin salistiriwda, sezimlerdin
tolganisin toliq beriwde gradaciya ken turde qollaniladi. Bir qatar a4debiyatlarda gradaciya manilik
jaqgtan, jasaliw usili jaginan ham bildiriliwine qaray birneshe tarlerge bolinedi[2. 78], — dep
korsetiledi.

1. Beriliw usili hdim manisine qaray gradaciya koteriliwshi gradaciya ham paseyiwshi
gradaciya bolip ekige bolinedi. Gradaciya — klimaks (kdteriliwshi gradaciya) ham antiklimaks
(paseyiwshi gradaciya) uliwma birikken atamasi.

Klimaks (grekshe, “tekshe”) — gaptin harbir agzasi kem-kemnen bir-birin tohqtirip,
tasirliligi kiisheyip, otkirlesip barip tanqalarliq manini payda etip gap duziw tasili [3.110]. Misalx:

Bobek boldim, bala boldim, erjettim,

Appagq sutlerindi emdim de gandim. (“Ana”).

Bul misalda adamnin tuwilgannan baslap erjetiwi, kamalga keliwi izbe-iz tdrde kem-kem
kusheytilip, otkirlestirilip berilgen.

Tuwildim da, jastan sonda kop boldim,

Shadli o6sip, qurgin boldim, tog boldim. (“Moynagta”).

Bul gatarlar da joqaridag: qatarlar menen mazmunlas.

Antiklimaks (grekshe anti — qarsi, klimaks — tekshe) — gaptegi sozlerdin mani jaginan
tiykargl sozden baslanip kem-kem manisinin paseyip bariwi sipatinda qollanilatugin soéylew
figurasi [3. 25]. Misalt:

Sen jarasiqli 6sken sarwisen,

Keldi guzin, soldi gulin, bolmastan miywan . (“Bir suliwga”).

Shayirdin bul qatarlarinda sarwi boliw — sdrwi terektey bolip adam boymin 6siwi, erjetiwi,
keldi guzin — qartayiw, soldi gulin — baxitsizliqqa ushiraw, miywas: bolmaw — perzentsiz qaliw
manisindegi soz dizbekleri arqali pikir kem-kem paseytilip, antiklimaks dérelgen.

Gradaciya qubilisinin jane bir korinisi — Xxiazm bolip, sinonim yamasa antonimlik manini
payda etiw arqali jasaladi. Xiazm — uliwma bir agzaga bagingan eki s6z dizbeginin orin almasip
qollaniliwi [3. 216]. Apiway1 til menen aytqanda, xiazm — bul awdarilgan parallelizm [4. 353].
Misali:

Pal bersen, sut ber dep quarrhq qildim,



Sut bersen, pal ber dep tabaqti toktim. (“Ana”).
Ana ayirilip, k6ézdin nur1 — baladan,
Bala aywrilip, aq sut bergen anadan. (“Bizin kash”).

Shayirdin bul qosiq qatarlarinda daslepki qatardag: s6zlerdin keyingi qatarga orin almasip
tusiwi natiyjesinde qarsilasliqg mani payda bolip, pikirdin kiisheyiwine sebep bolgan.

2. Beriliw materialina qaray gradaciya leksikaliq ham sintaksislik gradaciya bolip ekige
bélinedi [5. 78]. Morfologiyaliq ham sintaksislik qurilisi jaginan qaraytugin bolsaq, gradaciya gap
yamasa gép bodlekleri formasinda beriledi [6, 234]. Shayir shigarmalarinda bul eki forma da
qollanilgan:

1) Gép formasinda kelgen sintaksislik gradaciyalar;

Men jasasam doslar menen jasayin,

Bala-shaga, qostar menen jasayin,

Ulken-kishi, qatar-qurbi, zamanlas,

Qartlar menen, jaslar menen jasayn. (“Omirimnin lirikasman”).

Bunday gap formasinda bildirilgen gradaciyalar — sintaksislik gradaciya dep atalad.

2) Gaptin bir bolegi formasinda kelgen leksikaliq gradaciyalar: Misali:

Shayir kordi bir jigitti mini joq,

Beti tegis, ozi gayqt, juda shoq. (“Shayir ham qayq jigit”).
Shugil, kunshil, menmen, jermen, erinshek,
Ashkarala, “pravo”smn sorama? (“Shayirhq sharti).

Bunday géptin bir bdlegi bolgan sozler arqali bildirilgen gradaciyalar — leksikahq
gradaciya boladi. Beriliw usilina garay gradaciya logikaliq, emocionalliq ham mugdarhq
gradaciya bolip tishke bolinedi [7. 78].

Logikaliq gradaciyalar teren pikirlewge shaqirip, uzin-shubay jasirm pikirdi birneshe so6z
yamasa gapler jardeminde bere aladi.

Burmginin jolin tutip,

Otirispada qizlardi katip,

Wagqtinda tim-tirs ketip,

Swrttan sayip kalgen jigit. (“Karimbay menen aytis1”).

Bul qatarlardan gradaciyalar jardeminde qaharmannin héreketleri tuwra (jigittin qizlardi
kuatiwi, indemesten ketiwi) ham awispali manilerde (sirttan sayip kuliw — keleke etip masqaralap,
ajiwalap sirtinan kuliw manisleri) berilgen.

Emocionalhq gradaciyalar oqiwshinin ishki sezimlerin tolgandiriw ushin leksikaliq hdm
stilistikaliq qurallar jardeminde pikirdi kisheytip beredi. Kushli tasirge iye, shirayli sozler
dizbeginen ibarat boladi. Misal:

Tenizdi gezdi,

Kéringendi quwda,

Qorqutt1, urkitti,

Oyqandt saldi,

Qirga shigpaqgshi bolds,

Aspanga ushpaqgshi bold1 (“Tiriyek jutqan jaym”).

Bul qatarlarda shayir jaymnin hareketlerinin birneshesin toplap aytiw arqali onin
quymillarin janh tarizde kisheytip beriwge hareket etken.

Gradaciyalar lirikaliq gaharmanni ishki sezimlerin jetkeriwde en 6nimli qollaniliwshi
stilistikaliq figuralardin biri[8.45]. Bul pikirdi tomendegi emocionalliq gradaciyalar menen
dalillewge boladz:



Toy bar jerde jiraw bar,

Olim bar jerde jilaw bar-.

Qilmus bar jerde jaza bar,

Jan bar jerde gaza bar (“Quwanish penen uwayim”).

Sintagmatikaliq qatnastagi birlikler toy, jiraw arqali quwanish sezimi, al 6lim, koz jas, jilaw

arqalt gapashiliq sezimi kop manililik tiykarinda bir manilik gatarda turatugin birlikler, keyingi
qatarda qilmis-jaza, jan-qaza sozleri qatan uyqas ham mani Gylesimligi menen mani 6tkirligi de
kem-kemnen 6sip baradi.

Bala gartga eliklese —

Agaligtin nishani.

Garri jasqa eliklese,

Balaligtin nishan. (“Danaligtin nishan1™).

Bul gatarlarda (bala — qart, garr1 — jas) arqali oqiwshiga estetikaliq zawiq beretugin

sharayatt1 payda etedi.

Mugdarliq gradaciyalarga manisi tek biri ekinshisin toliqtirip kelgen, mugdar1 jaginan kop,

birgelkili bir toparga kiriwshi sozler dizbegi kiredi. Misali:

Jilq1 bolip tebisti,

Arislanday ayqasti,

Aywwlarday shayqasti,

Bir-birine ot basti,

Jilan bolip uw shasht,

Asawlarday ruwlasti,

Shagallarday shuwlasti,

Bir tinbadi1 udayi,

Gargaganday quday. (“Adamzat”).

Bul misalda bir toparga, yagniy hareketlik manidegi tusiniklerdi jamlestirip, pikir

kusheytilgen.

Juwmaglastirip aytqanda, shayirdin qosiglarindag: gradaciya qubilist pikirdi korkemlep,

kem-kem kusheytip, tasirli etip oqiwshilar jamaatine jetkeriwde, obraz jasawda orinli qollanilgan.
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OROL QUM HUDUDIDAGI SAKSOVULZORLARDA SHISHISH
HOSIL QILUVCHI ZARARLI HASHAROTLAR —
GALLITSALAR HAQIDA MALUMOT

Shamuratova Nagima Genjemuratovna®, Menlimuratova Saxipjamal Jenisbaevna?
!Qoraqalpog‘iston gishloq xo‘jaligi va agrotexnologiyalar instituti «O*simliklarni himoya gilish
va karantini» kafedra mudiri g.x.f.d., professor. Qoraqolpog‘iston Respublikasi;
2Qoraqalpog‘iston qishloq xo‘jaligi va agrotexnologiyalar instituti «O‘simliklarni himoya gilish
va karantini» kafedra 1-bosqich doktoranti. Qoraqolpog‘iston Respublikasi
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Kirish. Orolgumning Urgu va Surgul hudidida yangi barpo etilgan gora va oq
saksovullarida rivojlanadigan, shishish hosil giluvchi kanalar bo‘yicha erta bahor va kuz oylar
moboynida kuzatuvlar olib borish natijasiga ko‘ra biologik va ekologik xususiyatlari hagida
qisqgacha ma‘lumot berilgan. Saksovullarda shishish hosil giluvchi organizmlar tomonidan
yetkazilgan zararning xususiyatlari, zararlilik darajasi, tarqalishi va ko‘pligi to‘g‘risidagi
ma‘lumotlar ko ‘rsatilgan.

Saksovulning tanasi burama shaklga ega bo‘lib, yuzasi silliq bo‘ladi. Daraxtning shox-
shabbalari qalin va yashil tusda bo‘ladi. O‘simlik gullaganda pushti va malina rangli gulchalar
paydo bo‘ladi. Ko‘rinishidan oddiygina ko‘rinsa ham, kuchli tomir tizimi evaziga saksovullar
cho‘l va toshli yerlarga mustahkam o‘rnashadi.

Cho‘l mintaqalarida saksovullarning asosan 2 turini uchratish mumkin: Qora
saksovul. O‘simlikdagi 15 metrgacha yetadigan uzun tomirlar er osti suvlaridan oziglanib,
tanasiga namlik bilan ta‘minlashga imkon beradi. Qora saksovullar mayda va ilg‘ash qiyin bo‘lgan
gulchalarga ega. Quyoshga bardoshli va chorva yegandan keyin gayta tiklanish xususiyatiga ega
bo‘lib cho‘l tuprog‘ini yaqgshi tutib turadi. Oq saksovul. Ushbu turdagi saksovullar rangsiz
tangacha shaklidagi barglarga ega bo‘lib, bo‘yi 5 metrgacha bo‘lishi mumkin. Oq saksovullar
qurg‘oqchilikka bardoshliligi bilan ajralib turadi. Qattig va pishiq tanasi evaziga kesish juda
mushkul, asosan o‘tin sifatida ishlatiladi.

Sovuq tushishi bilan saksovullar tangacha-barglarini to‘kadilar. Bahor kelishi bilan
saksovul daraxtlari mayda gullar bilan burkanadi. Kuz fasliga kelib saksovul urug‘lari yetiladi.
O‘zbekistonda asosan qora va oq saksovullar mavjud. Saksovullarning barglari va shohchalari
sahro tuyalari uchun ozuga hisoblanadi. Saksovul daraxtlari yonganda katta migdorda issiqlik
ishlab chigarishi hisobiga, turmushda yonilg‘i sifatida foydalaniladi.

Kuzatvular natijalariga ko‘ra birgina Urgu va Surgul hududining yangi barpo etilgan oq
saksovulzorida 30 ming gektar maydonda yoppasiga un shudring kasalligi va shishish hosil
giluvchi hasharotlar bilan zararlanganligi aniqlandi. Berilgan aniq ma‘lumotlar asosida
hukimatimiz tomonidan ushbu hududlarda Favqulotda Vaziyat e‘lon qilinib sentyabr va oktyabr
oylarda zararli organizmlarga garshi kurash choralari olib borish tastiglandi [1].

Orol dengizi tubining Urgu va Surgul hududi asosan Orol dengizi qurigan tubida
joylashgan hudud hisoblanadi. Eng birinchi marta saksovul o‘simligini ekish ishlari 2006 yildan
boshlangan yani 2017 yildan oldin saksovul o‘simligi bo‘lgan lekin kam sonda ekish ishlari olib
borilgan. Hozirgi vagtda Urgu va Surgul hududida gari va yosh saksovullarni uchratishimiz
mumkin. Zararkunandalar bazi turlari gari saksovulga zarar bersa, bazi turlari yosh saksovullarga


https://agronet.uz/tag/tuia/

zarar berishi aniglandi. Shu sababli ilmiy tadgiqot ishlarini olib borish jarayonida saksovullarning
yoshi ham inobatga olinishi kerakligi ma‘lum boldi.

Orol dengizi tubining Urgu va Surgul hududida yangi barpo etilgan saksovulzorlarda
aniglangan shishish hosil giluvchi hasharotlar.

Gallitsalar. Hasharotlar sinfi (Insecta) Ikkiganotlilar turkumi (Dirtera) Gallitsa oilasi.
(shishish hosil giluvchi) (Cecidomuiidae). Bu turdagi shishish paydo giluvchi hasharotlar juda
ko‘p o‘simliklarda keng tarqalgan bo‘lib, ulardan himoyalanish darajasidagi zararli hasharot
hisoblanadi. Bu oilaga mansub turlar asosan polifaglar bo‘lib, saksovul o‘simliklarida yangi barpo
etilayotgan hududlarda uchraydi. Bu turdagi hasharotlar o‘simlikning nihol, poya va gullarida har
xil (katta va kichik sharsimon, dumaloq, oval) ko‘rinishlardagi shishish hosil qilib zararlaydi.
Bahor oylarida yani aprel oyi oqgiri va may oyi boshida ularning lichinkalari saksovul yangi o°sib
chiggan o‘simlik chirasi bilan oziglanib, saksovul o‘simligidagi o‘sish va rivojlanish protsesslarini
sekinlashtiradi. Voyaga yetgan zotlari o‘simlik poyalarining ichki qismiga tuxumlarini qo‘yib,
so‘ngra tuxumdan chiqqan lichinkalar oziqlanib zarar keltiradi [6].

Shishish hosil giluvchi ikki ganotli chivinlarning voyaga yetgan urg‘ochilari oziglanmaydi,
o‘simlik shoxlari, novda, poya va gullariga tuximlarini qoyib bo‘lgandan so‘ng tabiiy nobud
bo‘ladi. Dunyo bo‘yicha ushbu turdagi shishish hosil qiluvchi ikki qanotli hasharotlarning 6651
dan ortiq turlari mavjud bo‘lib, shundan 832 oilaga mansubligi aniglangan [2].

O‘simlik to‘qimalarida oziglanib rivojlangan lichinkalar saksovulning yosh nihol, poya va
gullarida shishish hosil giladi. Bu zararkunanda yiliga bir avliod beradi. Shishish hosil giluvchi ikki
ganotli hasharotlarning qo‘shni Qozog‘iston Respublikasida saksovulning zarari va tarqalishi
bo‘yicha Mamaeva [3], Nurmuratov [4] keltirgan adabiyotlardan ma‘lum.

Saksovul o‘simligida quyidagi shishish hosil giluvchi ikki ganotli hasharotlar gayd etilgan:
Shishish hosil giluvchi kana va ikki ganotli pashshalar hagida Rossiya Qozogstonda tadgigotlar
olib borilgan ammo qurigan Orol dengizi tubida turli xil zararli organizmlar shakllandi shu sababli
ilk bor mavjud bo‘lgan va endi barpo etilgan saksovullarda shish hosil giluvchi kanalar tur tarkibi
boyicha aniqlanilgan turlar: O‘rgimchaksimonlar sinfi (Aracinida), Trombidiform, to‘plam shish
hosil giluvchi (Stefaniola congregate), katta shishish hosil giluvchi pashsha (Stefaniola gigas),
o‘xshash stefloniola (Stefloniola similata), xavfli shishish qiluvchi pashsha (Asiodirlosis
festinans), ulkungalgon gallitsasi (Asiodiplosis ulkunkalkani), Dermormatsiyalaydigan stefaniola
(Stefaniola deformans), katta saksovul barg burgasi (Caillardia robusta).

