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“Toshkent irrigatsiya va qishloq xo‘jaligini mexanizatsiyalash muhandislari instituti”
Milliy tadgiqot universitetining Oc‘qitish nazariyasi va metodikasi kafedrasi tomonidan
tashkillashtirilgan, 2022/2023 o‘quv yili uchun ilmiy-tadqiqot ishlar rejasiga binoan o’tkazilgan.
Xalgaro ilmiy-amaliy konferensiya materiallari to‘plami kafedraningning 2023-yil 12-iyundagi
10-son Kengashi garori bilan nashrga tavsiya etilgan.

“Foreign language learning and teaching: new approaches and innovations (Xorijiy
tillarni o‘zlashtirish va o‘qitish: yangi yondashuvlar va innovatsiyalar)” mavzusidagi xalgaro
ilmiy-amaliy konferensiya materiallari to‘plami // Mas’ul muharrir: kafedra mudiri
DSc. G.Sabirova va professori v.b. PhD B.R.Samatova. — Toshkent: TIQXMI MTU, 2023. —
235 bet.

Tagrizchilar: D.Xashimova — Toshkent davlat yuridik
universiteti, O’zbek va rus tillari kafedrasi
professori, ped.f.d.

X.Paluanova — O’zbekiston davlat jahon tillari
universiteti, Ingliz tilini o’qitish metodikasi
kafedrasi mudiri, professor, Fil.f.d.

Tahrir hay’ati: DSc. G.Sabirova, PhD. B.Samatova,
N.Xodjakulova, B.Turakulova,
N.Xudayberganova, F.Karimov

Konferensiya yo’nalishlari:

I.  Foreign language education and innovative teaching methods
(Xorijiy til ta’limi va innovatsion o ‘qitish uslublari);

Il.  Distance learning: new trends and opportunities
(Masofaviy ta’lim: yangi trendlar va imkoniyatlar);

Ill.  Language, culture and their interpretation
(Til, madaniyat va ularning talqini).

***To’plamda chop etilgan materiallarda Kkeltirilgan ma’lumotlar uchun javobgarlik
mualliflarning zimmasida saglangan.

© Toshkent irrigatsiya va qishloq xo‘jaligini mexanizatsiyalash muhandislari instituti”
Milliy tadgigot universiteti — 2023
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© Toshkent irrigatsiya va qishloq xo‘jaligini mexanizatsiyalash muhandislari instituti”
Milliy tadgigot universiteti — 2023

I FOREIGN LANGUAGE EDUCATION AND INNOVATIVE TEACHING

METHODS
XORUITY TIL TA’LIMI VA INNOVATSION O‘QITISH USLUBLARI

®OPMBbI PEYM ITPU OBYYEHUU TUAJIOT'Y

AnumcannoBa Caiiépa AMuabeeBHA
Koxkanockuii cocyoapcmeernnuiii
neoazoz2udeckutl uncmumym umenu Myxkumu
doxkmop nedazozuveckux Hayk (DSC), doyenm

AHHOTanusA: B JaHHON CTaThe pacKpbIBAIOTCS BOMPOCH 3HAUMMOCTH JIBYX
dopMm peun B oOpa3oBaTesbHOM TMpolecce. B craTthe NOAYEPKUBAETCS, YTO
auajoruyeckass (opMa peyd TUNHUYHA JJI9  JIMYHOCTHO-OPUEHTHUPOBAHHOTO
oOlIeHUsI B COBMECTHOM [E€ATEIbHOCTH, TIJIe OHA YacTo T[epepacTaeT B
HOJIMJIOTHYECKYIO.

Kntouesvie cnosa: ouanocuuecxkas peuvb, memoouyeckas HayKkd, oOyueHue
VUAWUXCsl, MOHOI02U4eCKas pedsb, ponesas uepa, beceoa

DIALOGNI O‘QITISHDA NUTIQ SHAKLLARI

Alimsaidova Sayyora Amid'evna,
Mugimiy nomidagi Qo ‘qon
davlat pedagogika instituti,

pedagogika fanlari doctori (DSc), dotcent

Annotasiya: Ushbu magolada nutgning ikki shaklining ta'lim jarayonida
ahamiyati masalalari ochib berilgan. Magolada ta'kidlanishicha, nutgning dialogik
shakli go‘shma faoliyatda shaxsga yo‘naltirilgan mulogot uchun xos bo‘lib, u
ko*pincha polilogik shaklga aylanadi.

Kalit sezlar: dialogik nutq, metodik fan, o ’quvchilar bilimi, monolog nutqi,
rolli o’yin, suhbat.

I'oBopenune mpeamnonaraer aABe (QOPMBI pedd - MOHOJOTHYECKYI0 U
AUATOTHICCKYIO. B MGTO,HI/I‘—ICCKOﬁ HAaYyKC HauoOoJee pa3pa60TaHLI BOIIPOCHI
OOy4YeHHMsI yJaIuXCcsi MOHOJIOTHYECKON peun (Mepeckasbl, COOOIICHHMS, TOKIAIAbl 1
Ip.), 3HAYUTEIBHO MEHbIE OCBEIIEH Tmpolecc OOydeHUs  ydaliuxcs

TAATOTUYECKON PEUH.

Juanoruyeckoe BBICKAa3bIBAaHUE (TEKCT) MOXHO ONpPEACIUTbh U C
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KaueCTBEHHOW, M C KOJMYECTBEHHON CTOpPOHBI. KadecTBeHHBIC XapaKTePUCTUKH
JTUAJIOTHYECKOTO  BBICKA3bIBAaHUS  MOTYT  OBITh  OXapaKTEPU30BaHbI WX
collepKaHNEeM, TEMOU pe4H, BUIOM JHAJIOTA, TUIIOM COCTAaBJISIOIINX UX €AUHCTB, a
KOJIMYECTBCHHBIC XapaKTCPUCTHUKHA JHATOTHYECKOTO TEKCTa  OMPEICIISIOTCS
KOJIMYECTBOM ()pa3 M WX CTEMECHBIO Pa3BEPHYTOCTH B COCTABE JHAIOTHYECKOTO
CAVHCTBA, TaKXKE  YHCIOM  JUAJOTHYCCKUX  CIUHCTB  JIMAJIOTHYECKOTO
BBICKa3bIBaHUSI.

[To cremeHu pa3BEpHYTOCTH JUAJIOT MOXET BapbUpOBAaTHCS  OT
JUAJIOTUYECKOTO CIMHCTBA, BKJIIOYAIOMIETO JIBE PCEIUIMKHA, 10 Pa3BEPHYTOTO
JTUAIOTUYECKOTO TEKCTa, TTOCTPOCHHOTO HAa OCHOBE KOMOWHAIMI pa3HOOOpa3HBIX
JTUATIOTUYECKUX €IMHCTB, COCTOSIINX M3 HECKOJIBKHUX PACIPOCTPAHCHHBIX PEIUIHK.

Curyanusi OOIICHHWS ¢ KadyeCTBEHHBIC, KOJIMYECCTBCHHBIC OCOOCHHOCTH
JTUAIOTMYECKOTO TEKCTa TECHO B3aMMOCBSI3aHBI MEXKIy COOOM M CHIIBHO 3aBUCHUMBI
apyr oT npyra. llpernogaBaTeib MOXET PYKOBOJHWTH PEUYCBBIMH JCHCTBUSIMH
00yJaronmxcs, T.€. yYYaCTHUKOB JIMAJIOTUIECKOTO OOIICHHUS, MEHSIS ONPE/ICIICHHbIC
MOMEHTHI PEYEBOI CUTYAITUH 110 XOAY 3aHSTHUS.

Pa3BepHyTOCTB, MMOJIHOTA U TIOCTPOCHHUE, XapaKTep S3BIKOBOTO MaTepHala H
TUATOTUIECKUX €MHCTB 3aBUCAT OT PAa3IUYHBIX CUTYaTUBHBIX (DAKTOPOB:

1) Mexny cobeceHUKaMH TMPUCYTCTBYET WM OTCYTCTBYET BHYTPCHHHMA
KOHTaKT.

» OHM TIONB3YIOTCS OoJiee CBEPHYTOM pEUYblo, IHANOT XapaKTepU3yeTcs
KpPaTKOCTBIO, YMATUUBAHUEM, TIOJIXBAThIBAHUEM, TTAPATUIICIIU3MOM B PEILTUKAX;

» IMAJor CTaHOBHUTCS Oo0Jiee TOJHBIM W Pa3BEPHYTHIM, MOXET COYETAThCS C
MOHOJIOTOM;

2) Uenu w 3amaum, paBEeHCTBO WM HEPABEHCTBO yYACTHUKOB JHMANIOra TIO
CTETICHH OCBEIOMJICHHOCTH, 3aHMMAeMOW JOJDKHOCTH WM OOIECTBEHHOMY
MOJIOKEHUIO0, BO3PACTY U T.J.

Ot 5Tux (HakTOPOB 3aBUCHUT BHJ JAHAIIOTA: OUALO2-O0NPOC, 008EPUMETbHASA
beceda, enywenue u 1p. Ilporecc oOydeHHS HMHOS3BIYHOMY JIHATOTHYECKOMY

OOILIEHHIO TTPEyCMAaTPUBAET HE TOJILKO YCBOEHUE Pa3HOOOPA3HBIX JUATOTHUECKUX
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€UHCTB, HO U TMOJTOTOBKY OOYyYaroIIMXCSi K OCO3HAHUIO CTpPaTErMil U TaKTUK
pEYEBOro MOBEACHUS.

JI1st Toro yToObl 00yUaroIuecs: OBIAJEIN CO3HATEIbHBIM MCIIOJIb30BAHUEM
Pa3HOOOpa3HBIX CTpaTEeruid M TAaKTUK WHUIMMPOBAHUS OHAJora U peakiuid Ha
peIIuKH COOECEeHUKA, KOTOPhIMHM OHHM TMPAaKTUYECKH BIAJCIOT Ha POJHOM
(y306ekckoM) si3bIKE, HO 4acTO HE OT/IAIOT ce0e oT4yeTa B MpaBHIIaX COOCTBEHHOTO
pEUYEBOTrO TMOBEJCHUS, HEOOXOAMMO CTAaBUTh IME€pe]] HUMU KOMMYHUKATHUBHBIC
3a/1aun.

Campiii mpocToii ¥ OYeHb OS(PGEKTUBHBIM CMOCOO MOJETUPOBAHUS B
UHTEPAKTUBHOM METOJIe O0yUEHHSI — 3TO posesas uepa. VIrpa 1aét BO3MOXHOCTh
MOJCIHPOBATh  peajbHOe  OOIIEHHWE, HUCMOJB3YysS  S3bIK  KaK  CPEACTBO
KOMMYHMKAIIMHM, KOTJa B WIPOBBIX JHAJIoraX Yy4YeOHBIE CXEMbI HAMOJHSIOTCS
COOTBETCTBYIOIIMM CHUTYyaIlMU cojiepkaHueM. PojeBble TUCKYCCHM TIOMOTAIOT
dbopMupoBaTh KOMMYHUKATHUBHBIE HABBIKM B  JHAJIOTHYECKOH peuun W
MOHOJIOTUYECKOHN peur, YMEHHE U3JIaraTh CBOM MBICIU KPATKO U YETKO.

PaccmoTpum poineByro urpy 1o yuyeOHo-pedeBoit curyaruu «Hayunas
KoHngpepenyuay. Bua NesTeNbHOCTH — Y4YacTHE B OpraHU3AlMH U TPOBEICHUU
HAy9IHOU KOH(EPEHIIHNH.

Kommynuxkamuenoe 3aoanue: OTkpoiite 3acefanue, 00bIBUTE IPOTPAMMY,
IIPOCUTE MPUHATH PEIICHUE O perjameHTe. BricTynuTe co CBOUMH COOOIICHUSIMU;
npocuTe 3aaBaTh Bam Bompockl, oTBevaiiTe Ha Bonpockl. COCTaBbTE TUATIOT.

[Tpu >TOM HEOOXOAMMO YUUTHIBAThH, UYTO, 00yYasl MUAJOTy, BbIpaOaTHIBAIOT
CTpPaTeTHI0 W TAaKTUKY B3aUMOJCHUCTBUS, a HE WHAMBUAYAIBHOTO PEUYEBOTrO
noBeAeHus. Juanmormyeckas ¢Qopma peun  THUOWUYHA JUISL  JIMYHOCTHO-
OpPUEHTHPOBAHHOTO OOIIEHHSI B COBMECTHOM JESITENbHOCTH, TJ€ OHAa 4YacTo
nepepacTaeT B MOJIWIOTHYECKYIO.

Haubonee THMMYHBIM BUOM JUAjIora B YCIOBHSIX €CTECTBEHHOTO OOIICHUS
U B Y4yeOHOM TMpolecce SBISETCS AUANor, pealu3yromuil HUHPOPMATUBHYIO
bynkuuto oOmenus. Knaccudumupysa nuanorn MHPOPMATHUBHOTO XapakTepa C

Y4CTOM HMHHUIHWATHUBHOCTHU IIAPTHCPOB IIO O6H_IGHI/IIO, HUX BJIWAHHA HA ITPOTCKAHHC
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JUanora, BBIACISIOT TpU THUMIA JMajora: COOCTBEHHO AHANOr, 3((epeHTHBIH
auanor v agpgepeHTHbIA Juajior.

[lepBblii BuJ Juanora MNpeANojaraeT paBHONpPaBUE COOECEAHUKOB Kak
KOMMYHUKAHTOB, PaBHYI0 MEPY MHULUATUBHOCTU KAXKJOTO M3 HUX. DTO AUAJIOT
BCTPEYHO-HAIIPABJICHHOTO THUMA. J[Ba ClieyIOMMX BUJIA TUAJTI0ra XapaKTepU3yIOTCs
BeIyILIEN POJIBIO OAHOTO U3 YYACTHUKOB OOIICHHUS.

Huanor, paccMaTpuBaeMblii C TO3UIMM HHTEPBbIOEpPA, BBICTYNAET Kak
JIMAJIOT, HAMPABJIEHHBIN HA MOTyYeHUe HHPOPMALIHH.

Bce stu THOBI Auanora MOryT MMETh MECTO B MpaKTHKE OO0yuyeHus
MHOSI3bIYHOMY OOILIEHMIO, BBITIOJHSS pa3inyHble ydyeOHble 3aaaun. OAUH U3 HUX
YUYUT KOMMYHUKATHBHOMY B3aUMOJCHCTBUIO, APYrod HWHUIMATUBHOW, TPETHI
PEaKTUBHOU PEUH.

Hy>XHO OTMETHTB, UTO XapaKTepHON OCOOECHHOCTBIO CUTYAIIMi, JIeXKAIIUX B
OCHOBE JHAJIIOTMYECKOro OOIIEHUs, IBISETCS UX TUHAMUYHOCTh. C KaKI0il HOBOM
PEIUIMKON CUTYyaIusi MpUoOpeTaeT HOBBIM OTTEHOK — CHUMAETCsl WM, Hao0OpoT,
BO3HUKAET MpoOjemMa, MOBOJ ISl pa3HOINIACHs, YMEHbIAeTCd WH(OPMATHUBHBIM
nepenaa U T.M. ODTUM, B YACTHOCTHU, OHU OTJIMYAIOTCA OT CHUTyalluid, B pamMKax
KOTOPBIX BOZHUKAET COOOIIEHIE MOHOJIOTHYECKOTO XapaKTepa.

[TonroToBka oOydyarmMUXCsSs K OOMIEHUIO C HOCUTEISIMHU SI3bIKA, YIPaBIIsIsA
y4eOHBIM OOIIEHUEM Ha 3aHSATUSAX HEPOJHBIX SI3BIKOB, SBIACTCS BAXKHOW 3a7adyeid
COBPEMEHHOW METOJMKH MPETOJaBaHUS.

[lepBoouepenHoii 3agaueil penoaaBaTessi MHOCTPAHHOTO (PYCCKOro) si3bIKa
SABIIAETCS OpraHM3ausl y4eOHOH JESTENbHOCTH TaKuM 00pa3oM, YTOOBI
oOydaromnuecs: MOTJIM TIOTPY3UThCS B TBOpUECKHil mporecc. Pabora ¢ ydeOHO-
pEUYEBBIMH CHUTYallMSIMU IPU OOYYEHUHM JUAJOTHYECKOMY OOLIECHUIO SIBISIETCS
BaXXHBIM KOMIIOHEHTOM ()OPMUPOBAHHS KOMMYHUKATUBHOM KOMIIETEHLIMU U
CHOCOOCTBYET CO3/IaHUIO TBOPYECKOM Cpebl ISl Pa3BUTHS IMYHOCTH.

JIo HeaBHErO BPEMEHHU CUYHUTAJIOCh, YTO TOJBKO OOYyUEHHE TUATIOTHYECKOM
peuYr MOKHO IPOBOJUTH Ha OCHOBE CHTYaTUMBHBIX yNpaxxHeHuH. B mociennue

rogabl YTBCPIKAACTCA MHCHHC O TOM, 4YTO M MOHOJOIMYCCKasd pcdb, Hapsaay C
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KOHTEKCTYaJIIbHOCTBIO, XapakTEepU3yeTcss  TaKKeE COOTHECEHHOCTBIO c
OTpENICICHHON peueBOl cuTyaruel, 4to ¢opmMa U CoJiepKaHue MOHOJIOTUYECKOTO
BBICKA3bIBAHUSI 3aBUCAT OT KOMMYHUKATHUBHOM CHUTyallud, B KOTOpOW OHa
poXKIaeTcs.

Hcnoab3oBanHas Jqureparypa
1. Baiicoypa M.JI., Vcnonb3oBanue y4eOHO-PEUYEBBIX CUTyalluid Mpu O0OyUYEHUU
YCTHOM peYd Ha HHOCTPAHHOM si3bIke: YueOHoe mnocobue. — OOHMHCK:
M3patenbctBO «Tutyn», 2001. — 128 c.
2. llacco E.N., Ky3zosnesa H.E., Ypok wunocrpanHoro s3bika. PoctoB H//l:
®enukc; M.: I'nocca-Ilpecc, 2010. — 640 c.
3. Crankul B.JI. OcHOBBI 00y4YeHHUS YCTHON MHOSI3BIYHOM peun. — M., 1981.
4. S. Alimsaidova. "Speech Samples As One Of the Effective Ways of Enriching
Schoolchildren's  Speech.” International Journal of Social Science &
Interdisciplinary Research ISSN: 2277-3630 Impact factor: 7.429 11.12 (2022):
404-406.
5.S. Alimsaidova. "Methods of Selecting Texts When Teaching the Russian
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(2022).
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“®OPMHUPOBAHUE ) KAHPOBOW KOMITIETEHIIUU CTYJIEHTOB -
IKOHOMMUCTOB ITPM OBYUYEHHUU ITPOPECCHUOHAJIBHO-
OPUEHTUPOBAHHOMY AHTJIMACKOMY A3BIKY”

Aramukosa Huinydgap AnapmaroBHa
Tawkenmckuit Ynueepcumem Hughopmayuonnvix
Texnonozuit umenu anv-Xopesmu
atashikova79@mail.ru

AHHOTaumus: B cratee paccmarpuBaercs mnpobiemMa (HOpMUPOBAHHS
KAHPOBOW  KOMIIETEHIIMM y  CTYACHTOB-DKOHOMHCTOB TP  OOydYeHUU
mpoecCHOHaNTbHO-OPUEHTUPOBAHHOMY AHTJIMACKOMY SI3BIKY, KOTOpas MOXKET
ObITh D(PGEKTHUBHBIM JUISI Pa3BUTHS WX KOMMYHHKATHBHBIX HAaBBIKOB B
sKOHOMHYECKO cdepe. KaHpoBasi KOMIIETEHIIMS OTHOCHTCS K CIOCOOHOCTH
WCIIOJI30BaTh  SI3BIKOBBIE W KAHPOBBIE  OCOOEHHOCTH  KOHKPETHBIX
KOMMYHUKAIIMOHHBIX ~ CHUTyalliidi  WJIM  KaHPOB, XapaKTepHbIX A
poeCCUOHANILHON JIEATEIbHOCTH.


mailto:atashikova79@mail.ru
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Kniouesvie cnosa: HCAHPD, KomnemeHyus, cmyOeHmbl-akonomucmbl,
KOMMYHUKAMUBHbLE HABLIKU, I”lpO(i)@CCMOHaJleCZﬂ oesimeibHOCMb.

Abstract: The formation of genre competence among students- economists
in teaching professionally oriented English can be effective for the development of
their communication skills in the economic sphere. Genre competence refers to the
ability to use the language and genre features of specific communication situations
or genres that characterize their professional activity.

Key words: genre, competence, students - economists, communication skills,
professional activity.

JKanpoBelli TOAXOM B MPENOJaBAHUU HWHOCTPAHHOTO  SI3bIKA TS
CHIEUANIBHBIX  IIeJIe  OyAylmMM  BBIMYCKHUKAM  KOHOMHYECKMX  BY30B
obOecrieurBaeT penieHue TaKUX BaXKHBIX BOIPOCOB, KaK «COJCpP)KaHHE OOYy4YeHUS
TEKCTOBOW  JICSITEIBHOCTH B KQHPOBO-CTWJIEBOM  aCIEKTE»,  Pa3BUTHE
npodeccuoHaIbHON pPeurd B KAHPOBOM acCIeKTE, «IIYTH U CPEJICTBA PaCIIUPEHUS
KaHPOBO-CTHJIEBOTO pernepTyapa Oyayiiero cnenuanucta [3].

@opMHUPOBAHUE KAHPOBOU KOMIIETEHIIMU y CTYIAEHTOB-3KOHOMHUCTOB IpHU
oOydyeHnHn MpodecCHOHATbHO-OPUEHTUPOBAHHOMY aHTJIMHCKOMY SI3BIKY MOXKET
ObITh A(QGEKTUBHBIM [JII  Pa3BUTHS HMX KOMMYHUKAaTHBHBIX HaBBIKOB B
sKOHOMHYECKO cdepe. KaHpoBasi KOMIIETEHIUSI CIIOCOOCTBYET HCIIOIB30BAThH
SA3BIKOBBIE M JKAHPOBBIE OCOOCHHOCTH B KOHKPETHBIX KOMMYHHMKAIMOHHBIX
CUTYalUIX WIH KaHPaX, XapaKTEPHBIX JJIs1 MPOPECCUOHATILHOMN IS TEIIbHOCTH.

B wusydyenume KaHpPOBBIX OCOOCHHOCTEW CTYIEHTHI JODKHBI H3y4aTh
pa3TUYHbBIC JKaHPBI, KOTOPBIE PACIPOCTPAHEHBI B KOHOMHYECKOW cdepe, Takue
KaK JIeJIoBas MepenuckKa, Mpe3eHTaluu, OTYEThl, AaHAJTUTUYECKUE CTaThbU U T.J. DTO
MO3BOJIUT WM TOHATH OCOOCHHOCTH OpraHu3aluu WH(POpMAIUU, TUIUYHYIO
CTPYKTYPY M JIEKCHKO-IPAMMaTUYECKNE KOHCTPYKIIMH, UCIIOJIb3yEMbBIE B KaKIOM
xaHpe. Takke CTyAEHTbI MOTYT U3y4yaTh M aHAJIM3UPOBATH MPUMEPHI TEKCTOB U
YCTHBIX BBICKA3bIBAHHM B 9KOHOMHUYECKOU chepe. OHM MOTYT 0Opaiiath BHUIMaHHUE
Ha CTEIMATN3UPOBAHHYIO JIEKCUKY, YCTOWYNBBIC BHIPAKCHUS, TUIHYHbBIE (pa3bl U
CTPYKTYpbI, HCIHOJIb3yeMble B KOHKPETHBIX kaHpax. llpu BbImoJHEeHUN
MPAKTUYECKUX 3aJJaHU MOMOTYT UM MPUMEHUThH KAHPOBBIC 3HAHMS HA MPAKTHUKE.

DTO MOXKET BKIIOYAaTh HANMCAHUE JAEJIOBBIX IMHCEM, pa3pabOTKy Mpe3eHTalHi,
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MIPOBENICHUE POJICBBIX WTP IJISI CUTYAIlMii, CBSI3aHHBIX C 3KOHOMHUKOW, W NIPYyTHE
3aJIaHusl, KOTOPBIE TPEOYIOT UCTIOIB30BAHUS KAHPOBBIX HABBIKOB.

Tak kak Halle BHUMaHUE MPEUMYIIECTBEHHO COCPEIOTOYCHO Ha METOJIHMKE
oOydYeHHsI )KaHpaM, paCCMOTPHUM CYIIECTBYIOIINE KOHIICTIIIMM B O0OYYEHUN YTCHUS
Ha MHOCTPAHHOM si3bIke. DOpMHUpOBAaHNE HABBIKOB W YMEHUN B UTCHHUH SIBIISCTCS
OJTHOHM M3 BaKHEHIIMX COCTABJISIONIMX IpoIlecca 00YUCHUS HHOCTPAHHOMY SI3BIKY
Ha BCEX ero JTamax. YTEHHE OTHOCHUTCS K PEIENTUBHBIM BHUIAM PEUYCBOU
JESATEIBHOCTH, BXOJIUT B chepy KOMMYHHUKATHBHO-OOIIECTBEHHOHN NESITEIBHOCTH
Moed 1 obecrieunBacT B HEl MUCbMEHHYI0 GopMy oOImieHus. B HacTosee Bpems
B JIMHTBOJUIAKTHUKE BBIJCIISIOT CIICAYIONINE ITOAXO/IbI:

1. Tlonxon, opuenmuposanmviii Ha nNPoOYKm TEKCTOBOW JESITEIbHOCTH WU
TpaauIMOHHBIH (text-based / traditional approach uau product-oriented approach /
writing. Hcnonb3yercs B METOAMKE IMPENOAaBaHUsS POJHOTO W HHOCTPAHHOTO
sI3bIKa U OCHOBBIBACTCS HA JIAHHBIX O CICHH(UKE MUCHBMEHHOW KOMMYHHKAITUH,
NPOSIBIISIOMKNXCA B TeKCTE. TeKCT BBICTYyMaeT B KauecTBe oOpasila JJid aHalu3a |
noJipakaHusi, paboTa Mo CO3IaHUI0 COOCTBEHHOTO TEKCTa BEAETCS IO MPUHIUITY
YMEHBIICHHUsS] OMOphl Ha oOpaszel. AJTOPUTM ACHCTBUI BKIIOYAET CIEAYIOIINE
sTambl: 1) YTeHHWEe W aHaldu3 OTPHIBKOB pa3HBIX >KAHPOB, MPOBEICHHUE HUX
CMBICIIOBOTO, KOMIIO3UIIMOHHOTO, S3BIKOBOTO W CTHJIMCTUYECKOTO aHaJu3a;
2) MOCTpOEHUE BBICKA3BIBAHWM IO AHAJIOTHH, C HCIOJIH30BAHUEM CTPYKTYPHBIX
EAVHMI] U3 TeKcTa-oOpasia; 3) HamucaHue coOCTBEHHOro Tekcta. [lpu sTom
penakTupoBaHue pabOT HAa TPEIMET COOTBETCTBUS TPEOOBAaHUAM SI3BIKOBOM,
KOMITO3UIIMOHHOMN u CTHIIUCTAYECKOU IPABIIIBHOCTH BBITIOJTHSCTCS
npenojaBarenemM. K mpeumyiecTBaM AaHHOTO IMOJXOJa OTHOCST BO3MOXKHOCTH
JUIsE  00yYaronuXcsl TMOMYYUTh TIPEJCTaBICHWE O CTPYKTYPHOM OpTraHU3AINH
TEKCTa, €r0 CBA3HOCTH M IIEJIOCTHOCTH, (DOPMHUPOBAHWE HABBIKOB HAIMMCAHUS
TekcTa 1o aHajgoruu. K  HemocTarkaM  OTHOCAT  OTCYTCTBHE — ydeTa
OKCTPAIMHTBUCTHYECKUX (AaKTOPOB (0OYCIOBJICHHOCTh CHUTyalueld OOIIeHUs,
MOTHBBI U IIETTM aBTOpa U aJpecara, mapaMeTpbl COMMOKYIbTYPHOTO KOHTEKCTA), a

TaKXe orpaHuyYeHue cBoOOIbI TBOPUECTBA OpUEHTAIIMEN Ha oOpa3elr [2].



10

2. Tlonxon, opuenmuposanmvili Ha npoyecc, WA TPOLECCYATbHBIA MOIXO[
(process oriented approach / writing. IIpu TakoMm mozaxoe cojaepkaHueM 00y4CHHUs
ABIIAETCS CaM TMPOLECC NHUChbMA KAaK  CIOXHBIA, TBOPYECKHM MpoIecc
pEUenopoXKAeHUs, a Lenblo o0ydeHus — (OPMHPOBAHUME HABBIKOB M YMEHUU
O0(QOpPMJISITH MBICIIb B LIEJIOCTHOE, CBA3HOE COOOILEHHE. Y CIOBHO MPHU peanu3aluu
JAHHOTO MOJIX0Ia BBIICIISIFOT TPH dTarma B pabote ¢ oOydarommmucs: 1. Pre-writing
(pa3paboTka TeMbl, OTOOpP CPEACTB U CIIOCOOOB BHIPAKEHUS MBICIIH, YCTAHOBIICHHE
CEMAHTUYECKHUX CBSI3€l Ha YPOBHE CIOBOCOYETAHUS U MPEJI0KEHUS).

2. Writing (HanucaHue TEKCTa, CTPYKTypa KOTOPOrO COOTBETCTBYET KaHOHAM
puTopuku W komno3uimu). 3. Revising (pelakTHpOBaHHE HANMUCAHHOTO C
BO3MOXHBIM Y4aCTHEM YYHTEls, C BO3BPATOM K MPEAbIAYLIUM 3dTaram pabdoThl),
COIOCTaBJIEHUE TOTOBOTO MUCHbMEHHOTO TEKCTA C 3aMBICIIOM).

[IpeumyiecTBa MpOLECCYyaIbHOTO MMOAXOJAa: €ro HalEeJIeHHOCTh Ha
OBJIaJICHUE CJIOXHBIM, MHOTOSTalHBIM, IMPOLIECCOM CO3JaHUSl TEKCTa W
HAIlpaBJICHHOCTh Ha pa3BUTUE WHIAMBHUAYAJbHOIO M TBOPYECKOrO MHCHMA.
HenocraTtku: WrHopupoBaHUE HOPM TIOCTPOEHHS IHUCBMEHHOTO TEKCTa, €ro
CTHJIUCTUYECKUX, IKAHPOBBIX, S3BIKOBBIX OCOOEHHOCTEH, UYTO OOBSICHSIETCS
pa3paboTKOW MOAX0/Ia C YYETOM CO3/IaHUS MHCbMEHHOTO COOOIICHHS] HOCUTEISIMU
sI3bIKa, HO HE U3y4YalOlIUMU UHOCTPAHHBIN sI3bIK[1].

3. Tloaxon, opuenmuposanublli Ha JHcaHp WIA KAaHPOBBIM MoAXoJ (genre
approach) [4].

[Ipeamerom 00ydeHHs TIPU KAHPOBOM IMOAXOAE CTAHOBSITCS THUIIBI (;KaHPHI)
MMCbMEHHBIX COOOIIEHUN C pa3IMYHOW KOMMYHUKATUBHOM HANpaBIE€HHOCTHIO,
CTPYKTYpOH,  S3BIKOBBIM  O(opmiieHHEM, OOYCIOBIEHHBIMH  KOHTEKCTOM
COLMAJIBHON KYJBTYpbl M KOHKPETHOM CHTyallMed KOMMYHMKauuh. B pamkax
’KAQHPOBOT'O TMOJXOJa, B IEHTPE BHUMAHHS OOYYarOIIMUXCS — 3HAKOMCTBO CO
CTPYKTYpOM M HAa3HAYE€HHUEM PA3HBIX >KAHPOB, MOHMMAaHUE >KAHPOB B KauyeCTBE
COI[MAIbHO-3HAYUMBbIX €JUHUII, YCBOEHUE CTPATETUIMU UX PA3BUTHUS.

Hcnonw3oBanue 3apy0eKHBIMH METOAUCTAMH >KAaHPOBOI'O IMOJXOJa MpHU

o0Oy4yeHUH 4YTeHHUs Ha aHMIMIICKOM s3bike B pamkax ESP. B coorBeTcTBUM €
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JAHHBIM TOJXO0JIOM, MPU CO3JAHUU TOTO WJIM HWHOIO NPOU3BEJCHUSI BaKHA HE
TOJIBKO SI3bIKOBasi WMJIM JIMHIBUCTHYECKAas COCTABJISIOLIAs, MPOSBISAIONIASACA B
BBIOOpPE SI3BIKOBBIX CPEJICTB, HO M «COILIMAJIBHBIM KOHTEKCT» B KOTOPOM OHO
co3naercs. Ha BbIOOp KaHpOBOM Pa3HOBUAHOCTU BIUSAET, B IEPBYIO OUYEpenb,
Ha3HaYeHUE WM (PYHKIHUS, KOTOPYIO ATOT >KaHp BbINoyHsIeT. Kpome TOro, >xaHp
0oOyCJIOBJIEH MPEIMETHOCTBhIO (COJIEpKAHUEM), B3aUMOOTHOIICHUSMH MEXKIY
aBTOPOM U ayAUTOPUEH U OPraHU3aLMOHHOMN CTPYKTYpPOHM, TO €CTh IIPU CO3JaHUU
KaHpa BakeH ydeT ajpecata. l[lpm o0OydeHHMM 4YTEHHsS >KAHPOBBIM MOAXOA
IPEANOJIAaraeT CAEAYIOIIUE ITAIIbIL:
1) MmonenupoBaHue xaHpa, KOrja o0ydaroIuMcs MpeJCTaBiIeH TeKcT-o0pa3ern Ass
aHaIu3a;
2) pa3paboTka TeKCTa »aHpa B COBMECTHOM JESITEIbHOCTH OOYy4aromerocs H
npenojasareis; padota MO OTOOPY S3BIKOBBIX (OPM, COOTBETCTBYIOLIUX
KaHPOBOW Pa3HOBUAHOCTH;
3) camoctoATenbHas pabora oOydaromierocs IO  HAmUCaHUIO  TEKCTa
ONPENIEIEHHOI 0 JKaHpa.