Gallitsalar yoz davomida assimilyatsiya gilingan o‘simlik o‘simtasi ustida o‘sadi.
Kuzatuvlarimizga ko‘ra, lichinkalar qishlaydi, ular erta bahorda uyg‘onishadi. Aprel oyining oqiri,
may oyining boshlarida saksovul novdasi, poyasi va hattoki guliga voyaga yetgan zotlari tuxum
qo‘yadi. Bir yilda bir avlod beradi. Kurash choralarini rejalashtirishning eng muhim nuqtasi turni
aniqlashdir. Ushbu maqolada yuqorida keltirib o‘tilgan shishish hosil qiluvchi gallitsa
zararkunandasining quyidagi turlari hagida malumotlar berilgan.

To‘plam shishish hosil giluvchi - (Stefaniola congregate). Ushbu turdagi shishish hosil
giluvchi ikki ganotli pashshalar asosan 3-8 yillik saksovulning kattaroq va yo‘g‘on novdalarida
lichinkalari joylashgan bo‘lib zararlangan novdalar bamisoli sixsimon shakilni hosil qilib, har bir
novdada 50 dan ortiq zararkunandaning lichinkalari mavjud bo‘lib, oxir oqibatda novdalar mo‘rt
bo‘lib sina boshlaydi va saksovulning zararlangan gismi qurib qoladi. Zararlangan sixsimon
novdalarning uzunligi 5-12 sm gacha bo‘ladi. Novdalardan hasharotning yetuk zoti uchib chiggan
joyi belgili teshiklardan iborat [5].

U gallitsalarni fagat yoshdagi galin poyalarda hosil giladi, bu esa 5-12 sm uzunlikdagi
notekis - novdasimon qalinlashishni keltirib chigaradi. O°t yuzasi ko‘plab uzun tugunchalar bilan



goplangan, ularning har birining ostida lichinkalar joylashgan. Gallitsada 50 tagacha lichinka
bo‘lishi mumkin, ularning joylashuvi shunchalik zichki, gallitsadan chigqandan so‘ng zararlangan
saksovul novdasi uchish teshiklariga kirib ketadi (1-rasm). Ba‘zi hududlarda bu turdagi
gallitsaning soni yuqori bo‘lishi mumkin. Odatda qora saksovullarida rivojlanadi.

1-rasm. To‘plam shishish hosil qiluvchi - Stefaniola congregate S.Menlimuratova

Katta shishish hosil giluvchi pashsha - (Stefaniola gigas). Ushbu turdagi shishish hosil
giluvchi ikki ganotli hasharot boshqa turdagi shishish hosil qiluvchi pashshalardan farqli bo‘lib
lichinkalari saksovulning novdasiga shikast keltirgandan so‘ng zararlangan novdalar to‘lig
dumalog shaklga kiradi. Ushbu dumaloq shishish hosil gilingan novdalardan may oyida yetuk zot
pashshalar uchib chiggan joy teshik holatda ko‘rinishga ega. Zararlangan novdalar avval yashil
tusda bo‘ladi. Har bir dumaloq shaklga kirgan shishishning ichida 1-4 tagacha hasharotning
lichinkalari mavjud. Lichinkalar shishish hosil gilingan saksovul novdalarida qishlovni o‘tkazib
may oyining boshlarida saksovullarning yangi novdalari osib chiqish davrida teshiklardan uchib
chigib urchiy boshlaydi va oradan 15-20 kun o‘tgandan so‘ng tabiyiy nobud bo‘la boshlaydi.
Urchib bo‘lgandan so‘ng esa o°‘zining tuxumlarini yangi o‘sib chigqan novdalarning yumshoq
to‘qimalariga joylashtiradi va shishish hosil qiladi. Ushbu turdagi shishish hosil giluvchi ikki
ganotli pashshalar Osiyo-Turon hududlari, hususan Qozog*iston, Turkmaniston, Mo ‘ng‘iliston [7]
va Eron davlatidagi saksovulzorlarda ham keng targalgan [8].

Shishish diametri 3-8 mm bo‘lgan doimiy sharsimon shaklga ega, assimilyatsiyalangan
o‘simlik o‘simtalarining bir bo‘lagining o°‘sishi natijasida hosil bo‘ladi. Shishishda hasharotlar
tanasi hajmiga teng zich kamerada yashovchi 1-4 ta lichinka mavjud. Lichinkalar gallitsada
qishlaydi. Qo‘g‘irchoqlash assimilyatsion o‘simliklarning o‘sishining boshlanishi bilan birga
keladi. Gallitsalarning parvozi may oyining birinchi o‘n kunligida bo‘lib o‘tadi. Juftlashgandan
so‘ng o‘t tuxumlarini o‘sayotgan saksovulning yashil novdalari segmentlariga qo‘yadi, ularda
shishish hosil bo‘ladi. Avlod bir yoshda. Saksovullar bu gallitsa bilan tez-tez zararlanishi
aniqlangan, zararlanish darajasi o‘rtachadan oshmaydi. Qora saksovullarida rivojlanadi.

Hozirgi vaqtda Surgul va Urgu hududida gari va yosh saksovullarni uchratishimiz mumkin.
Zararkunandalar bazi turlari gari saksovulga zarar bersa, bazi turlari yosh saksovullarga zarar
berishi aniglandi.
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ANTROPOCENTRISTLIK PARADIGMADA SOMATIKALIQ
FRAZEOLOGIZMLERDIN XiZMETI
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Annotatsiya. Maqolada qoraqalpoq tilidagi somatik frazeologizmlar analiz gilingan.
Etalonlar,lingvokulturemalar, metaforalar va frazeologizmlarning lingvokulturologik birlik
ekanligi ilmiy dalillangan. Frazeologizmlarning tillik xizmatlari hagida ilmiy xulosalari berilgan.

Abstract. B cmamve ananuzupyemcsi comamuueckas ¢pazeonocusi 6 KapakainakcKom
azvike. Hayuno ookazano, umo cmanoapmel, TUHSBOKYIbIMYpeMbl, Memagh)opvl u ppazeonocusmol
AGIAIOMCA JIUH2B0KYIbmypoJjiocudecKumu eauuuuaﬂ/tu. ﬂaHbl HA)4Hble 8b1600bl o
JIUH2BUCTUYECKOU CTLYdHCOe (pazeonocu3mos.

Abstract. The article analyzes somatic phraseology in the Karakalpak language. It has
been scientifically proven that standards, linguoculturemes, metaphors and phraseological units
are linguoculturological units. Scientific conclusions about the linguistic service of phraseological
units are given.

Kalit swzlar: somatik frazeologizmlar, semantika, emocionale va ekspressiv xizmati,
etalon, ekstralingvistik faktor, millat va madaniyat, kumulyativ, lingvomadaniyatshunoslik.

Knwwueevie cnoea: comamuueckue qbpa3e0ﬂ02u3sz, cemanmuka, emoyuoOHAaJlbHO-
eKCNpPecCusHas Cayxcoa, emainoH, eKCMpAaluHe8UCMUYeCKUll akmop, Hayus u Kyibmypd,
KYyMYJIAMUG, JUH260KYAbMYPOJIO2USL.

Key words: somatic phraseological units, semantics, emotional and expressive service,
standard, extralinguistic factor, nation and culture, cumulative, linguoculturology.

Hazirgi dawirde antropocentrizm jonelisinin rawajlaniwi menen guraminda Somatikaliq
birlikleri bar bolgan frazeologizmlerdi izertlewge ayrigsha digqat bélinbekte. Til elementleri 6z
ara tigiz baylanishiligta. Us1 baylanisliliq bir tutas sistemani payda etedi. Usi sistemalardin biri
frazeologiyaliq sistema bolip, onda tillik nizamliliglar argali somatikaliq frazeologizmlerdi bolip
alip izertlew argali onin bagingi kunge shekem ashilmagan tin tarepler tillik ilimiy baha beriw
argali lingvomadeniy tareplerinin ilimdegi bashiqlarin toltiriw, mashgalali sorawlar juwap ham
sheshimler tabiwdan ibarat bolip esaplanadi. P.Najimovtin birgelikte avtorligtagi «Til bilimin
izertlewde antropocentristlik paradigma» atamasindagi maqalasinda (1.187-188) garaqgalpaq til
biliminin rawajlaniwindagi 6zgeris sipatinda tariyxiy-salistrmali metod ham sistemali-
strukturaliq izertlewler menen bir qatarda qaliplesip baslagan antropocentristlik bagdar haqqinda
aytilgan.

Magalada antropocentristlik paradigmanin rawajlantwi  menen til  biliminde
lingvokulturologya, etnolingvistika, psixolingvistika siyaqli bagdarlar payda bolip, oni sebebi
sipatinda  izertlewshilerdin tek tildi emes, al ruwxiy kushlerdi de izertlewge bagdarlangani
aytiladi. Bul maqala qaraqalpaq til bilimin kelesi wakitlarda antropocentristlik paradigma
tiykarinda izertleniwi kerekligin ayrigsha atap korsetedi.

Tildi teren uyreniwde joqaridagi siyaqli lingvokulturologiyaliq analiz principlerin
keneytiw, olardan natiyjeli paydalaniw blgingi til iliminin 4hmiyetli maselelerinin biri esaplanadi.



Til ham madeniyat- bul socialliq ahmiyetke iye bolgan xabardi saqlaw, awladtan-awladga
jetkeriw, madeniyatlar araliq qarim-qatnaslardi amelge asiriw ham on1 rawajlandiriw gasiyetine
iye bolgan 6zgeshe qubilis. Bunda ol hdm madeniyat jemisi, hdm onin bar ekenliginin basl sharti
sipatinda madeniyattin kelbetin belgilewshi, miyras ekenligin tdmiyinlewshi faktor waziypasin
atqaradi. Sonligtan da, qaraqalpaq tilin dunya til biliminde jetekshi paradigmalardin biri bolgan
antropocentrizm tiykarinda izertlew kerek. Bul qaraqalpaq til biliminin rawajlaniwin ele de joqar1
basqishga kéteriwi menen birge tildin jamiyet, madeniyat, milliy mentalitet hAm ruwxiyat penen
t11z baylanisin kérsetiwge xizmet etedi.

Shumer tilinde: zag — jaq, buyir, tarkiy tilinde: zag, jaq, djaq — jaq, bayir; shumer tilinde:
emek — til, turkiy tilinde emek — emuk — til; shi (zi) dmir; jan, tarkiy tilinde i (di, dji, zi) adam
manisin beretugin qosimta (uliwma tarkiy tilge tan) (bul jerde shi/-shi adam manisindegi athq s6z
jasawshi affiks ndzerde tutilgan: baliq — baligshi, suw — suwshi (S.Shinnazarova); shumer tilinde
geshtuk — qulaqg, tarkiy tilinde eshtuk — esitiletugin qubilis.[4.55].

Demek, bul orinda tarkiy tilindegi gollanilatugin dene mushelerinin atamalar1 6z kelip
shigiw1 boymsha en eski leksikaliq qatlamga Kiretugmligin usi1 styaql birlikler dalilleydi. Demek,
garaqalpaq tilindegi geshtek — jaslardin bazim otirispagi atamasi, usi eski shumer tilinen tarkiy
tiline Otken tap manisi geshtuk — esitiw (qulag) — geshtek siyaqli birlikke awisqanin, al geshtekte
oyin-zawiq qulaq arqgalt esitiliw xizmetine garay etimologiyaliq jaqgtan tapkilikli formas: menen
tikkeley baylanisli, dep esaplaydi.

Demek, dene musheleri atamalarmin en eski tillik gatlamga Kiriwin esapga alsaq, tildin
galiplesiwi barisinda somatikaliq uzliksiz qollaniliwda bolganligin moyinlaw mamkin.

Til biliminde dene musheleri atamalar1 grek tilindegi (Soma - dene) atamasi menen
baylanisli bolip, ilimiy izertlewlerde bul termin somatikaliq birlikler, somatizm — adam dene
musheleri atamalar1 tasinigi menen belgili. Dene mushe atamalar1 barhq tillerde de jeke tarinde
de, frazeologizmler quraminda da onimli tdrde ushirasadi. Somatizmler kép manili sézlerdi,
metaforalardi, jana sézlerde jasay aliw imkaniyatimin kenligi menen ajiralip turiwi menen
birgelikte frazeologizmlerde dominanta bolip keledi. Demek, somatizmlerdin tilde jedel gollana
aliw mumkinshiligi — us1 til birliklerinin xi1zmetine Qgatnasli.. Sebebi, adam balasi en daslep
insaniyattin sanali 6mirge gadem basiwinda dene mushelerinin jardemi arqali daslep 6zin 0zi
tanip, anlap bile baslaydi. Denesin tanip biliw arqali, us1 somatikaliq birliklerdi, dene mashesinin
atamasm, sirtqi tabiyiy tasirdi (suwiq, 1ssi, 1galligqga beyimligi ham basga da reakciyalarin)
atirapindag1 6zin qorshagan dinya menen salistirmali tarde baha beriwi natiyjesinde bul atamalar,
asirese, tek denotativlik semada emes, al konnotativlik semada tillik aylanisqa tuse baslaydi.

Néreste dunyaga kelip dogeregindegi zatlardi suw, nan, ata-anam dep taniw1 menen birge,
0z fiziologiyaliq dene qurilisin mmaw — gol, bas, awiz, kézim siyaqli 6z at1 menen tanip bile
baslaydi. Al, frazeologizmler quraminda dene atamalar1 obrazliliqt: payda etip, manilik jagtan
turlene aladi.

A.Bolganbaev gazaq tilindegi dene musheleri atamalar1 qatnasgan frazeologizmlerdi
«anatomiyaliq atawlarga baylanisli frazeologizmler» degen atama menen beredi ham gazaq tilinin
kop tomliq tasindirme sozliginde 4200 frazeologizmlerdin kirgenin belgilep kérsetedi. llimpaz
dene mushe atamalar1 menen kelgen frazeologizmlerdi bes toparga bolip: bas musheler, qol
musheleri, gewde — sirtq1 musheler, ishki masheler, ayaq musheleri dep qarastiradi.[5.132].

Somatizmlik birlikler garaqgalpaq tilinde &sirese, kdp manili sézler, metaforalar quraminda
metaforalardin payda boliwinda da tirek leksema xizmetin atgaradi.

Somatikaliq frazeologizmler barlq tiller ushin universalliq sipatqa iye. Misali, rus til
biliminde dene masheleri leksemasinin sozlik definiciyasina «adam organi ushin ham onin sirtqi



korinisi», adam Korpust (tulgasi Sh.S.) [6.134]., «Adam hadm haywanatlar, olardin fizikaliq
formasi, organizmnin bélimleri, bas bolimnen baslaniwi ham juwmaqlangan bélimi» [7.793]. dep
aniqlama beredi. Sonday-aq, rus tili leksikasinda adam dene mushesi atamasi 74 leksema menen
berilip, sonnan 59 dene mushesi atamasi frazeologizmler quraminda somatikaliq komponentler
argali bildiriliwi de atap korsetilgen. Qaraqalpaq tilinde de, adette leksikamizda somatizmler
(bunnan bilay dene mushe atamalar1) 6nimli tarde ushirasadi.

Qaragalpaq tilinin tort tomnan ibarat tdsindirme sozligi kdleminde jeke tdrinde
gollanilatugin somatizmlerdi ham frazeologizmler quraminda gollanilmaytugin frazeologizmlerdi
salistirganimizda, QTTS da uliwma tort tomimin barinde jadmi 195 somatizm gollanilip, sonnan
150 i frazeologizmler quraminda ushirasatuginlary, al 45i  frazeologizmler quraminda
gollanbaytuginlari, jeke tardegi 6z tiykargi nominativlik (ataw) semasinda qollanilatugmlari bolip
esaplanadi. Dene musheleri atamalar1 tek adamga tiyisli bolip galmastan, ol haywanat dinsyasina
da tiyisli ortaq birlikler bolip sanaladi. Ayirim wagqitlarda haywanat dene musheleri menen adam
musheleri atamalarinda birdeylik, yagniy birdey formada aytiliw1, jaziliw1, birdey méni anlatiliwi
styaqli ugsasliq bolgant menen, derlik kopshilik jagdayda haywanatlardin denesinin fiziologiyaliq
0zgesheligi,jaratilisi, tabiyatqa beyimlesiwi (jiziwi, ushiwi, jer bawirlap juriwi ham t.b. da bash
belgilerine qgarap) putkilley basgasha leksemalar menen, 6z ara ugsamaytugin birlikler menen
ataliw1 da ushrrasadi. Misali: bas, kéz, ayaq, gan, suyek, bel, tamir, qulaq, murin siyaqli dene
musheleri atamalar1 adamlarga da, haywanatlarga da ortaq bolsa, al adamlarda ushiraspaytugin,
tek haywanatlardin 6z fiziologiyaliq duzilisinen kelip shigip qollanilatugm: iri mal tdrlerinde:
hawke, tuyaq, ultabar, qirigqat, mayiz, qilshigh terisi, shuw1 (joldasi, sarpayi), uzin quyriqlari,
tlyede: Orkeshi, jilqida: jali, quslarda, misali tawiqta: jemsek, dumgoza, ganati, pari; baligta:
galashlari, sagaq, uyqulagi, panqildawigi, uwildirigs; jilanda: Kebi, uwl tisi ham basga da 0zine
tan dene mushelerine iye ekenligi hAm adam dene mushelerinen pariglaniwi kozge taslanadi.
Sonhqtan da, somatizmler atamasi uliwma til biliminde haywanat dene mushesi atamalar1 emes,
al adam dene musheleri tusiniginde ken tanimaliliqqa iye. Haywanat denesi musheleri atamalar1
bolsa adam dene musheleri atamalar1 menen uliwmaliq xarakterge iye boliw1 menen birge, til
iliminde fauna atamalari, janwarlardin dene mushesi atamalar1 animalistlik birlikler dep atalsa, al
guraminda haywanat dene musheleri atamalar1 menen kelgen frazeologizmlerdin T.J.Migtibaeva:
«zoosemizmy», «zoofrazeologizmy», «frazeonimlik edinicalar», «faunaliq atamalar», «zoonimli-
animalli frazeologizmler», «frazeologiyaliq zoonimler», jan-janiwarlar atamalarina baylanish
frazeologiya siyaqli har tarli terminler menen berilmekte» [8.11]. - dep kodrsetedi. Demek, til
iliminde somatikaliq frazeologizmler adam dene mushesi atamasi tirek s6z sipatinda gatnasiwinan
jasalgan frazeologizmler.

Tildin  frazeologiyalig  qori,  solardan  somatizmlik  frazeologizmler  de
lingvokulsturologiyanin quram boleklerinen bolip tabiladi. Bul hagqinda Sh.Abdinazimov ham
X.Tolibaev: «Tildin frazeologiyaliq bayligi xaliq mentaliteti, madeniyati joninde bay
magliwmatlardi usmadi. Olarda xaliqtin tariyxi, mif, arp-adetler, maresim ham ruwxiyligi tuwral
koz qaraslar1 6zgermey saqglangan boladi» [9.64].

Demek, somatikaliq frazeologizmler de etalonlar, paremiyalar, stereotipler, simvollar,
metaforalar, obrazlar, rituallardin qaratinda lingvokulsturologiyanin predmeti bolip sanalad.
Sonday-ag, bul miynette I.Yusupovtin qosiq qatarlarindagi frazeologizmlerden adam mushelerine
baylanisli somatikaliq frazeologizmlerden aymrimlarin qaragalpaq xalqmmn milliy dastarlerine
baylanisli lingvokulsturemalar dep korsetedi. Misali: Awiz tiyiw frazeologizmi — nan, awqattin
shetinen awiz tiyiw ham qonag, miyman boliw manisin bildiriwi, diz shogiw — frazeologizmi argali
xaligtih min jilliq yadinda saqglanip kiyatirgan patsha ham xanlardin aldinda diz shogip arzin



aytiw1, garga tamir — frazeologizminde tdrkiy xaliglarinin tuwisqanhigmin terenligi, al beline
belbew buwiw — frazeologizminde garrilarga shapan jabiw hirmetlew tasinigi menen birge olarga
golganat boliw, jardem beriw semalar1 jamlengenligin Kkdrsetedi. Haqiygatinda da, bul
frazeologizmlerde garaqalpaq xalqinih milliy arp-&det dastirleri, gadiriyatlari, sana-sezimi 6z
korinisine iye. Bul siyaqli milliy madeniyatimiz, xaliqtin diniy isenimleri menen baylanisli bolgan
somatikaliq frazeologizmlerden koplep musallar keltiriwge boladi. «4Awzin jaman jerden tesken —
retsiz soyleydi, patiwasiz» [9.20] dep berilgen tisinikte tek garagalpaq xalqinin emes, al uliwma
musilman xaliglarinin kézqaraslarindagi uliwmaligti koriw mamkin. Sebebi, adam balasi, onin
musheleri jaratiwshi tarepinen jaratilganligi, adam awzinin 6z orninda emes, al orni1 basga jerden
jaratildi degen pikirde onin orinsiz, uyatsiz sozlerdi sOylew jagdayi nazerde tutilgan.

Juwmaglap aytgqanda, demek har ganday xaligqa, milletke tan bolgan milliy-madeniy
Ozgeshelikler, en daslep sOzlerde sawlelenedi. Albelgili tusinikti anlatatugin sozler,
frazeologizmler til iyeleri sanasinda galiplesken tdsiniklerdin en zarar, ahmiyetli tAreplerin korsete
aliw imkaniyatina iye.
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Abstract. The educational system in the Republic of Karakalpakstan, an autonomous
region within Uzbekistan, is experiencing significant transformation as part of the nation’s
broader modernization efforts. Current reforms emphasize inclusivity, internationalization, and
the development of communicative competence through learner-centered teaching. Within this
changing environment, the use of authentic materials - resources created for real-life
communication rather than instructional design has become an essential pedagogical strategy.
This paper explores the importance of authentic materials in enhancing motivation, linguistic
proficiency, and cultural awareness among Karakalpak students. It discusses both benefits and
challenges, including limited resources, teacher preparedness, and language diversity. Drawing
from international research and regional educational policy, the study proposes a four-phase
implementation model - Preparation, Pilot, Scale-Up, and Sustain to guide teachers in effectively
incorporating authentic materials into their classrooms. The discussion highlights pedagogical
strategies, teacher development, and cultural adaptation as critical elements of sustainable
implementation. Findings indicate that authentic materials not only promote engagement and
real-world relevance but also support the broader national goal of developing globally competent
and locally grounded learners.

Keywords: authentic materials, Karakalpakstan, language education, curriculum reform,
communicative competence, teacher training, pedagogical innovation.

Introduction

Education in Karakalpakstan has undergone rapid modernization over the past decade,
reflecting Uzbekistan’s national strategy to align its education system with global standards. Major
initiatives have focused on curriculum reform, inclusive practices, and digital transformation [10].
These developments aim to cultivate creativity, critical thinking, and practical communication
skills competencies essential for success in the 21st century.

In this context, authentic materials have emerged as a promising tool to bridge the gap
between theoretical learning and real-world application. Authentic materials include newspapers,
social media posts, advertisements, radio interviews, short films, and other materials not initially
created for classroom use. Gilmore defines them as “texts which reflect natural language use and
authentic communicative purposes” [5]. By integrating such materials into instruction, teachers
provide learners with realistic exposure to language and culture.

For Karakalpak schools, where students often navigate between multiple languages
(Karakalpak, Uzbek, Russian, and English), authentic materials hold special significance. They
can make lessons more engaging, contextualized, and culturally relevant. Furthermore, as the
region transitions to competency-based education frameworks and digital learning environments,
authentic materials can play a central role in preparing students for real-world communication and
intercultural understanding [4].



The purpose of this article is to examine how authentic materials can be effectively
implemented in Karakalpak schools. It discusses their pedagogical value, contextual challenges,
and offers a practical, phased model for integration supported by strategies for teacher training and
curriculum adaptation.

Methods

This study employed a qualitative descriptive approach, analyzing both theoretical and
practical literature on authentic materials and their application in language and general education
contexts. Data were collected from peer-reviewed journals, conference proceedings, and education
policy reports focusing on Uzbekistan and similar multilingual settings.

The analysis followed three stages:
1. Thematic categorization of benefits and barriers identified in the literature;
2. Contextualization of these findings within the specific realities of Karakalpak schools,
including infrastructure, teacher training, and language policy; and
3. Synthesis of an adaptable implementation model grounded in both theory and practice.

Sources included Gilmore, Axmadjonova, Shakherizode, and regional documents from
UNICEF and FLEDU. This approach allows for the development of an evidence-based, context-
sensitive model suited to the Karakalpak education system.

Results

Research consistently shows that authentic materials make learning more engaging and
meaningful. Unlike traditional textbook exercises, they allow students to encounter real language
use, helping them develop communicative competence and critical thinking [2].

In Karakalpak schools, where students are exposed to multiple linguistic and cultural systems,
authentic materials encourage natural interaction and appreciation of diversity. Local newspapers,
regional radio broadcasts, and online news in Karakalpak and Uzbek can create immediate
connections between classroom content and students’ lived experiences. Table 1 summarizes the
principal benefits and their implications for the Karakalpak context.

Table 1: Benefits of Authentic Materials in Karakalpak Schools

Implication for Karakalpak

Benefit Description
P Schools
Local news, interviews, and
Increased Learners are more engaged when .
T . . cultural stories can enhance
motivation materials reflect real-life contexts.

interest.

Encourages multilingual

Real language | Authentic texts demonstrate natural .
competence in natural language

exposure syntax and idioms [5]. settings.

Cultural Strengthens awareness of both global | Promotes pride in Karakalpak
relevance and local cultures. culture and identity.

Learner Students take initiative in interpreting | Fosters independent learning and
autonomy and using materials [9]. creativity.




Real-life Prepares learners for communication | Builds skills for future education
readiness beyond school. and professional life.

Despite these advantages, several challenges must be addressed for effective
implementation. Language diversity is one major issue: authentic materials may not always be
available in the Karakalpak language, and students’ proficiency levels vary widely across
languages.

Teacher preparedness also poses difficulties. Many teachers have limited experience in
selecting or adapting authentic materials [7]. Without professional training, teachers may find
authentic texts too complex or unsuitable for younger learners.

In addition, infrastructure and resource constraints especially in rural schools - limit access
to current media, internet, and digital devices [11]. Finally, curriculum and assessment systems
often remain focused on textbook-based content, leaving little room for creative integration of
authentic materials.

Discussion

The successful adoption of authentic materials requires a structured approach that considers
both pedagogical and contextual factors. To this end, a four-phase implementation model is
proposed.

1. Preparation Phase. This stage involves conducting a needs analysis to determine students’
interests, proficiency levels, and available resources. Teachers receive training in identifying
suitable authentic materials, adapting them for different proficiency levels, and aligning them
with curriculum goals. Collaboration with local media outlets and cultural institutions can
help build a repository of authentic resources.

2. Pilot Phase. In this stage, teachers introduce authentic materials on a small scale perhaps in
one class or subject to observe how students respond. Examples include using short
Karakalpak radio clips for listening comprehension or analyzing local news articles in English
classes. Feedback from students and teachers is collected to refine materials.

3. Scale-Up Phase. Once effective practices are identified, schools can expand implementation
across subjects and grades. Teachers can form communities of practice to exchange materials
and ideas. Integration with digital learning tools such as interactive whiteboards and online
platforms can enhance student engagement.

4. Sustain Phase. The final stage involves institutionalizing authentic materials in curriculum
plans and assessment frameworks. Schools should update their teaching resources annually,
organize professional development sessions, and include authentic, performance-based
assessments that mirror real-world tasks.

Teachers can adopt several strategies to maximize the benefits of authentic materials:

e Begin with locally relevant materials to ensure cultural familiarity and accessibility.

e Use scaffolding techniques, such as pre-teaching key vocabulary and providing guiding
questions, to make challenging texts manageable.

e Incorporate multimodal resources - audio, video, and print materials to diverse learning styles.

e Encourage student generated authentic content, such as interviews, podcasts, or community
reports, to reinforce autonomy and creativity.

e Combine authentic materials with digital tools to make learning interactive and dynamic,
particularly in schools adopting new technology [6].



This approach aligns with constructivist learning theory, emphasizing active engagement
and contextual learning [8].

Teacher professional development is crucial to sustaining innovation. Workshops and
mentorship programs can build confidence in adapting authentic resources for different
proficiency levels. Schools and local education departments should also develop digital libraries
of culturally relevant materials in multiple languages.

Policy alignment is another essential factor. Integrating authentic materials into curriculum
standards and assessment systems will ensure that their use is not viewed as an optional enrichment
activity but as a core pedagogical approach.

Conclusion

The integration of authentic materials in Karakalpak schools offers an opportunity to make
education more meaningful, motivating, and culturally relevant. These materials connect students
to the real world, helping them develop communicative competence, critical thinking, and cultural
awareness - skills that extend beyond the classroom.

However, to achieve sustainable impact, implementation must be systematic. Teacher
training, curriculum reform, and infrastructure investment are essential for overcoming existing
barriers. The proposed four-phase model (Preparation, Pilot, Scale-Up, and Sustain) provides a
practical roadmap for schools.

Authentic materials should not be limited to language classrooms; they can enrich subjects
such as history, geography, and social studies by linking lessons to the lived experiences of
Karakalpak people. As Karakalpakstan embraces modernization and international educational
standards, the thoughtful integration of authentic materials can ensure that its students remain
rooted in their culture while ready to engage globally.

Ultimately, authentic materials are more than teaching tools. They are bridges between
education and life, between local identity and global citizenship. Their implementation represents
both a pedagogical innovation and a reaffirmation of cultural relevance in the rapidly evolving
landscape of Karakalpak education.
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Annotatsiya. Mazkur maqgolada asosan kasbiy ta’lim muassasalari o ‘quvchilarida ijtimoiy
moslashuvchanlik kompetensiyasini shakllantirishning nazariy va amaliy asoslari yoritiladi.
Ijtimoiy moslashuvchanlik shaxsning kasbiy muhitga tez moslashishi, jamoada samarali mulogot
o ‘rnatishi, turli ijtimoiy vaziyatlarda konstruktiv yechim topa olishi bilan bog liq kompetensiya
sifatida talgin etiladi.

Kalit so‘zlar: kasbiy ta’lim, ijtimoiy moslashuvchanlik, kompetensiya, metodika, kasbiy
faoliyatga tayyorgarlik.

Annotation. This article primarily highlights the theoretical and practical foundations of
developing social adaptability competence in students of vocational education institutions. Social
adaptability is interpreted as a competence related to a person's ability to quickly adapt to a
professional environment, establish effective communication within a team, and find constructive
solutions in various social situations.

Keywords. vocational education, social adaptability, competence, methodology,
preparation for professional activity.

Auuomauuﬂ. B oannoii cmamove oceewaromces meopemudecKue U npakmudecKkue OCHo8bl
opmuposanus Komnemenyuu COYUAILHOU AOANMUBHOCIU Y YH4AUWUXCS NPOPECCUOHATbHBIX
obpazosamenvhblx  yupedicoenuti. CoyuanvHas A0aAnMuUEHOCMb  PACCMAMPUBAEMC  KAK
KOMNnemeHyus, CeA3aHHAs ¢ ObICmpou adanmayueli JUYHOCMU K NpogheccuoHanvHol cpeoe,
ycmanosienuem dhghexkmuenoco 0OweHus 6 KoJlekmuge U CHOCOOHOCMbIO HAXO00UMb
KOHCMPYKMuU6Hble peuleHUs 6 pa3iudHblX COYUAIbHBbIX CUMYAUUAX.

Knroueevie cnoesa. npO@@CCMOHGJZbHO@ 06pa306aﬂue, coyuajlbHas adanmueHocmb,
KomnemeHyusl, Memoduka, n0020MoeKa K npO¢€CCMOHaJZbHOL? oesamenvbHoCmu.

Kirish. Bugungi globallashuv va tezkor texnologik o‘zgarishlar davrida kasbiy ta’lim
muassasalari o‘quvchilarini nafaqat kasbiy bilim va ko‘nikmalarga, balki ijtimoiy mubhitga
moslashish qobiliyatiga ega bo‘lishga tayyorlash dolzarb masalaga aylanib bormoqda. Ijtimoiy
moslashuvchanlik shaxsning kasbiy muhitga tez moslashishi, jamoada samarali muloqot
o‘rnatishi, turli ijtimoiy vaziyatlarda konstruktiv yechim topa olishi bilan bog‘liq kompetensiya
sifatida talgin etiladi. Bu jarayon O‘zbekiston Respublikasida qabul gilingan bir gator me’yoriy-
huquqgiy hujjatlarda mustahkamlangan. Jumladan, “O‘zbekiston Respublikasida kasbiy ta’lim
tizimini rivojlantirish konsepsiyasi” (2019-yil 6-sentabr, PQ-3832-son qaror) [1] va “Ta’lim
to‘g‘risida”gi Qonunda o‘quvchilarda kasbiy kompetensiyalarni shakllantirish, mehnat bozoriga
tayyorlash hamda ijtimoiy moslashuvchanlikni rivojlantirish vazifalari belgilab berilgan.