3apyOeKHble aBTOPHI MPU TaKOM TIOJIXOJIE€ XapaKTEPHU3YIOT >KaHp Kak
YCTHBIN WIH MTUCbMEHHBIN TEKCT, KOTOPBIA CIY>KUT OMPEACIEHHON LN U COCTOUT
13 Habopa CerMEHTOB, Ha3bIBAEMBIX «IIaraMm» — ‘moves’ wiu ‘rhetorical steps’ (B
HaIel TEPMHUHOJIOTHU — CyOKaHpBI, ‘subgenres’). Takue «imarn» He 00s3aTEILHO
COBIIAJIAIOT C TPaHUIIAMU ab3alleB, OHU MOTYT COCTOSITh U3 JBYX U Oojee ab3alies,
UX PAacIoOJIO)KCHHE U KOJIMYECTBO B IKAHPE MOXKET BapbupoBaTbca. OnHu
CyOXaHpBI SIBISIIOTCS O0S3aTEIBHBIMU JIJISI TOCTHYKCHHUSI KOMMYHUKATHBHOM €U
KaHpa, a APyrue MOTYT MCIOIB30BAThCS IO BHIOOPY TOBOPSIIETO WM MUIIYIIETO
TUTSE TOCTYOKEeHUS (P (PEeKTUBHOCTH KOMMYHUKAIIMH, TPU YCIOBUH, YTO OTCYTCTBUE
JIPYTUX HE TOBJIUSET HA KOHEUYHYIO LEIb TEKCTA.

Takum 00pa3oM, JII0OON KaHP MUMEET CBOI0 HHBAPUAHTHYIO CTPYKTYpY M
COCTOMT W3 Cy0dcaHpo8 — KOMMYHHUKATHBHBIX OJIOKOB,  00JIalarommx
CaMOCTOSITEIbHOW OJWHAKOBOW CTPYKTYpPOHM M NOBTOPSIOIIUXCS C Pa3IndHOU

CTCIICHBIO IICPUOANIHOCTH B PA3HBIX JKaHpaXx.
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To be a person means to bring up (educate) and to commit oneself to being
brought up (educated). No one is born educated; each of us undergoes this far-
reaching intervention by others (adults) in his own life and eventually becomes an
educator himself when, as a grown up, he establishes his own family. The fact that
persons are educated and usually also become educators themselves is a primary or
basic given in terms of which being a person can be described. As an event or
activity among and between persons, it cannot be reduced to or traced back to a
previous or another situation. Educating is given with being a person. It occurs
when there is an educative situation between an adult, as a person with authority,

and a child, as one accepting authority. The aim that the educator tries to attain in
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an educative situation is to help the child become an adult himself. Now, when an

adult stands back and thinks about his, means, authority and responsibilities, he
does what a pedagogue does who practices pedagogics, the science of the
phenomenon of educating.

All thinking about the event that we know as “educating” is pedagogical
thinking; it takes the educative situation as its point of departure and attempts to
answer the question, “How is it that educating is possible and meaningful in the
course of a person’s life, in particular a child’s life?” When adults think about the
educative event as such, two aspects receive attention, namely: (a) the adult
continually influences a child’s emotional life by trying to establish positive
dispositions, relationships and appreciations [1]. This influence touches a child’s
entire life of striving, i.e., his emotional, willing and evaluating life and more; (b)
by intervening in his emotional life, the adult also continually directs himself to a
child’s knowing life by presenting him with particular contents of a religious,
moral, social, esthetic, etc. nature and by expecting that he will acquire and
appropriate them for himself.

It is important to indicate that the adult should never isolate these two
aspects in his educative activities. He should never attribute a separate identity to
the emotions or the intellect. As far as these two facets are concerned, his influence
is “simultancous” and he continually touches the intellect through a child’s
emotional life and the reverse [2]. In this way, educating strives for a harmony in a
child as a total person--and should one of the two facets be neglected, the other
becomes equally impoverished and attenuated. Thus, educating is a unitary event
directed to a child as a total person. As we know, a child’s natural educators are his
parents and the natural place or terrain for educating is their home. The entirety of
educative activity--emotional as well as intellectual influencing-- occurs in the
home. It is there that a child learns to know his immediate surroundings, that he is
protected and pampered, that he encounters other members of the household,
family and neighborhood--and that he also learns about his places there and how to

assume them.
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The educative activity and milieu, therefore, also are matters of “learning’:

learning to know, to value (appreciate), to talk, to keep quiet, to walk and, on a
more formal level, to learn to play. When a child engages in these learning
activities, the adult’s (parent’s) educative activities are set in motion as are the
possibilities for extending them. Thus, educating also implies an adult offering
help to a child regarding his learning activities. Certainly, demonstrating and
Imitating are the most important bases for this--but the influence exercised on a
child by these is far-reaching and encompassing. As a person, a child never again
learns as much in a comparable amount of time as he learns at home during the
first six years of life. Without the help (admonitions, encouragement) of his parents
he indeed will learn--but without knowing whether what he learns is good or bad,
right or wrong, valuable or harmful, etc. Although not in a formal or systematic
way, the parents “teach” their children as an integral part of their educative
intervention within the framework of the pedagogic situation. In Old Greek we
come across the concept “to teach” as “didaskein”: “Didaskein” means to teach in
order to make something clear.

From this root word also comes the Latin “didacticos”, as does modern
“didactics”, which really is an overarching concept that embraces all aspects of
what today is known as “teaching”. Therefore, it is important to understand that the
science which today is known as “didactics™ has developed from the study of both
theoretical and practical analyses of the activities that embrace all aspects of
teaching. A situation in which a person, in particular a child, finds himself and
where help in the form of “making something clear” is required by the demands of
that situation is known as a “didactic” situation. As a science, didactics addresses
both the theory and practice of teaching and, therefore, it deals with and indicates
the principles according to which teaching should occur. The question that arises
now is whether the concept “didactic” should not rather be substituted by
“methodology” because the latter means “way” (Greek methodos) and therefore
points to the way someone should teach. From the above, it is clear that primary

(home) educating is a matter of “giving instruction” and that didactic
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characteristics are undeniably present in an educative situation. Educating shows

itself as teaching and wise versa--without inquiring about a particular way or
“methods” [3].

The aim sought also is not that of teaching in the narrow sense of the word
but of educating. Also, reflection in this respect is not a purely didactic matter but
it also is a pedagogical one. Thus, there is a relatively clear indication of a
“didactic pedagogics” that seeks the origin of an adult’s teaching intervention with
a child, that reflects on the sense and meaning of that intervention, that tries to
determine what contents are or ought to be implicated in it, that considers who is
interested in this activity, that investigates what the circumstances are that create a
favorable climate for it, that looks into what means promote the favorable progress
of the intervention, that determines what categories are peculiar to the event itself
and to what extent they are a matter of the pedagogical--all of this before the
question about methods for promoting this event is raised. When a didactic
structure is built up, the topic of methodology certainly arises--but it does not
embrace the entire field covered by didactics. “Methodology” is a much narrower
concept than “didactics” and as will be shown, it is embedded within the didactic.
The point of departure for didactics, in its pedagogic connection, is in the first,
primary intervention of a parent with his child in an educative situation. This
teaching aspect understandably is extended to other adults when a child becomes
older and discovers a world outside of the family household, and when this world
IS S0 comprehensive and vast that the parent no longer is able to manage teaching it
alone. Then, during a particular time of day, these other adults (teachers) teach
particulars about this world. In this way, teachers enter a child’s life and the child
finds himself in school for part of the day.

Understandably, the aims the school strives for are coupled with the child’s
spontaneous learning activities that become goal-directed such that his becoming
adult can flourish. In view of the instructional flavor of the school situation, it is
called a teaching or didactic situation. However, a pedagogical view of this event

clearly shows that the school situation essentially is a reconstitution or re-
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establishment of the home situation; primary educating by teaching is actualized

anew in the school although more formally, systematically and purposefully than
earlier in the family. The school-didactic situation, thus, is a secondary situation by
which an adult continues previous educative work in systematic ways until a child
no longer is a child and takes responsibility for continued forming from free
choices in an institution of higher education (and/or in life). Perhaps the didactic-
pedagogic relationship between home and school intervention will be clearer if we
focus on four important pedagogical categories (from many others) and describe
and evaluate the school’s intervention in relation to them [5]. The point of this is to
seek out the pedagogical aspects of the didactic (school) situation by which it also
ought to become clear that from this angle, “methodology” cannot be a substitute
concept for “didactics”.

To sum up, it should be noted that in broadest strokes, educating aims at the
eventual adulthood of a child. But above it was shown that educating without
teaching in one or another form is not possible. In a Christian family educating
continually revolves around the Ten Commandments (Exodus 20) and Christ’s
compilation of them (Matthew 22). The parents exert themselves to awaken their
child’s disposition toward these norms because a life of thankfulness is manifested
in obeying them. But to meet their demands, the child has to learn to know these
contents. Knowledge of the contents is a precondition for obeying them. On the
other hand, a child’s dispositions are a significant factor in learning them.
Obviously, the question here is not of the end justifying the means. There is a
clearly perceptible unity in the aim of the learning activity and the aim of forming
a child’s dispositions. Later the parents are compelled to turn to other adults
(catechists, teachers) in order that each commandment can be interpreted for the
child to the fullest extent. Teaching in the home now proceeds to a form (variation)
of school teaching. However, this teaching does not merely involve knowing but
also a knowing attitude (disposition). Clearly, there is a unity of aims in both
aspects of the intervention noticeable even though it extends over many years and

different adults are involved in it.
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Annotation: The topic of teaching English to ESL learners in university
degree programs is relevant and important, as it addresses the growing demand for
English language skills in academic and professional contexts.

- The article emphasizes the need for tailored approaches to teaching
English, taking into account the varying language proficiency levels, educational
backgrounds, and cultural contexts of ESL learners.

- The importance of designing a comprehensive English language
curriculum that balances academic English skills with content-specific language
skills is highlighted, providing a solid foundation for learners' future academic and
professional endeavors.

- The integration of language skills within authentic academic contexts is
emphasized, promoting meaningful language acquisition and application.

- The article acknowledges the significance of interactive teaching methods,
such as role-playing, debates, and technology-based tools, in fostering engagement
and motivation among ESL learners.

- Cultural competence is recognized as a crucial aspect of ESL instruction,
promoting intercultural awareness and effective communication skills.
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- The importance of individualized support services, including tutoring,
language clinics, and conversation partners, is highlighted to address the unique
needs and challenges of ESL learners.

- The role of assessment and feedback in monitoring progress, providing
constructive criticism, and motivating learners is emphasized.

- The conclusion reiterates the benefits of equipping ESL learners with
strong language skills, both individually and for fostering a diverse and globally
connected educational community. Overall, the article provides a comprehensive
overview of effective strategies and best practices for teaching English to ESL
learners in university degree programs, highlighting the importance of tailored
instruction, authentic contexts, cultural competence, individualized support, and
assessment methods.

Introduction: English has emerged as the global lingua franca of academia,
commerce, and communication, leading to an increased demand for English as a
Second Language (ESL) instruction at the university level. Recognizing the
importance of equipping ESL learners with strong English language skills,
universities around the world have incorporated specialized programs and courses
to meet this need. This article aims to explore effective strategies and best practices
for teaching English to ESL learners in university degree programs, enabling them
to excel academically and professionally.

Understanding the ESL Learner:

ESL learners in university degree programs possess varying language
proficiency levels, educational backgrounds, and cultural contexts. It is essential
for instructors to appreciate these differences and tailor their teaching approaches
accordingly. Building a supportive and inclusive learning environment that fosters
confidence, engagement, and cultural sensitivity is paramount.

Curriculum Design:

Designing a comprehensive English language curriculum for ESL learners
should focus on balancing academic English skills, such as reading, writing,
speaking, and listening, with content-specific language skills relevant to their
chosen degree programs. The curriculum should align with the Common European
Framework of Reference for Languages (CEFR) or similar standards, allowing
learners to track their progress and set achievable goals.

Integrated Language Skills:

Integrating language skills within authentic academic contexts enhances the
effectiveness of English language instruction. By incorporating reading
assignments, group discussions, writing tasks, and presentations related to learners'
fields of study, instructors can reinforce language acquisition while simultaneously
developing subject-specific knowledge. This approach encourages learners to
apply their language skills in real-life situations, promoting deeper understanding
and retention.

Interactive Teaching Methods:
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Active participation and engagement are crucial in ESL instruction.
Encouraging learners to collaborate, ask questions, and share ideas cultivates a
communicative and interactive learning environment. Incorporating various
teaching methods such as role-playing, debates, multimedia resources, and
technology-based tools fosters engagement, motivation, and enhances language
proficiency. Language learning apps, online platforms, and language laboratories
can provide additional opportunities for self-study and practice.

Cultural Competence:

ESL learners often come from diverse -cultural backgrounds, and
understanding their cultural norms and values is essential for effective
communication and mutual respect. Incorporating cultural competence into
language instruction helps learners develop intercultural awareness, empathy, and
effective communication skills. Exploring cultural topics, traditions, and
perspectives can enrich the language learning experience and foster a global
mindset.

Individualized Support:

Recognizing the unique needs and challenges of ESL learners, universities
should provide individualized support services. These services may include
academic tutoring, language clinics, writing centers, pronunciation workshops, and
conversation partners. Such support systems can help learners overcome language
barriers, enhance their confidence, and facilitate their successful integration into
the university community.

Assessment and Feedback:

A well-designed assessment system is crucial for evaluating learners'
progress and providing constructive feedback. Formative assessments, such as
quizzes, presentations, and writing assignments, allow instructors to monitor
individual progress and provide timely feedback. Additionally, summative
assessments, such as examinations, can gauge overall language proficiency levels.
Constructive feedback, both written and verbal, should be given to highlight
strengths and areas for improvement, motivating learners to continue their
language development journey.

1. English Proficiency Index:

- The EF English Proficiency Index (EF EPI) is an annual report that ranks
countries based on their English language proficiency. It provides insights into
English language skills globally, including Asian countries.

- According to the EF EPI, Asian countries such as Singapore, Malaysia,
and the Philippines often rank higher in English proficiency compared to other
Asian nations.

- It's important to note that English proficiency levels can vary within
countries, and the overall rankings can change over time.

2. Government Initiatives:

- Many Asian countries have recognized the importance of English
proficiency for their citizens and have implemented government initiatives to
improve English language education.
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- For example, in countries like South Korea, Japan, and China, there have
been efforts to enhance English language instruction in schools and universities.

3. Variations in English Proficiency:

- English proficiency levels can vary among Asian countries due to factors
such as historical influences, educational policies, and exposure to the English
language.

- Some Asian countries with a strong English language education system
and high exposure to English through media and international interactions tend to
have higher English proficiency levels.

4. Challenges:

- Despite the efforts made, Asian countries also face challenges in
achieving higher English proficiency levels. These challenges may include a lack
of qualified English teachers, limited access to resources, and the need to balance
English language learning with other academic subjects.

Conclusion: Teaching English to ESL learners in university degree
programs requires a multifaceted approach that integrates language skills, cultural
competence, and individualized support. By creating an inclusive and engaging
learning environment, incorporating authentic academic content, and providing
personalized assistance, universities can empower ESL learners to acquire English
language proficiency necessary for their academic success and future careers.
Equipping these learners with strong language skills not only benefits them
individually but also contributes to a diverse and globally connected educational
community.
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Abstract. The Internet has made autonomous learning the new normal
reality, and many researchers and educators are interested in increasing and
improving student learning outcomes while challenging resource cuts, especially in
higher education. It is imperative that researchers and educators consider the
effectiveness of multimedia learning tools compared to the traditional format and
the features that also affect the effectiveness of online courses. The article
examines the problems of the effectiveness of teaching business English by
systematizing and generalizing the results of training on the example of the real use
of multimedia teaching aids.

The general point of view strongly suggests that multimedia learning tools in
general are no less relevant than before. Moreover, this paper invites researchers to
move beyond the “irrelevance of multimedia” claim, envision the next phase of
online learning, and distance learning using learning platforms like “Moodle” for
example.

Keywords: intensive learning methods, multimedia programs, blended
learning, higher education, instructional design, offline learning, visual support

MYJbTUMEJIUUHBIE CPEJICTBA U UHTEHCUBHBIE METO/IbI J1JIA
OBYUYEHUS JEJOBOMY AHIJIMHCKOMY S3BIKY

AHHOTauus: VIHTepHET cienan aBTOHOMHOE O0ydeHHe HOBOW HOPMAaJIbHOU
pPEANTbHOCTHIO, W MHOTHE WCCIIEOBATEIM U TIPETOJIaBaTeNd 3auHTEPECOBAHBI,
9TOOBl TIOBBICHTH W  YIYYIIHTh PE3yJIbTaThl OOY4YEHUS CTYIACHTOB, HO
OJTHOBPEMEHHO OCIHapuBasi COKpAIIEHHE PECypcoB, 0COOEHHO B cdepe BBICIIETO
oOpa3zoBanusa. KpaiiHe BaxHO, 4YTOOBI HWCCIEIOBATEId W TPEMOJaBATEIH
paccmatpuBaid  3PGEKTUBHOCTh MYJIbTUMEIUWHBIX CPEACTB OOydYeHHS TIO
CPaBHEHUIO C TPATUITMOHHBIM (POPMATOM U OCOOCHHOCTH, KOTOPHIE TAK)KE BIHSIOT
Ha A(G(EKTUBHOCTH, OHJAWH-KYpcOB. B craTthe wucciemayrorcs mpoOIeMbl
s pekTuBHOCTH OOyYEeHUsI AECIOBOMY AHIVIMICKOMY MyTeM CHCTEMaTu3aluud U
00001IeHNsa pe3yabTaTOB OOy4YeHHUs Ha MpUMEPE peaJbHOT0 MPUMEHEHUS
MYJIBTUMETUAHBIX CPEJICTB OO YICHHSI.
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O6miass Touyka 3peHusi YOEAUTENIbHO CBUACTEILCTBYET O TOM, YTO
MYJIBTUMEIUHBIE CPEJCTBA OOYUCHHUS B IIEJIOM HE MEHEE aKTyaJbHbI YeM paHBIIIE.
bonee Toro, »Ta cCTaThd mpeAsaraeT WCCIEAOBATENSIM BBINTH 3a pPaMKHU
YTBEPIKACHHS - «HEAKTYAIbHOCTH MYJIbTUMEINA» U MPEIBUICTD CICTYIOIIHUMA 3TaIl
OHJIAH-O0YYCHHS W TUCTAHIIMOHHOTO OOYYCHHS C HCITOJIb30BAaHHUEM O0YYaronIux
wiatdopm, “Moodle”, marpumep.

Knrouesvie cnoea: unmencusHvie mMemoobl 00VUeHUs, MYTbMUMeOUliHble
npocpammul, CcMeulaHHoe obyuenue, @vicuiee 00pA308aHUE, NEOALOSUYECKUL
OU3AliH, ABMOHOMHOE 00YyUeHuUe, 8U3YATIbHASL NOOOEPIHCKA.

Today the world is experiencing the fourth industrial revolution.
Developments in the fields of genetics, artificial intelligence, robotics,
nanotechnology, 3D printing and biotechnology, just to name a few, are
developing and reinforcing each other. This will lay the foundation for a revolution
larger and more comprehensive than anything we have ever seen. Smart systems -
homes, factories, farms, networks or cities - can help solve a wide variety of
problems - from supply chain management to climate change. The proliferation of
robots, artificial intelligence, big data and the Internet of Things has raised
concerns about widespread replacement of the workforce with machines.

In this view, it is quite clear that issues of education is also undergoing the
process of lately more and more actualized shifts and leaps and even shocks in line
with the whole world systematic changes.

In terms of modern requirements and world trends of further social and
economic development a special attention should be devoted to a systematic
approach to Business English training. English language is necessary in many
spheres of modern life: in professional activities and everyday life. More and more
people feel need in practical mastering of English. Therefore, our course of English
for special purposes was developed and is conducted now at the academy.

Besides ESP topics we learn how to write a resume, to negotiate, to hold a
meeting, and to take part in it, to compose an agreement, thus we combine English
for everyday situations with Business English.

Before starting the course we had a number of questions: How to make classes

interesting and informative but not boring? How to stimulate students’ work? How
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to give a coherent qualitative explanation? How to teach students be sociable,

eager to cooperate and cultured? How to develop students’ autonomy? Intensive
methods, multimedia programs, helped to answer all these questions.

Intensive methods which include centering, role-play, group work, pair work,
brainstorming, discussion, open-ended tasks, music, positive emotions, physical
movement, games are integral parts of our lessons. They help to create peaceful
atmosphere, to get rid of error’s fear, to leave the outside world and immerse us
into the world of communication via English language. Role-play is very popular
activity among students. They find it fun and quiet students are found to speak
more openly in a “role”. Besides, in a role-play students are encouraged to use
communication imaginatively and creatively. During group work, students can
learn language and information from each other. We set groups on different basis
according to ability, birth season, by numbering, and so on. Pair work involves
students to work simultaneously, it allows getting more practice, students are able
to share ideas and help each other. Working in pairs, students produce dialogues,
questions, wrong statements for correction and checking, etc. For generation and
gathering ideas, we often use brainstorming. Discussions allow students to give
their own ideas, to practice using English, to say what they want to say. Open-
ended tasks give us as teachers an idea of what the students are capable to produce
and, moreover they develop students’ autonomy with the help of multimedia like
“English for Communication” [1].

Multimedia programs, which present information with the help of texts,
graphics, color, sound, animation and video, are widely used at our lessons. They
give every student an opportunity to record his (her) voice and compare
pronunciation with native speaker’s, to learn grammar rules and do grammar
exercises, to drill, to compose dialogues and learn them, to train reading, to play
games and learn new songs. At the lessons we use training programs (see the
reference list at the end). “English Platinum” [3]

These programs contain different material and different types of exercises. For

instance the program “Everyday Situations” [2] is based on CAIl (computer assisted
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instructions) and provides instructions, drill and practice in basic language skKills.

Students are asked to respond and their responses are evaluated. If the student is
correct, he (she) moves on, if incorrect similar problems are given until the correct
respond is elicited. It is very convenient and frees teacher to provide individual
Instructions. In this program, there are two types of tasks: compose dialogues and
do grammar exercises. However, in other programs there is a large number of
different tasks and in this article | would like to draw attention to a program, which
we use to study English language for business communication, it is called Business
English. The program “Business English” [2] is intended for people who knows
English at the intermediate level and is useful for those who have business with
English speakers, want to get a job in English speaking country, work in
companies where English is spoken. The program helps to develop four skills:
listening, speaking, reading and writing. For this purpose, the following things are
included into the program: business vocabulary, different styles of business
communication, culture tips, traditions and culture of business communication and
comparison of American and English business style. The program is made up of
three volumes | - Personal Meeting, Il - Contacts and Correspondence, I11-Career
Advancement, each of them consists of three sections and there are from four to
nine lessons in each section. For instance volume | - Personal Meeting consists of
three sections. Section 1 is called Formal Meetings and includes eight lessons,
section 2 — Impromptu Discussions includes nine lessons and section 3 — Financial
Transactions includes seven lessons. Each lesson includes different components,
which help to learn the topic of this lesson. The following components are used in
“Business English”: Role Play, Listening, Reading, Vocabulary, Study Questions,
Dictation, Dictionary, Learning Strategies and Focus Points, Culture Tips. In our
opinion Role Play is the most interesting. It is a combination of three elements,
movie, Learn roles and Role Play. We begin with watching episode, then with the
help of Learn roles students practice a chosen role. They can listen to each reply in
normal or slow regime and record their own speech. The third element Role Play

lets students participate in the dialogue. Listening exercises suggest listening to
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English speech without any visual support. The speech is presented in the form of a

voice-mail message or automated phone instructions. The next component Reading
gives samples of standard business documents for instance e-mail, Internet pages,
description of the company, tables, charts, bank statements, etc. Working with
texts from Reading we use Vocabulary, which gives translation of words and word
combinations in different contexts and their pronunciation. After listening,
watching video or reading documents students answer the questions given in Study
Questions component. It helps to revise and fix the material learned in Role Play,
Listening and Reading. In Dictation exercises students practice in composing and
spelling words and phrases of business vocabulary. The task is to type the missing
words or phrases into business letters, memos, fax or e-mail messages. The next
component Dictionary is electronic Random House Webster’s Dictionary, which
includes 50 000 words, their pronunciation and interpretation. Learning Strategies
and Focus Points are presented in the form of questions based on the lesson’s
material. They help to single out important aspects and understand them better.
Culture Tips give additional information about culture and traditions of English-
speaking countries. Thus, we find this program very useful and helpful in studying
Business English language.

Visual support is very useful in motivating and stimulating learning process.
It is an efficient way to learn more about a topic, to make cross-cultural
comparison and memorize colloquial forms of English. We usually watch video
extracts from multimedia programs REWARD InterN@tive [5] and “Business
English” [4] and well-known feature films (e.g. “The Wall Street” and “Eighty
days around the world”). Before viewing video extracts, students are given a list of
items and questions. After viewing, they answer questions about the plot and some
details, and write down things, which are different from their national culture or
the same. Undoubtedly, preparation for watching films is longer than for viewing
video extracts. As an illustration, these are tasks, which we did before watching
The Wall Street. Since we started to learn tenses in English grammar every lesson

students were given a list of 10 verbs in different tenses. The verbs were from the
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film “The Mummy” but students did not know it, for them there were just

examples of verbs in different tenses. For each list, they had different tasks. For
example: group the verbs according to their aspect, voice or tense form. The
students did the task and found the possible variants of translation. In addition to
the verbs, we learnt other words from the film playing a memory-game. Students
were given 10 words (usually nouns and adjectives) written on the blackboard in a
column. We read and translated them and then rubbed them out one by one. Every
time after a word was rubbed out one of the students was asked to pronounce all 10
words, so at last they pronounce all those words by heart. Usually we spent 10-15
minutes every lesson for such tasks. As a result, we learnt nearly all the vocabulary
from the movie and after watching it, students easily answered all the questions
about the plot and some details.

Sometimes in course of extra classes, we sing karaoke-songs. Students like
this “task” very much and moreover, it’s a good way of recycling language in a
“fun” format and developing natural sense of language achievement. Our favorites
are “Words”, “Wind of Change”, “Yesterday” it may also be more modern tracks
from movies brought by students, etc.

In conclusion, | would like to underline that the goal of our course is to
develop students’ autonomy in their own language proficiency perfection and real
life use of it. That is why at our lessons we do both learn English and learn how to
learn. For this purpose, numerous tasks that require students to decide things
themselves, to plan and to evaluate are included into the course. These tasks help
students to develop the ability to learn autonomously or to work out what helps
best for them as individuals. Such skills and abilities are very important, as people
are continually required to learn new skills and absorb new information. Thus, self-

sufficient learning is a vital component of our course of BE and ESP studies.
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Annotation: This article highlights writing as a key skill that students must
develop to achieve academic and professional success. This article describes a
scaffolding method that has proven to be an effective instructional approach for
teaching composition to the fifth grade EFL students. This article reviews the
research literature on the use of scaffolds in the context of teaching writing to fifth
grade EFL students. It reviews definitions and theoretical frameworks of
scaffolding, discusses their benefits and principles, and provides practical
strategies and techniques for implementing scaffolding in writing instruction.

Key Words: scaffolding, writing, skills, English as a Foreign Language
(EFL), competence, approach.

Annotatsiya: Maqolada 5-sinf o‘quvchilarida rivojlanishi kerak bo‘lgan
tangidiy mahorat sifatida yozish hagida gap boradi. Ushbu maqolada 5-sinf
o‘quvchilariga yozishni o‘rgatish uchun samarali o‘qgitish usuli sifatida paydo
bo‘lgan scaffolding usuli tasvirlangan. Ushbu maqola 5-sinf o‘quvchilariga
yozishni  o‘rgatish  kontekstida scaffolding ishlatish bo‘yicha tadgigot
adabiyotlarini o‘rganadi. U scaffolding ta'rifi va nazariy asoslarini o‘rganadi, uning
afzalliklari va tamoyillarini muhokama qgiladi va yozuv sinfida scaffolding amalga
oshirishning amaliy strategiyasi va texnikasini taqdim etadi.

Kalit seo“zlar: scaffolding, yozish ko ‘nikmalar, ingliz tili chet tili sifatida
(EFL), kompetentsiya, yondashuv.

AHHoTanusA: B crathe paccMaTpuBaeTCs MUCHMO KaK BaXKHEWIIHNN HaBBIK,
KOTOPBIM ydaluxcsi 5-TO Kjacca JOJKHBI pa3BUTh. B 3TOM cTaThe OMUCHIBACTCS
meton ckaddommuar (scaffolding), koroperii cran 3hdekTHBHBIM yUeOHBIM
MoAXOAOM sl OOydeHusi MHCbMYy Yyualluxcsi 5-x kjaccoB. B craTbe
paccMaTpuBaeTCsl  MCCIeNoBaTeNbckas — JuTepaTypa 00  UCIOJIb30BaHUU
ckapdonauHra B KOHTEKCTE OOYy4YEHHUsI MUCBMY Yydaluxcsi 5-X KiaccoB. B Hem
UCCIIEYIOTCA  ONpEACIeHUEe M  TEOpETUYECKHEe OCHOBBI  ckaddoauHra,
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0o0CYXXJIalOTCSl €ro MNpeUMyIIecTBa M MPUHLHUIBI, a TaKkKe MPUBOAATCS
MPaKTUYECKUE CTPATETUU U METO/Ibl BHEAPEHUS cKadPoaauHra B Ki1acce Muchma.

Knioueevie cnosa: cragpgonroune, nucomo, HABLIKU, AHETUNUCKUL KAK
unocmpaunwil sa3vik (EFL), komnemenmuocms, nooxoo.

Teaching writing to an English as a Foreign Language (EFL) student in the
foreign language learning process can be challenging, especially in the 5th grade.
Adopting effective teaching strategies is very important to facilitate the
development of students' writing skills. This literature review examines the use of
scaffolding as a teaching approach to teaching writing to the 5th grade students in
EFL. This review aims to examine the usefulness and effectiveness of scaffolding
in facilitating writing instruction and to provide insight into the practical
implications of scaffolding for educators.

Benefits of Scaffolding Method: Scaffolding is a teaching technique that

provides learners with temporary support to improve their ability to complete
complex tasks independently. It's about breaking the learning process into
manageable steps, providing guidance, and gradually removing support as the
student progresses. Several studies highlight the benefits of scaffolding in writing
classes for EFL students. Scaffolding is a teaching strategy that provides temporary
support and guidance to students and helps them gradually acquire the skills
necessary for independent study. This approach is especially useful in language
learning situations where students have difficulty in expressing and organizing
their thoughts in writing.

One study by Mohd Nor and Awang Hashim investigated the effectiveness
of the scaffolding method in improving writing skills among 5th-grade EFL
learners. The findings revealed that scaffolding supported students in generating
ideas, organizing their thoughts, and structuring their writing effectively. The
researchers concluded that scaffolding facilitated the development of writing skills

by providing learners with necessary guidance and support [2].

In another study by Lee and VanPatten [2], scaffolding was employed to
enhance writing abilities among 5th-grade EFL students. The results demonstrated
that the scaffolding method contributed to increased motivation, engagement, and

overall improvement in writing quality. The researchers concluded that scaffolding
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effectively supported students in acquiring new writing skills and encouraged them

to take risks in their writing.

Practical Implications: Implementing the scaffolding method requires careful
planning and instructional strategies. Teachers can adopt various scaffolding

techniques to facilitate the writing process for 5th-grade EFL students.

Incorporating graphic organizers: Graphic organizers, such as concept maps
or story maps, can assist students in organizing their ideas before starting the
writing task. These visual tools help students structure their thoughts and ensure

coherence in their writing [2].

Modeling and think-alouds: Teachers can model the writing process by
thinking aloud and explicitly demonstrating their thought processes while
composing a text. This technique provides students with a clear understanding of
the steps involved in writing and helps them internalize effective writing

strategies [4].

Peer collaboration: Pairing students for collaborative writing activities
allows them to provide feedback, exchange ideas, and jointly construct written
texts. Peer collaboration enhances students' understanding of the writing process

and promotes active engagement in learning [1].

Gradual release of responsibility: Initially, teachers provide substantial
support and gradually transfer responsibility to students as they gain proficiency.
This gradual release of responsibility encourages students to become more

independent writers over time [4].

Choi and Park, in their study, examine the effectiveness of using scaffolding
to teach writing to the 5th grade EFL students. Researchers used qualitative
methods such as classroom observations and interviews to collect data on students'
perceptions of their writing performance and scaffolding approaches. This study
focuses on a specific group of EFL students and explores how scaffolding can

improve their writing skills and overall language development. Choi and Park
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demonstrate that scaffolding can be an effective approach in teaching writing to the

5th grade EFL students [3]. The findings indicate that by providing structured
support, such as graphic organizers, sentence starters, and guided revision
activities, students were able to improve their writing fluency, organization, and
vocabulary use. The students also reported increased confidence and motivation in
writing tasks. The study highlights the importance of scaffolding techniques in
helping EFL students overcome writing difficulties and fostering their language
acquisition. Educators and language instructors can benefit from the insights and
strategies presented in this study when designing writing instruction for EFL
learners. It emphasizes the need for explicit and structured support in the form of
scaffolding to promote successful writing outcomes and enhance students'

language skills.

In summary, the scaffolding method is a valuable approach for teaching
writing to 5th-grade EFL students. It offers numerous benefits, including improved
writing skills, increased motivation, and enhanced engagement. By incorporating
scaffolding techniques such as graphic organizers, modeling, peer collaboration,
and gradual release of responsibility, teachers can effectively support their
students' writing development. Further research is needed to explore the long-term
impact of scaffolding on EFL students' writing skills and to investigate its

effectiveness in different instructional contexts.

The scaffolding method offers an effective approach to teaching writing to
5th-grade students. Scaffolding promotes their writing development, engagement,
and self-efficacy. Educators can implement various strategies and techniques at
different stages of the writing process to scaffold students' learning effectively.
However, addressing challenges and investing in ongoing professional
development are crucial for successful implementation. Future research should
focus on investigating the long-term effects of scaffolding, genre-specific
scaffolding approaches, and the integration of technology in scaffolding writing

instruction.
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Abstract: This article explores the concept of reimagining foreign language
education by delving into innovative teaching methods. With the rapid
advancements in technology and evolving educational landscapes, traditional
language teaching approaches are being challenged to adapt and incorporate new
pedagogical strategies. The article examines the benefits, challenges, and potential
impact of innovative teaching methods on foreign language education. It discusses
the importance of embracing technological tools, learner-centered approaches,
Immersive experiences, and authentic language use in fostering effective language
learning. The article concludes with recommendations for integrating innovative
teaching methods into foreign language classrooms.