Mavzuga oid adabiyotlar sharhi. Ijtimoiy moslashuvchanlik kundalik hayotda, aksariyat
ilmiy-tadqgiqot faoliyatida va ta’lim jarayonida ko‘proq uchraydi. Ushbu tushunchaning mazmun-
mohiyati va etimologik jihatlarini batafsilroq ochib berish uchun tegishli manbalarga murojaat
gilamiz.

“Ijtimoiy moslashuvchanlik” atamasi “ijtimoiy” (jamiyatga oid) va “moslashuv”
(adaptatsiya, muhitga moslashish) so‘zlaridan kelib chiqqan bo‘lib, shaxsning jamiyat va kasbiy
muhit talablariga moslashish gobiliyatini bildiradi.

Oc<zbek tili izohli lug©atida ijtimoiy tushunchasiga quyidagicha ta’rif berilgan: “ijtimoiy” —
lotincha “socialis” so‘zidan kelib chiggan bo‘lib, jamiyat, odamlararo munosabatlar va ijtimoiy
muhitga alogadorlikni anglatadi[2].

Tilshunoslikdagi izohlarga ko‘ra “moslashuv” — turkiy ildizli so‘z bo‘lib, “mos” (mos
kelish, uyg‘unlashish) va “lashuv” (jarayon) qismlaridan tashkil topgan. Ilmiy adabiyotlarda atama
ko*pincha adaptatsiya tushunchasi bilan izohlanadi.

“Moslashuvchanlik” atamasi tilshunoslikda turkiy ildizli bo‘lib, mos bo‘lish jarayoniga
qobiliyatli bo‘lish holatini anglatadi. Moslashuv jarayonining davomiy va dinamik xususiyatini
bildiradi. Shaxs fagat bir martalik moslashish emas, balki turli vaziyatlarda gayta-gayta moslashish
gobiliyatiga ega bo‘lishi kerak.

Xullas, ijtimoiy moslashuvchanlik shaxsning jamiyatda, kasbiy muhitda, turli ijtimoiy
vaziyatlarda o‘zini tutishi, mulogot qilishi, hamkorlik gilishi muammoli vaziyatlarga moslashishi
gobiliyatini ifodalovchi kompleks kompetensiya hisoblanadi.

Xalgaro adabiyotlarda Lev Vygotskiy (1896-1934)1930-yillarda yozilgan, Mind in
Society (1978, ingliz tilida nashr qilingan) “ijtimoiy o‘rganish”ni asosiy mexanizm sifatida
ko‘rsatilib: “Har bir madaniy ko‘nikma avval ijtimoiy faoliyatda paydo bo‘ladi, keyin shaxsiy
ongga singadi.” Bugungi kunda ushbu fikr ijtimoiy moslashuvchanlikning nazariy asosini
beradi[3].

Bugungi kun tadgigotchilaridan M.Yakubbayev qarashlarida o‘quvchilar pedagogik
bilimlarning ijtimoiy ahamiyatini anglaydi, bolalar, ota-onalar, hamkasblar va ijtimoiy muhit bilan
o°‘zaro alogada bo‘lish tajribasini orttiradi, shuningdek, shaxsiy va kasbiy o°zini 0°zi rivojlantirish
hamda 0°‘z-0°zini takomillashtirish strategiyalarini o‘zlashtiradi[4].

Tadgigot metodologiyasi. Umumilmiy empirik metodlardan esa ilmiy manbalarni
sharhlash, kuzatish hamda retrospektiv tahlil usullari go‘llanildi. IImiy izlanishning izchilligi,
ishonchliligi va amaliy ahamiyatini ta’minlaydi.

Tahlil va natijalar. Demak, sharhlangan manbalar tahliliga ko‘ra, ilmiy-tadgigotlar
natijasida yozilgan,ijtimoiy moslashuvchanlik tadqiqot jarayonida kasbiy ta’lim muassasalari
o‘quvchilarida ijtimoiy kompetensiyani shakllantirish masalasi nazariy va amaliy jihatdan
o‘rganiladi. Nazariy tahlilida, ijtimoiy moslashuvchanlik shaxsning kasbiy muhitga tez
moslashishi, jamoada samarali muloqot o‘rnatishi va muammoli vaziyatlarda konstruktiv yechim
topa olish qobiliyati sifatida talqin etiladi. Vygotskiyning ijtimoiy o‘rganish konsepsiyasi orqali
o‘rganish g‘oyalari ushbu kompetensiyaning nazariy asosini tashkil etadi. Shuningdek,
O‘zbekistonda gabul qilingan “Kasbiy ta’lim tizimini rivojlantirish konsepsiyasi” (2019-yil, PQ—
3832-son qaror) mazkur kompetensiyani shakllantirishni ta’lim jarayonining ustuvor
yo ‘nalishlaridan biri sifatida belgilaydi.

Amaliy kuzatuvlar o°‘quv jarayonida interaktiv metodlardan foydalanishning
samaradorligini ko‘rsatishi mumkin. Rol o‘yinlari, treninglar, muammoli vaziyatlar tahlili va
loyiha ishlari o‘quvchilarda ijtimoiy moslashuvchanlikni rivojlantirishda muhim vosita bo‘lishiga
sabablikni olib kelinishi ehtimolligi mavjud. Jamoaviy faoliyat va kasbiy vaziyatlarni



modellashtirish o‘quvchilarda hamkorlik, mas’uliyatni bo‘lishish va murosaga kelish
ko‘nikmalarini shakllantirdi. Refleksiv bosqichda, o‘quvchilar faoliyatini tahlil gilish, ijtimoiy
tajribani umumlashtirish va baholash orqali 0‘z-0‘zini rivojlantirishga intilish asoslari ko‘rib
chigilishi nazarda tutilgan.

Natijalar shuni ko‘rsatdiki, o‘quvchilarda kasbiy faoliyatga tayyorgarlik darajasi
oshganligi, jamoada ishlash ko‘nikmalari rivojlanganligi, kommunikativ madaniyat
mustahkamligiga sabab ko‘rsatilishi kerak. Bunda stressli vaziyatlar, o‘zini boshqarish va
muammoli vaziyatlar, konstruktiv yechim topish qobiliyati shakllanishiga asos bo‘lishi
kutilmoqgda. Natijada kasbiy ijtimoiy muhitga tez moslashish imkoniyatini yaratishi mumkin.

Kasbiy ta’lim muassasalari o‘quvchilarida ijtimoiy moslashuvchanlik kompetensiyasini
shakllantirish, kasbiy faoliyatga tayyorgarligini ta’minlashda muhim ahamiyat kasb etadi.
Kompetensiya bir necha tarkibiy qismlardan iborat bo‘lib, har biri o‘quvchilarning kasbiy va
ijtimoiy muhitda muvaffaqgiyatli faoliyat yuritishiga xizmat giladi.

Birinchidan, kommunikativ ko ‘nikmalar o‘quvchilarning samarali muloqot qilish, fikrini
erkin ifoda etish, boshqgalarni tinglash madaniyatini shakllantiradi. Jamoada hamkorlikni
rivojlantirish va kasbiy muhitda oz o‘rnini topishda muhimdir.

Ikkinchidan, emotsional barqarorlik o‘quvchilarga stressli vaziyatlarda o°zini boshqarish,
hissiyotlarini nazorat gilish va muammoli holatlarda to‘g‘ri qaror qabul qilish imkonini beradi.
Kasbiy muhitda barqarorlikni ta’minlaydi va shaxsiy rivojlanishga zamin yaratadi.

Uchinchidan, jamoaviy hamkorlik guruhda ishlash, mas’uliyatni bo‘lishish va murosaga
kelish ko‘nikmalarini shakllantiradi. O‘quvchilarni kasbiy jamoaga tayyorlaydi va ijtimoiy
faollikni oshiradi.

To‘rtinchidan, muammoli vaziyatlarni hal qilish qobiliyati o‘quvchilarda konstruktiv
yechim topish, murosaga kelish va ijodiy yondashuvni rivojlantiradi. Real kasbiy vaziyatlarga
tayyorlaydi va innovatsion fikrlashni kuchaytiradi.

Ijtimoiy moslashuvchanlik kompetensiyasi o‘quvchilarning kasbiy faoliyatga
tayyorgarligini oshiradi, jamoada ishlash ko ‘nikmalarini rivojlantiradi va kasbiy ijtimoiy muhitga
tez moslashish imkoniyatini yaratadi.

Kasbiy ta’lim muassasalari o‘quvchilarida ijtimoiy moslashuvchanlik kompetensiyasini
shakllantirish, kasbiy faoliyatga tayyorgarligini ta’minlashda muhim ahamiyatga egaligini, bir
necha tarkibiy gismlardan iboratligini, mazmuni va ta’lim jarayonidagi ahamiyatini jadvalda
ko ‘rish mumkin.

Ijtimoiy moslashuvchanlik kompetensiyasi

Kommunikativ || Samarali muloqot, tinglash va| O‘quvchilar jamoada o‘z fikrini erkin

ko‘nikmalar fikr bildirish madaniyati ifoda etadi, hamkorlikni rivojlantiradi
. Stressli vaziyatlarda o‘zini Kasbiy muhitda bargarorlikni
Emotsional . . . , . . S
. boshqarish, hissiyotlarni ta’minlaydi, muammoli vaziyatlarda
barqgarorlik o e o
nazorat gilish to‘g‘ri qaror qabul giladi

Guruhda ishlash, mas’uliyatni O‘quvchilarni kasbiy jamoaga

Jamoaviy hamkorlik bo‘lishish, murosaga kelish | tayyorlaydi, ijtimoiy faollikni oshiradi

Muammoli Konstruktiv yechim topish, || O‘quvchilarni real kasbiy vaziyatlarga
vaziyatlarni hal murosaga kelish, ijodiy tayyorlaydi, innovatsion fikrlashni
gilish yondashuv rivojlantiradi




Muhokama (Discussion). Muhokama natijalaridan kelib chigib aytish mumkinki, ijtimoiy
moslashuvchanlik kompetensiyasini shakllantirish kasbiy ta’lim jarayonida kompleks
yondashuvni talab giladi. Bu jarayon motivatsion, amaliy va refleksiv bosqichlarda izchil amalga
oshirilganda o‘quvchilarda kasbiy faoliyatga tayyorgarlik darajasi sezilarli darajada oshadi.

Fikrimizcha, ushbu mavzudagi kelgusi tadgigotlarni empirik ma’lumotlarga matematik-
statistik ishlov berish, metodlar, modellar tuzish va ularni asoslash hamda sun’iy intellektdan
foydalanish yo‘nalishlarida davom ettirish mumkin.

Takliflar. Kasbiy ta’lim muassasalarida o‘quvchilarda ijtimoiy moslashuvchanlik
kompetensiyasini shakllantirishni yanada samarali gilish uchun bir gator takliflar ilgari suriladi.
Avvalo, ta’lim jarayoniga maxsus trening va seminarlarni joriy etish zarur. Bu jarayon
o‘quvchilarda kommunikativ ko‘nikmalarni rivojlantirish, jamoada ishlash madaniyatini
shakllantirish va muammoli vaziyatlarda konstruktiv yechim topish qobiliyatini mustahkamlashga
xizmat qilishi mumkin. O‘qituvchilarni ijtimoiy moslashuvchanlik kompetensiyasini
shakllantirish metodikasi bo‘yicha muntazam malaka oshirish kurslariga jalb etish, nafagat
o‘quvchilarda, balki pedagoglarning o0‘zida ham zamonaviy yondashuvlarni qo‘llash imkoniyatini
kengaytiradi.

Xulosa. ljtimoiy moslashuvchanlik kompetensiyasi o‘quvchilarning kasbiy faoliyatga
tayyorgarligini oshirish, bugungi kun mehnat bozorida ragobatbardosh va ijtimoiy muhitda
muvaffaqiyatli integratsiyalashuvini ta’minlashda hal qiluvchi ahamiyat kasb etadi. Ta’lim
tizimining strategik vazifalaridan biri bo‘lib, o‘quvchilarda nafaqat bilim, balki ijtimoiy-madaniy
ko‘nikmalarni shakllantirishga xizmat qiladi. Ta’lim muassasalarida o‘quvchilarning kasbiy
tayyorgarligini oshirishda kompleks yondashuvni talab giladi. Interaktiv metodlar, jamoaviy
loyihalar va muammoli vaziyatlarni modellashtirish o‘quvchilarda hamkorlik, murosaga kelish va
innovatsion fikrlashni shakllantirishda samarali vosita bo‘lib xizmat qiladi.
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Annotatsiya. Ushbu ilmiy maqolada “yeti” sakramental soni ma nosining qoraqalpoq
etnolingvistikasidagi tutgan o ‘rni haqida so ‘z yuritiladi. Sakral sonlar til, folklor, madaniyat, din
kabi asosiy kategoriyalar gatorida turadi. Shunday xususiyatli sakral sonlar deb ataladigan
sonlar dunyo tillarining ko ‘pchiligida uchraydi. Qadim zamondan beri “yeti” soniga barcha
xalglarda, shu jumladan qoraqalpoq tilida ham, magik ma’no berib kelgan. Bu magqolada
goragalpog xalq maqol-matallaridan, frazeologik so‘z birikmalaridan, folklor va badiiy
asarlardan ishonchli misollar keltirilgan.

Tayanch so‘zlar: sakrallik, son, yetti, etnolingvistika, mugaddas son, yetti ota, magol-
matallar, frazeologik so ‘zlar va h.k.

Peztome. B cmamve 2o6opumcsi 0 3HAYEHUU U POJU CAKPAMEHMANbHOU Yuppvl 7 6
Kapakaﬂnakcmﬁ OMHOJIUHCBUCMUKE. CaKpaﬂbeze uuqbpbz cmoAam Hapﬂdy C maKumu OCHOBHbIMU
Kame2opusimu Kax s3vlk, (QoibKIop, Kyibmypa, peiueus. Takue ceaujenuvle, cakpaibhble Yyughpvi
scmpeyaromcesi 60 MHocux szvikax mupa. C OpesHUx 8pemMéH 80 MHO2UX Hapooax yugpe 7
npudaemc;z ocoboe mazuyeckoe 3HA4YeHue, He UCKII4YeHue 30ech U KapaKaJmaKCKud A36IK. B
cmambse npueodﬂmc,q 006m06€prl€ npumepvl nociosuy uU noco60poOK, qbpa3€0ﬂ02uuec1<ux
000pomos, 834MbixX U3 PONbKIOPHBIX U XYO0IHCECMBEHHBIX NPOU3BEOEHULL.

Knroueente cnosa: CAKpAalbHOCMb, uu(ﬁpa, cémb, SNMHOIUHCBUCMUKA, CBAUIEHHAA L;uqbpa,
npeoKu, NOCI08UYbL, NO20BOPKU, (hpazeonocuzmwvl u m.o.

Summary. The article deals with the meaning and role of the sacramental number 7 in
Karakalpak ethnolinguistics. Sacred figures stand along with such basic categories as language,
folklore, culture, religion. Such sacred, sacral figures are found in many languages of the world.
Since ancient times, in many nations, the number 7 has been given a special magical meaning,
and the Karakalpak language is no exception. The article provides reliable examples of proverbs
and sayings, phraseological turns taken from folklore and fiction.

Key words: sacredness, figure, seven, ethnolinguistics, sacred figure, ancestors, proverbs,
sayings, phraseological units, etc

Tadgigotning asosiy magsadi bir tomondan, jamiyatning hozirgi holati hagigatini, uning
rivojlanish bosqichlarini chuqur his etish bo‘lsa, ikkinchi tomondan xalqning mantig‘ida
etnolingvistik, tarixiy, madaniy va diniy bilimlarni rivojlantirishdir. Turli konseptlar etnolingvistik
tadgiqotlar asosida aniglanadi. Ushbu magolada goragalpoq xalgining milliy madaniyatining bir
qismi sifatida qaraladigan xosiyatli sonlar semantikasi, ya’ni “yetti” sakramental soni
etnolingvistik nuqtayi nazardan ochib beriladi.

Xosiyatli sonlar quyidagi asosiy fundamental kategoriyalar gatorida turadi: til, folklor,
yozuv belgilari, madaniyat, din. Sonning bunday atalishi sakramental (lotincha sacramentalis -
mugaddas, marosimiy) [1.355.] karomatli, mugaddas, urf-odat deganini bildiradi. Keng ma’noda



hamma narsa sirli, diniy e’tiqodlar, o‘zga olam hodisalari, mistik oddiy narsalardan farqli
tushunchalar insonning ruhiy tushunchalaridan kelib chigadi.

Ko‘pchilik olimlar turkiy tillardagi 1,3,7,9,40 sonlarining sakramental ma’noda
qo‘llanilishini ko‘rsatadi. Ko‘rsatilgan sonlar qoraqalpoq tilida ham har xil sakramental
ma’nolarga ega. Ammo, ba’zi ragamlar mos kelmaydi, masalan 13 ragami Yevropa xalqlarida
yoqimsiz, salbiy tushunchani bildiradi. Ammo qirg‘iz xalqida bu 13 soni mugaddas son deb
hisoblanadi [2.10].

Yetti soni 0‘zining asosiy ma’nosidan tashqari ba’zan ko ‘plikni, bir narsaning chegarasini
anglatishini, uning ma’nosi etimologiyasi bilan bog‘liq ekanligini "yetti - yetmoq, ya’ni sanab
chegarasiga yetish" fe’lidan kelib chigqan degan fikrni olimlar 1.Galevi, G.Vamberi, M.Xartmann,
L.Jalay, N.Borxanova va M.Habichev o‘zlarining ishlarida keltirib, ilgari 7 dan katta son
bo‘lmaganini va shu tushunchadan kelib chiqqanligini aytadi. Bu fikrni qoraqalpoq tilshunos olimi
A.Bekbergenov ham ma’qullaydi. Sababi, bir gator turkiy tillardagi -aw//ew affiksining fagat 1
bilan 7 orasidagi sonlarga qo‘shilishi shunga bog‘liq bo‘lishini taxmin qiladi [3.15,43].

G.Adilova o‘zining asarida qozoq an’analarida shakllangan jeti ata, jeti jurt, jeti gat kok,
jeti gat jer, jeti qazina, jeti nan kabi bargaror iboralarning mavjudligi va bularning barchasi “en
kiyrli”, “en shegine jetgen”, “en ulken”, “en kushli” [4.51] degan ma’nolarda qo‘llanilishi haqida
s0‘z yuritadi.

Yetti - goragalpog milliy madaniyatida semantik jihatdan eng ko ‘p tarqalgan sonlardan biri
hisoblanadi. Kundalik turmushda yetti soniga bog‘liq keng tushunchalar har xil bo‘lib uchraydi:
haftaning yetti kuni, har oyning yettinchi kuni, yetti xazina, yetti mo jiza, astrologiyada: yetti
garoqchi (yulduz), yetti planeta, toponimda: yettinchi gishlog, mifologiyada: yetti boshli ajdarho,
diniy tushunchada: yetti gavat osmon, yetti gavat yer, yettinchi osmon, geneologiyada: yetti ota,
yetti pushti, maqol-matallarda: yetti o ‘Ichab bir kes, frazeologik iboralarda: yetti yurtga mashhur
va h.k. bo‘lib tez-tez qo‘llaniladi.

Tilshunoslikni yangi tushunchalar va metodlar bilan boyitish imkoniyatining berilishi 0z
navbatida psixolingvistika, sotsiolingvistika, pragmalingvistika, etnolingvistika,
lingvokulturologiya, kognitiv lingvistika kabi sohalarning rivojlanishiga sabab bo‘ldi.
Tilshunoslikda konsept tushunchasiga turli yondashuvlar umumiy lingvofalsafiy asosga tayanadi.
Konseptlar ko‘p hollarda ilmiy lisoniy manbaga qarama-qarshi qo‘yiladigan oddiy lisoniy
manzara bilan bog‘lanadi. Tadqiqotchilar bu holda “amaliy falsafa tushunchalari” bo‘lgan haqgiqat,
taqdir, ezgulik va h.k. haqida so‘z yuritadilar. “Kundalik turmush falsafasi bir necha omillarning
0‘zaro munosabati natijasi bo‘lib, ular milliy urf-odat va folklor, din va g‘oya, hayotiy tajriba va
qadriyatlar tizimidir” [5.83,86].

“Yetti” soni qoraqalpoq xalqining boy og‘zaki ijodida, badiiy asarlarda, miflarda,
paremiologik birliklarda har xil konseptni bildirib keladi. “Yetti” soni ramziy xarakterni o‘z ichiga
oladi, shuning uchun ham bu son alohida xususiyatga ega. Bu xosiyatli sonning ma’nosi asosiy
mafkuraviy falsafa bilan bog‘liq. Xalq og‘zaki ijodi, maqol-matallar, irimlarning paydo bo‘lishi
falsafiy nuqgtai nazardan garaganimizda insonning ruhiy kechinmalarida aks etadi. Masalan, “bola
yetti yoshga chigquncha yerdan tayoq yeydi” kabi gapda yetti soni bolaning yaxshi-yomonni
tushunib, uning aqlining yetiladigan davrini anglatadi. Bolaning yetti yoshdan boshlab o‘qishga
borishi ham es-hushini yig‘ishi bilan tushuntirilishi mumkin. Masalan: Yetti yosh degan oddiy yosh
emas, hozirgilar bu yoshdagi azizlarini go‘dak bilgani bilan bizlarniki o‘z oldiga bir kun bo‘lib
o‘tdi-da! [6.235].

Yetti sonining eng katta sonni anglatishi va kuchaytiruvchi so‘z bo‘lib qo‘llanilishi uni turli
fantastik va mistik tushunchalar bilan bog‘lashiga sabab bo‘lgan. Masalan, jeti dozaq, jeti yut,



olimnin jetisi va h.k. Olam haqida juda erta davrlarda yetti soniga bog‘liq mifologik juda keng
tushuncha paydo bo‘lgan. Bu tushuncha bo‘yicha yetti soni asosan yetti yo ‘nalishni bildirgan. Ular
dunyoning to‘rt tomonini: sharq, g‘arb, janub, shimol, osmon-yuqori olam, yer-o‘rta olam, yer osti
quyi olam [4.50]. Bu ragamga bog‘liq qarash xalq orasida shakllanib, urf-odat, irim va e’tiqodga
aylanib ketgan. Xalgimizda yetti kulcha targatish har xil balodan asraydi degan tushuncha
shakllangan. Masalan: “Ertede bir digirmansht bolip, ol harbir adamnin uninan alip qala beredi
eken. Xalig ogan narazi bolip, paygambarga kelip ariz etipti. —Biz sol digirmanshidan narazimiz,
ol agshamizdr alip, unimizdan da alip qaladi. Sogan oziniz bir shara korip jazalap berseniz dep
tilepti. Sonda paygambar adamlardin kozinshe Alladan tilek tilepti. —Ya, Alla! Sol digirmanshinin
Jjazasin ozin ber, xalqimnin dartin tinla dep jalbiranip sorapti. Biradarlarina ol adam bugin erten
jazaswin aladi dep qaytaripti. Ertenine digirmanshi iynine qorjimin salip bir jagqa ketipti. Qarangi
tuspey awilina aman saw jetip kelipti. Xaliq oni aman korip, qapa bolip paygambarga baripti.
Paygambar olardi tinlap bolip: — Onmin aman keliwi mumkin emes, sebebi Allataala magan ayan
etti, ogan bir qara jilan jiberdik onui zaharleydi dedi. Ol galay sonda, birge barip korip, aniglayiq
depti. Bari jiynalip digirmanshimin uyine kelipti. Qorjindi aship korinlery dep otinish etipti.
Digirmansht qorjindi aship kirip qorigganminan taslap jiberipti. Adamlar barp korse, qorjinnin
ishinde bir qara jilan jetige bolinip olip jatir eken. —Siz bugin ne jaqsiliq islediniz, ne narse sizdi
aman alip qaldi? Sizge bugin Allamin ajeli kelip edi. Sonda digirmanshi: —Men aytarhqtay jagsiliq
islemedim, tek gana azanda hayalim qorjinima jeti shelpek salip jibergen eken. Sont aldimnan
shigqan jeti adamga tarqatqan edim depti. — Sizin jeti shelpek tarqatqamn sadaqaga esaplanip
sizdi baleden saqlap qalipti. Jeti shelpektin kushi jiland jetige bolip jiberipti depti. Bul waqiyadan
ulgi algan xaliq jeti shelpek tarqatiwdi urdiske aynaldiripti”.

Aqjuginis atqan oq, Aspanga qangip ketedi,

Jeti gqabat qara tasti, Sharq uyirip 6tedi [8.19].

Ziywar janim bunday batir nashardi,

Jeti iglimdi gezip sird kormedim [8.61]

Qizdi jeti jasinan, On jil mudami oqitqan [8.241].

Yugorida dostonda keltirilgan misollarda gahramonlarning obrazi fantastik mazmunda
berilib, otgan o‘qining Yyetti gavat yerning ostidan o‘tishi, qizning go‘zalligining yetti iglimda
uchramasligi juda bo‘rttirib tasvirlab berilgan. Shuningdek, bolaning yetti yoshdan o‘qishga
borishi kabi tushuncha dostonda ham uchraydi. Shuning bilan birga “jeti jil, jeti kun”, ‘“jeti ay,
Jjeti kun” kabi epitetlar doston tilida mahorat bilan qo‘llaniladi.

Frazeologizmlar va maqol-matallar xalq ongini, madaniyatini, urf-odatini, an’analarini
ko‘rsatuvchi til birliklari. Yetti ragami ularning tarkibida kelib, ramziy, mantiqiy va mantiqiy-
semantik ma’nolarni anglatadi. Masalan: “yetti otasini tanitdi” - qo‘rqitdi, “yetti bobosiga yetadi”
- mo‘l, “yetti yoshdan yetmish yoshgacha” - hamma, “jeti juyesinen o‘tib ketdi” - so‘zi qattiq botdi,
“yetti yurtni qurtgan” - yolg‘onchi, “yetti qaddi bukilish” - qattiq qisinish, uyalish, “yetti tun” -
juda kech, hamma yotib qolganda, “yetti uxlaganda tushiga kirmaslik” - notanish, ilgari
ko‘rmagan, eshitmagan kabi keng tushunchalarni bildiradi. Shuningdek, xalqimiz orasida “bir
yigitning yonidan yetti dugona qiz o‘tar” maqol-matal ko‘p qo‘llaniladi.

Qoragalpoglar azaldan boshqa turkiy xalglar kabi genetik kelib chigishiga ham katta
ahamiyat bergan. Xalgimizda gadimda yetti otasigacha bo‘lgan avlod-ajdodini bilish kerakligi
haqida tushunchalar shakllangan. Yetti otasigacha bo‘lgan masofa qon-garindosh deb hisoblanib,
yettinchi avloddan so‘ng qarindoshlik zanjirining yo‘qolib ketishi tushuniladi. Masalan:

— Hasli-awladim yetti pushtim,
Aqirt yoq gawmi qardashim,



Sen hdm mennen ayra tushtin,
Nesiybem shul, — bolgan eken [9.281].

Bu tushuncha o°g‘li, otasi, bobosi, bobosi va undan narigi tomoni katta bobolari hamda
avlodlari ham shu tarzda - bolasi, nevarasi, chevarasi, evarasi va narigi tomoni shu tarzda sanab
o‘tilgan. Lekin hozirgi vaqtda xalqimizda yetti otasini bilish an’anasi juda kamayib ketdi.

Bugungi kunda biz “yetti” xosiyatli son haqida magiyalarning qanday kelib chigqanligini
aniq bilmaymiz. Qadimgi odamlar osmonga garab undagi hodisalarga bog‘liq gandaydir e’tiqodlar
paydo bo‘lgan bo‘lsa kerak. Masalan osmondagi katta yetti yorug*® yulduzlar bu goragalpoq tilida
“yetti qaroqchi” deb ataladi, yetti rangda nurlanadigan kamalak (raduga) va yetti planetani bilib,
ular haqida tushuntirishlar berishi shu tarzda kelib chiggan bo‘lishi ham mumkin. Shunday
tushunchalarning barchasi osmon olami bilan bog‘liq. Sababi, qadimgi turklarda Ko‘k Tangri
borligni yaratuvchi degan tushunchani bildirgan. Bu eski ma’lumotlar xalqning psixologiyasi yoki
diniy tushunchalaridan kelib chiggan.

Xulosa qilib aytganda, goragalpoq xalgida mana shunday xosiyatli ragamlar ko‘p. Bunday
so‘zlarni qoraqalpoq tilshunosligida etnolingvistik yo‘nalishda yanada har tomonlama chuqurroq
o‘rganish talab etiladi.
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Zamonaviy tilshunoslikda til va madaniyatning o‘zaro alogasini o‘rganish, xususan,
lingvokulturologiya va kognitiv lingvistika yo‘nalishlari ustuvor ahamiyat kasb etmoqgda. Har bir
xalgning dunyoni anglashi va uni tilda aks ettirishi o‘ziga xos bo‘lib, bu jarayon frazeologik
tizimda yaqqol namoyon bo‘ladi. Frazeologizmlar orasida inson tana a’zolari nomlari bilan bog‘liq
bo‘lgan somatik frazeologizmlar eng qadimgi va faol gatlamni tashkil etadi [5,12-b.]. Inson
a’zolari ichida “ko‘z” (eye/ko‘z) obrazi alohida strategik o‘ringa ega. Ko‘z nafaqat ko‘rish a’zosi,
balki insonning ichki olami, ruhiyati, agl-idroki va ijtimoiy munosabatlarini ifodalovchi universal
ramzdir. Ingliz va qoraqalpoq tillari kabi turli oilaga mansub tillarda “ko°z” somatik komponenti
ishtirokidagi idiomalami qiyosiy tadqiq etish, ikki xalgning mentalitetidagi o‘xshashlik va milliy
o‘ziga xosliklarni aniglash maqolaning dolzarbligini belgilaydi.

Frazeologiya sohasida ingliz tilshunosligida A.V.Kunin [3,48-b.], L.P. Smit kabi
olimlarning ishlari poydevor bo‘lib xizmat qilgan bo‘lsa, qoraqalpoq tilshunosligida E.
Berdimuratov [1,76-b.], J.Eshbaev [2,5-b.], S.Naurizbayeva kabi zabardast olimlar
frazeologizmlarning semantik va stilistik xususiyatlarini tadqiq etganlar. So‘nggi yillarda
somatizmlarning lingvomadaniy xususiyatlari bo‘yicha G.K.Kdirbayeva (ingliz va qoraqalpoq
tillari giyosida) [6,22-b.] va Sh.D. Abdullayev [7,14-b.] kabi tadgiqotchilarning ishlari diggatga
sazovordir. Biroq, “ko‘z” komponentining ingliz va qoraqalpoq tillaridagi badiiy matnlarda
go‘llanilishi va ularning funksional-semantik muqobilligi hali to‘liq tizimli tahlil etilmagan.

Tadgigot obyektini ingliz va qoragalpoq tillaridagi ‘“ko‘z” (eye/ko‘z) komponenti
ishtirokidagi somatik frazeologizmlar tashkil etadi. Tadgiqot predmeti esa ushbu birliklarning
semantik tuzilishi, emotsional-ekspressiv bo‘yoqdorligi va lingvokulturologik xususiyatlaridir.

Maqolada ilk bor T.Qayipbergenovning ‘“Qaraqgalpagqnama” asari va ingliz tilidagi
zamonaviy matnlar asosida “ko‘z” komponentining kognitiv metafora sifatidagi talqini qiyosiy
o‘rganiladi. Shuningdek, qoraqalpoq tilidagi “ko‘zi ashiq”, “ko‘zine shuyeldey ko‘riniw” kabi
milliy obrazlarning ingliz tilidagi semantik ekvivalentlari aniglanadi. Ish davomida giyosiy-
tipologik tahlil, kontekstual tahlil va lingvokulturologik tavsiflash metodlaridan foydalanildi.
Nazariy asos sifatida frazeologik birliklarning turg‘unligi va majoziyligi tamoyillari olindi.