Keywords: foreign language education, innovative teaching methods,
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Introduction: Foreign language education plays a crucial role in today's
globalized society, where effective communication across languages and cultures
Is essential. As language learning needs and educational landscapes evolve, there is

a growing demand to reimagine traditional foreign language education approaches.
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This article aims to explore innovative teaching methods that can revolutionize

foreign language education and address the evolving needs of learners in the 21st
century.

Methodology: This research employs a mixed-methods approach to
investigate innovative teaching methods in foreign language education. The study
begins with an extensive literature review, drawing on scholarly articles, books,
and educational publications, to identify and analyze various innovative
approaches and their impact on language learning outcomes. Quantitative data,
such as surveys or assessments, are collected to gather insights into learners'
perceptions and experiences with innovative teaching methods. Additionally,
qualitative methods, such as interviews or classroom observations, are employed to
provide rich descriptions and narratives of innovative practices in real-life
language classrooms.

The research also includes a comparative analysis of different foreign
language education contexts, considering factors such as cultural diversity,
institutional policies, and available resources. This allows for a comprehensive
understanding of the challenges and opportunities associated with implementing
innovative teaching methods across various educational settings.

Furthermore, the research incorporates case studies of educational
institutions that have successfully integrated innovative teaching methods into their
foreign language programs. These case studies provide in-depth examinations of
specific pedagogical approaches, highlighting best practices, lessons learned, and
the impact on student engagement and language proficiency. By utilizing a mixed-
methods research design, this study aims to provide a holistic understanding of the
benefits, challenges, and effectiveness of innovative teaching methods in foreign
language education. The combination of quantitative and qualitative data allows
for a comprehensive exploration of the topic, capturing both the measurable
outcomes and the nuanced experiences of learners and educators. Through this
research, we hope to shed light on the potential of innovative teaching methods to

transform foreign language education and inspire educators to embrace new
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pedagogical approaches that foster meaningful language learning experiences for

learners in diverse contexts.

Results: The findings of this study highlight the effectiveness of innovative
teaching methods in foreign language education. Quantitative data analysis
revealed that students who were exposed to innovative approaches, such as project-
based learning, technology integration, and task-based instruction, demonstrated
higher levels of motivation, engagement, and language proficiency compared to
those in traditional instructional settings. The use of authentic materials, real-world
tasks, and interactive learning activities significantly contributed to students'
communicative competence and language skills development. Qualitative data
analysis provided valuable insights into students' perceptions and experiences with
innovative teaching methods. The interviews and classroom observations revealed
that students felt more confident and empowered to use the target language in
authentic contexts. They reported increased enjoyment, active participation, and a
sense of ownership over their learning. The incorporation of technology tools, such
as online language resources and virtual communication platforms, facilitated
meaningful interactions and cultural exchanges, enhancing students' intercultural
competence.

Discussion: The results of this study underscore the transformative potential
of innovative teaching methods in foreign language education. The shift towards
learner-centered, communicative approaches fosters an active and engaging
learning environment, promoting language acquisition and intercultural
competence. The integration of technology tools and authentic materials provides
learners with real-world language experiences and prepares them for effective
communication in diverse contexts.

Furthermore, the findings suggest that the successful implementation of
innovative teaching methods requires careful consideration of contextual factors,
such as cultural diversity, institutional support, and teacher professional
development. Educators play a crucial role in designing and facilitating innovative

language learning experiences, requiring a shift from traditional teacher-centered
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instruction to a facilitator role that empowers students to take ownership of their
learning.

It is important to acknowledge the challenges associated with implementing
innovative teaching methods, including resource constraints, resistance to change,
and the need for ongoing professional development. However, the benefits, such as
increased learner motivation, engagement, and language proficiency, outweigh the
challenges, emphasizing the importance of embracing innovation in foreign
language education.

The conclusion of this research highlights the importance of reimagining
foreign language education and exploring innovative teaching methods. The
findings indicate that integrating technology, implementing task-based approaches,
promoting learner autonomy, and embracing linguistic diversity can greatly
enhance language learning outcomes. By incorporating these innovative methods,
foreign language educators can create dynamic and engaging learning
environments that cater to the needs and preferences of diverse learners.
Furthermore, the research emphasizes the need for continuous professional
development and support for language teachers to effectively implement these
innovative approaches. Training programs, workshops, and collaborations with
experts in the field can provide teachers with the necessary knowledge and skills to
successfully adopt and adapt innovative teaching methods. It is crucial for
policymakers, educational institutions, and language teaching professionals to
recognize the potential of innovative teaching methods in foreign language
education and invest in the necessary resources and infrastructure to support their
implementation. By embracing innovation and staying abreast of current research
and technological advancements, foreign language education can evolve to meet
the changing needs and demands of learners in the 21st century.

In conclusion, reimagining foreign language education through innovative
teaching methods holds immense potential for transforming language learning
experiences. By embracing technology, task-based approaches, learner autonomy,

and linguistic diversity, educators can create engaging and effective learning
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environments that empower learners to develop their language proficiency and

intercultural competence. With ongoing support and collaboration, the field of
foreign language education can continue to evolve and adapt to meet the

challenges and opportunities of the digital age.
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Yo‘nalishda O‘qitish: O‘zaro Bog‘liglik va Amaliy Integratsiyali Yondashuv"
ingliz tilini oliy ta'lim muassasalarida o‘qitishda yangi va samarali yondashuvlarni
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muhokama qiladi. Ingliz tili, jahon miqyosida ahamiyatga ega bo‘lgan va xalqaro
alogalarni rag‘batlantiruvchi tildir. Maqola talabalar va o‘qituvchilar o‘rtasidagi
faol muloqotni rag‘batlantirish, talabalarni amaliy tajribaga da'vat gilish va ingliz
tilida mahoratlarini oshirishda texnologiyadan foydalanish kabi innovatsion
yondashuvlarni o‘rganishga qaratilgan. O‘zaro bog‘liglik, amaliy integratsiya,
texnologiya integratsiyasi va til immersiyasi kabi asosiy yondashuvlar macgolada
ta'kidlangan. Bu usullar talabalarning ingliz tilini chuqurroq o‘rganishini va
mustaqil fikrlash gobiliyatlarini rivojlantirishda yordam berishi mumkin. Magola
oliy o‘quv yurtlari va til maktablaridagi o‘qituvchilar, o‘gituvchi-nomzodlar va
tilshunoslar uchun qiziqarli va foydali bo‘lishi mumkin.

Kalit so‘zlari: Bogliglik, ingliz tili, Amaliy integratsiya, Innovatsion
yvondashuvlar, Oliy ta'lim, Ingliz tili o‘qitish, O ‘zaro bog liglik, Amaliy
integratsiya, Texnologiya integratsiyasi, Til immersiyasi, Faol mulogot, Talabalar,
O ‘gituvchi tayyorlash, Til mahoratlari, Mustaqil fikrlash

Kirish. Ingliz tili, jahon migyosida keng targalgan va xalgaro alogalarda
muhim o‘rin tutuvchi tildir. Oliy ta'lim muassasalarida Ingliz tili o‘rgatishning
samarali usullari katta ahamiyat kasb etadi. Globalizatsiya va texnologik o‘sish,
talabalarga rivojlanayotgan dunyo sharoitlarida qobiliyatli bo‘lish uchun zarur
ko‘nikmalarni o‘rganishga imkon beradi. Innovatsion yondashuvlar, bu jarayonni
soddalashtiradi va samarador qiladi. O‘zaro bog‘liglik va amaliy integratsiyali
yondashuv bu maqolada ingliz tilini oliy ta'lim muassasalarida o*qitishning muhim
aspekti sifatida muhokama qilinadi. Bu yondashuv talabalar o‘zaro va o‘qituvchilar
bilan faol mulogotda bo‘lishi va praktik tajriba toplashi uchun imkoniyat yaratadi
(Rasulov, 2019).

O¢zaro Bog‘liglik va Amaliy Integratsiyali Yondashuvning Asoslari:

Interaktiv o‘qitish usullari mustaqil o‘rganish, kritik fikrlash va o‘zaro
hamkorlik qobiliyatlarini rag‘batlantirish imkonini beradi. Interaktiv usullarga
misol sifatida o‘quvchilar orasida suhbatlashish, prezentatsiyalar, rollar o‘ynash,
loyiha asosida ishlash va boshgalar sanaladi (Smith, 2016). Bunday usullar
talabalarning ingliz tilidagi mahoratini oshiradi va ularga tilni samarali ravishda
qo‘llash uchun amaliy tajriba beradi.

Amaliy tajriba integratsiyasi talabalarni real dunyo masalalari bilan

shug‘ullanishga undaydi. Masalan, amaliy loyihalar yordamida o‘quvchilarga
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ingliz tilida ma'lumot topish, analiz gilish va xulosalar gilish uchun imkoniyat

beriladi (Abdullaev, 2020).

Texnologiya integratsiyasi ingliz tili o‘rgatishda katta ahamiyatga ega. Elektron
darsliklar, multimedia resurslari, va internetdan foydalangan holda tilni o‘rganish
talabalarga dunyo bo‘ylab xalgaro migyosda mulogot gilishga imkon beradi
(Johnson, 2018).

Talabalarning o‘zaro hamkorlikda ishlashi ingliz tilini o‘rganish jarayoniga jihatli
yondashuvni kiritadi. Guruh loyihalari orqali talabalar o‘zaro hamkorlik qilish
orgali ingliz tilidagi mahoratlarini takomillashtirishadi (Kim, 2017).

Til immersiyasi yordamida ingliz tili muhitida to‘liq chigqan holda tilni o‘rganish
imkoniyati yaratiladi (Stewart, 2015).

Xulosa: Ingliz tilini oliy ta'limda o‘qitish jarayonida interaktiv va amaliy
yondashuvlar olib borish zarurdir. Bu yondashuvlar talabalarga ingliz tilida
samarali muloqot qilish va ingliz tilida o‘rganish va fikrlash uchun imkoniyat
yaratadi. Hamda bu jarayon texnologik integratsiya va immersiyali yondashuvlar
bilan qo‘llab-quvvatlanadi. Eng muhimi, bu usullar oliy ta'lim muassasalarida
ingliz tilini o‘qitishning sifatini oshiradi.

Tezis: Zamonaviy oliy ta’lim tizimida ingliz tilini o‘qitishda innovatsion
yondashuvlar muhim ahamiyatga ega, chunki ular talabalarning mustaqil
o‘rganish, tahlil gilish va amaliy mahoratlarini rivojlantirishga yordam beradi.
Ingliz tilini o‘qitishda o‘zaro bog‘liqlik prinsipi talabalarga turli fanlarni
o‘rganishda ingliz tilidan foydalanishga imkon beradi, va shu bilan birga ularning
til mahoratlarini ham yaxshilaydi. Texnologiya integratsiyasi ingliz tilini o‘qitish
jarayoniga yanada samaradorlik qo‘shadi, chunki talabalar o‘zlarining
gizigishlariga mos onlayn resurslardan foydalanish orgali tilni mustaqil
o‘rganishlari mumkin. Faol muloqot usullari ingliz tilini o‘qitishda talabalarning
samarali qatnashishini ta’minlaydi, va ularning tanaffusli muloqot va guruh ishlari
orqali o‘z fikrlarini ifodalash qobiliyatlarini oshiradi. Mustaqil fikrlash va tahlil
gilishga asoslangan usullar talabalarning ingliz tilini yoritib, hamma fanlarni

o‘rganishda ingliz tilidan samarali foydalanishga imkon beradi. O‘qituvchilar
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uchun yangi texnologiyalarni va usullarni o‘rganish va qo‘llash imkoniyatlarini

kengaytirish, ingliz tilini o‘qitishda yuqori samaradorlikka erishish uchun zarur.
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Today, in the context of the reform of inclusive education, the personality of
future specialists plays an important role in the organization of the educational
process, so more and more researchers are interested in the creative individuality of
future specialists, its self-improvement and they address the problem of
development ability. The development of such abilities in future teachers indicates
that they have inclusive competence, which is responsible for the subjectivity of
the teacher's personality, his readiness for professional development in the
innovative environment of the higher education institution. In the era of
globalization, the innovative process in education is the process of improving
educational practice, developing the educational system based on innovations, and
turning an idea into a product, technology, and service. All the requirements, such
as the development of innovative educational environment, the development and
diversification of mechanisms, indicate that they are related to future specialists
[2].

Innovative educational environment is the material factors of the educational
process and the interpersonal relationships established by the subjects of education
in the process of their interaction. Such an environment not only gives the
opportunity to develop the initial creative potential of every student at every
educational stage, but also creates the need for self-awareness, creative self-
development. forms appreciation [3]. It is necessary to carry out serious changes in
the credit-module system, to carry out a series of works on the development of
unique educational technologies for each subject, to create a fundamentally new
methodological base of educational complexes, educational and methodological
requires the introduction of educational methods and organizational forms as well
as new technologies into the educational system.

During the hierarchical analysis of foreign and local scientific literature on

the problem of inclusive education, the main stages of the formation and
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development of inclusive education abroad were studied, analyzed and determined

(see Table 1.1):
Table 1. Hierarchical analysis of inclusive education

Until the middle of the XVIII century - complete denial of the right to
education of disabled children (social-pedagogical separation)

- emergence of the idea of inclusive education and the first selective attempts to

| 40s.XX-90s of the 20th century - the period of experimental research m the
field of inclusive education

| Since 1994, the 20th century to the present day - the official approval of
 inclusive education in many countries of the world and its active development

Inclusive education
-
=
-
=
T
=4

Today, inclusive education is an advanced method of teaching students with
special educational needs and has great prospects in modern society. The new
direction is actively developing and is attracting special interest in the world.

In order to determine the level of inclusive competence of future specialists
in the higher education system and to create a concept of improving current
competence, experimental work was carried out in selected higher education
institutions. Research methods are designed for students and teachers. This helped
to improve the inclusive competence of future specialists and determine the extent

to which its components are implemented (see Figure 1.1):
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Figure 1. Research methods
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Based on the results sought in the preliminary section, it can be concluded

that today's practical results aimed at developing the inclusive competence of
future specialists in our country will lead to the ratification of the Convention on

the Rights of Persons with Disabilities.

REFERENCES
I'epmanoBna C.H. CoBpeMEHHOE COCTOSSHUE W TEHICHUUM Pa3BUTHUS

WHKITFO3UBHOTO 00pa3oBanus 3a pyoesxxom. 2016.

2. Ismatova, Sh. (2020). Pedagogik baholashda reyting va baho tizimining xozirgi
muammolari, kamchiligi va afzalliglari. Nauchno-prosvetitelbskiy jurnal
«Nastavnik», 1(1). https://ruslit.jJdpu.uz/index.php/science/article/view/495

3. Ismatova Sh. Point-rating system an effective way to assess student’s knowledge
in credit modules system // Special Issue on Application of Science and
Technological Advancements for Sustainable Development Published by
Novateur Publication India’s / JournaINX- A Multidisciplinary Peer Reviewed
Journal journalnx.com ISSN: 2581-4230. 26th Dec. 2020. — P. 15-20.

8. Qodirova F. U., Kenjaev N. U.. Inklyuziv ta’lim sharoitida kar va zaif
eshituvchi bolalarning o’qishiga ta’sir etuvchi omillar // Academic research in
educational sciences. 2020. Ne3. B.904-940.

9. Decree No. PF-4947 of the President of the Republic of Uzbekistan dated
February 7, 2017 “On the strategy of actions for the further development of the
Republic of Uzbekistan” // Collection of legal documents of the Republic of
Uzbekistan. - Article #6(766)-70 , -T.: Justice, 2017.-B.38.

10. Decree of the President of the Republic of Uzbekistan dated December 1, 2017
No. PF-5270 “On measures to radically improve the system of state support for
persons with disabilities” // Collection of legal documents of the Republic of
Uzbekistan, December 11, 2017, No. 49, Article 1195.

11. Decree of the President of the Republic of Uzbekistan dated April 29, 2019 No.
PF-5712 “On approval of the concept of development of the public education
system of the Republic of Uzbekistan until 2030”. VDMMB: No.
06/19/5712/3034.

12. Resolution PQ-4860 of the President of the Republic of Uzbekistan dated
October 13, 2020 “Concept of development of inclusive education in the public
education system in 2020-2025.

=

T OIS TS

INGLIZ TILINI TBLT VA CLIL METODLARI ORQALI OLIY
TA’LIM MUASSASALARIDA TATBIQ ETISH

Karimov Feruzjon Alisher o‘g‘li


https://ruslit.jdpu.uz/index.php/science/article/view/495

42

“Tashkent Institute of Irrigationand Agricultural Mechanization”
National Research University

MA TESOL student at Webster Universiteti in Tashkent

Email: karimovferuzshoh@mail.ru

Annotation. The article discusses the topic "Implementation of the English
language through TBLT and CLIL methods in higher education institutions.” The
search for effective methods of teaching English for higher education institutions is
expanding. In this article, Task-Based Language Teaching (TBLT) and Content
and Language Integrated Learning (CLIL) methods are considered as having
shown high results in teaching English. TBLT is task-based English language
teaching and helps language learners improve their language skills by completing
specific tasks. The article analyzes how the TBLT method can be effectively used
in higher education. The CLIL method is also considered. CLIL is a simultaneous
approach to teaching language and content, which means that students focus on
learning content while learning a new language. The importance of the CLIL
method for higher education institutions and recommendations for its effective use
are presented. In the concluding part, it is considered how TBLT and CLIL
methods affect the teaching of English in higher education institutions and under
what conditions it is appropriate to use them.

Key words: Task-Based Language Teaching (TBLT), Content and Language
Integrated Learning (CLIL), Higher Education, English Language Teaching, Task-
Based Teaching, Content and Language Integrated Learning.

Annotatsiya. Maqgola "Ingliz tilini TBLT va CLIL metodlari orgali oliy
talim muassasalarida tatbiq etish” mavzusida muhokama qiladi. Oliy ta'lim
muassasalari uchun ingliz tilini o‘rgatishda samarali usullarni qidirishda
kengaymoqda. Ushbu maqolada, Task-Based Language Teaching (TBLT) va
Content and Language Integrated Learning (CLIL) metodlari ingliz tilini
o‘rgatishda yuqori natijalarni ko‘rsatgan sifatida ko‘rib chiqiladi. TBLT ingliz
tilini vazifalar orgali o‘rgatishga asoslangan va til o‘rganuvchilarining muayyan
vazifalarni bajarish orqgali til mahoratini oshirishiga yordam beradigan. Maqolada
TBLT usulining oliy ta'limda ganday samarali qo‘llanilishi mumkinligi tahlil
gilinadi. Shuningdek, CLIL usuli ham ko‘rib chiqiladi. CLIL, tiling va mazmun
(content) bir vaqtning o‘zida o‘rgatilishi bo‘yicha yondashuv bo‘lib, bu jarayon
o‘quvchilarning yangi tili o‘rganishda mazmunni o‘rganishga ham e'tibor berishini
anglatadi. CLIL usulining oliy ta'lim muassasalari uchun ahamiyati va uning

qo‘llanilishini samarali qilish uchun tavsiyalar keltirilgan. Xulosa qismida, TBLT
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va CLIL metodlarining oliy ta'lim muassasalaridagi ingliz tili o‘qitishga ganday
ta'sir qilishi va ularning qaysi sharoitlar asosida qo‘llanilishi ma'qul bo‘lishini
ko‘rib chiqiladi.
Kalit so‘zlar: Task-Based Language Teaching (TBLT), Content and
Language Integrated Learning (CLIL), Oliy ta’lim, Ingliz tili o ‘qitish, Vazifa

asoslangan o ‘qitish, Tarkibiy va tilga integratsiya qilingan o ‘qitish.

KIRISH. Oliy ta’lim sohasida ingliz tilini o‘rgatishning ahmiyati kundan-
kuniga oshmoqda. Globalizatsiya va a'zolararo integratsiya jarayonlari ingliz tilini
o‘rganishni muhim qiladi, chunki bu til akademik va kasbiy hamkorlik uchun
umumiyotda gabul gilingan vositadir. Oliy ta'lim muassasalari bu vaziyatni
hisobga olgan holda, til o‘qitishda yangi va samarali metodlarni qo‘llashga
intilmogdalar. Bu maqolada Task-Based Language Teaching (TBLT) va Content
and Language Integrated Learning (CLIL) kabi ikkita zamonaviy metodlarning
ingliz tilini o‘rgatishda qanday tatbiq etilishini ko‘rib chigamiz.

Ingliz tili o‘qitishda TBLT va CLIL metodlarining tatbiq etilishi juda
muhimdir, chunki bu metodlar talabalar uchun tilni o‘rganish jarayonini yanada
amaliy va tushunarli giladi. TBLT vazifalar orgali talabalarni ingliz tilida mulogot
qilishga rag‘batlantiradi, chunki bu metod tilni o‘rganish jarayonini vazifalar orqali
tashkil etadi. Bu esa talabalarning til mahoratlarini amaliy usulda rivojlantirishiga
yordam beradi.

Bu yondashuvda, CLIL ingliz tilini o‘rganishni talabalar o‘rganayotgan
boshga fanlar bilan integratsiya qilish orqali o‘rgatadi. Bu metod talabalar uchun
ingliz tilini o‘rganish jarayonini qiziqarli va samarali giladi, chunki ular ingliz tilini
o‘rganishda o‘zlarining o‘rganayotgan fanning kontekstini o‘rganishga imkoniyat
topadi. Shunday qilib, talabalar ingliz tilida o‘z sohasidagi mutaxassislik terminlari
va ifodalar bo‘yicha mahoratga ega bo‘ladi.

Oliy ta'lim muassasalarida ingliz tilini o‘rgatishda TBLT va CLIL
metodlarining tatbiq etilishi yordamida talabalar o‘zlarining ingliz tilidagi

mahoratlarini hamda fanviy bilimlarini oshirishlari mumkin. Bu esa ularning
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akademik va kasbiy yutuqlariga katta hissa qo‘shadi. Maqolada bu usullarning
ingliz tilini oliy ta'lim muassasalari sharoitida ganday tatbiq etilishini va bu
metodlarining talabalar uchun ingliz tilini o‘rganish jarayonini qanday
yaxshilashini ko‘rib chigamiz.

TBLT va CLIL ning magsadi va xususiyatlari
Task-Based Language Teaching (TBLT) — bu vazifa asoslangan til o‘qitish

usulidir. Bu usul ingliz tilini o‘rganish jarayonida vazifalar orqali talabalarning faol
ishtirokini oshirishga qaratilgan. Vazifalar o‘quv jarayonida muayyan maqsadlar
yoki natijalarga erishishni talab giladi, masalan, ma‘'lumot topish, muhokama qilish
yoki maslahat olish. Content and Language Integrated Learning (CLIL) — bu
tarkibiy va tilga integratsiya qilingan o‘qitish usulidir. CLIL usulida, talabalar biror
fan yoki mazmunni o‘rganish va shu vaqtda ingliz tilini ishlatish orqali til
mahoratlarini oshirishadi.

TBLT-ni tatbiq etishning afzalliklari:

- Talabalar mustaqil o‘rganish va amaliy mahoratlarini rivojlantirishga
imkoniyat beradi.

- O‘quv jarayonini talabalar uchun yanada qiziqarli va samarali qiladi.

- Talabalar to‘g‘ridan-to‘g® ri tilni ishlatish orqali o‘rganishadi.

CLIL-ni tatbiq etishning afzalliklari:

- Fan va til o‘rganishni birlashtirish talabalarning tilni amaliy va samarali
o‘rganishiga yordam beradi.

- Talabalar o‘z sohasidagi lug‘at va ifodalar bo‘yicha ingliz tilida mahoratga
ega bo‘ladi.

- Talabalar fanning tarkibiy qismini o‘rganish orqali tilni o‘rganishda
kengaytirilgan yondashuv hosil giladi.

TBLT va CLIL ning Oliy Ta'lim Muassasalarida Qo‘llanilishi

Task-Based Language Teaching (TBLT)

Task-Based Language Teaching (TBLT) ingliz tilini o‘rganishda vazifa
asosida til o‘qitish prinsipiga asoslangan metod bo‘lib, bu usulda talabalar konkret

vazifalarni bajarish orqali tilni o‘rganadilar. Bu metod talabalarning o‘zlarining
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afzaliklariga javob beradigan asosiy mahorat va bilimlarni o‘rganishini
rag‘batlantiradi.

Oliy ta'lim muassasalarida TBLT qo‘llanilishi ingliz tilida navbatdagi va
akademik mahoratlarni oshirishda samarali bo‘ladi. TBLT darslari vazifalar orqali
olib boriladi, bu vazifalar talabalarning ingliz tilidagi so‘z va iboralar bilan
tanishuvini, tilni foydalanish amaliyotini kengaytirish va o‘rganilgan til
materiallarini amaliy holatlarda qo‘llashni tashkil etadi.

Masalan, talabalardan ingliz tilida ishlab chigarish prosessi hagida gisga
maqola yozishni so‘rash orqali, ular ingliz tilidagi so‘zlar va grammatikani amaliy
tarzda qo‘llashga rag‘batlanadi.

Content and Language Integrated Learning (CLIL)
Content and Language Integrated Learning (CLIL) metodida ingliz tilini

o‘rganish va fanviy yoki kasbiy contentni bir vaqtning o‘zida o‘rganish talab
qilinadi. Bu usulda til o‘qitish va mazmun o‘rganish bir-biriga bog‘liq bo‘ladi.

Oliy ta'lim muassasalarida CLIL metodining qo‘llanilishi talabalarga ingliz
tilidagi fanviy yoki kasbiy terminlarni o‘rganishda yordam beradi. CLIL darslari
fanviy material bilan yuklangan va tilni o‘rganishga qaratilgan bo‘lib, bu
materiallar ingliz tilida tagdim etiladi.

Masalan, kimyo yo‘nalishidagi talabalar ingliz tilida kimyoviy elementlar va
ularga oid terminlarni o‘rganishadi. Bu esa talabalarning ingliz tilidagi so‘z
boyligini kengaytiradi va ularni akademik matnlarni tushunishda va ingliz tilida
muloqot gilishda yordam beradi.

Qo‘llanilishining Afzalliklari
TBLT va CLIL metodlarining oliy ta'lim muassasalarida qo‘llanilishi

talabalarga bir nechta yo‘llarda foyda keltiradi:

1. “Amaliy Mahoratlar”: TBLT va CLIL talabalarning amaliy mahoratlarini
oshiradi, chunki ular tilni vazifalar orqali va fan orqali o‘rganadilar.

2. “Motivatsiya”: Bu metodlar talabalarning o‘zlarining kasbiy yoki
akademik gizigishlariga mos keladi, bu esa ularning motivatsiyasini oshiradi.

3. “Til Bo‘yligi”: CLIL orqali talabalar ingliz tilidagi kasbiy terminlarga ega
bo‘ladilar va TBLT orqali esa tilni amaliy holatlarda qo‘llashga qodir bo‘ladilar.
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4. “Kritik Fikrlash Mahorati”: TBLT vazifalari talabalarga muammolarni hal

qgilish va fikrlash gobiliyatlarini rivojlantirishda yordam beradi.

Oliy ta'lim muassasalarida ingliz tilini o‘rgatishda TBLT va CLIL
metodlarining muvaffagiyatli tatbiqoti, talabalarning yuqori darajadagi til
mahoratlarini va fanviy bilimlarini egallashiga yordam beradi. Bu usullar talabalar
uchun til o‘rganish jarayonini samarali, tushunarli va amaliy qiladi.

TBLT va CLIL ning kombinatsiyasi
TBLT va CLILning oliy ta'lim muassasalarida birgalikda qo‘'llanilishi ingliz

tilini o‘rganishning samaradorligini yanada oshirishi mumkin. Bu kombinatsiya
talabalar uchun tilni o‘rganish jarayonini yanada tushunarli va amaliy qiladi,
chunki ular tilni o‘rganish va o‘z sohalari bo‘yicha ma'lumotlarni kengaytirish
orgali o‘zlarining mahoratlarini takomillashtirishadi.

Oliy ta'lim muassasalarida ingliz tilini o‘rgatishda Task-Based Language
Teaching (TBLT) va Content and Language Integrated Learning (CLIL) kabi
usullar muhim ahamiyatga ega. Ushbu metodlar talabalarga til o‘rganish
jarayonida ulkan imkoniyatlar yaratadi va ularning ingliz tilidagi amaliy
mahoratlari hamda fanviy bilimlari ustuvor ahamiyatga ega bo‘ladi.

TBLT orgali talabalar ingliz tilini konkret vazifalarni bajarish orqali
o‘rganishadi, bu esa til o‘rganish jarayonini samarali va amaliy qiladi. CLIL esa
talabalarning ingliz tilidagi fanviy yoki kasbiy terminlarga va mazmungacha
o‘rganishiga yordam beradi.

Bu usullar talabalarning ingliz tilida samarali kommunikatsiya qurish, kritik
fikrlash qobiliyatlarini rivojlantirish, va ingliz tilini amaliy va fanviy sohada
qo‘llashga rag‘batlantiradi.

Oliy ta'lim muassasalariga maslahat bo‘lib, TBLT va CLIL usullarini joriy
ingliz tili dasturlarining integral qismi sifatida keng qo‘llash kerak. Bu esa
talabalarning global bozorda raqobatbardosh bo‘lishiga va kasbiy rivojlanishlarini
kengaytirishiga yordam beradi.

Oliy ta'lim muassasalarida ingliz tilini o‘rgatishda yangi va samarali

metodlar talab gilinmoqda. Task-Based Language Teaching (TBLT) va Content
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and Language Integrated Learning (CLIL) usullari, til o‘qitishda amaliy va

mazmun-bilan bog‘liq yondashuvlarni o‘z ichiga oladi.

TBLT usuli, o‘quvchilarning ingliz tilidagi konkret vazifalarni hal qilish
orgali til mahoratlarini rivojlantirishiga imkon beradi. Bu usul, o‘quvchilarni tilni
faol ishlatishga rag‘batlantiradi va wularning kommunikativ qobiliyatlarini
takomillashtirishga yordam beradi.

CLIL esa, mazmun va til o‘rganishni birlashtiruvchi yondashuv bo‘lib,
o‘quvchilarning ingliz tilini, 0‘z sohasidagi ma'lumotlar bilan birga o‘rganishiga
imkon beradi. Bu usul, til o‘rganishni o‘quvchilar uchun aniq magsadlar va amaliy
foyda bilan bog‘lantiradi.

Oliy ta'lim muassasalari uchun, TBLT wva CLIL usullari ingliz tilini
o‘rgatishda qo‘shimcha qiymat yaratadi. Ular o‘quvchilarning tilni haqiqiy
dunyodagi vazifalarga moslashtirish va ularning sohasidagi ma'lumotlarini

kengaytirish imkoniyatini beradi.
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Abstract: Adult acquiring process in second language learning is quite different

from young learners thus they might encounter problems while learning. The data

were gathered and synthesized based on researchers’ both similar and different

points of view, finally, summarized in detail to show the most effective and
different factors which may assist adults to improve their acquiring process.
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The age factor is a controversial topic and has been deeply discussed for
several decades. Scholars have been trying to find answers concerning how young
and adult learners differ in the acquiring process, which instructions are the most
effective for them, which age category of learners may demonstrate the highest
success in the language learning process (Aydin & Ozfidan, 2014; Aydin & Kaoc,
2012; Spinner & Gass, 2019). This article aims to identify how the effective
factors, namely the roles of motivation and maturity; teachers' or peers’ positive
feedback, learning environment as well as social interaction assist to enhance
adults’ second language acquisition. While writing article, I tried to explain the
content through a broad range of discussions as well as comparisons in each
paragraph. In addition, although plenty of studies have been conducted on this
issue until now, still certain aspects of the topic have not been clarified deeply.

The role of cognition in adult SLA.

How can the level of maturity ease the adult acquiring process? Krashen
(1982) who is the representative of modern cognitive theory thinks that the
conscious learning process is required in adults’ SLA. Obviously, adult learners
may differ from young learners in their level of cognition significantly. To support
this idea, Figueiredo and Silva (2008) stated that the advantageous sides of adults’

second language acquisition are their maturity, logical analysis, and self-


mailto:aslanovanafisa7@gmail.com

49

monitoring abilities which are considered to be higher than children. Adults’
cognitive ability help them to understand and analyze the given information, as a
result, this knowledge may stay forever in their brain. Some scholars claimed that
in the language learning process, high results may be gained by adults. Zhang
(2009) identified this idea that adults can acquire language faster than youngers in
syntax and listening skills since their flexibility and simultaneous process of
cognitive development may facilitate the learning process. Xiaohui Wang (2009)
pointed out that while acquiring a second language, adolescences may improve
cognitive ability, as well as their critical and analytical skills, maybe matured.
According to Krashen (1982), the language learning process requires the cognitive
skills of adults because they can remember, analyze, and conclude grammar rules
as well as structures deeply from each other, consequently, complex problems can
be handled easily. However, Boping Yuan (2013) contradicted these ideas that,
although older learners try to spend all their energy and effort, they may not gain
full success in second language acquisition. Based on researchers' assumptions, |
may say that the role of cognitive ability is one of the important factors (they
analyze and correct their mistakes) which children do not have in SLA, but still,
some investigations are needed to come clear conclusion in this assumption.

The importance of motivation in adult second language acquisition.

Adults try to fulfill their plans or dreams because of a strong purpose which
might motivate them when they encounter difficulties in any sphere of life.
Motivation can be complicated for older people because some adults have
comprehensive or integrative motivation but for others, instrumental motivation
may push them continuously. For example, achieving higher positions or getting
well-paid jobs, finding new friends may motivate them to gain one skill or learn a
language. These factors may motivate adult learners, but young learners can be
motivated by even small things such as praises, good marks, or teachers’ positive
feedback. Jerome Brunes (1982) claimed that if both adults and children may be
free from the control of punishment or rewards, they may strive for self-esteem and

fulfillment intrinsically. Moreover, Hubackova and Semradova (2014) have
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stressed that motivation is a valuable component in adult learning. The study has

shown that awarding a degree, gaining a new qualification may motivate adults
(Hubackova & Semradova, 2014). Wlodkowski (1985) also highlighted a few
factors namely attitude, need, affect, stimulation have an impact on adult
motivation. Assumptions that I found, have indicated that adults are self-motivated,
and they have specific purposes in their minds to strive and achieve success.