Qiyosiy tahlil jadvali:

Kontseptual

Ne | Frazeologik birlik .
ma nosi

IImiy sharh (Analysis)

Ikkala tilda ham Bibliya va gadimiy
gonunlardan kelib chiggan mutlaq
ekvivalent.

An eye for an eye / | Adolat va
Qang‘a qan, jang‘a jan gasos




No Frazeologik birlik Ko?tseptual IImiy sharh (Analysis)
ma nosi
. Inglizlarda "olma" ragalpoglar
Apple of one's eye / || Qadrli, N g a.dﬁ © a_, a0 aga poqao!a
2 Ko‘zdin® aarashie‘ind sevimli gorachiq" obrazi orqgali eng aziz
0z qarastiig ncay ne’mat ifodalanadi.
To see eye to eye / Pikirl o Ing_h_z t111da_k_0 zlarning to‘gnashuvi
3 bir jerden shig‘i Fikri birlik rozilik belgisi, qoraqgalpoglarda esa
] gW abstraktroq ifodalanadi.
In th f the | .
.t € eyes of the a.lW/ Huqugly Ko‘z komponenti bu yerda "nazar" va
4 Nizam aldinda magom "nazorat" funksiyasini bajaradi
(ko*zinde) a y jarad
Green-eyed monster / Ingliz tilida hasad "yashil ko‘z" bilan
5 Ishi tarlik (ko‘re | Hasad, rashk bog‘lansa, qoragalpoglarda "ichi
almawshiliq) torlik" bilan ifodalanadi.

Frazeologizmlar tilning eng yorqgin va obrazli gatlami hisoblanadi. Qoragalpoq
tilshunosligida E. Berdimuratov va J. Eshbaev kabi olimlar frazeologik birliklarning turg ‘unligi
va semantik yaxlitligini alohida ta’kidlaganlar [1, 92-b.]. Ingliz tilida esa A. Kunin
frazeologizmlarni "tilning ko‘zgusi" deb ataydi [3, 104-b.]. Somatik frazeologizmlar, ya’ni inson
tana a’zolari nomi ishtirok etgan iboralar orasida "ko‘z" (eye/ko‘z) eng faol komponentdir. Ko‘z
nafaqat ko‘rish a’zosi, balki insonning digqati, bilimi, his-tuyg‘ulari va hattoki ijtimoiy nazoratini
ifodalovchi metaforik vositadir.

Ikkala tilda ham vaqtning juda qisqaligi ko‘zning jismoniy harakati orqali ifodalanadi. Siz tagdim
etgan manbalardagi eng yaqgol misollar:

Ingliz tilida: In the twinkling of an eye (Ko‘z pirillashi orasida).

Qoragalpoq tilida: Ko ‘zdi aship jumg ‘ansha (Ko‘zni ochib yumguncha).

Tahlil: Bu ikki ibora mazmunan va strukturaviy jihatdan mutlaq ekvivalentdir. Bu inson

tafakkurida tezlikni ifodalash uchun "ko‘z ochib-yumish" universal o‘lchov ekanligini

ko‘rsatadi.

Qoraqalpoq madaniyatida ko‘zning ochiqligi — ma’rifat ramzidir. T. Qayipbergenovning
“Qaraqalpaqnama” asaridan olingan misol buni tasdiglaydi: "Seni ko ‘zi ashiq desedi, olay bolsa
ayt..." [4,112-b.]. Bu yerda “ko‘zi ashiq” iborasi "savodli", "ko‘pni ko‘rgan" ma’nosini beradi.
Ingliz tilida esa bu mazmun “Open someone's eyes to something” iborasi orqali keladi, ya’ni
kimgadir hagiqatni ko‘rsatish yoki uning dunyoqarashini kengaytirish ma’nosini anglatadi. Har
ikki tilda ham "ko‘rish" harakati "bilish" va "anglash" tushunchalari bilan sinonim sifatida
ishlatilmoqda. Koz doimo kuzatuv va digqat-e’tibor markazida bo‘ladi. Ingliz tilida “Keep an eye
on someone” iborasi biror kishini kuzatib turish, nazorat qilish ma’nosini bersa, qoraqalpoq tilida
bunga “Ko ‘z-qulag boliw” iborasi muqobil bo‘ladi. Qoraqalpoqchada "quloq" komponentining
qo‘shilishi nazoratning nafaqat ko‘rish, balki eshitish orqali ham amalga oshirilishini, ya’ni
mas’uliyatning kuchliligini ifodalaydi.

Shuningdek, mensimaslik ma’nosidagi iboralar ham qiziqarli:



Inglizcha: To turn a blind eye (Ko‘r bo‘lib olish/ko‘rmaganga olish).

Qoragalpoqcha: Ko ‘zine ilmew (Ko‘ziga ilmaslik/mensimaslik) [2, 144-b.].
Qoraqalpoq tilida ko‘z obrazi orqali go‘zallikni ta’riflashda tabiat hodisalariga tayaniladi. K.
Paxratdinov lug‘atida keltirilgan “Ay dese awizi, kun dese ko ‘zi bar” iborasi ayol go‘zalligini
Quyosh va Oyga o‘xshatadi. Ingliz madaniyatida esa ko‘z bilan bog‘liq eng mashhur ijobiy ibora
“Apple of one’s eye” (Ko‘z olmasi/qorachig‘i) bo‘lib, u eng sevimli va avaylanadigan insonni
anglatadi. Qoragalpogchada bunga “Ko ‘zdin ‘ garashig ‘inday saglaw” mugobil keladi.
Tildagi idiomalar nafaqat ijobiy, balki salbiy tuyg‘ularni ham obrazli ifodalaydi.

Xiyonat: Qoragalpoqchadagi “Ko ‘zine shop saliw” (Ko‘ziga cho‘p solish) iborasi ingliz

tilida ko‘proq “Pull the wool over someone's eyes” (Ko‘ziga jun yopish) shaklida bo‘lib,

har ikkalasida ham aldash uchun ko ‘rishni cheklash metaforasidan foydalanilgan.

Yoqtirmaslik: T. Jumamuratov lug‘atidagi “Ko zine shuyeldey ko ‘riniw” (Ko‘ziga

baligdek ko‘rinish) iborasi inglizcha “An eyesore” (Ko‘z og‘rig‘i) yoki “A thorn in the

eye” kabi ma’nolarni beradi [8, 116-b.].

XULOSA

Olib borilgan qiyosiy-tipologik va lingvokulturologik tahlillar natijasida quyidagi
xulosalarga kelindi: Semantik universallik: Ingliz va qoraqalpoq tillaridagi ‘“ko‘z/eye/ko‘z”
somatik komponenti ishtirokidagi frazeologizmlar inson hayotining eng muhim jabhalarini (vaqt,
bilim, his-tuyg‘u, ijtimoiy nazorat) qamrab oladi. Tkkala tilda ham vaqtning tezligini ifodalovchi
va gadr-qimmatni anglatuvchi birliklarning mazmunan to‘liq mos kelishi inson tafakkuridagi
universal obrazlarni ko‘rsatadi. Milliy-madaniy farglar: Qoraqalpoq frazeologiyasida “ko‘z”
somatizmi ko ‘proq ichki dunyo va diniy-mistik qarashlar (masalan, “Ko‘z tiydi”) bilan bog‘lansa
[6, 45-b.], ingliz tilida ushbu komponent ko‘proq pragmatik, huquqiy va obyektiv kuzatuv
ma’nolarini anglatadi. Kontekstual o‘ziga xoslik: T. Qayipbergenov asarlarining tahlili shuni
ko‘rsatadiki, qoraqalpoq tilida “ko‘z” komponenti shaxsning ijtimoiy maqomini belgilashda
asosiy vosita bo‘lib xizmat giladi (“Ko‘zi ashiq”). Bu esa xalqning ma’rifat va ziyoga bo‘lgan
intilishi tilda muhrlanganidan dalolat beradi. Tarjima va o‘qitish ahamiyati: Somatik
frazeologizmlarni qiyosiy o‘rganish badiiy tarjima sifatini oshirishga va chet tilini
o‘rganuvchilarning lingvokulturologik kompetensiyasini shakllantirishga xizmat giladi.
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Annotatsiya. Mazkur maqolada pedagogik ta’lim jarayonida dramatik texnikalar va
musiga madaniyatining refleksiv-ta sirchan yondashuv asosidagi pedagogik imkoniyatlari tahlil
etiladi. Dramatik texnikalar va musiqiy faoliyat ta’lim oluvchilarning emotsional-idrokiy
jarayonlariga ta’sir ko ‘rsatib, ularning kasbiy refleksiyasi, empatiyasi, ijodiy tafakkuri va
kommunikativ kompetensiyalarini rivojlantirishda muhim omil sifatida namoyon bo ‘lishi asoslab
beriladi. Tadqgigotda refleksiv-ta sirchan yondashuvning nazariy asoslari ochib berilib, dramatik
mashqglar, didaktik drama, musiqiy improvizatsiya va tinglash faoliyatining pedagogik
samaradorligi yoritiladi. Natijalar bo‘lajak pedagoglarning kasbiy-pedagogik mahoratini
shakllantirishda san’atga asoslangan yondashuvlarning ta’lim sifati va samaradorligini
oshirishdagi ahamiyatini ko ‘rsatadi.

Kalit so‘zlar: pedagogik ta’lim, dramatik texnikalar, musiqga madaniyati, refleksiv-
ta’sirchan yondashuv, didaktik drama, kasbiy refleksiya, emotsional intellekt, empatiya, ijodiy
kompetensiya, pedagogik mahorat.

Annomayun. B Oannoti cmamve paccmampugaiomcsi neoazouieckue B03MONCHOCHU
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KOZHUMUBHbIE — NPOYECCbL  00VHAIOWUXCA,  CHOCOOCMBYS  PA36UmMui0  NPogheccuoHaibHou
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Abstract. This article examines the pedagogical potential of dramatic techniques and
musical culture in teacher education within the framework of a reflexive-impact approach. The
integration of dramatic techniques and musical activities significantly influences learners’
emotional and cognitive processes, fostering the development of professional reflection, empathy,
creative thinking, and communicative competencies of future teachers. The theoretical foundations
of the reflexive-impact approach are explored, and the effectiveness of didactic drama, musical
improvisation, and listening activities in shaping professional pedagogical mastery is



substantiated. The findings highlight the importance of art-based pedagogical approaches in
enhancing the quality and effectiveness of teacher education.

Keywords: teacher education, dramatic techniques, musical culture, reflexive-impact
approach, didactic drama, professional reflection, emotional intelligence, empathy, pedagogical
mastery

KIRISH

Bugungi globallashuv va ta’lim tizimidagi innovatsion jarayonlar pedagog shaxsiga
go‘yilayotgan talablarni tubdan o‘zgartirmoqda. Zamonaviy pedagog nafagat bilim beruvchi, balki
o‘quvchi shaxsining emotsional, ijtimoiy va ijodiy rivojlanishiga yo‘naltirilgan refleksiv faoliyat
subyekti sifatida namoyon bo‘lishi lozim. Shu nuqtayi nazardan pedagogik ta’lim jarayonida
dramatik texnikalar va musiga madaniyatini integratsiyalash asosida tashkil etilgan refleksiv-
ta’sirchan yondashuv alohida ahamiyat kasb etadi.

Dramatik texnikalar pedagogik jarayonda talabalarning ichki kechinmalari, empatiyasi,
mulogot madaniyati va kasbiy refleksiyasini rivojlantirishga xizmat gilsa, musiga madaniyati esa
ta’lim jarayonining emotsional-estetik ta’sirchanligini kuchaytiruvchi muhim vosita hisoblanadi.

Dramatik texnikalar (rol o‘ynash, sahnalashtirish, improvizatsiya, didaktik drama, forum-
teatr va boshqalar) ta’lim jarayonida talabaning faolligini oshiradi, uni pedagogik vaziyatlarni
ichdan his etishga undaydi. Ushbu texnikalar yordamida bo‘lajak pedagoglar:

e pedagogik vaziyatlarni tahlil gilish;

e kasbiy muammolarga ijodiy yondashish;

e pedagogik takt va empatiyani shakllantirish;

e 0z faoliyatini refleksiv baholash ko‘nikmalarini egallaydi.

Musiga madaniyati pedagogik ta’limda estetik va emotsional tarbiyaning muhim vositasi
hisoblanadi. U quyidagi imkoniyatlari bilan ajralib turadi:

« talabalarning emotsional holatini boshqgarish;

« ichki kechinmalarni anglash va ifodalash;

o estetik gadriyatlarni shakllantirish;

« ijodiy tafakkurni rivojlantirish.

Musiga orgali bo‘lajak pedagoglar o‘z emotsiyalarini tahlil gilishni, boshqgalarning hissiy
holatini sezishni va kasbiy faoliyatda ularga mos pedagogik yondashuvni tanlashni o‘rganadilar.

Dramatik texnikalar ta’lim jarayonini faqat bilim berishga emas, balki shaxsni
rivojlantirishga yo‘naltiradi. Aynigsa, ularning refleksiv xususiyati pedagogning o‘z faoliyatiga
tanqidiy nazar bilan qarashini ta’minlaydi.

Dramatik texnikalar — bu pedagogik faoliyatni jonlantirish, talabalarning faol ishtirokini
ta’minlash va ularning kasbiy kompetensiyalarini rivojlantirishga garatilgan sahnalashtirish, rolga
kirish, improvizatsiya, pedagogik vaziyatlarni modellashtirishga asoslangan metodlar
majmuasidir.

Asosiy dramatik texnikalar quyidagilardan iborat:

e Dbir Kkishilik teatr;
e rollio‘yinlar;
o forum-teatr;
e debat tarzidagi pantomimalar;
o aktyorlik texnikasi;
o dramatik dialoglar va monologlar.
O‘quv jarayonida “ijro”, “spektakl” va “sahna” elementlari asosan standart dars modeli



doirasidan tashgarida ko‘rilgan bo‘lsa, zamonaviy pedagogik paradigmalarda teatr va dramatik
metodlar, rolli simulyatsiya, obrazli o‘yin hamda psixodramatik ishlanmalar ta’limning ichki
tarkibiy komponentlari sifatida faol go‘llanilmoqgda. Ushbu metodlar o‘quv jarayonida interaktiv
va faol o‘rganish muhitini yaratib, talabalarni tanqgidiy fikrlash, empatiya va ijtimoiy mas’uliyatni
rivojlantirishga yo‘naltiradi. Shu jarayonning eng ta’sirchan yo‘nalishlaridan biri sifatida “bir
kishilik teatr” metodi o‘quv jarayonida o°‘ziga xos, yuqori darajada samarali metod sifatida
shakllanib bormoqda.

Quyida talabalarda kasbiy-pedagogik mahoratni rivojlantiruvchi dramatik texnikalarga
to‘xtalib o‘tiladi:

“Bir kishilik teatr” (monoteatr). Monoteatr talabaning bir o‘zi obraz yaratishi, bir o°zi
pedagogik jarayonga doir ziddiyatli vaziyat, dramatik dinamikani sahnalashtirishi, bir o‘zi
dramaturgiya g‘oyalarini ongda kompozitsion jihatdan uzviylashtirib, uni sahna ko‘rinishi
shakliga keltirishi, bir o‘zi mazmunning semantik gatlamlarini o‘gishi va auditoriya bilan
kommunikativ nutq vositasida bog‘lanish jarayonidir. Mazkur texnikaning o‘ziga xos ustunligi
shunda-ki, bunda talaba tashqi tayanch subyektlarsiz ham o‘z psixik energiyasini, nutqiy faolligini
va ijodiy tafakkurini tahliliy boshgarishga majbur bo‘ladi. Bu esa o‘z navbatida meta-intellektual
rivojlanishning o‘ta samarali ichki mexanizmlaridan biri sifatida ta’limda yuqori qiymat yaratadi.

Mazkur metod, pedagogik jihatdan qaralganda, “subyektning o‘zini ijobiy tasdiglash
mexanizmi”ni shakllantiradi. “Bir kishilik teatr” texnikasi o‘quv jarayonida ijodiy tafakkur, nutqgiy
madaniyat, tanqidiy fikrlash, mustaqil ishlash va o‘ziga bo‘lgan ishonchni bir vagtning o‘zida
kompleks rivojlantira oladigan samarador pedagogik metod bo‘lib bormoqda. Bu metod nafaqat
bilim beradi, balki shaxsning ichki intellektual mexanizmlarini ham mustahkamlaydi. Shu sababli,
ushbu metodlarni ta’lim jarayoniga tizimli ravishda integratsiya qilish pedagogik
transformatsiyaning ajralmas va ilmiy asosli tarkibiy gismi sifatida garaladi. Bu texnikadan
talabalarga o‘quv jarayonida mustaqil ish sifatida foydalanish mumkin.