Adults acquisition in authentic situation

People are able to learn the language or other skills in various atmospheres,
such as some people prefer classroom environment, others can benefit from social
interaction. The classroom environment also facilitates adults’ acquisition
significantly. Snow and Hoefnagel-Hohle (1977) and Fathman (1975) have stated
that adults achieve better results both in syntax and morphology in classroom
learning. Other scholars also supported this idea including Wiliams and Burden
(1997) represented the social comparison theory that older people tend to perceive
their abilities in a classroom atmosphere and its influence is greater than in other
learning environments. Obviously, adults may obtain useful knowledge in
classroom interaction because people whose aims are the same may gather there,
also based on their level, adults may correct each other’s mistakes during the
lessons. Barret et al. (2014) investigated the impact of the classroom environment
in children acquiring process and found that classroom environments have a great
impact on children’s academic performance. It means not only adults but also
children may benefit from classroom interaction positively.

Adults acquisition in social interaction

Another factor that enhances adults' SLA is communication in social life.
Researchers also paid attention to this phenomenon and some of them proved that
social interaction has a great influence on adult SLA. Zafar and Meenakshi (2012)
have claimed that using language skills in social communication can be impeded as
soon as people are becoming older. However, Selinker's (1972) finding shows that
communication strategies have influenced adults' second language acquisition.

Kerswill (1996) also supported this perspective, social contacts and mobility are
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the factors from which adults may get significant benefit. In addition, Halliday

(2004) has identified language structure impact less compared to language
communication. All assumptions which | mentioned above may conclude that the
role of social communication is considerably fruitful since while interacting with
others, adult learners learn language subconsciously, easily correct their mistakes,
memorize the sentence structure, significantly their speaking skills can be
improved.

Positive effects of the Deductive method in adult SLA

Conservative ways of teaching are old dated in teaching languages but still,
it has been considered useful methods in teaching adults. Pictures, physical
activities, videos are not attractive for older learners since their attention span is
not like young learners. They concentrate more on rule-based learning as well as
clear structures, rules may be kept in their brain for a long time. Cook (2012) and
Munoz (2010) highlights those instructional activities used by adolescences
repetitively may lead to success. An intentional way of learning grammar is
preferred by adults, especially with clear instructions. Besides, they mostly rely on
deductive methods rather than other interactive methods in which explicit rules are
taught by instructors. Nikolov and Djigunovic (2006) summarized that
memorization is the key concept in children acquisition however, the LL process of
adults was characterized by more instructions and rules. On the one hand, lessons
and materials should be designed interestingly and lively to capture children’s
attention span. On the other hand, adults have a longer attention span which means
materials and activities should not be intrinsically interesting for them. According
to research, | would say that adult learners may benefit from instructional methods
compared to young learners since their attention span are different from each other.

The importance of teacher feedback in adults' acquisition

Not only the learning process but also other situations, if people are
observed by others, it will give them chance to lose their drawbacks. In terms of
adults, the role of feedback is as considerable effective as other factors as in this

literature review. Positive feedback motivates learners whereas negative feedback
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may lead to giving up the aim. Compared to children, adult learners understand and

utilize the given feedback properly for their improvements. Apparently, the teacher
Is the person who knows the learners' mistakes and guides them to achieve high
results. This question also has been taken into consideration by scholars, and they
have investigated the positive and negative sides of teachers’ feedback. The Adult
Learner (1973), the feedback given by teachers which are considered to be external
conditions of acquisition, may indicate new prompts during a performance
(Knowles, Holton, & Swanson, 2011).” When teacher feedback informs students
that they are improving their skills or knowledge and becoming more competent at
tasks, then students’ intrinsic motivation also improves” (Schunk and Zimmerman,
2006, p. 360). But after reading articles, | understood that most research have been
done generally since teachers’ feedback in adults’ acquisition are still under
question. Because of this reason, this assumption also requires further studies.

The importance of peer feedback in adult acquisition.

Adult learners may get positive or negative feedback from their peers
whether in social communication or classroom environment. Undoubtedly, to
criticize others may require deep critical thinking skills. Unfortunately, young
learners’ cognitive ability may disable this process. Moreover, if adults learn with
their peers, it accelerates the learning process because teachers and learners have
distance between them, but peers do not. Hattie and Yates (2007) have shown that
the power of peer feedback is valuable for learners, especially older learners
because what they learn in the classroom may be perceived by peer interaction.
Mory (2004) has identified peer feedback as the following: in adult learning, a
better understanding of tasks, modifying comprehension as well as learning
accuracy are provided by peer feedback. Peer feedback is connected to Vygotsky’s
theory of ZDP which means individuals can do with the guidance or support of
others. However, the adult who has lower proficiency cannot make a useful
contribution to peer feedback. After my investigations, | would say that the
contributions of peer feedback have not been investigated deeply yet.

Conclusion
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After being an adult, some people encounter a dilemma whether they can

learn a new language or skill or not. Adults' second language acquisition is a
continuous process and full of difficulties that they encounter during this process.
However, it is believed that if they learn how to combine and utilize the given
factors appropriately, the likelihood of potential success will be gained without
effort. The research tries to find influential ways in adult second language
acquisition concerning cognitive and motivational factors; influences of inner and
outer atmospheres, instructional methods, instructors, and peers' feedback.
Although there has been included and examined influential factors in adult SLA,
still in-depth theoretical and empirical research are needed for some assumptions in
this area. For example, teachers’ and peers’ feedback; and cognitive development
of adult learners need further investigation. Based on my literature review, the rest

factors have been found enough finding in adults’ second language acquisition.
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Annotatsiya: Talabalarning xorijiy tillarda yozuv malakasini baholash,

ushbu tizimni zamonaviy metodlar yordamida takomillashtirish masalasi o‘ta
muhim vazifalarimiz qatoridan o‘rin olgan. Nofilologik ta'lim yo‘nalishi
talabalarining ingliz tilini puxta egallashlari, yozuv va kommunikativ
kompetentsiyalarini doimiy oshirib borishi, shuningdek, ularni baholash tizimi har
gachongidan muhim. Ushbu maqolada ularning o‘ziga xos metodologik asoslarini
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ta'minlovchi baholash rubrikasini keltirib o‘tamiz. Baholash va vazifalarni
tuzishdagi bir nechta omillar ham gayd gilingan.

Kalit so’z: Ta’lim, konstruktiv fidbek, bo ‘lajak igtisodchilar, rasmiy xat,
grammatik mashq, yozuv malakasi, baholash, rubrika.

THE ROLE OF TASKS IN ASSESSMENT

Annotation: The issue of assessing the writing skills of students in foreign
languages, improving this system with modern methods is one of among our most
important tasks. The thorough mastery of English by students of the direction of
non-philological education, the constant increase in writing and communicative
competencies, as well as the system of their assessment are more important than
ever. In this article, we will cite an assessment column that provides their specific
methodological framework. Several factors in the assessment and task structure
have also been noted.

Keyword: Education, constructive feedback, prospective economists, formal
letter, grammatical exercise, writing skill, assessment, rubrics.

POJIb 3AJAHUI B OLIEHUBAHUE

AHHOTanusA: Bompoc OLEHKM NMHCHbMEHHOW KOMIIETEHIIMM CTYAEHTOB Ha
MHOCTPAHHBIX S3bIKAX, COBEPIICHCTBOBAHMS O3TOM CHUCTEMBI C IOMOIIBIO
COBPEMEHHBIX METOJIOB SBIISIETCS OJHOM M3 BaXHEWIIMX HAmMX 3amad. Kak
HUKOTJIa Ba)XXHO, YTOOBI  ydaluecs HampaBieHUs  HE(PUIOIOTHUYECKOTro
o0pa30oBaHUs OBJIAJIE]N AHTJIMUCKUM SA3BIKOM, TIOCTOSIHHO TIOBBIIIAIIA CBOH
NUCbMEHHBIE U KOMMYHUKATUBHbIE KOMIIETCHI[UH, a TAKKE€ CUCTEMY UX OLEHKU. B
ATOW CTaThe MBI TPHUBEAEM pPYOPUKY OIEHKH, KOTOpas OOECIedYrBaeT UX
KOHKPETHYIO METOJOJOTUYECKYI0O OCHOBY. Takke OBLJIO OTMEYEHO HECKOJBKO
(aKkTOpOB B OILIEHKE U CTPYKTYpUPOBAHUU 3a]1a4.

Knioueevie cnosa. ooOpazosanue, KOHCMPYKMusHulli Quodex, 0yoywue
IKOHOMUCTBL, POPMATILHOE NUCLMO, PAMMAMUYECKOe YIPAJICHEeHUe, NUCbMEHHAS
Keanu@urayus, OyeHKda, KOHmMpOob.

Ta'limda, xususan til o‘qitishda baholash asosiy omillardan biridir.
Ma’lumki, ushbu jarayon natijaning samarali amalga oshishida ma’lum ma 'noda
zamin vyaratadi. Yozuv malakasini baholashda uning har xil turlari har xil
ko‘nikmalarni talab qilganligi sababli, baholash mezonlariga e'tibor berish kerak
bo‘ladi. Akademik yozuvning bir qancha turlari (Report, Case study, Essay,
Dissertation, Review/Critique, Reflective writing, Research proposal) mavjud

bo‘lib, har biri 0°ziga xos mezonlar asosida baholanadi. Yondashuvni aniqlab olib,
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uni amalda qo‘llaniladi va talaba 0°z mahoratini oshirish uchun foydalanishi
mumkin bo‘lgan konstruktiv fikrlar bildiriladi. Holbuki, yozma topshirig hagida
fikr yuritilayotgan ekan, asosli va konstruktiv fidbek berish va aniq belgilangan
mezonlar orgali natijani asoslash ijobiy va samarali natijaga Xxizmat qiladi.
Nofilologik ta'lim muassasalarida yozuv turini aniglash ushbu sohada zaruriyat va
amaliylikni ta’minlovchi vazifalardan tashkil topishi orgali amalga oshiriladi.
Misol tarigasida bo‘lajak igtisodchilar uchun taqdim qilinadigan yozma vazifalarni
keltirib o‘tamiz. Mehnat bozoridan kelib chiqib aytishimiz mumkinki, rasmiy tus
olgan shikoyat, muzokara, ariza, hisobot kabi uslubdagi xat va boshga turdagi

yozishmalarni o‘rgatish va baholash dolzarbdir (1-rasm):

e o6 In o
7

o R g 7 p y @

Delete Reply Reply All Forward New Mailboxes Get Mail Search Mailbox

Visit to Osaka Securities

Dear Mr Watanabe,

Thank you for your email received March 21. With regard to my visit next month | need to tell
you that | will arrive at Osaka airport at 14.30 on Thursday 14" April. As this will be my first visit
to Japan | would be very grateful if somebody could meet me at the airport. Also, would it be
possible for you to make a reservation at a nearby hotel for me? | would really appreciate it.

In addition, could you possibly send me a copy of the agenda for our meeting and a copy of your
most recent sales figures.

Please accept my apologies but my colleague Ms Lee will not be able to join me on this visit as
she is attending an investment conference in Singapore at the same time.

I look forward to meeting you,

With best regards,

Lars Oluffson

1-rasm. Rasmiy xat namunasi

Bundan tashqari, baholash va vazifalarni tuzishda quyidagi omillar ahamiyat
kasb etadi:

Talabaning kelib chigishini hisobga olish. Masalan, ESP talabasining yozuv
ko‘nikmasi filologik ta'lim muassasasi talabisinikidan farq giladi. Bunda ehtiyoj
bir biridan farg qilishi tabiiydir. Bunda talaba yoki tinglovchining yoshi va
rivojlanish darajasi, ularning ma'lumoti va tajribasi, til bilish darajasi kabilarni
o‘rganish kerak. Tajriba darajasiga yo‘naltirish esa galdagi element hisoblanadi.
Bularning barchasini yodda tutib, ushbu gatlamga mos keladigan nazorat savollari
tuziladi. Misol uchun, agar ESL talabasining mahoratini baholansa, asosan
lingvistik aniglikka (grammatika, sintaksis, so‘z shakllari va lug'atdan to‘g'ri

foydalanish) e'tibor garatiladi (2-rasm):
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% complete the description below of the process for manufacturing Dr Hauschka’s Rose
Cream. Use the present simple passive form of the verbs in the box.

rsell store involve  distribute make grow  send

1 Around 150 people in the production of Dr Hauschka’s Rose Cream:.
2 The plants under strict organic conditions in the company’s own pesticide-free
garden.

for a year under special conditions before they

3 They to the laboratory.
4 All Dr Hauschka products by hand, not by machines.
5 The rose cream all over the worldand ________in over 40 countries.

2-rasm. Grammatik mashq namunasi

Yozma topshiriq uchun aniq parametrlarni o‘rnatish. Talaba o0°z
topshirig'ini bajarayotganda undan nima kutilayotganini aniq bilishi kerak bo‘ladi.
Agar topshirigni tushunishda qgiyinchiliklar yuzaga kelsa, ularni savollar orgali
jarayonga jalb gilish uchun savol-javob mashg ulotini tashkillashtiriladi. Turli xil
o‘quv uslublarini qo‘llash orgali yozma va og'zaki ko‘rsatmalar beriladi. Vazifa
yuklatish jarayonida quyidagi aniq ma’ lumot beriladi:

* Topshirigni bajarish uchun talab gilinadigan vaqt.

* Matn hajmi belgilanishi kerak (masalan, 5 paragraf, 10 sahifa yoki 300-
500 so‘z).

* Topshirigning magsadi (masalan, ularning ishonarli dalillarni tagdim etish
gobiliyatini baholash).

Baholash mezonlari belgilangach, skoring rubrikasi yordamida ball
aniglanadi. Yozma ish hagidagi umumiy taassurot (yaxlit rubrika) asosida yoki
ishning anig mezonlarga (analitik rubrikaga) asoslanganlik darajasiga garab ball
beriladi. Quyida baholashning analitik rubrikasi didaktik va o‘quv jarayonini
tashkil qilishning samaradorlik ko‘rsatkichlari asosida ishlab chigilgan
“topshiriglarni bajarilishi va tahlil qilinganligi” indikatorini dominant omil sifatida
biriktirish orgali takomillashtirilgan.

Hulosa gilib aytganda, talabalarning nafagat bilimlarini baholash, balki
ularda yozuv malakasini rivojlantirish, uning omillari va ta’sir yo‘nalishlarini
aniglash, aynigsa, xorijiy tajriba keng go‘llanilayotgan modulli tizim sharoitida
nofilologik ta’lim yo‘nalish talabalarida xorijiy tilni 0‘zlashtirishni rag’batlantirish,
turli-tuman yondashuvlarni amalda go‘llash talab gilinadi. Ingliz tilini o‘gitayotgan
pedagoglar faoliyatini yangi texnologiyalar orgali mazmunan boyitish, xorijiy til

o‘qitishni tashkillashtirishdagi aniglangan nomutanosibliklarni bartaraf etish, eng
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muhimi, pedagoglarning baholash kompetentsiyalarini, mahoratlarini oshirish

muhim o‘rin tutadi.



Yozma topshirig uchun baholash (analitik) rubrikasi Baholash darajalari (umumiy ball- 0-100%0)

§ Talabga javob bermaydi=D Qonigarli=C (standartga o‘rtacha Yaxshi =B (standart darajasida) (71- A’lo=A (standartdan yuqori)
§ (standartdan past) (0-55%0) javob beradi) (56-70%) 85%0) (86-100%0)
© .- - javob topshirigga mos emas, - javob topshirigga gisman mos, - fikrlar yetarlicha va ishonchli dalillar - topshirigni to‘liq bajargan,

. E % - fikrlar ~ asosan  noto‘g'ri, - topshirig  bajarilgan, ammo bilan yoritilgan, - asosiy g’oyani qo‘llab-quvvatlovchi
223 noo‘rin, yetarlicha yoritilmagan, mazmunni anglash, taxmin qilish - qo‘llab-quvvatlovchi fikrlar sustrog, ishonchli dalillar tagdim etilgan, yetarli
= = £ - tanqidiy fikrlashni yetarlicha talab gilinadi, - tangidiy fikrlash mohiyatga ko‘chgan miqdorda so‘zlardan foydalanilgan,

%g‘ ‘G| ifodalamaydigan mujmal  fikr- - tanqidiy  fikrlash  yetarlicha - tushunishga xalagit bermaydigan kichik
F o= mulohazalar keltirilgan. ifodalanmagan. xatoliklar bilan yuqori darajadagi tanqidiy

% 3 fikrlar ifodalangan.

boyligi yetarli emas,

foydalanilgan; ba’zi leksik birliklar

birliklardan foydalanilgan,

S - mantigiy izchilikka rioya - umumiy tuzilishda va mantigiy - fikrlar izchil va mantiqiy bog’langan, - ma’lumot va fikrlar mantiqan izchil
S = gilinmagan, izchillikda xatoliklar mavjud, xilma-xil bog’lovchi vositalardan asosan bog’langan,
=) ﬁn - fikrlarni  bog’lashda  ba’zi - ba’zi fikrlar noto‘g’ri va to‘g’ri foydalanilgan, - tizimli matn aniq xulosaga yetaklaydi,
s 2 o‘rinlarda izchillik yo‘q, mavzudan uzoglashgan, - har bir paragraf anig umumiy - asosiy fikrlar o‘ta sifatli va bir qancha
% & - jiddiy  xatoliklar  tufayli - asosiy fikrni ifodalash  va tuzilishga ega, detallar bilan izchil ifodalangan,
?'E chalkashlikka yo‘l qo‘yilgan izchillik cheklangan darajada, - asosiy fikrlar sifatli va bir gancha - izchillikning barcha jihatlari mohirona
g 3 - asosiy g’oya bayonida - bog’lovchi vositalar noto‘g’ri, detallar bilan izchil ifodalangan, qo‘llanilgan,
p i izchillik yetishmagan. nomutanosib yoki ortigcha - havolalar har doim ham aniq va - bog’lovchi vositalardan to‘g’ri  va

= go‘llanilgan. kerakli darajada go‘llanilmagan. samarali foydalanilgan.

- topshirigni bajarish uchun so‘z - asosiy lug’at boyligidan - ba’zi noaniqlik bilan turli leksik - mavzuni ochib beruvchi turli lug’at

birliklaridan deyarli xatosiz foydalanilgan,

- xilma-xil murakkab strukturalardan
foydalanilgan.

- sohaviy leksik birliklardan noaniq tarzda ishlatilgan  yoki - sohaviy leksikadan samarali - sohaviy leksikadan mohirona
< o‘rinli foydalanilmagan, mavzuga doir emas, foydalanilgan, foydalanilgan,
= - tegishli mavzuga doir lug’at - sohaviy lesikadan cheklangan - tegishli ~mavzuga doir lug’at - tegishli ~ mavzuga doir lug’at
< birliklari umuman mavjud emas, darajada foydalanilgan, birliklaridan yetarlicha foydalanilgan, birliklaridan a’lo darajada foydalanilgan,
- - cheklangan miqdordagi so‘z - tegishli mavzuga doir lug’at - ayrim hollarda so‘z yasash yoki so‘z - so‘z yasash va so‘z tanlash bilan bog’liq
va iboralardan foydalanilgan. birliklari ayrim hollarda mavjud, tanlashda xatoliklar mavjud. muammolar mavjud emas.
- so‘z yasash yoki so‘z tanlashda
takroriy xatoliklar mavjud.
- imlo, tinish belgilari va - imlo, tinish  belgilari  va - yozuvda imlo, tinish belgilari va - imlo, tinish belgilari va grammatik
- grammatik xatoliklar tushunishni grammatik xatoliklar tushunishga grammatik  xatoliklar kam  bo‘lib, xatoliklardan xoli,
= giyinlashtiradi, xalal bermaydi, tushunishga halal bermaydi, - Xatolar juda kam,
g - gap shakllarida aniglik - ayrim xatoliklar mavjud. - murakkab  jumlalarni berishga - xilma-xil murakkab strukturalardan
% umuman mavjud emas, harakat qiladi, lekin noaniglikliklar foydalanilgan.
5 - takroriy xatolar mavjud. uchraydi,
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ENGLISH LANGUAGE LEARNING FEATURES IN RURAL SCHOOLS:
CHALLENGES AND SOLUTIONS

Rakhmonova Shalola Fakhriddinovna
Faculty of Humanitarian Sciences,
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Abstract. This article is based on a project designed to improve English
language skills of students in rural areas. This aspect determines the relevance of
the article. It mentioned about the educational experience course held with students
in the school of Shafirkan district of Bukhara region. In the project, English
language courses will be given to students for a certain period of time, and then
such courses will be widely promoted in other regions. at the same time, the article
provides detailed information about the knowledge and interest of English
language students of urban and rural schools, some shortcomings of schools in
rural areas. Theoretical knowledge, real statistical data and objects were used in the
research work. The arrangement of the problems discussed in the article with the
necessary organizations also ensures the possibility of finding a solution to the
problem. taking into account the problems mentioned in the article, the proposed
project can be a suitable solution.
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Today, the demand for foreign languages in the world, including in
Uzbekistan, is growing day by day. This process is related to social, economic,
demographic and other issues. In the case of Uzbekistan, when analyzing the
interest of schoolchildren in learning English in different parts of the country, it
became clear that there are a number of unresolved issues in this area. When
comparing the interest of urban and rural students in learning English and their
level of English proficiency, it is noticeable that there are considerable differences
between them. These cases indicate that the level of foreign language teaching is
not in the same level in all regions of Bukhara.

Educational setting

This problem has existed for decades and is common to almost all countries.
According to research by Arkhipova, Gavrikov and Mikhailova, there are
differences in the English language proficiency of students in urban and rural
schools. [9;149] According to them, the low level of mastery of rural school
students is due to insufficient interest in the English language [1;255] and the fact
that government decisions do not consider the real learning conditions in remote
areas.

According to statistics, in 2019 the number of students studying in
Uzbekistan (Figure 1) is more than 6,000,000, and more than 50% of schools in the

country are located in rural areas.
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Figure 1. lllustration of overall number of male and female students at schools

However, given the shortcomings of the Internet in rural areas, the fact that
the material and technical base are not fully formed or in good condition, a
separate approach mechanism for the formation of educational processes has not
yet been developed. As a result, existing mechanisms based on the use of modern
intellectual technologies are not able to provide the required efficiency. As a result,
the level of English language proficiency at schools in remote areas of the country
remains low.

Considering the above statistics and the current situation in the field, we decided to
use a non-traditional approach to teaching English to 5th grade students in a remote
village of Bukhara organizing a 3-month training course in groups based on vital
interests of students. It should be noted that motivation is a means of defining or
revealing a way to bring a person to the level of pleasure in everything he does,
based on his interests and desires. [11;68]

Political / Administrative Setting

In recent years, special attention has been paid to the promotion of foreign
language learning in our country. In particular, the Resolution of the President of
the Republic of Uzbekistan dated May 19, 2021 No. PP- 5117 “On measures to
bring the promotion of foreign language learning in the Republic of Uzbekistan to
a qualitatively new level” and Resolution of the Cabinet of Ministers of the
Republic of Uzbekistan dated May 19, 2021 No 312 “On measures to effectively
organize the promotion of foreign language learning” decision can be considered
as key steps towards the development of this sector. [13] These decisions will
serve to improve the teaching of foreign languages, including English. The
proposed project will serve to improve the implementation of the above-mentioned
decisions.

The normative requirements for teaching English at schools in all regions of
Uzbekistan are the same as in other subjects. However, the English literacy of
schoolchildren in major cities, provincial and district centers is higher than that of
students in remote villages. According to the theory of the well-known

psychotherapist, psychologist Lozanov, [the low mastery of English in remote rural
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students is due to a lack of sufficient motivation. Accordingly, the project aims to

increase the interest of 5th graders studying at schools in remote areas in learning
English.
Culture

In order to effectively organize the proposed project, it would be expedient
to define the following terms. These are the mentality, interests of those regions,
the level of economic and social development of the region’s infrastructure. At the
same time, there is a lack of qualified personnel to go and teach in schools in
remote areas, or, if there are, for some reason, the unwillingness to go and teach
there. Most likely, these reasons are cultural adaptation, motivation, infrastructure,
and some ideals of families living in rural areas. [12;213] According to Holguin
and Morales, cultural adaptation, i.e. the difficulty of adapting to the agenda and
culture of the people of a given area, is one of the main reasons. According to
them, teachers from the city will have to go through a lot of difficulties to
understand the culture of rural students based on the psyche of sharing lessons,
because it is a different kind of individuals from the point of view of students.
Thus, this situation is related to the tools that teachers need to provide teaching
methods in this area. At the same time, most English teachers in the school are not
provided with the necessary material and technical base to properly and
qualitatively organize a good education for students in the study area.

Holguin and Morales mention that “These resources include not only
textbooks but also the visual materials that decorate classrooms and stimulate
learning, as well as simple scientific lab equipment, radios, and other audio-visual
equipment that have become standard parts of many classrooms™ [12;214] so the
employment of these types of resources are more limited in rural areas, which
means less interactive ways for teachers to promote motivation in English classes.
Besides these factors, the family ideals of the population, can be the basis for the
success of the initiative.

In order to justify the relevance of the project, we conducted a survey in

native language among students of 5-B class of school no. 110, Shafirkan district,
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Bukhara region. According to the results of the survey (Figure 2), 56 out of 60

students who participated in the survey expressed a desire to actively participate in
the project.

H Yes

B No

Would you like to learn English based only on
your interests?

Figure 2. Survey results

Since the project is being implemented for the first time, it was determined
that 32 students will participate.

Goals and objectives. The project is designed to teach 5-B grade students in
rural schools English based on their interests.

At the end of the project, participants are expected to have the following
skills and abilities:

- to speak in English on certain themes based on their interests;

- to think in English on specific issues;

- to compose basic phrases in the proper sequence and spelling;

- to increase their English literacy and vocabulary on areas that they are interested
in.

In order for students to master English, it is necessary to increase their
mastery indicators using not only their mental abilities but also their own
motivation and interest.

Inventory
Siew Kheng and Baldauf in terms of language micro - scale planning, it

would be expedient to implement the initial phase of the project on a local scale,
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I.e. within a single school. In order to understand how non-traditional methods of

language planning work and to develop a perfect implementation mechanism to
increase the effectiveness of non-traditional methods of language planning, it is
advisable to test it locally [3;952]. Accordingly, school no. 110, 5-B class students
of Shafirkan district of Bukhara city were selected as pilot objects. Classrooms will
be set up at the school, and teachers will be tasked with equipping the rooms for
each group and compiling a list of necessary teaching aids, visual aids, office
equipment and other items.

For the successful implementation of the project, the school administration
will allocate 4 classrooms and provide the following material and technical
conditions in the classrooms allocated by FayzulloUrin LLC of Shafirkan district:
— fully equip classrooms with modern study desks. It is worth quoting here
that by properly arranging the order of the equipment in the room, the teacher
can control the order of sitting in the classroom; [8;151]

— installing the necessary devices that provide high-speed internet, which in
turn provides access to the resources needed by teachers and students. [8;152]

In addition to the school's existing inventory, the project will provide
teachers with four laptops (with a printer) to use in the classroom and in
preparation for the process, one interactive whiteboard for each class (with a
projector) to make the learning process fun and productive, and separate textbooks
for each student and teacher (training manuals are ordered through official
distributors), also, the amount of stationery is required.

Recommendations. The role of English in modern life is incomparable. It is
known that agriculture plays an important role in Uzbekistan. Because they are a
source of meeting the basic needs of the republic, at the same time, the agro-export
potential of Uzbekistan is highly valued. Therefore, it can be said that rural schools
are not only a general education institution, but also one of the main sources of
welfare, stability and development of society. In turn, for the development of
agriculture in line with the times, we need to educate the younger generation to be

aware of innovations in the field of the world and have the potential to apply them
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in our country, based on modern requirements. It is known from world experience

that such high results cannot be achieved without mastering a foreign language.
However, despite rapid reforms in recent years, there are still unresolved issues
that hinder the implementation of the state educational standard in rural schools.
[5;89] These are:

- due to the lack of classrooms or teachers in some schools, the organization
of universal educational activities at the same time according to different standards
in classes where several groups are combined;

- lack of teachers in rural schools. In some cases, due to staff shortages in
rural schools, teachers have to teach subjects that are not their specialty;

- inability to work with students individually on staff shortages, to identify
areas of interest, areas that motivate them;

- lack or non-motivation of rural students to learn a foreign language.

When the latter of the mentioned problems is studied in more depth, the
method of Georgi Lozanov is widely used in the world as one of the solutions.
Lozanov claims that a foreign language should be taught to a student based on his
interests. [7;56] Additionally, Kovalchuk confirmed the effectiveness of this
method in his dissertation: Lozanov’s method is based on the formation of
motivation in the student to strengthen positive emotions, a sense of freedom and
mental activity during the lesson.

In addition, insufficient teacher qualifications and low interest of students in
learning foreign languages are interrelated. The relatively low interest of students
in learning foreign languages in rural areas stems from demographic, social and
economic issues. The analysis shows that the urban population has more contact
with foreigners than the rural population for entrepreneurial activities, education
and other purposes. These connections lead to the formation of students’ interest in
foreign languages.

It is known that today the world information system, the Internet, plays a key
role in the development of all disciplines, especially foreign languages. Lack or

low speed of the Internet network in most remote schools, lack of fiber optic
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networks, frequent interruptions and systemic problems in the Internet system in

general also have a negative impact on learning English and other subjects.

Another important issue directly related to the use of the Internet is the level
of computerization of schools. It should be noted that schools have different levels
of computer availability depending on the number of students. The number and
quality (generation) of computers used by students and teachers in schools also
vary. In most remote schools, there is a lack of computers or their spiritual
obsolescence (belonging to the older generation), high demand for modern
computers. Of course, the financial situation of the state is also crucial here. As a
result of these problems, some schoolchildren do not have computer skills at all.
This in turn reduces the acquisition of foreign languages and other disciplines. The
shortage of these resources, which are important in foreign language teaching,
limits students’ ability to acquire sufficient knowledge and skills.

Based on the above, it can be said that it is much more difficult to solve the
mentioned problems only by attracting qualified teachers to schools in remote
areas and encouraging them in an appropriate manner.

The whole Presidential decrees, the measures set by the Cabinet of Ministers
will serve to achieve a certain degree of effectiveness in increasing the capacity to
learn English in remote areas. However, this problem cannot be completely solved
on the basis of various preferences and privileges or community-based activities
(attaching schools to higher education institutions, training of university staff in
schools, mobile events, other activities to improve the skills of school teachers).

As mentioned above, the main reason for not achieving the expected
effectiveness of the activities carried out is the lack of motivation in students. This
can be explained by various factors, but regardless of the reason, no matter how
highly qualified the teacher is, if the student does not have enough interest or
motivation, the process will remain ineffective and the time and energy of both
parties will be wasted. Intrinsic and extrinsic motivations are also very important at
victory of education. In order to confirm the idea, we quote the meta-analytical

results of Taylor et al. He ascertains a fact that when analyzing the mastery
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indicators of students in secondary schools in Canada and Sweden, it was

discovered that high mastery indicators of students are mainly related to internal
motivation. [14;342]

Despite the fact that the teaching of English to schoolchildren on the basis of
the Lozanov’s method is widely used in the world, only research is currently being
conducted in our country. Nevertheless, based on world experience, [14;358] the
initiator of the project proposes to apply this method to students of 5-B grade,
school no. 110 in Shafirkan district, one of the remote villages of the republic.

To increase the effectiveness of the project, it is advisable to involve a
psychologist, a designer specializing in equipping classrooms and 4 ESP teachers.
MA TESL degree will be required to ensure the success of the project. In order to
facilitate the work of these teachers, they will be assigned a deputy director for
Academic Affairs of the school.

Suggested timeline. The duration of the project is 5 months, including 2
months for organizational work and 3 months for training. The main goal is to
compare the mastery of the selected class after another quarter period analyzing
the extent of their English knowledge with simple curriculum based classes.

The duration of the course is 12 weeks, and 6 lessons of 45 minutes for
per week is planned. In the classes to be formed, students with four areas of
interest are expected to study. It is planned to have classes focused on “Sports”,
“Medicine”, “Technology” and “Art”.

Phase 1. Three weeks - preparation for the project, including:

- An agreement is made between the parties;

- A roadmap is created by the teacher;

- Suitable students will be selected from the school's classrooms;

- Equipping classrooms with the necessary equipment and teaching aids;

- Announcing vacancies for teachers, selecting suitable candidates from
among the teachers who will be interviewed, and signing a contract between the
project manager and the approved candidates.

Phase 2. Three weeks - Registrations of project learners.
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- Announcing the course;

- Enrollment of selected class students;
- Arrange a conversation of registered students with a psychologist;
- Divide into groups according to the interests of the participating students
and form a final list
Phase 3. Trial running 3 months course as a pilot project
- Teaching
- Monitoring
- Assessing
- Identify and analyze students ’final mastery indicators.
Step 4. Two Weeks - Announcement of pilot course results.
- Analysis of project results and development of future plans of the project
for implementation in other schools.
I1. Aspects

Target language skills. Classes are scheduled to be conducted in English.
Since the listeners were fifth graders, it was considered sufficient that they knew
English at the beginner level. The ESP teachers who conduct the lessons should
have MA TESL degrees.

Grade. It is known that curricula in special groups are formed based on the

potential of the group. In this regard, a special questionnaire will be compiled from
the groups to identify their weaknesses in English language skills, and based on the
results of the questionnaire, the relevant sections of the curriculum will be changed
and adapted to the level of knowledge of the participants.
In addition, monthly and quarterly tests are organized to monitor the effectiveness
of the learning process. Tests should be done electronically on Google so that
students can know the test results as soon as they take the test prepared and
accepted on a platform. [2;45]

Students are set homework in groups of at least two (for example, organizing
practical games based on the knowledge learned during the week) in order to

continuously consolidate the acquired knowledge.
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At the end of the course, students are scheduled to take the final control, and

the order of their assessment is formed on the basis of a 5-point system.
Then 5 - excellent, 4 - good, 3 - satisfactory, 2 - unsatisfactory.

At the end of the project, based on the initiatives of school officials,
participating students will be awarded diplomas of various levels.

Actors: Macro-level:

In the implementation of the project, it would be expedient to recognize the
Ministry of Public Education of the Republic of Uzbekistan in the first place
among the actors at the macro level. Because they are the only official leader in the
system in the republic, which is planned to be improved. Their participation will
help increase the importance of the project at the national level;

FayzulloUrin as the second macro-important actors of the project limited liability
company as they are responsible for the full financing of the project.

The next is a special English school in Bukhara named after Hamza. The
mission of this organization is to provide practical assistance in the learning
process based on its effective experience.

Micro-level: Project leader and organizer plays an important role in project
implementation, prevention and elimination of potential shortcomings, as well as
ensuring success;

The ESP teachers selected to teach in each group are actors who serve to
change the situation in the group for the better due to their linguistic skills and
experience;

The younger participants of the project, i.e. the students, are the youngest
actors according to Baldauf and Kheng, but they are the main causes and products
of the project. [3;969]

Project financing. The project is funded by FayzulloUrin LLC. In addition,
the project manager has the right to change it when another supplier is found.
Regardless of whether the impartial supplier is from the public or private sectors,
the copyright of the project remains with the project initiator. Given that the main

stakeholder in the project is the government and local entrepreneurs, it would be
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appropriate to involve public or private sector organizations as an impartial

supplier.
Approximate
Ne Description Quantity price (USD
Dollars)
Notebook
1 (for teachers) 4 2000 (500 each)
2 Printers 4 1000 (250 each)
3 Interactive boards (+ projector s ) 4 6,000 (1500 each)
4 Textbooks and Teachers' manual 32+4 500
Stationary
5 (paper, copybooks, paper clips, whiteboard markers, 200
whiteboard erasers, and other stationary will be added to
the final financial report)
6 Teachers’ salary 4 6000 (1500 each)
Total $ 15,700

According to the agreement, FayzulloUrin LLC will be responsible for
providing high-speed Internet at the school no. 110 of Shafirkan district. The cost
of financing the project was formed by the head of the finance department of the
Tashkent city branch of the Russian State University of Oil and Gas, Candidate of
Economic Sciences.

The notebooks purchased will be used by teachers to conduct salutary
lessons and prepare the necessary handouts during the project implementation
period.

Classrooms for project participants will be fully equipped with interactive
whiteboards and other necessary equipment.

In conclusion, since learning foreign languages is seen as an urgent problem
of the present day, practical help is needed for its realization. in this regard,
practical results can be achieved through the proposed project.

1. ensuring the implementation of the President’s decisions on learning foreign
languages; 2. to increase the interest of students in rural areas in learning foreign
languages;

3. to increase the level of knowledge of the English language of students in rural

schools,
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When the above results are achieved, the goal of the project will be realized.
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YET TUJI VKUTHUILJIA ®AOJ UHIMBUIHU IAKJIJIAHTUPULI
XYCYCHJIA

Py3smemosa Myxaboam
Ileo.¢p.¢h.o. (PhD), oouenm
TUKXMMH” MTY
bank-monusa akademusacu

AHHoTamus. Ma3kyp Te3ucna dYeT TWi YKUTHINAA (aon WHIAWBUIHU
MIAKIJIAHTUPUII Macajllacl MyXokama KwinHaau. Mabiaym-ku 21 acpna YKyBuu
€k Tanmaba MaxCUHU, YMyMaH OJITaH/Ia YeT THUJ YpraHyBUMHHU NTAaCCHB MHIUBUIaH
daon cyOwbekTra aljJaHTUPHUIT MYXUM OMUJ XHUCOOJaHAIu YOy MacailaHu Xal
KWINIIAA MyalssH METOJIUK, TCUXOJIOTMK MPHUHIMIUIapra TasHuiaad. HaTmxkana,
"Teacher-centered aproach" macamacuman "Learner-centered approach" OyryHru
KyHJIa YCTYHJIMK KWIAIIHN Tajaad KWIHHUIIA 0a€H KUIHHTaH.

Kanum cy3nap: gaon unousuonu waxkiianmupuus, cyovemus OMULIAp,
MAXCyc NpuHyuniap, yKysuu, maiaba, naccug cyovekm, memooux ApuHyuniap,
KOMMYHUKAMUE MONUUPUKILAP.

Konmu Ttunmap dver tun cudaruma YpraHum nOpeaMeTura  aiigaHraH
JaBpiapia Of3aKd HYTKHM Ba KHCMaH YKHIIHM MAlllK KWJWII TaBCHUS STHUIITAH.
VTraH acpHHHr OXHPrM dYOparuja dYeT THJIHM MyJNOKOT BOCHTACH cH(paTHaa
ypratum-ypranuil KOHYHJIamTupuirad. byHmai meTtonuk €HmanryBra OWHOAQH,
ypraHuaaéTraH TAJ COXMOMHUHT MaJaHUATHAAH BOKU(] Oymum Taknudu yprara
Kyvunau. Hatwxkama, 4er Tuia ypraHyBYM TWIM YpraHwia€TraH Mamilakatiap
MaJIaHUSITHHU JACTyp Joupacuja YKUO Ba TUHIJIA0-TYIIYHHINTAa WYUTaHAU. YHA
JUCOHM MUHUMYMJIap TUJIHUHT JIGKCUKACH, TpaMMaTHKacy Ba Tanaddysu Oyiinya
Maxcyc JIMHTBOJUJAKTUK TMPUHLMILUIAPra AacoCaHTraH XoJiJa TaHJIaHAM Ba
VypranunaéTran TWJIAard MaJaHud CTEPEOTUIUIAPHA CHUHYMKIA0 TaHiall Ba yiap
OopacHIad YKYBUYMHUHT MUJUIMHI KaJIpUATIapura Moc KejlaJuraHjaapyuHu JapciiiK Ba
KYJUTaHMaJlapTra KUPUTHII MyMKUHITUTH HCOOTIaH/IH.

EBpona wmamnakatinapu ['epmanusi, @panuusa, Ilopryranus kabu
JaBiaTiapAa WHTIIA3 TWINHU YKATUINTA ajioxuaa dpTrOop Oepmmanu. XykKymar
paxOapnapu VKyBUMiiapra WHIJIN3 TUJIUHU camapainu VKUTHIILI
Oyiinua Oup KaHua JoluxanapHu amaira omwupanu. Kymamad, ymMymeBporia

(v

JaBiatiapuia  YKyBUWJapra  HWHIVIM3 ~ TWIWHU  YKUTHINAA  WKTUMOWM,
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KOMMYHHUKATHB, WXTUMOUN-aXOOpOT, KOTHUTUB, YMyMMaJaHUW XaMmMJa Maxcyc
KOMIIETeHIUsIIApHU PUBOXKJIAHTUPUILITA IBTUOOP KapaTuiaay.
JlapBOKe, pHBOXKIAHAGTIaH Y30EKHCTOH IIAPOWTHIA Oapua  coxalapra
“pakamiii UKTHUCONMET araMacu KUpHO KeIMoKaa. 3epo, Ou3 KaMUATUMHU3HU
IyHE XaM)KaMUSATH OWJIaH MHTErpamusara KUPUILIUII XaKuaa ranupap dKaHMu3, 0y
O6opana Tpanchopmalus KWINHTAH S'’bHU SIHTWJIAHTAH CYHBHUH aKkji Ba KOTHUTHUB
uHTeiektyan texHomorusuiap (Artificial Intelligennce technologies) xaman
Tapakkuil TomsAmad. MasKyp TypAard TEXHOJOTHUSIJIAPHA WHIJIM3 TWIMHU
YKUTUIIIA KYJUlam KyH cailud oiauninamMokna. Kuckaua aiftaguran Oyiicak,
ymly moi3apd MacalaHd 4YeT TWUJ YKYyB MPEIMETH PUBOXKH OWIIaH TacaBBYp
KWICAaK, aMaJlIaryl UHTJIU3 TWIMHU YKATHII Kapa€HUHA aBTOMATIAIITUPHUII Xam/ia
VKyBUMJIapHU Y3 HaBOATHJa 3aMOHABUN TeXHOJOTHsIapaaH (oiinanaHu® WHTIN3
TUJIVMHM ypranumra Ttau€pnam 3apyp. Ly Hykram HasapaaH yer Tull YKYB
npeaMeTd ax00poT KOMMYHHUKAIIMOH TEXHOJOTWsIap OwiaH Oupra XaMOXaHT
ypratunmokaa. Iy epma sHIM TapMOK JMHIBOTEXHOJOTHS — THJI YKUTHII
TEXHOJOTUsICU (haHUHM YBTUPO(P >TUI MaKcaara MyBopuk. Maskyp ¢daH xam yer
TWIHM OeNTHIIaHraH Tanabiap acocuaa YKUTUIIAA OeKuéc xucca Kyia osmnau 1eo
Oemajosl alTUIll MyMKHH. AWHU TalTaa XaJIKapo MUKECA Xap KaHaal 4eT TUITHU
VKUTHIIIA HUMaHW VPraTUIIHK Yijmam Tajnad KwinHaau. by 3ca  YKuTHII
mapouTura Kypa TaHnaHagud. [lapouT TyllyHYacH HICUXOJOTHK-TUIIOIOTHK
XYCYCUSITHU ¥3 Wuura ojafau. YeT TWIHHHT KaHAall NpeIMeT SKAHJIUTHHU OWIIUII
YUyH YHUHT OJAura KyWWJIraH MakcaJd Ba IIAPOUTIAPU YPraHWJIUIIN Kepak.
[ITapouT Ba MaKCaJHUHT OUp-OMpHra OOFIMKJIWTH IIYHJAKH, MApOUT MaKCaJIaH
Ooupnamun 0ynub, Makcaj YHAAH KenuO uynkaau. JIMHrBOAMIAKTUKAIAarH TYIIyHYa
Oynran mapouT JeraHga HuMma TymyHwiagu. Illapoutr nperamma Kyhugaru
JIMHTBOJMIAKTHK TYIIyHYaHH MHOOatra omamms. 1. YkyB Myaccacacm Typm: 2.
VKYBUMHHHT TCHXONOTHMK &I, 3. YKyBUMIADHMHT THI Taxpubach. (Gwimm
KYHHKMa, Masiaka). 4. Tun ypraHuiiura axxpaTUirad BakT.

Kommynukant ek pEUENUeHT VKyBuYH, HYTKHU coaup

9Tra”HJa EKH HAPOK STraH naﬁma HYTKI/Iﬁ KOMIICTCHIOMSHHU HaMOEH 9Taiu, YHH
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amajira OLIMPHUILIa KUYUK OYJaraH rpaMMaTHK, JIEKCUK, Taiaddy3 Ba HUMIIOBHIA
KOMIIETEHUUSAJIAPHU  Y3JIalUTUpPran OyjicarnHa KOMMYHUKAaHT MaKOMMIa 3pHIla
onagu. KoMmmyHHKaTUB MakcaJ 3pKUH HYTK (DaonusITH IOPUTULIHU Uoaananu.
['mobannanryB 3amMOHaMM3Aa WMHIVIM3 TWIMHH YPraTUIIHUHT YMYyMHH Makcaju,
FOKCaK MabHABUSTIIN IAXCHU TapOusiIall Ba PUBOKIAHTUPHUILTA XUCCA KYIIUIIIAH
nbopar. YMymuil ypra TabiuM MakTaOnapuaa UHIIN3 TUJIUHU YPTaHUI/YKUTHIL
y3ura xoc Xycycusrra sra Oynu6, Oy xkapa€Hjga MyKOOWJ YKUTHUII YCYJUIAPUHU
KYJUTal TaKo30 3TUJIAJIH.

Yer THJI yprarui METOAUKACUIA YKYBUWIADHUHT
TWI TaXpubacu 4YeT TWUIHU VYpraHuuaa ¥oB Oynumm (canOuil Tabcup —
uHTepdepernus) €xku Epmam Oepuinn (WKOOUH TabCHUp — TPAHCIIO3MIINSA)
Ky3aTUJIa]IH. Maskyp xKapaéH yTa MypakKkao 0ynuo0, YHUHT
camMapaJiopJiura Kyiuaaru omuiapra OOFNMMK. bupunuudan, WHTIU3 TUIUHU
YKUTUIIAA HYTK (QaoiusTd Typiapu (TUHIIa0 TYIIYHUI, TalmupUIl, YKHUII Ba
€3yB)HHU SIXJIUT Ba M3UWIUIMKIA YpraTuil; Mkkunuudan, JlaBnaT TabjiuM CTaHIApTH
Tasiabnapura MyBoQUK, JIMHIBUCTUK (HYTKHMH, THJI), COLIOJIMHI'BUCTHUK, IparMaTHK
KOMIETEHUUAJApHU  M3YWUIMKAA  PUBOXJIAHTUpUIL,  Yuunuuoawn,  dannap
uHTerpauus (YKyB (aHIapHUHT ¥3apo aJIOKAJOPJIUIH)HU HWHOOATra OJIMILL;
Typmunuuoan, HyTK (HAOTUATH TYpJIapH Ba MIAKUIapy (OF3aKH Ba €3Ma) opacuaaru
OOFJIMKJIUKHU TabMUHNAWL, bewunuuoan, YKyBUMJIAPHU MYCTAKUJI TabJIMMIa
HyHanTHpHII Ba OOoIIKanap1aH nbopar.

Yer Tun YKyB mpeaMeTHra ouj spaTHiraH OyryHIM KyHJIaru AapciuKiap,
JacTypyiap  ailHaH  KOMMYHUKATHB  KOMIETEHLIMSHM  INAK/UIAHTHPUILTa
KapaTWITaHJIUTH OWIaH KarTta >bTHOOpra JIOWWK. AWHM mamma xap Oup ¢ykapo
Xap KaHAah XOPW)KMWA TWIHM DPKUH Yypranum wuxtu€pura sra. llcuxomnmoruk
TaJAKUKOTIApra Kypa, COFJIOM (UKpIU YKyBUM OMp BaKTHHUHT y3MJa MKKHUTA, y4yTa
Ba KYI1a0d XOpMKUU THJIHHM YpPraHUIl UMKOHUATHUTA 3ra. BUpPOK, XOpHXuil TUIHU
srajuiall JapakacH, YKYBUMHHMHI MHTEIJIEKTyal CaJOXUATH Ba KyHAQJIMK XaéTaa
YHU KyJUlall mapouTtura Kapabd typiauya kedanu. llly Hykran HazapaaH, 4yer THJ

VKUTHILJIa 11y MaiTraya amainra OLIMpWIraH Ha3zapuid BallUJJIMTH HUCOOTJIaHTaH
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TAaJKUKOTIAp HaTWXajlapura TasHUII Makcaara MyBOoQHUK. YOy xapaéHHU
TallIKWJI KWIKILAA YKYBUMHUHI YPraHUWIA€TraH Xap KaHAal XOpHUXKUN TUIHU Y34
Amad TypraH IIApOUTIA MYJIOKOT *apaéHUAa KyJulaid OJUIINra Xamjia ayTeHTHUK
Marepuaiap acocuaa 4YeT TUJI ypraTuil amaira OLIMpUIIcAa caMapalu
HaTWXajapra 3pUILIUIT MyYMKUH.

Illyas anoxuaa TabKMUUIAII JKOM3-KHM, SHIMIAHAGTTaH —Y30eKHCTOH
pEHAcCaHCU  y4yH  MaBXyJd  JapCiuKIap  METOAMK  TabMHUHOTHUHUHT
MyKaMMaJUIallTUPULL, YKUTyBUYUIIAp IIe1aroruk KOMIIETCHTIINTUHU
PUBOXJIAHTUPHUILI XamMJa YKyBUMJIApJAA MHIVIM3 TWIMHU YKUTUIIZAA COJUDP
Oynanuran MHTEpQEpeHLus XoAucaJapuHu Oaprapad KUIUII JIO03UM. Maskyp
n0a3apOiIuK, 3aMOH Tajlabylapura Moc, MHTEUIEKTyall OUTHPYBUMIApHU Talépiiaml
OWJIaH WCIOX KWJIMHUIIM JIO3UM. XYCYCaH, MaBXyJ IIapOUTIAaH KeIud 4YHuKuoO,
YKyBUWIApD YYYH XOPW)KMH TWJIHM STrajUIallHUHT PEJIEBAHT TEXHOJOTHSJIAPUHH,
pELENTUB, PENpPOAYKTUB MaIlKIap CUCTEMACMHUA TAaKOMWJUIALITHUPHUIL XaM/a
YKyBUMIapAa TPAHCIO3ULMUSA XOAMUCACU Ky3aTWIMIIM Y4YyH MOTHUBALUSHU

Ky4aTUpUII MaKcajara MyBoO(UK.

T OIS S T

THE ROLE OF COMMUNICATIVE COMPETENCE IN TEACHING
ENGLISH

Rsaliev Arman Turdibekovich
Uzbekistan state university of world languages

Annotation: This article discusses the role of communicative competence in
teaching a foreign language for primary school students.

Key words: concept, competence, communicative competence, skill

AHHOTanuA: B 1aHHON CTaTbe pacCMaTPUBAECTCA POJIb KOMMYHHKATHBHOM
KOMIETEHI[UU NPU 00YUYEHUH HHOCTPAHHOTO SI3bIKA .

Knroueswie cnosa: concept, competence, communicative competence, skill
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It is no secret that in the developed countries of the world, as one of the

Important directions of modernization of the 21st century educational system, the
main attention is paid to the issue of introducing a communicative approach to
education. Communicative approach refers to the ability of students to apply the
knowledge, skills and abilities they have acquired at school during their life in
social and different situations [3; 10].

The term "competency" is derived from the Latin word competentia,
competo, which means "to achieve", "to match", "to fit". The word "competence"
means the manifestation of the acquired knowledge and skills, intelligence,
strength and experience of a person in a certain field [1; 189].

Competence is a set of such psychological possibilities that, under certain
conditions, the knowledge, skills and abilities of a person are implemented and
successfully combined.

The term "competence” is widely used in the form of competences such as
"communicative competence”, "sociocultural competence”, “phraseological

competence”, "linguistic competence".

American scientist D. Hymes proposes to interpret communicative
competence as "a set of knowledge about the rules that make it possible to
understand and create texts." Formation of the process of communicative approach
in foreign language education caused communicative competence to have a special
status [5;13-15].

Scientific articles devoted to the scientific study of communicative
competence began to be published by the end of the 20th century, and scientific
research works related to the field were carried out. Today, the scientific-practical
improvement and clarification of the "communicative concept” continues. The
concept of "communicative competence” and its components are being studied.

Forming and developing the communicative competence of elementary
school students is an important factor in the social adaptation of students, because
by improving the types of listening, speaking, reading and written speech

activities, it will be easier for them to master the main elements of successful and
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effective  communication in the future in establishing communication and

relationships with people.

The word "competence" comes from the English word "to compete" and
means "competition” and when translated literally means "ability to compete™ [4;
8-9].

The component of formation of communicative competences in students is
speech competence (communication):

(a) develops knowledge and skills in English language learning;

(b) is formed on the basis of linguistics and country studies.

Communicative competence in teaching English includes the following
important skills:

— reading and understanding simple texts (understanding the content);

- oral communication in everyday life, cultural and household topics;

- give a short oral speech about oneself, about natural phenomena, retell,
give an opinion;

- the ability to formalize and transmit uncomplicated written information.

The main goal of English language teaching in schools is to educate students
to become perfect people who can actively participate in communication and
independently master English speaking skills, who can be proud of the
achievements of their country in the world.

In the educational process, "communicative competence”, "competent
approach”, "communicative skills", "communicative activity" are indicative -
ability to assess and accept the situation, decision-making, information-analytical -
use of available information sources, predictive - suitable for the purpose of
communication designing activities, determining the communication situation,
polemic - being able to enter into communication, conducting a dialogue, being
able to hold a conversation, being able to use verbal and non-verbal means of
communication, reflexive - evaluating and self-evaluating, creativity - making

decisions in non-standard situations, prepared and The content and essence of
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concepts such as presentation of unprepared messages are scientifically and

pedagogically based on the linguo-methodical approach [2; 163].

Finally, it is worth mentioning that the main goal of English language
teaching at all levels of school education is to form communicative competence of
language learners in greeting, thanking, apologizing, scientific contracting and

professional communication in a multicultural world.
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TEACHING ENGLISH AS A SECOND LANGUAGE TO YOUNGSTERS
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Annotation: All living things have a few implies of passing on data to
others in their gather, which is eventually critical for their survival. A few utilize
voice commotions, others utilize physical motions or facial expressions. Numerous
utilize diverse strategies.

Keywords: moment dialect procurement, common information of English, to
begin with dialect, remote dialect, instructing and learning, multicultural,
multinational, multilingual nation, dialect centers, English lessons, English dialect
courses, methodological procedures, distinctive dialects, social and devout roots,
essential and auxiliary school, "teacher-student” framework.

YOSH AVLODGA INGLIZ TILINI IKKINCHI TIL SIFATIDA
O'RGATISH

Annotatsiya: Barcha tirik mavjudotlar o‘zlarining yig'ilishlaridagi
boshgalarga ma'lumotlarni uzatishning bir nechta ma'nolariga ega, bu esa oxir-
ogibat ularning omon qolishi uchun juda muhimdir. Ba'zilar ovozli shovginlardan
foydalanadilar, boshqalari jismoniy harakatlar yoki yuz ifodalaridan
foydalanadilar. Ko‘pchilik turli xil strategiyalardan foydalanadi.

Kalit se‘zlar: moment dialekt xaridi, ingliz tilining umumiy ma'‘lumotlari,
dialekt bilan boshlash, masofaviy dialekt, o ‘gitish va o ‘rganish, ko p madaniyatli,
ko ‘p millatli, ko ‘p tilli millat, dialekt markazlari, ingliz tili darslari, ingliz dialekt
kurslari, uslubiy protseduralar, o ziga xos dialektlar, ijtimoiy va dindor ildizlar ,
asosiy va yordamchi maktab, "ustoz-shogird" ramkasi.

Teaching English as a second language to youngsters can be both
challenging and rewarding. Here are some tips for effective teaching:

1. Create a positive learning environment: Young learners need a supportive
and positive environment to learn effectively. Create a classroom that is safe,
welcoming, and engaging.

2. Use age-appropriate materials: Use materials that are appropriate for the
age and level of your students. Young learners respond well to visual aids, games,

songs, and stories.


mailto:saidovagulyora20190117@gmail.com

81
3. Focus on communication: Young learners need to learn how to

communicate in English, not just memorize vocabulary and grammar rules. Use
activities that encourage speaking and listening.

4. Make learning fun: Young learners learn best when they are having fun.
Use games, songs, and other activities to make learning enjoyable.

5. Provide feedback: Provide feedback that is positive, specific, and
constructive. Encourage students to take risks and make mistakes as part of the
learning process.

6. Involve parents: Parents play a crucial role in supporting their children's
language learning. Keep parents informed about their child's progress and provide
them with resources to support learning at home.

Teaching English as a second language to youngsters can be challenging, but
it can also be incredibly rewarding. By creating a positive learning environment,
using age-appropriate materials, focusing on communication, making learning fun,
providing feedback, and involving parents, you can help your students achieve
success in English.

English has become a global language and is widely used in communication,
business, education, and entertainment. Here are some of the ways that English
plays a vital role in our lives:

Communication: English is the language of international communication,
and it is spoken by millions of people worldwide. It is the primary language used
In many countries for business, diplomacy, and tourism. Education: English is the
language of instruction in many schools and universities around the world. It is
also the language used in academic research and publications. Employment: Many
jobs require knowledge of English, especially in fields such as international
business, tourism, and technology. Proficiency in English can open up job
opportunities and increase earning potential. Entertainment: English is the
language used in many forms of entertainment, including movies, music, and
literature. This phenomena moment dialect procurement, common information of

English, to begin with dialect, remote dialect, instructing and learning,
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multicultural, multinational, multilingual nation, dialect centers, English lessons,

English dialect courses, methodological procedures, distinctive dialects, social and
devout roots, essential and auxiliary school, “teacher-student™ framework.

Being able to understand and appreciate these forms of entertainment can
enrich our lives. Personal growth: Learning English can help individuals broaden
their horizons and connect with people from different cultures. It can also improve
cognitive function and enhance critical thinking skills.

English plays a crucial role in our lives, and its importance will only
continue to grow in our increasingly interconnected world.

When it comes to teaching English language, there are many resources
available for educators. Here are a few ideas:

1. Textbooks: There are countless textbooks available for teaching English
language, ranging from beginner to advanced levels. Some popular options include
the Oxford English Grammar Course and the Cambridge English series.

2. Online resources: The internet is full of resources for teaching English
language, including websites, blogs, and videos. Some popular websites for
English language learners include Duolingo, BBC Learning English, and ESL
Gold.

3. Language exchange programs: Language exchange programs allow
students to practice their English language skills with native speakers. Some
popular language exchange programs include Tandem and HelloTalk.

4. Conversation clubs: Conversation clubs provide a space for students to
practice their speaking skills in a relaxed setting. Many community centers and
libraries offer conversation clubs for English language learners.

5. Games and activities: Incorporating games and activities into English
language lessons can make learning more engaging and fun. Some popular games
and activities for teaching English include word scrambles, role-playing exercises,
and vocabulary bingo.

There are many different approaches to teaching English language, and it's

important to find the methods that work best for your students.
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Abstract: In this thesis, some of the problems associated with ESP and
CLIL are explored and potential solutions to these problems are suggested. The
problems of language proficiency, teacher training, and assessment are focused as
well as strategies addressing these challenges are explored. Issues of providing
information on the current state of ESP and CLIL and how to effectively
implement these approaches in educational settings are considered.

Keywords: ESP, CLIL, two distinct approaches, problems, solutions, language
proficiency, education
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ESP VA CLIL: MUAMMO VA ECHIMLAR

Annotatsiya: Ushbu tezisda ESP va CLIL bilan bog'lig bo‘lgan ba'zi
muammolarni o‘rganib chigilgan va ushbu muammolarning potentsial echimlarini
taklif etilgan. Xususan, tilni bilish, o‘qituvchilar tayyorlash va baholash
muammolariga e’tibor qaratilgan va bu muammolarni hal qilish strategiyalari
muhokama qilingan. ESP va CLIL ning hozirgi holati hagida ma'lumot berish va
bu yondashuvlarni ta'lim muassasalarida ganday samarali amalga oshirish
masalalari ko’rib chiqilgan.

Kalit sozlar: ESP, CLIL, ikki xil yondashuv, muammolar, yechimlar, til
o rganish mahorati , ta'lim.

ESP (English for Specific Purposes) and CLIL (Content and Language
Integrated Learning) are two approaches to teaching English that have gained
popularity in recent years. This has led to the development of two distinct
approaches: English for Specific Purposes (ESP) and Content and Language
Integrated Learning (CLIL). While they have different focuses, both methods aim
to improve students' language proficiency and prepare them for real-world
communication. Both approaches have not only their benefits but also present a
number of challenges.[4]

ESP is a type of language teaching that focuses on specific skills or areas of
knowledge. For example, ESP courses might be designed for business
professionals, medical students, or engineers. The goal is to teach English in a way
that is relevant to the students’ professional or academic needs. ESP courses often
include specialized vocabulary, authentic materials (such as business reports or
medical journals), and role-playing activities that simulate real-world situations.[3]

CLIL, on the other hand, is an approach that integrates language learning
with content learning. In a CLIL classroom, students learn subject matter (such as
history or science) through the medium of English. The goal is to develop both
language and content knowledge simultaneously. CLIL courses often include
hands-on activities, group work, and project-based learning.[1]

While ESP and CLIL have different focuses, they share some common benefits.
Both approaches can help students develop language skills that are relevant to their

future careers or academic pursuits. They can also improve students' confidence in
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using English in real-world situations. Additionally, both methods can help

students develop critical thinking skills and cross-cultural competence.
However, there are some differences between ESP and CLIL that are worth noting.
ESP is often taught in a more traditional classroom setting, while CLIL may
involve more experiential learning. Additionally, ESP courses may be more
focused on language accuracy and fluency, while CLIL courses may prioritize
content learning over language learning. Despite these differences, both ESP and
CLIL can be effective ways to teach English. The choice between the two
approaches will depend on the needs and goals of the learners. For students who
need to develop specific language skills for their profession or academic field, ESP
may be the better choice. For students who want to improve their language
proficiency while learning about a particular subject, CLIL may be the way to go.
In conclusion, ESP and CLIL are two approaches to teaching English that offer
different benefits and cater to different learning needs. Both methods can help
students develop language skills that are relevant to their future careers or
academic pursuits. Ultimately, the choice between ESP and CLIL will depend on
the learners' goals and preferences.[2]
English for Specific Purposes (ESP) and Content and Language Integrated
Learning (CLIL) are two approaches to language teaching that have gained
popularity in recent years. ESP focuses on teaching English for specific purposes,
such as business, medicine, or engineering, while CLIL integrates language
learning with content learning in subjects such as science, history, or geography.
While both approaches have their benefits, they also present some challenges that
need to be addressed. In this article, we will discuss some of the problems and
solutions related to ESP and CLIL. [4]

Problems with ESP. One of the main problems with ESP is that it can be
difficult to design a course that meets the specific needs of the learners. For
example, a course on English for business may not be relevant to all learners, as

some may be interested in other fields such as medicine or law. To address this
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problem, it is important to conduct a needs analysis to identify the learners' specific

needs and goals.

Another problem with ESP is that it can be challenging to find qualified
teachers who have both language and subject expertise. This is particularly true for
specialized fields such as engineering or medicine. To address this problem, it is
Important to provide professional development opportunities for teachers to
improve their language and subject knowledge.[3]

Problems with CLIL. One of the main problems with CLIL is that it can be
challenging for learners to understand the content if they do not have sufficient
language proficiency. This can lead to frustration and disengagement from the
learning process. To address this problem, it is important to provide language
support for learners, such as vocabulary lists, language scaffolding, and
opportunities for language practice.[1]

Another problem with CLIL is that it can be difficult to find appropriate
materials and resources that integrate language and content effectively. This is
particularly true for less commonly taught languages or specialized fields. To
address this problem, it is important to develop and share resources that are
specifically designed for CLIL, such as textbooks, videos, and online materials.[2]
Solutions: to address the problems related to ESP and CLIL, there are several
solutions that can be implemented. These include:

« Conducting a needs analysis to identify the learners' specific needs and goals.

» Providing professional development opportunities for teachers to improve their
language and subject knowledge.

* Providing language support for learners, such as vocabulary lists, language
scaffolding, and opportunities for language practice.

» Developing and sharing resources that are specifically designed for CLIL, such
as textbooks, videos, and online materials.

« Encouraging collaboration between language and content teachers to ensure

that language and content are integrated effectively. [1,2,3.]
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In conclusion, ESP and CLIL are two approaches to language teaching that

have their benefits and challenges. While ESP focuses on teaching English for
specific purposes, CLIL integrates language learning with content learning.
However, both approaches present some problems that need to be addressed, such
as designing courses that meet the specific needs of learners, finding qualified
teachers, and integrating language and content effectively. To address these
problems, it is important to conduct a needs analysis, provide professional
development opportunities for teachers, provide language support for learners,
develop and share resources specifically designed for CLIL, and encourage
collaboration between language and content teachers. By implementing these
solutions, we can ensure that ESP and CLIL are effective approaches to language
teaching that meet the needs of learners and prepare them for success in their

chosen fields.
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Abstract: Teaching critical reading skills is the most prominent way of
teaching reading. The text can be read extensively and intensively. If we
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critical reading skills and the importance of teaching critical reading strategies to
students for law students.

Key words: Critical reading, critical thinking, genre, discourse, theoretical
understanding, metacognitive skills.

HUQUQ TALABALARIDA TANQIDIY O’QISH KO’NIKMALARINI
RIVOJLANTIRISH

Annotatsiya: Tangidiy o‘qish ko‘nikmalarini o‘rgatish bugungi kunda
ta’limda eng dolzarb masaladir. Matnni atroflicha va intensiv o‘qish mumkin. Agar
biz matnni intensiv ravishda o‘qib chigsak, uning mohiyatinigina tushunishamiz
xolos. Bu matnni tushunish va tahlil gilishga yordam bermaydi. Birog, atroflicha
o‘qish orgali biz ko‘prog vaqt ajratamiz va matnga e'tibor garatamiz. Ushbu
maqola tanqgidiy o‘gish ko‘nikmalarining ahamiyati va huquq yo’nalishidagi
talabalarga tanqidiy o‘qish strategiyalarini o‘rgatish ganchalik muhimligini
o‘rganadi.

Kalit so’zlar: Tanqidiy o‘qish, tangidiy fikrlash, janr, nutg, nazariy
tushunish, metakognitiv gobiliyatlar.

First of all, we need to answer the questions what is critical reading? What is
the difference of critical reading from other types of reading? And in which way it
is helpful for students’ learning? Most students may misunderstand the meaning of
critical reading. They think that critical reading is being critical of what you read.
Actually, there are different ways of learning critically, such as, critical reading,
critical thinking, critical writing, and critical listening. *But none of them give the
meaning being “critical” or “judgmental” towards the things you learnt, claiming

that some arguments, ideas or piece of writing are faulty, or flawed.

Critical reading is asking yourself questions while reading in order to understand
the main point of any given information. Which means interrogating yourself with
questions, like “what does the author want to say?” “What is the main argument of

this reading”, and etc. Theoretically, being critical means advancing your

1 Ennis R. 1987. A taxonomy of critical thinking dispositions and abilities, in J. Baron and R. Sternberg (Eds).
Teaching for Thinking, Freeman, New York, pp 9-26.
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understanding, not dismissing, closing off learning. Critical reading involves

presenting a reasoned argument that evaluates and analyses what you have read.?