Didaktik drama texnologiyasidan ta’lim jarayonida foydalanish pedagog kadrlar tayyorlash
tizimida yangi, amaliy va real natija beruvchi texnologiya sifatida ko‘rilmogda. Bu texnologiya
mohiyatan talabani fagat tinglovchi holatida emas, balki faol subyekt, garor gabul giluvchi,
pedagogik vaziyatni boshqgaruvchi, o‘z amaliy xatti-harakatining ogibatini ko‘ra oladigan va uni
baholay oladigan shaxs sifatida shakllantirishga xizmat qiladi. Bu jarayon an’anaviy ma’ruza,
an’anaviy seminar, an’anaviy topshiriq tizimidan tub farq qiladi. Chunki didaktik drama
jarayonida har bir talaba pedagogik faoliyatning “real harakat mexanizmi”ni o‘z tanasida, o‘z
miyasida, o‘z nutqida, o‘z hissiy boshqgaruvida amalda boshdan kechiradi. Talaba biror vaziyatni
fagat eshitmaydi yoki fagat o‘qimaydi. Talaba uni “bajaradi”. Bajarilgani sababli talaba shu
jarayon ichida o‘zida yangi xulg shakllanishini real kuzatadi. Didaktik drama texnologiyasining
0‘zi pedagogik kompetensiya bilan to‘g‘ridan to‘g‘ri bog‘liq. Pedagogik kompetensiya bu
o‘gituvchi tomonidan dars jarayonini boshgarish, o‘quvchi bilan muloqgot yuritish, dars
jarayonidagi muammolarni hal gilish, dars samaradorligini oshirishga garatilgan strategiyalarni
tanlash va qo‘llash ko‘nikmalaridan iborat. Didaktik drama ana shu ko‘nikmalarni bir vagtning
o‘zida bir nechta kanal orqgali shakllantiradi: nutq (verbal), tana (neverbal), hissiy boshqgaruv
(emotsional), fikrlash (kognitiv), refleksiya (fikrni gayta ishlash). Shuning uchun drama
texnologiyasi kompetensiya tarkibini fragmentlab emas, integral ko‘rinishda rivojlantiradi.

Kasbiy-pedagogik mahoratni rivojlantiruvchi dramatik texnikalardan yana biri — rolli
o‘yinlar hisoblanadi. Rolli o‘yinlar orgali talabalarda muayyan pedagogik vaziyatga mos
munosabat va muloqot uslubi shakllanadi: ular dars o‘tish, ota-onalar bilan suhbat, sinf rahbariyati
kabi jarayonlarni o‘z boshlaridan kechirib ko‘rib, tegishli ko‘nikmalarni hosil qiladilar.



Improvizatsiya metodi talabalarning topqirlik, tezkor fikrlash va moslashuvchanlik gobiliyatini
rivojlantiradi. Bu borada oldindan tayyorgarliksiz berilgan vaziyatda to‘g‘ri yo‘l topish pedagog
uchun muhim kompetensiya ekani shubhasiz.

Forum-teatr talabalarda kasbiy-pedagogik mahoratni rivojlantiruvchi  dramatik
texnikalardan biri hisoblanadi. Bu texnika talabalarga murakkab nizoli vaziyatlarni hal gilishni
jamoaviy muhokama orqali o‘rgatadi. Mashg‘ulot davomida bir guruh sahnani ijro etsa, boshqalar
ularni kuzatadi va istalgan paytda spektakini to“xtatib, o‘z taklifini kiritishi mumkin. Bu usul orgali
talabalarda tangidiy fikrlash va muammo yechishning alternativ yo ‘llarini topish qobiliyati
shakllanadi. E’tiborlisi, forum-teatr jarayonida har bir talaba oz hayotiy tajribasi va garashlarini
muhokamaga go‘shadi, natijada muammo turli nuqtayi nazarlardan yoritilib, chuqurroq
tushuniladi. Bunday mashg‘ulotlarda o‘gituvchi rejissyor va fasilitator (jarayon boshgaruvchisi)
rolini bajarib, muhokamani magsadli yo‘naltiradi.

Talabalarda kasbiy-pedagogik mahoratni rivojlantiruvchi dramatik texnikalardan
pedagogik dramatizatsiya ta’lim jarayonini teatrlashtirish, o‘quv materialini dramatik shaklda
sahnalashtirishni magsad giladi. Bu texnika o‘qgitishning ichki mohiyatini kichik spektakl yoki rolli
o‘yin tarzida namoyon etishni nazarda tutadi. Pedagogik dramatizatsiya talabalarning darsga
bo‘lgan qiziqishini oshiradi, ularning digqatini jalb etadi va ta’limiy vaziyatlarni “jonli” qilib
ko‘rsatishga imkon beradi. Bu uslub nafagat maktab talabalari, balki bo‘lajak o‘gituvchilarni
tayyorlashda ham samarali go‘llaniladi. Chunki u nazariy bilimlarni amaliy ko ‘rinishda tatbiq etish
va ko‘rgazmali o‘rganishni ta’minlaydi.

Debat tarzidagi pantomimalar — zamonaviy ta’lim texnologiyalarining muhim tarkibiy
gismi sifatida garaladi. Ushbu texnika dramatik pedagogika, neverbal mulogot va akademik debat
texnologiyalarining integratsiyasi asosida shakllangan bo‘lib, talabalarning kognitiv, affektiv va
psixomotor kompetensiyalarini kompleks rivojlantirishga xizmat giladi. Ilmiy adabiyotlarda
pantomima tana harakati, mimika va jestlar orgali ma’no uzatishga asoslangan san’at turi sifatida
talgin gilinadi, debat esa muayyan muammo yuzasidan garama-garshi pozitsiyalarni dalillash,
tahlil gilish va baholash jarayoni sifatida izohlanadi.

Talabalarda kasbiy-pedagogik mahoratni rivojlantirishda aktyorlik texnikasi muhim
ahamiyatga ega. Bu texnika teatr pedagogikasiga xos bo‘lgan, sahnadagi harakat va ifoda
usullarini ta’lim jarayonida qo‘llash texnologiyasidir. Didaktik drama asosidagi yangi modelda
aktyorlik texnikasi o‘gituvchi va talabalarning o°z rollarini ijro etish, ovoz, imo-ishora, yuz ifodasi
kabi omillarni ongli ravishda qo‘llashini nazarda tutadi. Oc‘gituvchilar teatr o‘yinlari va
mashglaridan foydalanib, auditoriya muhitni boshqarish va talabalar digqatini jalb etishda katta
samara ko ‘rishlari mumkin.

Talabalarning kasbiy-pedagogik mahoratini rivojlantirishda ijtimoiy drama texnikasi
didaktik imkoniyatlari kengligi bilan ajralib turadi. Guruh ishtirokchilari hayotdagi muayyan
ijtimoiy vaziyatni birgalikda sahnalashtirib, uni jonli tarzda hal etishga urinadigan o‘yin-metoddir.

IlImiy adabiyotlarda gayd etilishicha, ijtimoiy drama doirasida ishtirokchilar oldindan
tayyorlanmagan holda o‘zaro kelishilgan bir ijtimoiy muammoni ijro etadilar. Undan ko‘zlangan
magsad — guruh a’zolarining umumiy hayotiy tajribasiga tayangan holda muammoni chuqurroq
anglash va yechim topishdir.

Didaktik drama dramatik texnikalarni magsadli, tizimli va pedagogik vazifalarga mos
holda go‘llashga asoslangan integrativ metod bo‘lib, u talabalarda nafagat bilim va ko‘nikmalarni,
balki shaxsiy va emotsional sifatlarni ham rivojlantiradi. Kasbiy mahorat pedagogning bilim,
ko‘nikma, malaka va shaxsiy fazilatlarining uyg‘un majmui hisoblanadi. Musiga madaniyatining



refleksiv-ta’sirchan yondashuvi ushbu komponentlarning rivojlanishiga quyidagicha ta’sir
ko‘rsatadi:

o Kommunikativ mahorat — musiqiy obrazlar orgali his-tuyg‘ularni anglash va ifodalash;

o Pedagogik takt — emotsional sezgirlik asosida o‘quvchi bilan mulogotni moslashtirish;

o Refleksiv mahorat — musiqgiy tajribani pedagogik faoliyat bilan tagqoslash;

e ljodiy yondashuv — musigadan ilhomlanib, dars jarayonini kreativ tashkil etish.

Didaktik dramaning afzalliklari:

o real pedagogik vaziyatlarni modellashtirish;

e o‘rganilayotgan bilimlarni emotsional idrok etish;

« refleksiv va tanqidiy tafakkurni rivojlantirish;

e empatiya va pedagogik taktni shakllantirish.

Musiga madaniyati insonning emotsional dunyosiga bevosita ta’sir ko‘rsatadigan san’at turi
bo‘lib, u ta’lim jarayonida emotsional muhitni boyitadi. Pedagogik ta’limda musiqaning
go‘llanilishi:

« talabalarning emotsional sezgirligini oshiradi;

o estetik did va madaniy ongni shakllantiradi;

o refleksiv tafakkurni rivojlantiradi;

e dramatik faoliyatning ta’sirchanligini kuchaytiradi.

Musiga dramatik sahnalashtirish bilan uyg‘unlashganda, pedagogik vaziyatlarning
mazmuni chuqurroq idrok etiladi va talabalarda kuchli emotsional aks-sado uyg‘otadi. Bu esa
pedagogik tajribani shaxsiylashtirishga olib keladi.

Refleksiv-ta’sirchan yondashuv — bu ta’lim jarayonida shaxsning ichki kechinmalari,
hissiy tajribasi va ongli tahlilini uyg‘unlashtirishga garatilgan pedagogik yondashuvdir. Dramatik
texnikalar va musiga madaniyati ushbu yondashuvning asosiy vositalari sifatida namoyon bo‘ladi.

Mazkur yondashuv quyidagi pedagogik natijalarga olib keladi:

e Kkasbiy o‘zini anglashning rivojlanishi;

e pedagogik refleksiyaning chuqurlashuvi;

« emotsional intellekt va empatiyaning shakllanishi;

e pedagogik mulogot madaniyatining yuksalishi.

Talaba dramatik vaziyatda faol ishtirok etib, musiqa orqali emotsional ta’sirni his etar ekan,
u o‘zining kasbiy pozitsiyasini ongli ravishda gayta ko‘rib chigadi.

Dramatik texnikalar va musiga madaniyatining integratsiyasi pedagogik ta’limda
innovatsion muhitni yaratadi. Bu jarayonda:

e nazariya va amaliyot uyg‘unlashadi;

« talabalarning ijodiy faolligi oshadi;

e ta’lim jarayoni shaxsga yo ‘naltirilgan tus oladi.

Integratsion yondashuv pedagogik faoliyatni san’at bilan boyitib, ta’limni faqat bilimlar
majmui emas, balki hayotiy tajriba sifatida anglash imkonini beradi.

Xulosa. Xulosa qilib aytganda, pedagogik ta’limda dramatik texnikalar va musiqa
madaniyatining refleksiv-ta’sirchan yondashuvi bo‘lajak pedagoglarning kasbiy mahoratini,
emotsional-intellektual salohiyatini va ijodiy tafakkurini rivojlantirishda muhim pedagogik omil
hisoblanadi. Ushbu yondashuv ta’lim jarayonining samaradorligini oshirib, zamonaviy pedagog
shaxsini shakllantirishga xizmat giladi.

Mazkur yondashuvni pedagogik ta’lim amaliyotiga keng joriy etish pedagoglarning kasbiy
tayyorgarligini yangi sifat bosqgichiga olib chigadi.
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IJODIY ISHLAR




QO‘RQUV

Yoz fasli. Quyosh osmonda go‘yo qotib golganday — na siljiydi, na rahmi keladi. Kun
issig. Havo dim. Nafas ham og‘ir. Odatda talabalar shovgini bilan to‘lib-toshadigan institut hovlisi
bu kunlari g‘oyat sokin. Ta’til boshlangan, yoshlar targab ketgan. Fagat fanlardan akademik
garzdor bo‘lgan sanoqli talabalar imtihon tashvishida u yog-bu yoqda ko‘rinish berib goladi.

Shovaqinli, serharakat kunlar o‘tib, institutda osoyishtalik hukmron. Lekin ish baribir
davom etadi. Hayot ta’tilni bilmaydi. Yillik hisobotlar, bitiruvchilarning hujjatlari, yangi o‘quv
yiliga tayyorgarlik — bularning bari bizni ish stoliga mixlab go‘ygandek edi. Vaqt ganday
o‘tayotganini sezmaysan, lekin gorin ochganini tan olging ham kelmaydi.

Bir mahal sherigim bilan ko‘z urishtirdik. Ikkovimiz ham charchagan, ammo buni tan
olishga andarmiz.

— Chiqib, bir 0z yozaylikmi? — dedi u. Bu taklifni kutib turgandek bosh irg‘adim.

Kun shu gadar issiq ediki, avtobusda yurish azobning o°zi. Shu sabab gimmatroq bo‘lsa
ham, institutga yaqinroq bozorga borishga kelishdik. Ko‘chalar oralab, soyali joylarni izlab yo‘lga
tushdik. Yo‘l-yo‘lakay suhbat gizidi. Eski vogealarni esladik, ishdagi kulgili holatlarni gaplashdik.

Biz shunaqga edik: yillar davomida birga ishlaganmiz. Ertalab ishga birga kelamiz, kechga
uyga ham birga gaytamiz. Ishda bir-birimizni bemalol to‘ldiramiz. “Sening ishing, mening ishim”
degan gap bizga begona. Shu yaginligimiz sabab ustozlar bizni hazillashib Hasan va Husayn
deyishardi. Bittamiz ko‘rinmay qolsak, albatta:

— Ikkinchisi gayerda? — deb so‘rashardi.

Yolg‘iz zerikish nimaligini bilmaymiz. Suhbatimiz uzilmaydi. VVaqt ganday o‘tganini ham
sezmay golamiz.

Bozorga yetib keldik. Bu yerda havo yanada dim. Meva-chevalarning hidi,
savdolashayotgan odamlarning ovozi, bolalarning yugur-yuguri — hammasi bir- biriga qorishib
ketgan. Uy-ro‘zg‘or uchun Kkerakli masalliglardan ozrog-ozroq oldik. Issiqgda ko‘p yuk
ko‘tarishning foydasi yo‘q.

Chigish tomonga yo‘nalganda, yo‘lak chetida yo‘l ustiga yoyilgan yengil yozgi kiyimlar
e’tiborimizni tortdi. Sherigim issiqda kiyishga qulay futbolkaga ko‘zi tushib:

—  Bittaola golaylik, — dedi.

Narxini so‘rab, kiyimlarni ko‘zdan kechirayotgan edik, birdan vahimali bir gichqiriq
yangradi:

— Yigtishtir! Yig‘ishtir kelyapti!

Xuddi bozorga sovuq suv sepilgandek bo‘ldi. Bir zumda sotuvchilar shoshib golishdi.
Kimdir kiyimlarini g‘ijimlab yig‘di, kimdir hastalab chamadoniga tiqdi, yana kimdir aravachasini
sudrab gochdi. Atrofimizda vahima. Biz esa nima bo‘lganini tushunmay, hayrat ichida turib
goldik.

Kim kelyapti? Kimdan bu darajada go‘rgishyapti?

Bir oz chetroqga chiqgib, vaziyatni kuzatdik. Yo,,lak oxirida bir erkak qo‘liga kiyimlarni
ilib, bozor ichkari tomon kirib ketayotganini ko‘rdik. Sherigim:

—  Shu kishidan savdo gilaylik, — dedi.

Ammo biz yaginlashgan sari u ham gadamini tezlashtirib, ko‘zdan g‘oyib bo‘ldi.

Qo‘limizdagi yuk bilan ichkariga kirgimiz kelmadi. Yuklarni bir chetga go‘yib, kutib
turdik. Issig jonni giynay boshlagach, muzgaymoq oldik. Suhbat yana qgizidi. Lekin ko‘zimiz
hamon sotuvchilarda edi.