While reading any academic material, the process shouldn’t be limited with just
reading. Besides, the reader must be ready to analyze the events and to be able to
give their arguments against the ideas in the work by the author. Different authors
naturally have various viewpoints and opinions.® Reading any material critically
means look for limitations, omissions, inconsistencies, oversights and arguments
against what you are reading. Critical reading goes further than just being satisfied
with what a text says, it also involves reflecting on what the text describes, and

analysing what the text actually means, in the context of your studies.*

Being a critical reader requires more than reading, which means one should be able
to reflect on what the text says, what it describes, what kind of meaning does it
deliver by interpreting the style and structure of the writing, language and its

content

When it comes to talking about critical reading for law students, it is quite different
from other types of readings.® Most of the extensive reading assignments that we
know are descriptive. The author intends to describe the events in a narrative order,
moving from general to specific. For instance, in the textbook about medicine, the
whole chapter is dedicated to any type of disease. It tends to give theoretical
explanation about the illness. That is to say, the whole chapter includes general
information about the certain disease. Then the author moves to be more specific in
the next chapters. The author proceeds to provide more specific information about
symptoms, diagnosis and its treatment. ®After reading the textbook, the students
may have some questions about the theme. They begin expressing their opinions,

answer each other’s questions on the theme, do the assignments and even may

2 Alvermann DE. 2001. Effective literacy instruction for adolescents. Executive summary and paper Commissioned
by the National Reading Conference. University of Georgia: Department of Reading Education.

3 Brumfit CJ. 1978. The teaching of advanced reading skills in foreign languages, with particular reference to English
as a foreign language.Cambridge University Press

4 https://www.skillsyouneed.com/learn/critical-reading.html

5 Glaser R. 1984. Education and thinking: The role of knowledge. American Psychologist, 39, 93-104.

6 Aliponga, J. (2013). Reading journal: Its benefits for extensive reading. International Journal of Humanities and Social Science,
3,73-79.
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have arguments, if there are contradicting ideas. Generally, they practiced their

critical reading skills and now they are discussing critically. This proves that

students obtained understanding by reading the textbook extensively and critically.

In terms of critical reading skills for law students, this works differently. Reading
materials of law are distinguished from other types of reading materials with
several features. Most of the law reading assignments are casebooks, textbooks that
are primarily made up of selected court cases. The textbooks and fiction books
about court cases are not usually descriptive. The authors write to resolve a
question presented by the case. Furthermore, textbooks dedicated to law are not
intended to provide the reader with a broad understanding of the law. These kinds
of textbooks teach the reader “how to think like a lawyer”. Which means students
of law will be able to master their critical reading skills and critical thinking
abilities, consequently they learn how to apply law to new factual situations. For
instance, a student may be asked to apply the law to any factual situation. The
purpose of the textbook dedicated to law students is not only reading and
understanding, but also extracting the law from the reading assignment and to
reflect on and evaluate the case. Therefore, by reading textbooks specialized in
law, students not only develop an understanding of the law, but also, they will
acquire some knowledge and the skill of analyzing and critical thinking. Students
whose major is law are considered to be higher-performing students comparing to
others, as they have lots of chance to apply critical thinking to their reading, it is
also known as critical reading.
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Abstract: Nowadays, traditional methods namely, Grammar Translation,
Direct Methods, and Audio-lingual methods of teaching are deemed to be less
effective in teaching foreign languages. For that reason, scrutinizing the
effectiveness of the state-of-the-art CLT method could help L2 teachers to conduct
effective lessons and reach set objectives. In the actual research paper, a
guantitative research method was applied to gather the data from students of the
academic lyceum "International House" located in Tashkent, Uzbekistan.
Accordingly, related advantages and shortcomings of the CLT method were
detected, and made observations are supposed to assist in the effective teaching of
lyceum learners.

Keywords: CLT, Direct Method, Audio-lingual method, foreign language, student-
oriented lesson, teacher-led lesson

Introduction: CLT method represents communicative activities and
interactions as a basis for language acquisition. In other words, students
comprehend foreign language through communication and they are not taught

grammar rules explicitly. L2 learners are not entailed to follow grammar rules and
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construct only grammatically correct sentences. In CLT priority is given to fluency

rather than accuracy. According to Celce-Murcia etal., (2014), some decades ago,
L2 acquisition was associated with the translation of texts, memorization of
grammar rules, literacy text analysis, exercises based on changing tenses Present to
Past or vice-versa) and communication was not a priority in language learning [1].
Teachers who referred to Grammar Translation struggled to enhance the speaking
skills of learners. Students had outstanding knowledge of grammar rules, however,
in practice their oral communication skills were not mastered. The newly
introduced CLT method is meant to master communication skills first and then
improve grammar skills based on fluency.

Larsen-Freeman (2000) stated, “Communicative Language Teaching aims
broadly to apply the theoretical perspective of the Communicative Approach by
making communicative competence the goal of language teaching and by
acknowledging the interdependence of language and communication” (p. 121) [2].

Principles of CLT

The main characteristic of CLT is, firstly, that the classroom is learner-
oriented instead of teacher-oriented. Secondly, the classes should include
opportunities to develop a broad repository of activities. Thirdly, it includes
teachers taking on multiple roles; and lastly, it means that teachers should make
use of authentic materials (Mey, 1998) [3]. Learner-oriented classrooms mean a
move from a teacher-centered curriculum toward a student-centered curriculum.
Regarding the content of the curriculum, new strategies and techniques have been
adopted that allow students to use the language purposefully and functionally in
the classroom (Alharbi, 2020) [4], while communicative-based activities support
the natural growth of language ability (Farooq, 2015) [5]. The new curriculum also
reflects the student’s need for more space to use language, which should, in turn,
help students develop their language competency.

Due to moving from a teacher-centered to a student-centered curriculum, the
role of the teachers has also shifted, but the importance of teachers has largely

remained unchanged in CLT. In other words, although the focus has shifted to
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students, the teachers’ role remains of the utmost importance in a classroom (Al
Asmari, 2015) [6]. According to the CLT, teachers should be considered role
models for accurate pronunciation and writing and they should provide support to
learners in producing utterances that are free of errors and, ultimately, mistakes
(Richards, 2006) [7]. However, teachers should also help develop an environment
in which students are comfortable with group or pair work, instead of depending
on the teacher as the sole language model (Richards, 2006) [7]. Such an
environment supports students’ learning autonomy and makes their teacher a
facilitator, guide, and co-learner (Al Asmari, 2015) [6], whilst increasing students’
responsibility by giving them more control of the learning process.

Methodology

Research design

To receive data for an actual research paper, a target group was taught
through the CLT method for the last two months. After this period of time,
students had adequate experience of being taught a foreign language by the CLT
method.

Quantitate method was applied in the actual research paper to gather and
assess the data received. A questionnaire with related questions was prepared and
distributed among students of the first course studying at the Lyceum. Questions
were aimed to reach the set research objective and receive research data. Students
were asked to rank from O to 10 on the effectiveness of the CLT method in
enhancing certain language skills(\Vocabulary, Grammar, Fluency, Speaking,
Reading). They also were required to list difficulties faced in learning a language
through this method of teaching.

Data Collection Procedure

A group of students (30 students) was tested and a designed questionnaire has
been distributed to each student individually.  They were asked to fill it with
research-related questions and give them back to the researcher. Questions were
aimed to receive information on the following questions:

%+ The effectiveness of the CLT method among L2 learners
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+» Challenges experienced by students in the application of the CLT method

Findings

Student’s experience with the efficiency of CLT in foreign language

acquisition
10-9 points 8-6 pints 5-4 pints 3-0 points

Vocabulary 16 students 10 students 2 students 2 students
Grammar 2 students 2 students 3 students 23 students
Fluency 25 students 3 students 2 students 0
Speaking 25 students 1 student 2 students 2 students
Reading 20 students 5 students 3 students 2 students

According to collected data, it was found that students noticed considerable
changes in their speaking skills, and after being taught through the CLT method
they had better fluency in their speech. In addition, they noted that grammar is
covered as a secondary language skill and not covered deeply. However, students
shared that a lot of speaking practice with this method leads to the automatization
of grammatically correct speech.

According to the questionnaire, students who are taught English through the
CLT method face a couple of problems and the first of them is linked to grammar.
The majority of students reckon that grammar rules should be taught explicitly.
They are worried that they are not being taught the theoretical knowledge of
grammar. The next problem experienced by students is the shift from teacher-led
classrooms to student-oriented lessons. 6 students confessed that they are not
comfortable with this characteristic of the CLT method. Some of the students
highlighted that too much time is spent on grammar rules observations. They
consider this method time-consuming. The last issue listed by 12 students is the
difficulties with assessments. They noted that there is inequality between
curriculum and assessment. They have speaking activities mostly during lessons
while in assessments their writing, reading, and listening skills are also being
checked.
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Experienced problems in CLT method by students.

16
14
12
10

o N B O

Incompetence in Teache-student ratio Time-consuming Assessment issues
grammar method

Considering the above-presented information it can be recapitulated that the

CLT method is the perfect tool for reaching fluency in English. However, accuracy

Is not a target in the actual method of teaching.

w
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Annotatsiya: Ushbu magolada insoniyat hayotida muhim ahamiyat kasb
etadigan Kkishi ismlari yani antroponimlarning tarixiy va ayni kunlarga gadar bor
bo’lgan qoliblari yani formulalari haqida yoritiladi. Tadqiqot usullari: tavsif usuli,
giyosiy tahlil, kognitiv-kontseptual tahlil, lingvo-madaniy tahlil. Dissertatsiyaning
ilmiy yangiligi quyidagilar bilan izohlanadi. Lug‘atlar, romanlar, qissalardagi
antroponimlarning lingvomadaniy tahlili deyarli barcha tillarda tilshunos olimlar
tomonidan o‘rganilgan.

Kalit so’zlar: Antroponimik tahlil, lingvomadaniy muammo, antroponimik
formula, antroponimlarning madaniyati va munosabati.

Antroponik ~ formulada  biz  ismning  (ismlarning)  standart
kombinatsiyasini, (otaning ismi ko‘p tillarda ixtiyoriy element) + rasmiy (pasport)
nomlash tizimidagi familiya (ism) larni anglatadi. "Antroponik formula” (AF)
kompozitsion atamasi bilan bir gatorda, antroponimiya adabiyotida "antroponimik
model™ atamasi ham qo‘llaniladi Shunday qilib, qadimgi germaniyalik
onomastikon tadqgiqotchilari ta'kidlashicha, gadimgi Roman- German tillarida
shaxsiy ismlarining tarkibiy qismlari slavyan tillarining onomastikalarida
keltirilganlardan sezilarli darajada farq giladi. An'anaviy gadimgi german nomlari
urush, kuch, g'alaba, kuch, boylikni anglatsa, slovyan tillarida mugaddaslik, rahm-
shafgat, quvonch tushunchalar bilan bog'liq nomlar tez-tez uchraydi. Qadimgi
german onomastikalari tarkibiy qismlarining leksik tarkibini kuzatish shuni
ko‘rsatdiki, gadimgi german hamjamiyati davriga kelib ushbu tarkibiy qgismlar
gadimgi germanlarning go‘zallik haqgidagi g'oyasini aks ettiruvchi belgilarga
aylandi, masalan; 6ept — berht «yorgin»: bept, bepronbn, Ans6ept, JlamGepr; 31
«boylikka egalik»: Darap, Dmut, DaBapa, DaBuH; rep — ger «nayza»:. I'epxapn,
I'eptpyna, Aucrap, Ockap, I'epanbnx [1 b. 22-23 ] Shuningdek, zooform guruhiga

mansub ismlar ham uchraydi, masalan,qadimgi inglizlarda; Eofor «to’ng’iz»;
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gadimgi-skand. Hari «quyon», Arne «burgut», Bjérn «ayiq». Familiya shaxsning
nomlanishining boshqga turlaridan farqg giladi, chunki bu nasldan naslga o‘tadi, bir
necha avlodlarga xosdir.

Tadqiqotchilar ~ familiyalarning  shakllanishining  turli  sabablarini
ta'kidlashadi: iqtisodiy, shahar rivojlanishi, savdo alogalari, aholining ko‘chishi;
fugarolikni shakllantirish va huqugiy jamiyatni rivojlantirish. Ushbu sabablarning
barchasini inkor etmasdan, V.A. Nikonov, bizning fikrimizcha, birinchi navbatda,
oilaning ijtimoiy sohasini mustahkamlashni qo‘yadi: «Familiya oilani anglatadi».
Familiyani joriy etishning hal giluvchi sababi, aftidan, oilaning rivojlanishidagi
ma'lum bir darajadagi rolining o‘zgarishi ... Oila feodal tuzum ostida edi,
keyinchalik esa ishlab chigarish birligi sifatida oilalar o‘z fermasini yurta boshladi,
meros huquqiga ega bo’ldi va gat'iy ichki hokimiyat tomonidan boshqarilar edi "[2,
b 184].

U familiyaning ijtimoiyligini ta'kidlaydi (ma'lum bosgichda bir qator
mamlakatlarda feodal elitasi) quyi tabaga familiyalarni Kiritilishiga garshi, keyin
esa familiyalar qonun hujjatlari bilan kiritildi), familiyalarning asta-sekin
shakllanishi va tagsimlanishi hujjatlarga familiyalarning o‘z-o‘zidan kirib borishi
va majburiy nomlarning davlat tomonidan o‘rnatilishi o‘rtasidagi fargni keltirib
chigardi. Shunday qilib, ingliz tilidagi an'anada quyidagi AFlar rivojlandi: bir yoki
bir nechta shaxsiy ismlar + familiya. Odamlarni nomlash uchun formulaning har
ganday tarkibiy gismidan foydalanish aloga amalga oshiriladigan ijtimoiy soha
bilan bog'lig. O'zbeklarning shaxsiy nomlari boshqga turkiyzabon xalglar orasida va
iIslom dini va madaniyati xalglari orasida o‘ziga xosligi bilan ajralib turadi.
«0'zbek xalgining shakllanishi XIXIV asrlarda yuz bergan. o‘zbeklarning ajdodlari
istiqgomat gilgan hududga turkiy gabilalarning mahalliy Eron tilida sozlashadigan
aholisi bilan assimilyatsiya qilish orgali mo‘g‘ullar ham bir necha to*lginlarni bosib
o‘tdilar. O‘zbek tili turkiy tillar oilasiga mansub qgarlug guruhiga kiradi, ammo u
tojik tiliga xos bo‘lgan eroniy xususiyatlarni saqlab qoladi, bu ismlarning
tuzilishida ham, ularning fonetikasida ham o‘z aksini topgan ”[3, 12 b.].

Muammoli masalalardan biri bu o‘zbek nomlari orasida turkiy nomlarning ulushi
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masalasidir. A. G'afurov har ganday millatning nomi doimo yangilanib turishini

ta'kidlaydi. Ba'zi ismlar kundalik hayotdan yo‘goladi yoki odatiy holga kelmaydi,
boshqalari to‘satdan juda mashhur bo‘lib golmogda, mutlago yangi nomlar paydo
bo‘lmoqda. Bundan tashgari, yangi nomlar unvon yoki taxallusdan yangi tug'ilgan
chagalogga berilgan ismgacha juda murakkab yo‘ldan o‘tadi. Shu ma'noda sharq
xalglarining nomlari asosan Islom ta'siri ostida shakllangan va shuning uchun arab
tili juda boy tarixga ega [4, 81 b].

Islomning birinchi asrlarida Islomni gabul gilgan barcha xalglarga xos
bo‘lgan arab nomlash tizimi doimo murakkablashdi. Islomdan oldingi arablar
deyarli bitta shaxsiy ismdan mamnun bo’lishgan. Agar shaxsni anigroq aniglash
kerak bo‘lsa, ular otasining ismini ishlatishdi, masalan, bir kishi "Usmon
Affanning o‘g'li" degan ma'noni anglatuvchi Usmon ibn Affan deb nomlangan.
Ammo ba'zida ular o‘sha odamni lIbnaffan deb atashlari mumkin edi va bu
gaplashayotganlarning barchasiga tushunarli edi, chunki Affan kabi ismlar juda
kam edi. Arablar orasida (Usmon) ismning birinchi toifasi "Alam", ikkinchisi
(Ibnaffan) - "Nasab" deb nomlangan. "Kunya" atamasi bilan birlashtirilgan
uchinchi xil ismlar ham mavjud [4, 12 b; 5, 43-48 b]. Alam boshgacha tarzda
"islom", "ismalamin" ("shaxsiy ism") deb nomlanadi. Bunday nomlash tizimi
o‘zbeklar orasida saglanib golmagan, ammo shunga o‘xshash hodisa mavjud: ba'zi
joylarda erkak va ayol hanuzgacha o‘g'li yoki gizining nomi bilan atalgan va bu
nom berish uchun juda sharafli sabab sifatida gabul gilingan. Ko‘pgina o‘zbek
oilalarida xotinning eriga ism-sharif bilan murojaat qgilishi gabul gilinmaydi, uning
o‘rniga o‘g'il yoki qizning ismi yoki dadasi, xo’jayin murojaatlari ishlatiladi.
Arablarda ham shunday nomlanish elementi mavjud bo‘lib, u Lagab deb
nomlanadi - "go‘shimcha nom, lagab, faxriy unvon, yuksak epitet. Ismning bu turi
arab antroponimiyasidagi ham shakli, ham semantik tarkibidagi eng murakkab.
Lagab turidagi nomlar har doim ma'lum bir semantik yukni ko‘taradi, ko‘pincha
metonimik va metaforik xususiyatga ega. Ushbu nomlar o‘rta asr hayoti vogeligi

va arab-musulmon madaniyati g'oyalari bilan chambarchas bog'liq.
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Ko‘pincha ismni lagab kabi tarjima qilish til madaniyati hagida batafsil

ma'lumot talab qiladi tarixiy kelib chiqishi borasida.”[6, 45 b].
Arablarning antroponimiyasining noyob tizimida lagab va taxallusning
xususiyatlarini birlashtirgan.O'zbeklarning antroponimlarida Alam, Nasab, Kunya
kabilar ism sifatida ishlatilmaydi, ammo aslida bu elementlarning har gandayidan
semantikaga (ism berish motiviga) ko‘ra shaxsiy ism sifatida foydalanish mumkin.
Xususan, quyidagi nomlar keng ishlatiladi: (Mirzo, Side, Bek, Sayyid, Sulton,
Xo‘ja (Xijja), shoirlar va yozuvchilarning taxallus (yoki mahlas) atamasi bilan
birlashtirilgan taxalluslari. Taxallus kabi nomlar shaxsiy fazilatlarga bog'liq
bo‘lishi mumkin. o‘z ishlarining xarakteri va uslubi, homiylarning ismlari, yashash
joyining nomi va boshgalar bilan birga tashuvchisi. [6, 45 b.] ”Arab tili orqali
Muhammad payg’ambarimizning garindoshlari va sheriklarining ismlari (Alj,
Umar, Hamza, Abbos, Oisha, Fotima, Xadich va boshgalar), Injil payg'ambarlari
va shohlarining ismlari (Yoqub, Yusuf, Muso, Ibrohim, Idris, Ismoil, Sulaymon),
Iso va onasining ismi (Iso va Maryam), shuningdek musulmon dinini ulug'laydigan
aralash ismlar (Abdulloh, Abdunabiy, Abdurahim, Abdurahmon, Abdulaziz,
Abdutalib, Sayfutdin va boshqalar). Bu harakat istak bilan mos kelishi mumkin:
Nimatulloh - Ollohdan rahmat istagi, Ismatulloh - Allohni himoya qilish istagi.”[7,
31-35]

Fagatgina 30-yillarda o‘zbeklarning familiyalari majburiy bo‘lib goldi. XX
asr “Ular odatda otning shaxsiy ismidan rus shaklidagi undosh qo‘shimchalar bilan
( -ev) hosil bo‘ladi: Rashidov, Abdullaev. 30 yoki 40-yillarda tug'ilganlar
familiyalari ko‘pincha otasning ismi bilan yozilgan. Rasmiy-ishbilarmon alogalar
sohasida familiya endi shaxsiy ismga nisbatan shubhasiz ustunlikka ega bo‘ldi,
ammo oilaviy-maishiy alogada bu jarayon hattoki shaharlarda ham hanuzgacha
yakunlanmayapti” [8, 315b]. Albatta, familiya o‘zbeklarning rasmiy antroponimik
modelining ajralmas tarkibiy gismiga aylandi, ammo biz so‘nggi o°n yilliklarning
paydo bo‘lgan tendentsiyasini eslatib o‘tamiz: shakllangan -ov / -ev qo’shimchali
familiya rad etilishi (masalan, Sevara Nazarxon, Matluba Uzbek, Dilshod Razhab,

Alisher Fayz, Dilshod Shams) . Ushbu jarayon ganchalik keng targalganligini
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oldindan aytish qiyin, chunki ruslashtirilgan antroponimik modeldan ko‘ra sof

milliylikni o‘rnatish tendentsiyalari ko‘plab pragmatik fikrlarga zid keladi: millat
vakillarining asosiy gismida huddi oldingiday familiya va otasining ismi, ammo
shunga garamay, o‘zbeklar orasida zamonaviy antroponimik modelni mutlago
bargaror deb hisoblash mumkin emas.

Hozirgi vaqtda mutlago yangi turning antroponimik modeli targalmoqda,
masalan: Abdufayz Behzod o‘g'li Fayzullaev, bu erda otning nomi turkiy xilma-
xillikda berilgan va familiya ko‘pincha otadan emas, balki boboning ismi bilan
berilgan. Ko‘rinishidan, bu oilaning bir necha avlodlari birligini anglashga yordam
beradi.[7, 40b] Shunday qilib, antroponimik modelning turli xil tarkibiy gismlari
turli xil ijtimoiy sohalarga garatilgan, eng universal tarkibiy gism bu ko‘p
sohalardan o‘tadigan shaxsiy ismdir va jamiyat asosan oila bilan cheklangan
ko‘plab odamlar uchun shaxsiy ism hayot davomida asosiy bo‘lib goladi.
Yuqoridagi fikrlardan kelib chiqib xulosa qiladigan bo’lsak, Ingliz va o‘zbek
tillaridagi antroponimik formulalar asrlar davomida rivojlanib kelgan va ushbu

etnik guruhlarning tarixiy, madaniy va diniy an‘analarini aks ettiradi.
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INGLIZ TILINI XORIJIY TIL SIFATIDA O’QITISH (EFL
CLASSESS) DARSLARIGA FLIPPED CLASSROOM MODELINI
TADBIQ ETISHQNING ISTIQBOLLARI
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Chet tillar kafedrasi assistenti

Annotatsiya: Bu maqolada, flipped classroom usuli ingliz tilini xorijiy til
sifatida o’qitish (efl classess) darslariga joriy etish istigbollari hagida gapiriladi. Bu
usul talabalar uchun ko‘prog ma'noli va qgizigarli bo‘lib, ular ozlarining o‘rganish
usullariga mos keladigan shaklda o‘rganishga imkon beradi. Shunday qilib,
talabalar darsda o‘qgituvchi bilan ishlash orgali o‘zlarining o‘rganish usullariga mos
keladigan shaklda o‘rganishga imkoniga ega bo’ladilar va o‘zlashtirish
ko’rsatkichlarini sezilarli darajada oshirishga erishadilar.

Kalit so’zlar: Flipped classroom, AKT, EFL classes, individual yondashuv,
motivatsiya.
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PROSPECTS OF APPLYING THE FLIPPED CLASSROOM MODEL TO
TEACHING ENGLISH AS A FOREIGN LANGUAGE (EFL CLASSESS)

Abstract: The article discusses the benefits of implementing the flipped
classroom technology EFL classes. The method allows students to learn in a way
that suits their learning style, acquire interesting information, understand important
concepts during class time, and engage in practical activities. Moreover, it
Increases students' interest in learning and provides them with a positive learning
experience. Therefore, the flipped classroom technology is seen as a useful method
for current educational institutions to implement.

Key words: Flipped classroom, ICT, EFL classes, individual
approach,motivation.

Bugungi ragamli asrda til o‘rgatishda zamonaviy texnologiyalarni joriy
etish har gachongidan ham muhim ahamiyat kasb etmoqda. Texnologiyaning jadal
rivojlanishi bilan til o‘qituvchilari o‘zlarining o‘qitish usullarini hamda talabalar
uchun o‘rganish tajribasini yaxshilash uchun ko‘plab vositalar va resurslarga
egadirlar.

Til o‘gitishda texnologiyadan foydalanishning eng muhim afzalliklaridan
biri bu talabalarga yanada chuqurroq va interaktiv o‘rganish tajribasini tagdim
etish imkoniyatidir. Videolar, audio yozuvlar va onlayn o‘yinlar kabi turli
multimedia vositalaridan foydalanish orgali talabalar til bilan yanada dinamik va
gizigarli tarzda shug'ullanishlari mumkin. Bu ularga tilni yaxshiroqg tushunish va
o’rganishga yordam beradi, bu esa ravonlik va malakani oshirishga olib keladi. Til
o‘rgatishda texnologiyaning yana bir afzalligi o‘qituvchi va talabalar o‘rtasidagi
mulogotni  osonlashtirishdir. Skype va Zoom kabi onlayn platformalardan
foydalangan holda o‘qituvchilar jonli virtual darslar o‘tkazishlari va o‘quvchilariga
shaxsiy fikr-mulohazalarini taqdim etishlari mumkin. Bu nafagat ta'lim sifatini
yaxshilashga yordam beradi, balki an'anaviy sinf imkoniyatlaridan foydalana
olmaydigan talabalar uchun til o‘rganishni yanada qulayroq giladi. Bundan
tashqari, til o‘rgatishda zamonaviy texnologiyalarni joriy etish madaniy
tafovutlarni bartaraf etishga va madaniyatlararo tushunishni rivojlantirishga

yordam beradi. Talabalarga turli madaniyatlarga oid filmlar, musiga va adabiyotlar
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kabi asl materiallarni ochib berish orqgali ular turli tillar va madaniyatlarni

chuqurroq tushunishlari va tushunishlari mumkin.

EFL (Chet tili sifatida ingliz tili) darslarida foydalanish mumkin bo‘lgan
texnologiyaning bir necha turlari mavjud, jumladan, onlayn platformalar, interfaol
doskalar, til o‘rganishga oid ilovalar, audio va video resurslar, ijtimoiy tarmoqlar,
onlayn lug‘atlar va tarjima vositalari, flipped classroom texnologiyasi va h.K..

Flipped classroom - bu ananaviy sinf modelini o‘zgartiradigan
innovatsion o‘qitish usuli. An'anaviy sinfda talabalar dars vagtida ma'ruzalar yoki
tagdimotlar orgali yangi mavzu mazmuni bilan tanishadilar, so‘ngra oz bilimlarini
mustahkamlash uchun darsdan tashgari uy vazifalarini bajaradilar. Flipped
classroom texnologiyasida esa bu model teskari bo‘ladi. Oldindan yozib olingan
videolar, o‘qishlar yoki boshqa materiallar orqali o‘quvchilar darsdan tashqari
yangi mavzuni o’rganadilar, so‘ngra dars vaqtida o’rganilgan mavzuni muhokama
qilish, hamkorlik qilish va qo‘llash orqali yangi mavzuni mustahkamlaydilar.

Flipped classroom modeli bir nechta afzalliklarga ega:

1. Talabalarning oz tezligi va oz jadvali bo ‘yicha o ‘rganishi. Bu shuni
anglatadiki, ular darsga kelganlarida, allagachon material bilan tanish bo‘lib, dars
vaqtini sinfdoshlari bilan muhokama qilish va hamkorlik gilish uchun ishlatishlari
mumkin. Ular savollar berishlari, o‘z fikrlari va g'oyalari bilan o°rtoglashishlari,
loyihalar yoki topshiriglar ustida birgalikda ishlashlari mumkin. Bu yanada
interaktiv va gizigarli o‘rganish tajribasini o‘tkazish, shuningdek, o‘rganganlarini
amaliy tarzda go‘llash imkoniyatini beradi. Dars vagtidan shu tarzda foydalanish
orqali o‘quvchilar materialni chuqur o‘zlashtirib olishlari va tanqidiy fikrlash,
muammoni hal qilish va muloqot qilish kabi muhim ko‘nikmalarni
rivojlantirishlari mumkin.

2. Flipped classroom modeli dars vaqgtida faolrog o ‘rganish imkonini
beradi. Chunki, bu talabalarga darsga kelishdan oldin oldindan yozib olingan
ma'ruzalarni tomosha qilish yoki kurs materiallarini o‘gishni o‘z ichiga oladi, bu
ularga material hagida asosiy tushunchaga ega bo‘lish imkonini beradi, keyinchalik

ular dars vaqtida qo‘llashlari va kengaytirishlari mumkin. Dars davomida asosiy
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e'tibor ma'ruzadan munozara, hamkorlik va muammolarni hal gilish faoliyatiga

o‘tadi. Talabalar kichik guruhlarda birgalikda ishlashadi, bahs-munozaralar, amaliy
tadgiqotlar va simulyatsiyalar kabi mashg'ulotlarda qatnashadilar. Ushbu
yondashuv faol o‘rganish va talabalarning faolligini, shuningdek, jamoada ishlash,
etakchilik va mulogot kabi muhim ko‘nikmalarni rivojlantirishga yordam beradi.
Bundan tashqari, flipped classroom modeli ko‘proq shaxsiylashtirilgan o‘rganish
imkonini beradi. Talabalar kurs materiallarini oz tezligida ko‘rib chigishlari va
ko‘proq yordamga muhtoj bo‘lgan sohalarga e'tibor berishlari mumkin.
O'gituvchilar, shuningdek, o‘quvchilarga materialni yaxshirog tushunishga va
o‘quv magsadlariga erishishga yordam beradigan individual fikr-mulohazalar
(feedback/forwarback) orgali yordam berishlari mumkin.

3. Flipped classroom modeli o‘gituvchilarga oz talabalari uchun turli xil
ko‘rsatmalardan foydalanish imkoniyatini beradi. Differentsial ta'lim - bu har bir
o‘quvchining individual ehtiyojlarini gondirish uchun o‘qgitish va o‘quv faoliyatini
moslashtirishni o‘z ichiga olgan o‘qgitishga yondashuvdir. Flipped classroom
modelida o‘gituvchilar o‘quvchilarga shaxsiy yordam va fikr-mulohazalarni
tagdim etish uchun tabagalashtirilgan ko‘rsatmalardan foydalanishlari mumkin.
Misol uchun, o‘qgituvchilar turli xil o‘rganish uslublari yoki tushunish darajalariga
moslashish uchun oldindan yozib olingan ma'ruzalar yoki kurs materiallarining
turli versiyalarini yaratishi mumkin. Ular, shuningdek, go‘shimcha yordam yoki
giyinchilikka muhtoj bo‘lgan talabalar uchun go‘shimcha resurslar yoki tadbirlarni
tagdim etishlari mumkin. Dars vaqtida o‘gituvchilar magsadli fikr-mulohaza va
yordam Dberish uchun kichik guruhlarda yoki yakka tartibda talabalar bilan
ishlashlari mumkin. Bunga qo‘shimcha tushuntirishlar berish, savollarga javob
berish yoki muammoga ganday yondashish bo‘yicha ko‘rsatmalar berish kiradi.
O'gituvchilar  o‘quvchilarga materialni  yaxshiroq tushunishga va o‘quv
magsadlariga erishishga yordam berishlari  mumkin. Ushbu yondashuv,
shuningdek, barcha talabalar muvaffagiyatga erishish imkoniyatiga ega bo‘lgan
yanada inklyuziv va adolatli o‘quv muhitini ta'minlaydi.

4. Talabalar ko’proq bilimlarni egallab olishadi va jarayonda faolrog
ishtirok etadilar. Bu yondashuv talabalarning faolligi va motivatsiyasini
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rag'batlantiradi, chunki talabalar ganday o‘rganishlari hagida o‘z so‘zlariga ega
bo‘lsalar, o‘quv jarayoniga ko‘proq sarmoya kiritadilar. Shuningdek, bu
o‘quvchilarga o‘zlariga mos bo‘lgan darajada ishlashga imkon beradi, bu esa
ishonch va o‘zini o‘zi qadrlashiga yordam beradi. Bundan tashgari, har bir
talabaning individual ehtiyojlarini gondirish uchun yo‘rignomani moslashtirish
orgali o‘qgituvchilar yanada inklyuziv va adolatli ta'lim muhitini yaratishga yordam
berishi mumkin. Ilgari ma'lum tushunchalar yoki mavzular bilan kurashgan
talabalar go‘shimcha yordam va resurslarni olishlari mumkin, Kkattaroq
giyinchiliklarga tayyor bo‘lganlar esa yanada ilg'or materiallar bilan ta'minlanishi
mumkin.
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HPOBJIEMBI IIPEINTIOJABAHUA ESL B CTEMHOM OBPA3OBAHUU B
HE3ABUCHUMBIX CTPAHAX

Myxammerxanosa Huropa /IzkamanoBHa
cmapuwiuii npenooasameins

Tawxkenmckuii I'ocyoapcmeennwtii Texnuueckuii
Yuueepcumem umenu Ucnama Kapumosa,

AHHOTanms: B 3T0ll cTatbe MccneqoBaHuEe MOKA3bIBAET, YTO AT MpobdIeMa
emie OoJjiee akTyallbHa JUIsl TPAAUIMOHHO HENPEACTABICHHBIX TPYNN C TOYKU
3peHUs  COLMAIbHO-DKOHOMHYECKOTO  CTaTyca, pacoBOM U  3THUYECKOM
npuHaaiexxHocTu. CoBpeMeHHbIE NOAXOAbl M MeToabl B KoHTekcte ESL,
npejacTaBieHa HH(OpMalusg, MOATBEPKAAIOIIAsl, YTO Ha aKaJeMHUYECKYIO
yCIEeBAEMOCTh CTYJIEHTOB W MX HacTOHYMBOCTH B STEM MoOeT CUIIBbHO BIIMATH
YYBCTBO MPHUHATIEHKHOCTH.

Knioueewvie cnoea: CTEM, ESL, obpazosanus, nooxoo, kommynuxayus.

CHALLENGES OF TEACHING ESL IN TEAM EDUCATION IN
INDEPENDENT COUNTRIES

Abstract: In this article, the study shows that this issue is even more
relevant for traditionally underrepresented groups in terms of socioeconomic
status, race and ethnicity. Modern approaches and methods in the context of ESL
provide evidence that students' academic performance and persistence in STEM
can be strongly influenced by a sense of belonging.

Key words: STEM, ESL, education, approach, communication.