Ular chekka-chekkada turib, yo‘lak boshini poylashardi. Har bir kelgan odamga shubha
bilan garashardi. Bu hol menga nimanidir eslatdi: gqo‘rquv bilan yashash — insonni doim hushyor,
lekin charchagan holga soladi.

Oxiri ayollardan biri togat gilolmadi. U jahli bilan matosini yoyib, kiyimlarini terib chigdi.

— Bo‘ldi endi! — dedi titrog ovozda. — Qanchagacha yashirinib yuramiz?

Qo‘lingdan kelsa, garagin! Bolalarimni bogishim kerak!

Bu gapi oddiy norozilik emas edi. Bu — hayotdan dod edi.

Uning mollarini ichida ko‘zimiz tushgan futbolka ham bor ekan.

Yaginlashdim.

Xola, shu futbolka sotiladimi? — dedim iloji boricha muloyimlik bilan. Ayol darhol
yana yig‘a boshladi.

—  Sotiladi... — dedi. Ovozidan go‘rquv sezilib turardi.

—  Qancha? — dedim.

U menga diqgat bilan garadi:

—  O‘g‘lim, gayerda ishlaysiz? — dedi ehtiyotkorlik bilan.

— Institutda o‘gituvchiman, — dedim.

Go‘yo yelkasidan tog® ag‘darilgandek bo‘ldi. Yuzida yumshoqlik paydo bo,,ldi.

—  Voy, unday deng... — dedi va atrofdagilarga:

—  Chigaveringlar, o‘gituvchi ekanlar, — dedi.

Ana shunda hammasi ravshan bo‘ldi. Bizni nazoratchi deb o‘ylashgan ekan. Oq ko‘ylak,
ko‘krak cho‘ntagida gizil guvohnoma — o°sha paytda bu belgilar odamlarni go‘rgitadigan ramzga
aylanib ulgurgan edi.

Bozordan zo‘rg‘a chiqdik. Tashqgariga chiggach, kulgimizni tutolmadik. Yo,,1 bo,,yi ichak
uzilgudek bo‘lib keldik. Quyoshning tig‘i ham, go‘ldagi yuk ham sezilmadi.

Lekin kulgu ortida achchiq bir hagigat bor edi.

O‘sha zamonlarda odamlar tirikchilik uchun go‘rquv bilan yashar edi. Har bir begona —
xavf, har bir savol — tahdid. Zamon shunaga edi. Bugun esa bu vogea kulgili xotiraga aylangan.

Ammo men bilaman: ge‘rquvni boshdan o‘tkazmagan odam erkinlikning gadrini
anglamaydi.

2006-yil Oloy bozorida bo ‘lgan vogea
N.B. Shamsiddinov



“HAYOT”

Onajon yana o‘sha erka gizingiz
Yuz tutadi hayot tashvishi tomon.
Sal yig‘loqi, kichkintoyingiz
Katta bo‘lolmayapti hamon.

O‘qgiyapti oliy dargohda,

IIm olib ulug® ustozdan
Sekin sekin unyapman ona
Hayot degan galin tuproqgdan.

Dadam so‘zin olib qulogga

Ochilova Mushtariy Behzod qizi
Hop bo‘ladi dedim bariga

2005-yil 17-martda Jizzax viloyati Forish

Yashayabman jimgina dada tumanida tug’ilgan. “TIQXMMI” MTU

Ko‘nib hayot yolg‘on rostiga. “Qishloq xo jaligini mexanizatsiyalash”
fakulteti 3-bosgich talabasi.

Aslida siz hag ekansiz

Aytgan har gapingiz rost

Bu hayotda halol bo‘lsak gar

Alloh berar bizga barini.




FENOMEN YODI

Mumkin o‘chirmoglik galam izlarin,
Ko‘rinmaydi zumda qora chiziglar.
Lekin u gog‘ozga tekkani uchun
Yozilgan barcha so‘z bir umr qolar.

Buyuk shoir yozilgan umr daftari,
Hayot yo‘llari-yu bari, barchasi
Oc‘chirilgan, balki, oz Egasidan
Balkim, golmagandir hech bir gorasi.

Aslo! Fenomenning yorug* nurlari

Hech ham tark etmagay o‘zbek osmoni Matkarimov Ulug‘bek Murodjon o‘g‘li
Tomchi-la barhayot, cheksizlik sari Farg ‘ona viloyatida tug ‘ilgan. “TIQXMMI”’
Intilaveradi ko‘ngil ummoni. milliy tadgigot universiteti “Igtisodiyot”

fakulteti 4-bosgich talabasi
Birinchi muhabbati qoshida hozir
Kuzatib turibdi aziz xalgini.
Tiriklik, jon ato etilgan she’rlar
Komillikka yetkazar, charxlab aglni.

Sog‘indim dahoning sevgan bahorin
Yilda har yil ko‘klam , har gal namoyon
Ammo asl Qahramon olgan nafasdan
Bir paytda olmaslik bo‘Imoqda armon.

Men doim uni o‘z galbimda saglay
Axir udir asl inson timsoli.

Abdulla Orifning ko‘nglin chog‘lagan
Doim esib tursin “Yurtim shamoli”.



SOG‘INGANMAN...

Olib kelgandi, meni - "o‘lim",
Nish urganda umrim chechagi.
Bugun she’r o‘qiydi, burro tilim,
Bola emasman, endi kechagi.

Tug‘ilgandim, kechagi kunda,
O‘rgangandim endi, yurishni.
Qah-gah otib, samimiy handon,
Sog‘inganman, o‘sha kulishni.

She’rlar yozib, har kuni tunda,
Yoqtirardim hayol surishni.
Qasrlar qurib, uyilgan qumdan,
Sog‘inganman, "erka" bo‘lishni.

G‘amlarni berkitib, kulgi ortiga,
O‘rgandim bugun, soxta kulishni,
Endi yetib, vaqgtning gadriga,
Sog‘inyapman beg‘am yurishni.

Yillar o‘tar, shabboda, yeldek,
Ne sinovlar o‘tkazdim boshdan.
Siz bilgan o‘sha - Madaminbek,
Mana, bugun yigirma bir yoshda.

Bolalik qoldi, sur’atlardi jim,
Tugab bitdi, yoshlik ertagi.

Qalbda isyon, tosh gotgan til,
Bola emasman, endi kechagi.

Xolmatov Madaminjon
Muxammadjon o‘g‘li
2003-yil 4-iyun Sirdaryo viloyati Boyovut
tumanida tug ‘ilgan. "TIQXMMI" Milliy
tadgiqot universiteti Yer resurslari va Kadastr
fakulteti 4-bosgich talabasi.




MEN ONAMNI BAXTLI
QILAMAN

Yuragini baxtga to‘ldirib
Baxtlilardan gilib yuraman
Uzogrog tur mendan ey xayot
Men onamni baxtli gilaman

Ko‘zlari doim meni kutadi
Duolardan tushmas qo‘llari
Meni o‘ylab kunlar o‘tadi
Men onamni baxtli gilaman

N
N

Aytolmagan dardlarin olib Maxmudova Laylo Maxsud qizi
Sokin suvdek xalovat solib 2005-yil 14-oktyabr Toshkent viloyati Parkent
1kun emas har kuni golib tumanida tug ‘ilgan. Gidromelioratsiya
Men onamni baxtli gilaman fakulteti Meliorativ gidrogeologiya yonalish

talabasi 3-bosqich talabasi.
Dardlarini olguchi o‘zim
Kuchu quvonch ham berguchi o‘zim
Qalb sherlarin yozguvchi o‘zim
Men onamni baxtli gilaman



DIL OYNASI

Yuragim bo‘ldi pora

Dil oynasi chil chil

Bu gandayin og‘ir dard
Toshyurak bemehr ko*ngil

Qiyo bogmadi taqdir
Yuz ogirdi xattoki omad
Panoh izlab olloxdan
Undan kutarim saxovat

Kechalari yo‘q orom
Adolatmi ayt galbim
Bo‘lmay mayli yulduz
Baxt menga bir ko‘z suz

YOSHLIK

Oltin davring bu yoshlik
Doim gadriga yetsinss
Nasib etsa keksalik
Ezgu ishlar gilib ket

Shuning uchun ey do‘stim
Kelajak poydevoriga
Ezgulikdan tosh go‘ygin
Yaxshilik suvin quyib
Baxt golipin surgin

Omaddan fundament gazi
Toledan go‘ygin to‘sin
Qadaming shu bo‘lar
G‘ururdan ishlarsan ustun

Bir kun kelib ishingga
O<zing qoyil golasan

Baxtdan qurgan uying
O‘zing rohat ko‘rasan.

To‘xtaboyeva Gulbahor Azimboy qizi
1993-yil 11-mart Toshkent viloyati Parkent
shahrida tug ‘ilgan.

TIQXMMI MTU Energetika fakulteti 4-
bosqgich talabasi

SEVGI

Sevgi bu go‘zal bir tuygu
Sevishgan dillarda nomi
Qalblarning birlashuvi bu
Nigoxlar to‘gnashuvidir

Oldinda kelajakning nurafshon
Beg‘ubor damlaridan nishon
Olamda tosh yuraklilar
Qalbini ilitar pinxon

Panox so‘rar ollohdan
Sevgisiga bu dillar
Abadiylik istar shu dam
Shaydo bo‘lar kongillar



Mup3zoxug BEKMHUP3AEB

I'y3ammapaan ry3an Kyn ammo,
CeH yJlapHUHT NYM/Ia TAHXO.

Slronacan €pyr onampa,
Ko kapo, xy3mapu maxJo.

MangxamucaH OIIUK KAJIOWMHUHT,
IOparumuanaT 1apaura mudo.

Ox ypapMmaH, n3nab BacIMHTHH,
Kenrun suam, kunmarm xkado.

A0 OYIITUM UIIKUHT I )KOHUM,
bynu Gunap Oup Meny xymo.

Jlapur TyTMai MEXpUHTHU SH/U,
Mup3oxuara ainarui Bago.

* * %

ynnapuHria MHTH30p, NApBOHATAPUHT
KYpPCHH,
Buconunrra 3op OynraH, AeBOHaJIapHHT
KYpCHH.

Enunrra 6opaii jecaM, ceBrMM U3X0p 3Taii
neo,

Xamnan Oepap xap cadap ayroHaJIapuHT
KYpCHH.
Kymu6 §tub kerapcan, ceH MeHHU
KYpraHuHra,

XanmuM onap CEHWHT, MaCTOHAJIAPHHT
KYpPCHH.

XKonman ceHu ceBapMmaH, CEH MEHUKHU
Oynapcan,

V3ra 6uman GornacaHr, HaiiMOHAJAPHHT
KYpCHH.

@uporuHrga  ypraHuo, XaXXpUHIAa
oYM GemMop,
Muconu Jlaitmn-Maxuyn adcoHanapuHr

KYpCHH.

’KaBoO Oepakonm pgecamM, CEBTHMHHUHT
CaBOJINTA,
Ommk Mup3ora aiftran OaxoHaTapUHT

KYpCHH.

Dif MEHUHT CEBTUIIUM, OapHOTHHAM,
['y3annap numga TaHXOrMHAM.

CeHcu3s sAai oJIMacMaH cupa Xam,
Jlaninomucan €xyn PabrHornHam.

Ky3napunrra repmynu0 tyiimaiiman,
Cy3napuHr acaiiup MabHOTMHAM.

AKJ1a TEHTY WYK )KOHOHACaH,
BbyHuanap 3ykkocaH, TOHOTMHaM.

MeH BaciuHITa 30pMaH, UHTU30p,
Kenakom xoHMMra oporusam.

Mup30 UIIKK TYIIAN CEH CaHAMTa,
EHI[I/IpMa KY3JIapy IaXJIOTHHAM.



* * %

MeHuHT KYHIIUM (akKaT cu3Ja,
Cuz ek ry3an auiidap Kuzza.

bokmaii ku€ yrapcus €p,
JleBoHAMaH MIIIKUHTU3/a.

OpTHHTH31aH TepMyIaMaH,
K¥y3napum cu3 6ocran u3za.

byitnHrusra koH Tacagayk,
Emmarns xaM ¥H cakkusza.

Wyk-iyK nes GarpuM THUIMAHT,
Exu ryHox KymvMu 6usa.

Pyxcat stuar Mupsoxuara,
Houm OYynait EHMHrU31a.

* % %

Myxab6ar pom aiinmaraif, IIOXHU XaM,
raJIoHH XaM,
MEHJTauuH

Uertna kongupranu UVK,

MmaigJ0HU XaM.

Cyiu0 kydauM eTonmai, Xaxpujaa KOH
WUFIIaguM,

Xap Oup TOMuM KYy3 €M, OOF KHIyp
CaxpoHM XaM.

K¥yHraum y3ub KyHTIMIaH KeTOJIMacMaH,
HETaMKH,
MeHuanuk ceBMaranau, omuk Kaiic

Jlatinonu xawm.

Bo3 kedyonMmaii KMitHOK1a, Ke4a-KyHIy3 Oy
AKOHUM,

Oxy Hojnam TUTpaTHO, THUHY KyHMac
CaMOHHU XaM.

Huma xam nmepmum cusra, 30puMm 0Oopy
3YpUM HVK,
bu3 xam TommbO omapmMu3 cu3gail Kori-
KapoHU XaM.

Maiinu MeHmaH Oup ympra 103 YTupuo
KETCaHTH3,

Jlex O6up Oop 3cmab kyiumHT, Oy OmmuK
Mup30HH XaM.

* k%

A& nunbap, WUPUH CY3UM, d¥ TapuBall,
COFUH]INM,
Kounapu €, kunpuru yK, Ky3u Maxsail,
COFUHJIUM.

V3yH TyHnap 6ynub Oemop, ypraHnypMaH
WIIKUHTIA,

Qukpy €nuM CeHUHr OupiaH, Koauo
SIKKAIIl, COFH/IUM.

Kanu myn gam oérunrra Oomum Kyino
éTcagum,

Vicam >1au apMoHnM #yK, 6YIu6 oram,
COFMH]IUM.

CeBrumm, KeJl, xXeu OoynMmaca,
TyLuIapumra Kupuo Typ,

Hosznmu Oup >kunMmaiin® acta KWITHI
Kapaill, COFHH/IUM.

Viran ®apxox kuM Oyambam, MeH
OIIMKHUHT OJIJTU/IA,

bamuconmu Tenba MaxuyH kabu yxiarn
COFMH]IUM.



Omwmk Mwup3o THHMal OuTap UK
aTaJIMHUII IOCTOHHUH,

baxtum ¥y3uHT, MeXpuUOOHHMM, >KOHHUM
OmHart COFuHINM.

* * %

XaETuM XxaM, KyBOHYUM Y3HUHT,
YMpHUM HYIVH TalIBUIIN XaM CEH.
TasgsHuyuM XaM, CySTHUYUM Y3HHT,
HOparuMHUHT ypHIIM XaM CEH.

* * %

BbopnuruMHu ceHra atranum Quuo,
ApMoHTa alilaHIuHT, OUp YMpP CEBIHUM.
PyxcopuHI Ky3 YHIUM TapK 3TMac acio,
Homunr mManry abaz, yHyTMac Kajaoum.
OpoMuMHU OY3UHT, HYKOIIU XYIITUM,
XazoH 0ocu yMpPHUM YedaKJIapUHU.
OxJapuM eTMaau, yumac Juil KyIIuM,
Horox Tanuiab KeTAWHT TUIAKIapHHH.

* * %

By danak 6ommma He kKyHmap 6opaup,
Kumnap nyctra 3opaump, aymiMaHra
XOpaup,

HNuTHiras uHCOHTA TOJE XaM €pAaup,
Axup, Amox 6opaup, siroHa EIFu3.

CeBrmmMm, CY3UHTIaH HAIU KAIOUM,
['¥3amuM TyumyHrua MEHUHT Oy JapIuM.
Kyraman, yarynua eragu cabpum,
Axup, 1oparum Oup, sipajiras €IFus.

Xaénunrra ¢uao ainad xap oHHH,
Buconunrra ¢uno srait Oy *oHHH,
VXIIaImuHT TOIMaIuM Ke3u0 KaXOHHH,
Axup, ceH OuTTacaH, sipajrat EiFus.

Arap ceH UYyKoTcaHT 0axT IOJy3UHTHH,
Kaiita Tononamaiican 1ycT, TMICY3UHIHU,
Keinn kolinMarvH y3UHI-Y3UHTHA,
Axup, MeH OUTTaMaH, spajirad E1Fu3.
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