TpaguuroHHbIe Megarornyeckue nmoaxojbl k npenogaBanuio CTEMHBIX
MpeIMETOB OKa3bIBalOT naBieHne Ha ESL-ctynenrtoB, wusywatomux CTEM.
VYyammuecss ESL wucnpIThIBalOT TpoONeMBI € TpENoOfaBaHUEM, YYeOHBIMU
mporpaMmMaMu U Marepuanamu npu mzydenuun STEM-oOpazoBanus. I[Ipobiembl
BO3HUKAIOT U3-32 COJIEpXAHUSI TMpeaMeTa U CJIOKHOIO HAay4yHOTO s3bIKa.
Yyammuecst ESL crankuBatotcst ¢ mpoOiaemMaMu, CBI3aHHBIMU C HAYYHBIM SI3BIKOM,
U y HUX BO3HHMKAET AuiieMMa A3bIkoBoW naeHTuyHocTH (LID) mo mepe uzydenus
HAYYHBIX MOHATUA U TEPMHUHOB KaK HAa PAa3TOBOPHOM, TaK M HA aKaJEMHUYECKOM
HAay4YHOM f3bIKE, 4YTO, KaK CUYHTAETCs, CIOCOOCTByeT Ooyiee TIyOOKOMY

IMMOHUMAHUIO M OONBIIEH CIIOCOOHOCTH K 3alIOMHHAHHUIO Yy ydaluxcda Ha4aJlIbHOI'O
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YPOBHSI €CTECTBEHHBIX HayK, HapUMeEp, MOHATUE «cuiia» B pusuke. Kpome Toro,
UCIIOJIB3YETCSl MPOCTOM SI3bIK, TAKOM KaK «4acTULA CBETa» BMECTO (DOTOHOB.
YtoObl MOTYEPKHYTH 3TO emie Oomblie, ycnex cryaeHtoB ESL B STEM 3aBucur
OT UX CHOCOOHOCTH MOHUMATh crnerudpuyeckyro g STEM anrnuiickyro gekcuxky
U IPUMEHSATH €€ K u3yyaeMomy matepuainy. Hexkotopeie ctynentsl ESL cuutaror
ATOT AaCMEKT OCOOEHHO TPYIAHBIM, MOTOMY YTO JOBOJIBHO YacTO AHIJUNCKHE
cloBa, ucnonb3dyembie B STEM, nuMeroT npyroe 3HaueHue, €CiM paccMaTpUBaTh
UX B KOHTEKCTe, He oTHocsmeMmcs kK STEM. DTo Takke MOKa3bIBaeT, Kak
HAy4YHBIN S3bIK (POPMHUPYET OMBIT YUALIUXCS B U3YUEHUU HAYKH.

B uccrnenoBanuu noguepKUBaETCs, YTO KypChl OMONIOTHUU BKIIOYAIOT HOBYIO
TEPMUHOJIOTHIO B NepBbid rog o0yuenus B STEM. Hcnonb3oBaHue aHTIIUICKOTO
A3bIKa B KAYECTBE CPEACTBAa OOYUYEHUs SBJISETCS OJHUM U3 OCHOBHBIX (PAKTOPOB,
CIOCOOCTBYIOIIMX HHU3KOM YCIEBAEMOCTH yyalluxcs B IIKojax. B oTimume ot
yyaluxcsi B ropojax, IJle aHTJIMUCKUHN SI3bIK SIBJISIETCS CPEJACTBOM OOY4YEHHUS IO
BCEM TMpeaMeTaM, yuwamiecs, uiydaromue STEM B cenbCKkMX HIKOJaxX, rae B
KayecTBe cpeicTBa oOyuyeHus ucrnonbdyercs L1, oTMedaroT, 4To UM TPYIHO
NOHSATh HAYYHBIMA $3BIK, KOTJA AHIVIMICKUI MCIIOIB3YETCS B KAyecTBE S3bIKa
npernojaBanust U 00y4eHUs: MaTeMaTHUKE U €CTECTBEHHbIM Haykam. OCHOBHYIO
YacTh 3TOM TPYMIBI COCTABISIOT MUTPAHTHI - 3HAYUTEIBHBIN U OBICTPO paCTYIIUI
CerMeHT ywamuxcs. Yuamuecs ESL — 310 OblcTpo pacTymuii KOHTUHTEHT
CTYJIEHTOB, MPEJCTABISIOMINX OIPOMHOE Pa3HOOOpa3ue KyJIbTYPHBIX TPaJHIIU.
HccnenoBatenu oOHapykuiu, 4to cTygaeHTaM ESL MoxkeT ObITh CII0)KHEE H3ydaTh
cogepxkanne STEM mno cpaBHEHMIO C HMX CBEpCTHHKAaMH, HE BIAJCIOIIUMU
AQHTJIMUCKUM  SI3BIKOM, JlaXkKe €ciau CTyIAeHThl ESL aeMoHCcTpupyloT ymernoe
MCIIOJIb30BaHNUE aHTJIMIICKOTO SI3bIKa B TIOBCEIHEBHOM >KU3HU. [10/100HbBIE BBIBOIBI
BbI3BAJIM  3HAYUTENIbHBIC  HWCCIENOBaHUS  0apbepoB,  OrPaHUYUBAIOLINX
akajzemuyeckuil ycnex crygeHtoB ESL, ¢ mpeoOnajanreM BHUMaHUS K YPOBHIO
BJIAQ/ICHUSA AHIJIMICKUM SA3BIKOM M TPENOJaBaHUIO, CBSA3aHHOMY C OOy4YEHHUEM.
Takoe yBenMuUeHUE YCWUIIMM M BPEMEHM CO CTOPOHBI cryneHta ESL moxer

HEraTUBHO CKa3aThCs Ha ero oOiiei ycrneBaeMmoctu no npeametam STEM u naxe
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MPUBECTU K HECIPABEIJIMBOMY MPEANOI0KEHHIO 00 OTCYTCTBUU CIHOCOOHOCTEH.
JlononuuTtenbHbIN 6apbep ais cryaentoB ESL cBszan ¢ oOyueHnuem.

YpoBEeHb MOATOTOBKM YUYUTEIEH B OTHOLICHUU METOJIOB MPENOAABAHUS JJIS
yIOBJIETBOPEHUSI Y4YEOHBIX M S3BIKOBBIX MOTpeOHOcTel cryaeHTtoB ESL. Jlns
yCTpaHEHUsI ASTUX OapbepoB OBUIM MPUHATH MEPHI, BKJIOYas MPOrPaMMBbI
MOATOTOBKU yuyuTeNeil (C aKIeHTOM Ha YCTHOE M BHU3YyallbHOE OOyUY€HHE), PaMKU
st 0o00CHOBaHUSA MeToJOB u3yueHus Jjekcuku STEM u  HampaBieHus
MPAKTUYECKOW ACATEIILHOCTU B KJIacce. AKIIEHT B JINTEPATypE HA 3HAHUU SI3bIKA U
Meronax oOydeHusi kak Oapwepax misi ESL-ctrynentoB B koHTekcte STEM He
MO3BOJISIET PACCMOTPETH NICUXOJIOTHYECKUE Oapbepbl, C KOTOPBIMHU TaK¥KE JOJKHBI
OOpOTHCSI CTYACHTHI, B YACTHOCTU, MX BOCIPUATHE MPUHAIICKHOCTH. AHAIU3
KOJWYECTBEHHBIX  HCCIEAOBaHUM, CGHOKyCHMpOBaHHbIX Ha Miuagmux ESL
cTyleHTax (CpeaHsss W HadajbHas IIIKOJA), TTOKA3bIBAET, YTO BBHICOKUH YPOBEHB
HEOMPECJICHHOCTH B OTHOIICHUM NPUHAJUIEKHOCTH, B couYeTaHUU C Oosee
HU3KHM 4YYBCTBOM MPHUHAJIC)KHOCTH K IIKOJIE, SBISETCS MPEIUKTOPOM
aKaJIEeMUYECKOM YCIIEBAEMOCTH CTYAEHTOB. Takue pe3ylbTaThbl COOTBETCTBYIOT
ONBITY CTY/IEHTOB M3 JAPYIUX HE A0 MPEACTABICHHBIX TPYIII U UX aKaJEeMUUYECKOU
ycneBaeMoctd B STEM. 3ameTHbIil cIBUT B CTOPOHY 0o0jiee MPAKTHYECKOTO U
COLIMAJIBHO OPHEHTUPOBAHHOTO B3TJsa HAa OOydYeHHE MPOM3OIIENl KaK B HaykKe,
Tak U B 00pa3oBaHuM B 00OJacTu mpuoOpeTeHuss BToporo sizbika (SLA). OToT
AKIICHT Ha 3HAHUSAX B MCIIOJIb30BAaHUU U SI3bIKE B UCIOJb30BAHUM COUETACTCS IS
MPOABUKEHUS U3YUCHHUS s3bIKa U HayKu ¢ ESL.

N3meneHne npenojaBaHus A3bIKa U HAYKU TAKUM B3aWMOJIONOJIHSIOIIUM
o0pa3oM TPUBOAUT K OOJBIIEH COTJaCOBAHHOCTH B COJCUCTBUU HU3YUCHUIO
CTyJIeHTaMH Haykud ® si3blka, ocobeHHo st ESL. CoBpemeHHBIE TOAXOABI H
MeTolibl B KoHTeKcTe ESL, rae anrnuickuil s3pIK MpenojaeTcs s OoOIMUX WId
KOHKPETHBIX JIEJIOBBIX M aKaJIeMUUYECKHUX LEJEH, BKIKOYAIOT KOMMYHUKATUBHBIN
Meton npenoaaBaHus s3pika (CLT), meTton oOydeHuss HA OCHOBE COJIEpIKaHUS
(CBI), meton oOyuenust Ha ocHoBe 3anaud (TBL), meTton oOydeHuss Ha OCHOBE

3agad (TBI) u MeTon HWHTErpUpPOBAHHOTO OOYYEHHUS COJCPNKAHUIO U S3BIKY
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(CLIL). DTOT MHTErpupOBaHHBIM METOJ MPENOAAaBaHUSA U M3YYECHHs MPEIMETOB
STEM nonyuun npusHanue ¢ 1980 roga, Korjga aHrIMHACKUM SI3bIK U COAECPKAHUE
STEM 00beauHsAI0TCs, UCIIONb3Ysl aHMIMHUCKUM s3bIK A1 npenonaBanuss STEM.
OT1oT noaxoa opueHTHpoBaH Ha ywyamuxcs K-12 B konrekcte ESL, ero ocHoBHas
LEeJIb - YJIY4YIIUTh YPOBEHb BIAJACHHS AHIVIMUCKUM S3bIKOM. OH TECTHPYET
y4alIuXcsl HA OCHOBE MX HABBIKOB M MOJJIEPKUBAET MOOIIPEHUE HA MPOTIKEHUU
BCEro Kypca, oOecreuuBas NOJyYEHHUE YYAIIUMHUCS MPAKTHUYECKOrO ONbITa B
CBOMX O00JacTaX. OTO TMOMOraeT MOAJACPKUBATh HWHTEPEC YYalluxcs H
CTUMYJIUPYET UX MPOSBIATH TMOKOCTh U IPAKTUYHOCTH B IIpoLiecce 00yUeHHUS.
XapakTepucTUKaMu TEeAarorudeckux METOJI0B MOTYT ObITh, BO-TIEPBBIX,
COOTBETCTBUE TpeOOBaHUSIM M HHTEpecaM OO0ydarolMXcs, a BO-BTOPBIX,
COOTBETCTBUE UX MOTPEOHOCTEH KOHTEKCTYaJbHBIM XapaKTEPUCTHKAM, KOTOPBIE
Oynyr mnpumeHUMbl B OyaymeM. Takas cojaepKaTeabHO-TeJarornyeckas
UHTETrpalus COJAEpXKaTeIbHBIX o0nacTel W 00ydeHHs AaHTJIUUCKOMY S3BIKY
ONPEAEISET BO3MOKHOCTh JIOCTHKEHUSI CTAaHAAPTOB COJEP/KAHUS B COUETAHUU C
Pa3BUTUEM HABBIKOB BJIQJICHUS aHTIIMMUCKUM sA3bIKOM. MccimenoBarenu, Hanpumep,
BHEAPUBIIKE OBTOT TMOAXOJA [JId HHTErpallid aHrjuiickoro s3eika U STEM
oOpa3oBaHMs, OOHAPYKWJIM, YTO TAaKOW HWHTETPUPOBAHHBIN IMOJXOJ SBISETCA
0osee 3HAYUMBIM U ayTeHTUYHBIM it oOydeHusi. Unrerpamus ESL u o0yuenus
npeametaM STEM Ha aHIIIMICKOM A3bIKE 4Yepe3 JOIMOJHUTENIBHBIA SI3BIK
oOydeHHs: uMeeT OOJIbIIOe 3HAYCHHE Uil YTy4dIIeHUS H3YYCHHUS AHTJIMICKOTO
s3pika B STEM. CLIL mpennaraer Oosiee ayTeHTUYHBIE YCIOBUS ISl M3yYCHHS
A3bIKAa, OPUEHTHUPYSCh HA CMBICI U O€rjoctb, a He Ha (HOPMY U TOYHOCTH
COOTBETCTBEHHO. (OJIHAKO CUMTAETCS, YTO MHTErpalysl Ha OCHOBE COJEpKaHUs
(CBI) 6onbmie noaxomut nnsi koHtekcta ESL (ESC), B To Bpemsi kak CLIL
cunTaercsa Hamoosee noaxoasmum g koutekcta EFL (He ESC). Teopun si3bika
TaK)Ke MPUMEHSIOTCS NOpu mpenojaBaHuu npeametoB STEM ¢ nomomursio
AHTJIMKACKOTrO A3bIKa. [IpUHATO CUMTaTh, YTO KOMMYHUKALMS SIBIIETCA OCHOBHOM
(yHKLIMEH  4YeIoBEYeCKOro  s3blka. SI3bIK  MOXKHO  paccMaTpuBaTh  Kak

JIOMUHUPYIOILIEE CPEACTBO, C MOMOIUIbIO KOTOPOrO MPOUCXOAUT OOIIECHHE, U OH
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MIPENOCTABISAET JIIOASAM CHMBOJIMYECKHE PECYPCHI, C MOMOIIBIO KOTOPBIX MOXHO
MaHMIIYJIUPOBATh HACSAMH. OTO HE SBISETCA OTIMYUTEIBHOW 4YEPTOM BCEX
A3BIKOB, TOCKOJIBKY BCE CYIIECTBA OOIIAOTCS TeM WM MHBIM oOpa3zom. s FOna,
KaK W I MHOTHX APYTUX UCCIIEOBATENEN COUMOKYJIBTYPHOTO A3bIKa TBOPYECTBO
ABJSIETCA BAXHEWIIMM AaCHEKTOM YEJIOBEYECKOro s3blka. JIFoAM HE TOJIBKO
o0LIAI0TCS, HO U CO3/1al0T HOBBIE BBIPAXKEHUS U HOBbIE BBICKA3bIBAHUS, UCIIOIB3YS
CBOM A3BIKOBBIE PECYpPCHI, PACCMATPUBAIOT S3BIK B paMKax Oojiee HIMPOKOM
KOMMYHHUKATUBHOW MEPCIICKTUBBI.

Otn yuenele, kak 1 HoBas JIoHIOHCKasg rpynma CUMTAarOT, YTO JKECTKHE
JIMHTBUCTUYECKHUE KOHIIENTyaIu3aluu A3bIKa ABJISIFOTCS CIIUIIIKOM
OTPAaHUYMBAIOIIMMU B COBPEMEHHBIX Pa3HOOOPA3HBIX KYJIBTYPHBIX U ILTIOP
JMHTBUCTUYECKUX KOHTEKCTaX, TJ€ S3bIK M S3BIKOBBIE KOABI PETYJSPHO
B3aMMOJEHUCTBYIOT W  nepecekaroTcs. Kak  yxe  yIOMHHalIOCh paHee,
TPaAULMOHHBINA B3IJISJ Ha MpENoAaBaHUE s3blka Bce emie noMuHupyer B STEM
oOpa3zoBaHuH. JIMHTBUCTUYECKUE TEOPETUKH CKJIOHHBI paccMaTpHUBAaTh SI3BIK Kak
HAaOOp MpaBUJl U 3aKOHOMEPHOCTEH, KOTOPBIE «YIPaBJISIOT» TeM, Kak paboTaer
A3BIK. DTOT B3TJISJ] BKJIIOYAET B c€0Sl MPUHIUIIBI COYETAHUS CIIOB B HECKOJIBKUX
pasTUYHBIX cXeMax Uit (OpPMHUPOBAHHUS KOHEUYHOTO Habopa MpensioKeHU
(KOTOpBIE UMEIOT CBOM COOCTBEHHBIE BHYTPEHHHE CXeMbl. B IieHTpe BHUMaHUSA
ATOr0 aOCTPAKTHOTO B3TJISAA HA A3BIK HAXOJAUTCS «CHCTEMay SI3bIKOBBIX CTPYKTYP,
U 3Ta Tpaaulus JUHITBUCTUYECKOW TEOPUU MPAKTUUYECKA HE TMPEACTABISAECT
WHTEpeca K Pa3sHOOOpa3uio JIOJECH W COIHMAIBHBIX TPYMI, WUCIOIb3YIOMUX JTH
CTPYKTYpBI Win cucTeMbl. OJHAKO ATa TOYKa 3pEHUS ObLIa OCIIOpEHA JPYyTUMHU
TEOPUAMHU, KOTOPBIE PACCMATPUBAIOT SI3bIK B 3aBUCUMOCTH OT TOTO, KTO €r0

HCIMOJIB3YET, U OT KYJIbTYPBI, B pAMKaX KOTOPOW OH UCIIOJIb3YETCS.
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AHHOTanms. B 1anHO# cTaThe paccCMaTpPUBAIOTCS BOMPOCH (POpMHUPOBAHUS
AHTJIOSI3BIYHON pPEUEBOM KOMIIETEHIIMU IIKOJLHUKOB B oOpa3zoBaTtenbHOM Beb-
pocTpaHCcTBEe. B cTaThe neTambHO 0OCYKIAIOTCS OCHOBOIIOJIATAIOIINE TPUHITUTIBI
o0yJeHHUS.

Knwuegvie cnoea: amnenosazviunas peuesas KOMNEmMeHYus, NPUHYUNb,
WKONbHUKU, 0Opazosamenvroe Beb-npocmpancmeo.

PRINCIPLES OF FORMATION OF THE ENGLISH LANGUAGE SPEECH
COMPETENCE OF SCHOOLCHILDREN IN EDUCATIONAL WEB
SPACE

Abstract: The article deals with the formation of the English language
speech competence of schoolchildren in educational Web space. The article
discusses in detail the fundamental principles of learning.

Key words: English language speech competence, principles,
schoolchildren, educational Web space.
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@OpMUPOBAHUE AHIVIOA3BIYHOM PEUYEBOM KOMIIETEHUUM IIKOJIBHUKOB B
oOpazoBaTenbHOM  BeO-mpocTpaHCTBE  OCHOBBIBAETCSI HA  OMNpeEJIeNICHHbIE
MIPUHIIUIIBI, KOTOPBIE OYAYT paccMaTpUBAThCS B JaHHOM CTaThe.

C no3unMu TEOpUU COLMAIBHOTO KOHCTPYKTHMBHU3MA HaMH BBIICISIOTCS
CJICAYIOIINE MPUHIMUIBL (POPMUPOBAHUS AHTIIOS3BIYHON PEUECBOM KOMIETEHIIUU
IIKOJILHUKOB B oOpa3oBatenbHoM Web-tipoctpancTse:

IpuHIUN THATOTHIHOCTH MEKIAY CYObeKTAMHU Y4eOHOM AesiTeJIbHOCTH

JlnanoruyHOCTh paccMaTpUBaeTCs KakK CTpEeMJIEHHEe K TyMaHU3aluu
y4eOHOT'0 MpoIecca B MPOTUBOBEC KECTKOMY PaCIpECICHUI0 POJIEH yduTesns u
yueHuka. [ 'ymaHucTUuecKas METOI0JIOTHsl 6a3upyeTcsl Ha BEpE B TOM, UTO YEJIOBEK
SIBJISIETCS. TIO3UTUBHOM JIMUHOCTHIO, CTPEMSIIEHCS K TBOPYECKOMY Pa3BUTHUIO U
CaMOCOBEPIICHCTBOBAHUIO. 37IeCh BAXKHO YYECTh, YTO CAMOCOBEPIIICHCTBOBAHHE
MPOUCXOJUT HE HM30JIMPOBAHHO, a BO B3aUMOJEHUCTBHHM C JIPYTUMH JIIOJABMHU TIO
NPUHIMITY TUAJOTUYHOCTU. [IpUHIMIT MOHOJOTHYECKOT0, OOBEKTHOTO BIIUSHHUS
3aMEHSIETCS TBOPYECKMM TMOJAXOJOM, CIHOCOOCTBYIOIIMM B3aWUMOPA3BUTHUIO H
CaMOpa3BUTHIO. 31E€Ch AUAJOTMYHOCTh HAXOAUT TOYKH CONPHUKOCHOBEHHS C
TEOpUEH COIMAIBHOTO KOHCTPYKTHBH3MA, Oa30BbIMU TMOHSATUSMU KOTOPOTO
SABJISIIOTCSL  «CAaMOCOBEPIIEHCTBOBAHUEY», «B3aUMOPA3BUTUE», «KOHCTPYUPOBAHUE
HOBBIX 3HAHUI.

Kak ormeuwaer N.A. CwmonpsaaukoBa [1], mr00oe B3amMojacicTBHE B
npoctpanctBe MKT nuamornyHo, Tak Kak WH()OPMAIMOHHO-TEXHOJIOTHYECKOE
MPOCTPAHCTBO caMoO TI0 cebe oOjamaeT CBOWCTBOM JHAJIOTHYHOCTH. B
obpaszoBarensrHOM WeD-mipocTpaHcTBe MHATOTMYHOCTD BRICTYIAET KaK BaKHEHIIIEE
Ka4yecTBO  KOMMYHHKanuu  «ydeHuk —  \Web-mpoctpanctBo  (CyOBEKT
B3aMMOJCHCTBHS )» U «ydeHHUK — WWeb-TipocTpaHCTBO (CPEICTBO CBS3HM) — YICHHK.
B mepBom cimywae Web-mpocTpaHCTBO  BBICTYymaeT B PO CyOBEeKTa
B3aMMOJICUCTBUST B cwiy Hamuumss Web-cTpaHuiy ¢ pa3HOW  CTETICHBIO
MHTEPAKTUBHOCTHU u MpeAnoiaraet OTBETHYIO pEaKIuIo CpEICTB

MH(POPMALIMOHHBIX TEXHOJOTMA Ha JEWCTBUS ydaiierocs. B sS3BIKOBBIX
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MYJIBTUMEIUUHBIX MPOrpaMMax »dTO TMPOSBISAETCS B MIHOBEHHOM MpPOBEpKE
pe3yAbTAaTOB yIPaXXKHEHUU; BO3MOXXHOCTH BbIOOpa MPaBWIBHOTO OTBETA U3
MHOECTBa, BBEJICHUs MH(OpMaIIMK B MOJI€ TEKCTOB, IEPEX0/ia U3 OJHOTO pa3ena
B pyroii; B Web-KkBecTax — BO3MOXKHOCTH MEPEeXo/ia U3 OJTHOTO pasjiesa B Ipyrowu,
BBIOOpA W MOBTOPEHUS JI000T0 paszjesna yueoHoro marepuana. Bo Bropom ciyuae,
Takue TexHonoruu kak Facebook, YouTube, moakacTel, OJIOTH BBIOJHSAIOT POJIb
CBSI3U MEXJy CYObEKTaMH B3aMMOJICHCTBUS U CIYKAT IUIOMIAAKON JIJIsl TUCKYCCHH.
Hanpumep, B Onorax, Facebook, YouTube, momkacrax 3T0 mposBIsSETCS B
BO3MOXKHOCTU pa3MeElIeHuss KOMMEHTapHeB Ha OINMYOJMKOBAHHBIM MaTepual
aBTOpA.

IlpyuHIUI B3aMMOCBA3AHHOIO O0yYeHHUsI OCHOBHBIM BHMJIaM peuyeBoOii
NeATeJHLHOCTH B o0pa3oBaTebHOM \Web-nipocTpancTBe

MHOrokaHalIbHOCTh M MYJbTHMEAMUHOCTH  oOpasoBareiabHoro  \Web
IIPOCTPAHCTBA TO3BOJIIOT B3aWMOCBSI3aHHO (OPMHUPOBATH BCE OCHOBHBIC BHUIBI
peYeBON AEATEIbHOCTH UIKOJIBHUKOB. Psan MeToaucTtoB [2] OTMEYarT, YTO
B3aMMOCBSI3aHHOE O0y4YeHHEe — 3TO OO0yueHHe, HAlpaBIEHHOE Ha OJTHOBPEMEHHOE
dbopMHUpOBaHUE YETHIPEX OCHOBHBIX BUIOB PEUEBOM ACSATEIBHOCTH B pPaMKax HX
OTIPEJICTICHHOTO TIOCIIE0BATEIbHO-BPEMEHHOTO COOTHOIIICHUSI HA OCHOBE OOIIIETO
SI3BIKOBOTO  MaTepuaia C IIOMOIIbI0  CIHEUHAIBHOW CEpUHM  YIIPAKHEHHHU.
CoBMecTHOE (HOpMHpPOBAHUE ayAHPOBAHUS, TOBOPEHUS, UTCHUS U MHCHMA
oOecrieunBaeTcs 3a CYET MX B3aUMOBIUSHMS JIPYT HA Jpyra Mpu BeAyIEH poiu
KOKJIOTO W3 HUX TIOMIEPEMEHHO B 3aBHCHMOCTH OT Ledu OOydeHus, T.e.
BO3MOXKHOCTh JOMUHHUPOBAHMS Ka)XJOT0 W3 BUIOB PEUEBOU AEATEIBHOCTH U
M3MEHEHHUS B UX COOTHOIICHUU.

Ipunnun npodjeMHOCTH o00ydyeHuss B oOpa3zoBateibHom \Web
NMPOCTPAHCTBE

OCHOBHBIMH ~ KATETOPUSIMH  TPUHIHNA  NPOOJEMHOCTH  SIBISIIOTCS
npoOnemMHasi cutyanus W mnpobiremMHoe 3amanme. s co3maHus MPOOJIEMHOM
CUTyallud B  OOy4YeHHMHM  HEOOXOJMMO  [OCTAaBUTh  ydYallerocs  mepes

HeO6XOI[I/IMOCTBIO BBIIIOJIHUTB TAKOC€ IIPAKTHYCCKOC WM TCOPCTHUYCCKOC 3aaHUC,
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MpU  KOTOPOM TOJICKAIUE YCBOCHUIO 3HAHUS OyAyT 3aHMMaTh MECTO
HEU3BECTHOTO.

Co3znanue mpoOJEMHOW  CUTyalldd  OCYIIECTBIISIETCS C  TTOMOIIBIO
dopMynupoBkr  mpoOiemMHoro 3aaaHus. Ecaum npu  QopmynupoBke  He
npoOJIEMHOTO 3aJaHusl YYUTHIBA€TCS 3aJeHCTBOBAHUE TAaKUX IMPOIECCOB Kak
MaMsiTh, BOCHPUSITHE, BHUMAHWE U OCHOBHOM AKIEHT MAJaeT Ha PENpPOAYKIIUIO
Marepuala, TO IpHu MpoOJIEMHOM 3aJaHUU 3aJICCTBYETCSl YMCTBEHHAs] Harpys3ka.
YMCTBEHHBIE 3aTPYAHEHUS U MPOTUBOPEUUS B TPOOJIEMHOM 3aJaHUU 3aCTaBIISIOT
IIKOJIbHUKOB HAaXOJUTh PEIICHUS MPOOJEMBbI MYTEM CaMOCTOSATEIBHOrO IOUCKa,
MBICJIUTh U TEM CaMbIM Pa3BUBAaTh YMCTBEHHBIE CIIOCOOHOCTH.

IIpyuHIUN KOMIIETEHTHOCTHOTO MOAX0/1a

OpueHTUPOBAaHHBIM HAa KOHEUHBIA pe3yJabTaT OOY4YeHUsS IPUHIUI
KOMIIETEHTHOCTHOI'O TOJX0J/Ia TOJO0XKEeH B OCHOBY AokymMeHTa CoBetra EBporibl
«OO01eeBporneiickiue KOMIETCHIIMN BJIaJCHUS WHOCTPAHHBIM SI3BIKOM: W3y4YCHHE,
oOydeHue, oOneHka» U [ocymapcTBEHHOro 00pa30BaTENbHOTO CTaHAapTa
PecniyOniuku Y30eKkUCTaH MO HHOCTPaHHBIM si3bIKaM. B JaHHBIX JTOKyMEHTax
npennonaraercs (popMUpPOBaHHE HHOA3BIYHON KOMMYHUKATHUBHOM KOMIIETEHIIUH,
COCTOSIIIEA W3 JIMHTBUCTUYECKOM, COLUOJHMHIBUCTHUYECKOM WM IMpParMaTuyecKkou
KOMIICTEHIINH.

JIuHrBHUCTHYECKAsA KOMIIETCHLIUSI IOJpa3yMEBAaeT BIIAJICHUE SI3BIKOBBIM
marepuaioMm ((pOHETHKOH, JIEKCUKOW, TpaMMaTUKOW) U BHUIAMHU PEUYCBOM
NEATETbHOCTH (aynupoBaHueM, TOBOPEHHUEM, YTEHUEM, MIUCBMOM ).
CouHMONMHTBUCTHYECKAs  KOMIETEHLMS  MOApa3yMeBaeT yMEHHE  BbIOOpa
COOTBETCTBYIOIIEH JTUHTBUCTUYECKON (DOPMBI M crioco0a BBIPAKEHUS MBICIEH B
3aBUCUMOCTH OT cuTyanuu. [IparmaTtuueckas KOMIETeHIMS NPEANONIAracT YMEHUE
OPUEHTHPOBATHCS B 3aTPYIHUTEIILHBIX CUTYalUAX.

IpuHIUN JUYHOCTHO-OPUEHTHPOBAHHOI0 00Y4eHUA

JINYHOCTHO-OPUEHTUPOBAHHOE  OOy4YeHHE  MpeJroyiaraer: NpU3HAHUE
YYEHUKA OCHOBHBIM CYOBEKTOM OOYY€HHs; PpPa3BUTHE HMHAUBUIYAIbHBIX

CIIOCOOHOCTEM YUYCHHMKA; OMPEACICHHUE CPEJCTB, OOECIICUMBAIOIINX pPeaTu3aIliio
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MOCTaBJICHHOW €U MOCPEICTBOM BBISBICHUS] U CTPYKTYPUPOBAHUS CYOBEKTHOTO
OTbITa YYEHUKA, €TI0 HAMPABJICHHOTO Pa3BUTHS B Mpoliecce 00yuenus [3].

[To wmuennto E.C. [TIlomara, JIMYHOCTHO-OPUEHTHUPOBAHHBIA MOAXO[
HaIpaBJieH Ha BOCIUTAHUE TAaKUX OOIIETPU3HAHHBIX [IEHHOCTEH, KaK OTKPBITOCTD,
YECTHOCTh, AJIbTPYHU3M, J0OPOKENATEIBHOCTh, CONEPEKUBAHUE, B3aUMOIIOMOIIIb.
YUeHbpll MOAYEPKUBAET, YTO JEATEIBHOCTb IIO3HAHUA SBISETCA TJIABHOW U
CaMOCTOSITEIbHOE MPUOOpPETEHUE 3HAaHMM, OCOOCHHO MPUMEHEHHE MOTYyYEHHBIX
3HAHUM, CTAHOBUTCS MIPUOPUTETHBIM.

['maBHBIM oOpraHuzatopoM yuyeOHOW JESTETLHOCTH SBISETCS YYUTENb,
3HQYEHUE KOTOPOr0 B JIMYHOCTHO-OPUEHTHUPOBAHHOM TMOJXOAE, MPEIOMIIss
TPaJAUITMOHHOE TOHATHE «HACTABHUK, CTAPIIUN TI0 YUCHUIO», MPUOOPETAET HOBBII
CMBICI — TIOHATHE «(pacUIUTaTOpa», KOTOPHIH COJACHUCTBYET YYCHHKY B
CaMOCTOSITEIbHOM MPUOOPETCHUU HOBBIX 3HAHUM U MPUMEHEHUH X Ha MIPAKTHKE.

baszupoBanne Ha [MaHHBIC TNPUHIMIBI OO0ydYeHHS TIpu (OPMHUPOBAHUU
AHTJIOSI3BIYHON pPEeueBOM KOMIETEHTHOCTH IIKOJILHUKOB B 0OpazoBatenbHOM Web-
IPOCTPAHCTBE CHOCOOCTBYET (POPMUPOBAHUIO CIEAYIOIMIUX YMEHHH: MOHUMATh
IIOJIyayTEHTUYHBIA U ayTEHTUYHBIA TEKCThl HA 3HAKOMYIO TEMATHUKY; IIepecKa3aTh
MPOYUTAHHBIA, MPOCMOTPEHHBIMA, MPOCIYIIAHHBIA MAaTEpUAT HA AHTJIMHCKOM
SA3bIKE; ApPrYMEHTHUPOBATH CBOK TOYKY 3PEHHUs; MOHUMATh OCHOBHYIO HJICHO
AHIJIOSI3BIYHBIX TEKCTOB; BBIPAXKaTh CBOKO MBICIb B YCTHOM U NMMCBMEHHOM BHJAX
Ha 3HAKOMYIO TEMATHUKY; COCTaBJIATh TEKCTHI HA 3HAKOMYK) TEMATHUKY B YCTHOM U
MUCBMEHHOM BHUJAaX W pa3Melarh WX B OJorax, BUKH M TOJKACTaX; HAXOJIUTh
HE0OXoMMMYI0 WH(MOPMAITMIO HA aHTJIMACKOM $I3bIKE HA pa3nuyHbIx We- caiTax;
3allOJIHATh AHKEThl C JIMYHBIMM JAHHBIMM Ha AHIJIMMCKOM S3BIKE; OLICHHUBATh

COOCTBEHHBIE PEUEBHIC TTOCTYITKH.

CIIMCOK UCIMOJIb30BAHHOM JIUTEPATYPbBI
1. CmoabsinnukoBa WM. A. dopMupoBaHve HWHOS3BIYHONW KOMIIETCHIIMU B

COIMOKYJIBTYPHOM TIPOCTPAHCTBE JAuajgora (Ha OCHOBE HCIOJb30BaHUS

MH(QOPMAIIMOHHBIX U KOMMYHUKAIIMOHHBIX TE€XHOJOTU): Jluc. ... KaHA. men.
Hayk. — M., 2003. — 227 c.
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MUSTAQIL MAMLAKATLARDA STEM TA’LIMIDA ESLNI O'QITISH
MUAMMOLARI

lomypoxos A3zamar
Islom Karimov nomidagi Toshkent Davlat Texnika Universiteti
Energetika fakulteti 57-22 guruh

Annotatsiya. Ushbu magolada tadgiqot shuni ko'rsatadiki, bu masala
an‘anaviy ravishda ijtimoiy-igtisodiy magomi, irqi va etnik kelib chiqishi bo‘yicha
kam ifodalangan guruhlar uchun yanada dolzarbdir. ESL kontekstidagi zamonaviy
yondashuvlar va usullar talabalarning STEMdagi akademik samaradorligi va
gat'iyatliligiga tegishlilik hissi kuchli ta'sir ko'rsatishi mumkinligini isbotlaydi.

Kalit so“zlar: STEM, ESL, ta'lim, yondashuv, kommunikatsiya.

CHALLENGES OF TEACHING ESL IN TEAM EDUCATION IN
INDEPENDENT COUNTRIES

Muhammedjanova Nigora
Islom Karimov nomidagi Toshkent Davlat Texnika Universiteti,
katta o ‘qituvchi

Abstract. In this article, the study shows that this issue is even more
relevant for traditionally underrepresented groups in terms of socioeconomic
status, race and ethnicity. Modern approaches and methods in the context of ESL
provide evidence that students' academic performance and persistence in STEM
can be strongly influenced by a sense of belonging.

Key words: STEM, ESL, education, approach, communication.

Stem fanlarini o'gitishning an'anaviy pedagogik yondashuvlari ESL-Stem
talabalariga bosim o'tkazmogda. ESL talabalari Stem ta'limini o'rganishda
o‘qitish, o'quv dasturlari va materiallar bilan bog'lig muammolarga duch kelishadi.

Muammolar mavzu mazmuni va murakkab ilmiy til tufayli yuzaga keladi. ESL
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talabalari ilmiy til bilan bog'liq muammolarga duch kelmoqdalar va ilmiy

tushunchalar va atamalarni og'zaki va akademik ilmiy tillarda o'rganish jarayonida
til identifikatsiyasi (LID) dilemmasiga duch kelmoqdalar, bu esa boshlang'ich
darajadagi fan talabalarida chuqurroq tushunish va yodlash qobiliyatini oshirishga
yordam beradi, masalan, fizikada "kuch" tushunchasi. Bundan tashqgari, fotonlar
o'rniga "yorug'lik zarrasi" kabi oddiy til ishlatiladi. Buni yanada ta'kidlash uchun
ESL talabalarining STEMDAGI muvaffagiyati ularning STEMGA xos inglizcha
so'z boyligini tushunish va uni o'rganilayotgan materialga go'llash qobiliyatiga
bog'liq. Ba'zi ESL talabalari bu jihatni aynigsa qiyin deb bilishadi, chunki
ko'pincha stemda ishlatiladigan inglizcha so'zlar STEM bo'lmagan kontekstda
ko'rib chigilganda boshgacha ma'noga ega. Shuningdek, u ilmiy til talabalarning
fanni o'rganish tajribasini ganday shakllantirishini ko'rsatadi.

Tadgiqgot shuni ko'rsatadiki, biologiya kurslari STEMNING birinchi yilida
yangi terminologiyani o'z ichiga oladi. Talabalar ko'pincha fan kontekstida
mugobil bo'lgan so'zlarning ma'nosini chalkashtirib yuborishdi. ESC bo'lmagan
kontekstlarda bu muammo ingliz tilini bilish darajasi pastligi sababli gishlog
joylaridagi talabalar orasida keng targalgan. Ingliz tilidan o'quv vositasi sifatida
foydalanish o'quvchilarning maktablarda past ishlashiga yordam beradigan asosiy
omillardan biridir. Ingliz tili barcha fanlar bo'yicha o'gitish vositasi bo'lgan
shaharlardagi talabalardan fargli o'laroq, 11 o'gitish vositasi sifatida ishlatiladigan
gishlog maktablarida STEM talabalari ingliz tili matematika va fanni o'gitish va
o'gitish tili sifatida ishlatilganda ilmiy tilni tushunish giyinligini ta'kidlaydilar.
Tadgigot shuni ko'rsatadiki, bu muammo ijtimoiy-iqtisodiy holat, irgiy va etnik
kelib chigishi bo'yicha an'anaviy ravishda taqdim etilmagan guruhlar uchun
yanada dolzarbdir. Ushbu guruhning asosiy gismini migrantlar tashkil etadi - bu
o'quvchilarning muhim va tez o'sib borayotgan segmenti. Esl talabalari madaniy
an'analarning xilma-xilligini ifodalovchi talabalarning tez o'sib borayotgan
kontingentidir.  Tadgiqotchilar esl talabalari ingliz tilini  bilmaydigan
tengdoshlariga garaganda Stem tarkibini o'rganish giyinroq bo'lishi mumkinligini

anigladilar, hatto ESL talabalari kundalik hayotda ingliz tilidan mohirona
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foydalanishlarini namoyish qilsalar ham. Bu kabi topilmalar esl talabalarining

akademik muvaffagiyatini cheklovchi to'siglar bo'yicha muhim tadgiqotlarni
keltirib chigardi, bunda ingliz tilini bilish darajasi va o'rganish bilan bog'liq
o'gitishga e'tibor garatildi. ESL talabasining sa'y-harakatlari va vaqtidagi bunday
o'sish ularning Stem fanlaridagi umumiy ko'rsatkichlariga salbiy ta'sir ko'rsatishi
va hatto gobiliyatsiz degan adolatsiz taxminlarga olib kelishi mumkin. ESL
talabalari uchun go'shimcha to'sig o'rganish bilan bog'lig. ESL talabalarining
ta'lim va til ehtiyojlarini gondirish uchun o'gitish usullari bo'yicha o'gituvchilarni
tayyorlash darajasi.

Ushbu to'siglarni bartaraf etish uchun o'gituvchilar malakasini oshirish
dasturlari (og'zaki va vizual o'rganishga e'tibor garatgan holda), Stem so'z
boyligini o'rganish usullarini asoslash uchun asos va sinfda amaliy faoliyat
yo'nalishlari kabi choralar ko'rildi. Adabiyotda STEM kontekstida ESL talabalari
uchun to'siq sifatida tilni bilish va o'gitish usullariga urg'u berish, talabalar ham
kurashishi kerak bo'lgan psixologik to'siglarni, xususan, ularning tegishli bo'lish
hagidagi tasavvurlarini ko'rib chigishga imkon bermaydi. Ushbu tadgiqot
talabalarning akademik ko'rsatkichlari va ularning STEMDAGI qat'iyatliligiga
tegishlilik hissi kuchli ta'sir ko'rsatishi mumkinligini tasdiglovchi ma'lumotlarni
tagdim etadi. Kichik ESL talabalariga (o'rta va boshlang'ich maktab) garatilgan
miqdoriy tadgiqgotlar tahlili shuni ko'rsatadiki, mansublikka nisbatan yuqori
darajadagi noaniqlik, maktabga tegishli bo'lish hissi bilan birgalikda talabalarning
akademik ko'rsatkichlarini bashorat giladi. Bunday natijalar boshga kam vakillik
guruhlari  talabalari  tajribasiga va ularning STEMDAGI akademik
ko'rsatkichlariga mos keladi.

O'qgitishning amaliy va ijtimoiy yo'naltirilgan nuqtai nazariga sezilarli siljish
fanda ham, ikkinchi tilni sotib olish bo'yicha ta'limda ham (SLA) sodir bo'ldi.
Foydalanish va tilni bilishga bo'lgan bu e'tibor esl bilan til o'rganish va fanni
rivojlantirish uchun birlashtirilgan. Til va fanni o'gitishning bunday bir-birini
to'ldiruvchi tarzda o'zgarishi talabalarning fan va tilni o'rganishiga

ko'maklashishda, aynigsa ESL uchun ko'proq izchillikka olib keladi. Ingliz tili
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umumiy yoki o'ziga xos biznes va akademik magsadlarda o'gitiladigan ESL

kontekstidagi zamonaviy yondashuvlar va usullarga kommunikativ tilni o'gitish
usuli (CLT), tarkibga asoslangan o'qitish usuli (CBI), vazifaga asoslangan o'gitish
usuli (TBL), vazifaga asoslangan o'gitish usuli (tBl) va integratsiyalashgan
o'gitish usuli kiradi tarkibi va tili (CLIL). STEM fanlarini o'gitish va o'rganishning
ushbu integratsiyalashgan usuli 1980 yildan beri ingliz tili va Stem mazmuni
birlashtirilib, STEMNI o'qitish uchun ingliz tilidan foydalangan holda tan olingan.
Ushbu yondashuv ESL kontekstida k-12 talabalariga garatilgan bo'lib, uning
asosily maqgsadi ingliz tilini bilish darajasini yaxshilashdir. U o'quvchilarni o'z
mahoratiga garab sinovdan o'tkazadi va kurs davomida rag'batlantirishni qo'llab-
quvvatlaydi, bu esa o'quvchilarning o'z sohalarida amaliy tajribaga ega bo'lishini
ta'minlaydi. Bu o'quvchilarning gizigishini saglab qolishga yordam beradi va
ularni o'quv jarayonida moslashuvchan va amaliy bo'lishga undaydi. Pedagogik
usullarning xususiyatlari, birinchidan, talabalarning talablari va manfaatlariga
muvofiqligi, ikkinchidan, ularning ehtiyojlarini kelajakda go'llaniladigan
kontekstual xususiyatlarga muvofigligi bo'lishi mumkin. Kontent sohalari va
ingliz tilini o'gitishning bunday mazmunli va pedagogik integratsiyasi ingliz tilini
bilish ko'nikmalarini rivojlantirish bilan birgalikda tarkib standartlariga erishish
imkoniyatini belgilaydi. Masalan, ingliz tili va Stem ta'limini birlashtirish uchun
ushbu yondashuvni amalga oshirgan tadgiqotchilar, bunday integratsiyalashgan
yondashuv o'rganish uchun yanada mazmunli va hagigiyroq ekanligini anigladilar.
Qo'shimcha ta'lim tili orgali esl va Stem fanlarini ingliz tilida o'gitishning
integratsiyasi STEMDA ingliz tilini o'rganishni yaxshilash uchun uzoqg yo'lni
bosib o'tadi. CLIL mos ravishda shakl va aniglikka emas, balki ma'no va
ravonlikka e'tibor garatib, tilni o'rganish uchun yanada haqiqiy sharoitlarni taklif
etadi. Shu bilan birga, tarkibga asoslangan integratsiya (CBI) ESL (ESC)
kontekstiga ko'prog mos keladi, CLIL esa EFL (ESC emas) kontekstiga eng mos
keladi. Til nazariyalari ingliz tilidan foydalangan holda STEM fanlarini o'gitishda
ham qo'llaniladi. Aloga inson tilining asosiy vazifasi ekanligi odatda gabul

gilinadi. Tilni mulogot sodir bo'ladigan dominant vosita sifatida ko'rish mumkin
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va u odamlarga g'oyalarni boshgarish uchun ramziy resurslarni tagdim etadi. Bu

barcha tillarning o'ziga xos xususiyati emas, chunki barcha mavjudotlar u yoki bu
tarzda mulogot qilishadi. Yule uchun, boshga ko'plab ijtimoiy-madaniy til
tadgiqotchilari singari, ijodkorlik ham inson tilining eng muhim jihati hisoblanadi.
Odamlar nafagat mulogot gilishadi, balki o'zlarining til resurslaridan foydalangan
holda yangi iboralar va yangi so'zlarni yaratadilar, tilni kengrog kommunikativ
nuqtai nazardan ko'rib chigadilar.

Ushbu olimlar, yangi London guruhi singari, til va til kodlari muntazam
ravishda o'zaro ta'sir giladigan va bir-biriga mos keladigan zamonaviy turli xil
madaniy va Plyur lingvistik kontekstlarda tilning qattiq lingvistik
kontseptualizatsiyasi juda cheklangan deb hisoblashadi. Yuqorida aytib
o'tilganidek, STEM ta'limida tilni o'gitishning an‘anaviy nuqtai nazari hali ham
ustunlik giladi. Til nazariyotchilari tilni til ganday ishlashini "boshgaradigan”
goidalar va nagshlar to'plami sifatida ko'rishga moyildirlar.  Ushbu garash
cheklangan jumlalar to'plamini (o'zlarining ichki sxemalariga ega) shakllantirish
uchun bir nechta turli xil sxemalarda so'zlarni birlashtirish tamoyillarini 0'z ichiga
oladi. Tilga mavhum garashning asosiy yo'nalishi til tuzilmalarining "tizimi"
bo'lib, lingvistik nazariyaning ushbu an‘anasi ushbu tuzilmalar yoki tizimlardan
foydalanadigan odamlar va ijtimoiy guruhlarning xilma-xilligiga deyarli
gizigmaydi. Birog, bu nugtai nazar tilni kim ishlatayotganiga va u qo'llaniladigan

madaniyatga garab ko'rib chigadigan boshga nazariyalar bilan bahslashdi.
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COBMECTHOE OBYYEHUE KAK THHOBAIIMOHHASA MOAEJIb
OBYUYEHUS AHT'JINMACKOMY SI3BIKY

Zakirova Gulnora Sadikovna
Lecturer
International School of finance technology and science

AnHoTaums: JlamHas cratha mocBsAmieHa TemMe —«OOydyeHHe B
COTPYIOHHYECTBE». B He#ll yrayOneHHO wH3y4aeTrcs MeTON KOOIEepaTHBHOTO
oOyueHus,  SBJISAIONIMICS  PA3HOBUIHOCTHIO  HWHHOBAIIMOHHOTO  METOJA.
Hcnonp30BaHWE WHHOBAIIMOHHBIX W KOONEPATUBHBIX METOJOB  OOYYCHWSI
TIOBBIIIAET Y CTYACHTOB MHTEPEC K CAMOCTOATEIHLHOMY, CBOOOTHOMY MBIIIJICHHIO,
TBOPYECKOMY TIOAXOAY K KaXKIOMY BOMPOCY, UYBCTBO OTBETCTBEHHOCTH,
NPOBEJACHUIO HAYYHBIX HCCICJIOBAaHUN, a TJaBHOE, K Hayke W H30paHHOU
npodeccumu.

Knwueevie cnoea: memoo, cosemecmuoe oOyueHue, nedaco2udecKas
mexuonocus,  Ipexmuenocms  0OVueHUs,  UHHOBAYUOHHAS — MEXHOJO2UA,
obpaszosanue, compyoOHU4ecmao.

COLLABORATIVE LEARNING AS AN INNOVATIVE MODEL OF
TEACHING ENGLISH

Abstract: This article is devoted to the topic "Learning in cooperation”. It
explores in depth the cooperative learning method, which is a variation of the
innovative method. The use of innovative and cooperative teaching methods
increases students' interest in independent, free thinking, a creative approach to
every issue, a sense of responsibility, conducting scientific research, and most
importantly, in science and their chosen profession.

Key words: method, collaborative learning, pedagogical technology,
learning efficiency, innovative technology, education, cooperation.
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[locne oOpereHust Y30€KHCTaHOM HE3aBUCUMOCTH MPOU3OLUIM OOJbIINE
MO3UTUBHBIE W3MEHEHUSI B OOLIECTBEHHOM *XU3HU HAPOJA, a TAKXKE BO Bcex cdepax
KU3HU obuiecTBa. MI3MeHeHus B cucteMe o0pa3oBaHusl Y30€KHCTaHa OCYIIECTBICHbI
B COOTBETCTBMU C TpeboBanusamu «HarmmonanpHONW mMporpaMmbl MOATOTOBKU
KaJIpOBY.

Hame npaButenscTBO ¢ nepBbix aHerd HeszaBucumocTH 3asBUIIO O BaKHOCTH
riyookux pedopMm B cuctemMe oOpa3oBaHMs M B BOCHUTAHMM HOBOI'O IOKOJIEHUS
Hamiel crpanbl. bonbmmM coObiTeM B cepe cTano HOBoe MpUHATHE «3aKkoHa 00
oOpazoBaHuN» B Y30€KHCTaHE.

MopepHuzanus cucteMbl 00pa3oBaHMsS B Halled CTpaHE TECHO CBA3aHA C
BHEJPEHHEM WHHOBALIMOHHBIX TEXHOJIOTMH B Mpoliecc OOy4YeHUs U MOJEpHHU3AIUEH
colepkaHusi M MeToloB  oOyuenus.  lMcmonb3oBaHWe ~ MHHOBAI[MOHHBIX
NeAarortueckiuxX TEeXHOJIOTMH B 00pa3oBaHMM B HACTOSAIIEE BpEeMsl BOCTPEOOBAHO U
HE0OX0IMMO BO BCeX cepax o0pa3oBaTEIbHON CUCTEMBI.

D10 gaeT cBoeoOpa3HbIA CTHUMYJI M MOTHBAIMIO B JajbHEHIIEM pa3BUTUH
oOydeHHs]  MHOCTpPaHHBIM  fA3bIKaM. VIHHOBAaIlMOHHBIE  METOJIBI  TIOMOTAlOT
IpernojaBaTesiM pPa3BUBATh HABBIKK Yydaluxcs, cpeaud 3(QQeKTUBHBIX METO0B
OOyYeHHsI AHTJIMICKOMY S3BIKY MBI BBIJCIISIEM COBMECTHBIE METOJbI OOy4YEHUS
AHTJIUMCKOMY S3BIKY.

CoBMecTHOE 00yUYeHUE — ITO METOJ, KOTOPBIM MO3BOJIIET YUAIIUMCS YUUTHCS
IpyT y Apyra U IpuoOpeTaTh BaXKHbIE HABBIKU MEXKIMYHOCTHOTO OOIIEHUs. Y3HalTe
0o0J1bllIe O MPEUMYIIECTBAX, CTPATETUAX U METO/1aX COBMECTHOTO O0YUYECHHUS.

CoBmecTHOE O00yY€HHE — OTO OPraHU30BAHHBIM U CTPYKTYPUPOBAHHBIN
croco0 WCTIONB30BaHUA HEOONBIIUX TPYNI JUIsl  YJIy4IIeHHs OOydeHus u
He3aBUCcUMOCTH yvamuxcs. CTyneHTam gaetcsd 3aJaHhe M OHHM paboTaloT BMECTE,
YTOOBI BBITTOJIHUTD TO 33JJaHUE.

VY Kaxaoro CTyaeHTa €CThb OO0S3aHHOCTH, U OH HECET OTBETCTBEHHOCTh 3a
MOMOIIIb B BBITIOJTHEHUH 33JaHUS, TIO3TOMY yCIIEX 3aBUCUT OT pabOThI BCEX B IPYIIIIE.

[Ipoiie roBopsi, COBMECTHOE OOyUYE€HHE — 3TO THUI OOYYEHUs, NPU KOTOPOM

y4daiuecsi paboTaroT BMECTE B HEOOJIBIIMX Tpynnax JJjsl JOCTUXKEHUS OOLIeH Lelu.
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XoTsa coBMeCTHOE OOy4deHHME MMEeT MHOXKECTBO Bapuanui, J[>xoHcoH u J[»oHCOH
BBIICJIAIOT MSTh OCOOEHHOCTEN YCIEIIHOW COBMECTHOM €SI TEIbHOCTH:

(1) crymeHTBl y3HAKOT, 4YTO UX YCIOEX 3aBUCUT OT COBMECTHOMU
B3aMMO3aBUCUMOM pPabOThI; (2) ydamuecss HECYT JIMYHYK) OTBETCTBEHHOCTH 3a
JIOCTH)KEHUE TPYIIOBBIX Ienel; (3) yuariuecs: MoIIepKUBAIOT U TOMOTAIOT APYT
IpYry B JOCTHXKEHUHM yclexa uepe3 OOIlIeHHe JIMLIOM K Jyuiy;(4) ydamuecs
Pa3BUBAIOT COLMAIbHBIE HABBIKU MNyTeM S(PPEKTUBHOTO COTPYJHUYECTBA U
COBMECTHOM paboThI; (5) CTYCHTHI KaK rpynmna UMEIOT BO3MOXKHOCTD MOyMaTh 00
3 PEKTUBHOCTU COBMECTHOM pabOTHI.

Korna sty mpuHIUIIBI peain30BaHbl, COBMECTHOE O0ydeHHE CO3/7aeT Ooraryro
cpeay JJisl CTYJEHTOB, YTOObI OHM MOTJIM M3y4aTh SI3bIK U OJHOBPEMEHHO Pa3BHBAThH
CBOM CIOCOOHOCTH K COBMECTHOMY OOIIEHHIO W PEIICHHIO MPOOJIeM JBajaIATh
NIEPBOTO BEKaA.

VYuyanuecs MOryT BOCIIOJIB30BAaThCS BCEMU 3TUMH IPEUMYIIIECTBaMH, paboTas
COBMECTHO B KJIacce, MOATOMY HEYIAUBUTEIHHO, YTO YUYHUTENS XOTAT OOBEIUHUTH
pPECYPCHI B KJlacce, a UMEHHO CBOMX YYEHUKOB, YTOObI MAaKCHUMU3UPOBATH O0yUEHUE
yUYalIUXCs C TOMOIIBI0 BOZMOYKHOCTEH COBMECTHOTO 00YUYEHUSI.

Kax npenomaBaTenu aHTIUHCKOTO S3bIKa, MBI 4YacTO 3a0bIBA€M, YTO MHOTHE U3
CTpaTeruii, KOTOphIe Hallla AWCIMIUIMHA OXBAThIBACT KaK HambOojee MOAXOSIINe
cpencTtBa Uil JOCTHKEHHS HAIIMX CTYIEHTOB, HAa CaMOM Jelie KYJIbTYPHO
crienuGUIHBl ¥ OCHOBAHBI Ha TIPEAINOJOKEHUSAX 00 OOIIEHWH, KOTOPHIM HHOT]IA
HE00X0IUMO 00yJaTh. SIBHO JIJISl TOTO, YTOOBI TaKWE JAEHCTBUS OBLIN YCIICITHBIMHU.

YacTo B HAIMX 0KUJAHUSIX OTHOCHUTEIIBHO TOr0, KaK U3Y4YarOLI€e aHTJITUHACKUAN
A3bIK JTOJDKHBI B3aUMOJEHCTBOBATh B IPYIINaX, €CTh KYJbTYpHBIE 3JE€MEHTHI, U B
3aBUCUMOCTH OT 3HAKOMCTBA YYalIUXCSl C 3TUMH HOpPMaMH B3aUMOJIEUCTBUE MOMKET
MMETh Pa3HyIO CTENeHb ycrexa. Hanpumep, He Bce ydaliuecs: NPUBBIKIN padoTaTh B
rpynmnax Jjs BBITIOJHEHUWsS 3aJaHusi, OCOOCHHO €CIM OHU TPHUBBIKIA K Oonee
OpUEHTUPOBAHHOW HA yuHTels popme oOydIeHHS.

BonbmMHCTBO YypOKOB COBMECTHOTO OOYYEHHS MOXKHO OXapaKTepu30BaTh

CIEIYIOIIUMHU YePTaMM:
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-ydaiyecs: padoTaroT B IpyNIax HaJl yCBOEHUEM y4EOHOT0 MaTepuaa.
-KOMAaH/Ibl COCTOSIT U3 OTJINYHUKOB, CPEAHUX U CIAOBIX.

-I0 BO3MOYKHOCTH, B KOMAaHJbI BXOIST CTYAEHTHl Pa3HbIX pac, KyJIbTyp U

IIOJIOB.
- CUCTCMBI BO3HAIrpaXKACHUA OpUCHTUPOBAHBI HA I'PYIIITY, 4 HC HAa YCJIOBCKA.

Mogens coBmecTHOTO 0OyuyeHusi Obula pa3paboTaHa Jyisi JOCTHKCHHS Kak
MUHUMYM TpPEX BKHBIX YUYEOHBIX IIEJICH: YCIIeBaeMOCTH, IIPUHATHS Pa3HOOOpasus U
pPa3BUTHS COIIMAIBHBIX HABBIKOB. XOTS COBMECTHOE OOYYCHHE OXBaThIBACT
MHOXKECTBO COITMAJIBHBIX 3a7a4, OHO TaK)Ke HaANpaBJICHO Ha TOBBIIICHUE
yCIIEBAaEMOCTH YYAIIUXCS NP BHIMOJTHCHUN BKHBIX aKaICMHUUCCKHUX 3a]1a4.

Ero pa3paboTynkyd MPOJEMOHCTPHPOBAIN, YTO COBMECTHAas CTPYKTypa
BO3HAIPAKJCHUS MOJICJIM  TIOBBIIIACT IIEHHOCTh aKaJCMUYECKOTO OOydYeHUS
CTYZICHTOB U MEHSET HOPMBI, CBSI3aHHBIC C JIOCTIKEHUSIMHU.

EcTh MHOTO MpEeUMyIIECTB, KOTOPbIE MOTYT OBITh IOJYYCHBI B PE3yJIbTATE
MCTIOIB30BAHMsI CTPATETHii COBMeCTHOro oOydeHus. BoOT mpemmyiecTBa, KOTOpPHIE
BBI MOXKETE 3aMETHUTH TI0CJIC BBITTOJIHEHUSI COBMECTHBIX YUEOHBIX 3a/IaHNI B KJlacce:

- CoBMecTHOE OOYYEHHE — 3TO BECEJIO, IMOATOMY ydalluecs MOJTy4aroT OT
ATOTO yIOBOJILCTBUE U CTAHOBSTCS 00JI€€ MOTHBHUPOBAHHBIMHU.

-CoBMecTHOE OOy4YEHHE SIBISICTCS WHTCPAKTUBHBIM, IIO3TOMY yYalllHecs
BOBJICUCHBI, SIBIISIIOTCS] AKTUBHBIMU yYaCTHUKAMHU OOyUCHHUS.

- CoBmMecTHOE O0yueHHe JOMyCKaeT O0CYKICHHE W KPUTHUECKOE MBIIIUICHUE,
MO3TOMY yYalluecs Y3HAIOT OOJbIIE W 3alIOMHHAIOT TO, YTO OHHW y3Halu, Ha Ooiyee
JUTUTETTLHBIN TIEPUO BPEMEHH.

- CoBmecTHOe OOydeHme TpeOyeT, 4TOoOBl ydaluecs HAy4YHJIHCh padoTaTh
BMECTE, YTO SIBIISICTCS BAXKHBIM HAaBBIKOM IS KX OYIyIIero.

B nomonHeHme K W3MEHEHHIO HOPM, CBSI3aHHBIX C JOCTHXKEHUSMH,
COBMECTHOE OOYYCHHE MOXKET NMPHHECTH MOJIb3y KaK yJalmuMCs C HHU3KOH, Tak U
BBICOKOW yCII€Ba€MOCTBhIO, KOTOpPHIE BMECTe padOTaOT HaJ AaKaJEeMUUYECKHUMHU

3aJadaMi.
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bonee ycneBaronye o0y4yalOT MEHee YCIEBAIOIIMX, TEM CaMbIM OKa3bIBas
ocoOyr0 MOMOIIb TOMY, KTO pa3ieiseT HX OpPUEHTHPOBAHHBIE HAa MOJIOAEKD
UHTEpeChl M s3bIKM. B 3ToM mpomecce Oosiee  ycmeBarolue IMOIYy4aroT
aKaJeMUYECKYIO BBITO/lY, TIOTOMY YTO paboTa B KaueCTBE HacCTaBHHKA TpeOyeT Ooiiee

rJIyOOKOTO0 OCMBICJIEHHS B3aUMOCBSA3U UAEH B paMKax KOHKPETHOTO MpPEMETa.

CoBMecTHOE O0y4YeHHE J1aeT BO3MOKHOCTBH YYAIIUMCS C Pa3HBIM OIBITOM H
YCIOBUSMH pabOTaTh HE3aBUCUMO JIPYT OT Jpyra Haj OONIMMU 3aJadamMu, a 3a CUeT
UCIIOJIb30BaHUS COBMECTHBIX CTPYKTYpP BO3HArpaKICHUS YYHTHCS IICHUTH JPYT
apyra.

BaxHelmed 1menpl0 COBMECTHOTO OOYUYCHWS SIBISICTCS OOY4YCHHE CTYACHTOB
HaBbIKaM COTPYAHHUYECTBA . DTO BaXKHBIC HABBIKU B OOIIECTBE, B KOTOPOM OOJIbIIIas
9acTh PaOOTHI B3POCIIBIX BBITIOJNHSACTCS B KPYITHBIX B3aMMO3aBUCHMBIX OpPraHU3aIUAX
U B KOTOPOM COOOIINEeCTBa CTaHOBATCS Oojiee pa3HOOOpPa3HBIMH B KYJIbTYpPHOM
OTHOIICHUH.

YyeOnast  cpega Il COBMECTHOTO  OOyuY€HHS  XapaKTepusyercs
JEMOKPATHUYECKHUMH TPOIECCaMd W aKTHUBHOW POJBI0 YYallUXCAd B TPUHATUU
PELICHH O TOM, YTO U KaK CJIeIyeT U3ydaTh.

VYuyutens oOecrneuynBaeT BBICOKYIO CTETNEHb CTPYKTYpUPOBAHHOCTH TIPHU
(dbopMHUpPOBaHUU TPYII U ONPEACICHUN OOIIMX MPOLENYp, HO YYalluecs OCTaBISIOT
KOHTPOJIb HaJl ©KEMUHYTHBIM B3aUMOJICHCTBUEM B CBOUX TpyIMIax.

UToOBl ypOKH COBMECTHOTO OOy4YeHUs OBbUIM YCIEIIHBIMH, B KaOWHETe
y4uTeNs, B IIKOJBHOW OMOMMOTEKE WM Meaua IEHTPE JOJKHBI OBITH JOCTYITHBI
oOIMpHBIE CIpaBOYHBIC MaTepuanbl. J[ms ycmexa Takke HeoOXoamMmo u30eraTh
TPaAUIIMOHHBIX OMACHOCTEH, CBSI3aHHBIX C IPYIIOBOM padOTOM, MyTEM TIIATEIBLHOTO

YIpaBJICHUA ITIOBCACHUCM YUAlIUXCA.

[Ipumepbl coBMecTHOW y4eOHOU AesTenbHOCTU: Paccka3piBaHue UCTOPUM MO
KapTUHKaM, (OpMHpPOBAHHE HCTOPUM, JIBE 3BE31bl U MOKEJIAHUE, POJIEBBIE WIPHI,

MH()OPMALIMOHHBIN pa3pbIB, MAPHOE UHTEPBbIO, COBMECTHBIE MPOEKTHI.



126

Paccka3piBaHHe HMCTOPUIl MO0 KAPTUHKAM — JIOBOJIbHO TMPHUATHOE U
cBOOOJHOE OT OOmieHus 3aHsAThe. st ATOro 3ajaHus ydalluMCsl MpeJuiaraercs
MPOYUTATh PacCKa3, CKa3Ky WJIM OHU MOTYT CO3/laThb CBOW COOCTBEHHBIH paccka3z u
HapUCOBaTh HECKOJIBKO MOCIIEIOBATEIbHBIX KAPTUHOK, OMUCHIBAIOIINX MPOYUTAHHBIN
pacckas.

Korna yueHuku npuxoAsT B KJIacC, OHM PacCKa3bIBalOT KJIacCy HCTOPHIO,
CBS3aHHYIO C KapTMHKaMH. OTO YIPaXXHEHHE MOXHO HCIOJIb30BaTh Kak
WHJUBUIYaJbHYIO pa0OTy uiu paboTy B MalbIX rpymnnax. B KoHIEe ocTalbHbIC
ydaluecs MOTYT 3a/1aTh BOIIPOCHI 10 KApTUHKAM WJIA PaccKasy.

DTO ynpakHEHUE MTOMOTAET U3YYaIOIIUM SI3bIK:

» CoBepIIIeHCTBOBATh HABBIKU MYOJIMYHBIX BHICTYTUICHUMH;

* CriocoOCTBOBATh TBOPUYECTBY U BOOOPAKECHUIO;

* Pa3BuBaTh KPUTUUYECKOE MBIIIJICHHUE.

dopMupoBaHue MCTOPUIl — HHTEPECHOE M KOMAaHJHOE 3aHsATHE. DTO JlaeT
BO3MOXHOCTh ~ y4YalllUMCSI ~ YJIYYIIHTh  BOOOpa)kK€HHWE, peub, a  TaKkKe
KOMMYHHUKaTHBHbIC HaBBIKU. [lepen HauaaoM 3aHATHS Ki1acc ACIUTCS HA HEOOMbIINe
paBHbIE TPYINbL. YYUTEIb PACCKA3bIBAET CaMYK0 BaXKHYIO YacTh pacckaza H
MOKa3bIBAET HECKOJIBKO KapTUHOK 3TOr0 K€ paccka3a U3 KHUTH. Bce yacTtu xapTuH
pazOpocanbl mepen HEOONBIIONW TPYyNmoW. YUYWUTedb MPOCUT UJICHOB TPYIIII
pPaCIlOJIOKUTh €ro B IOCJEJA0BATEIBHOCTH pPACcCKa3a, KOTOPbIA OHU yCIbIIIANH,
001IasiCh APYT C APYTOM.

Korna oHm 3akoHYaT 3TO JenaTh, Ka)XXIOTO HPOCIT paccka3zaTb CBOKO YacTh
HUCTOPUH Yepe3 KAPTUHKY.

/IBe 3Be3/Ibl U MOXKeJAHUE - 3TO SKCIEPTHAS OLIEHKA U3y4YarolIUX SI3bIK. JTO
OCOOCHHO TIOJIE3HO HJid TMpollecca MNUChMA, YCTHBIX M MHCbMEHHBIX HAaBBIKOB
obmenusi. CTyneHThl OOBEIUHSIOTCS B Tapbhl M TPOCAT MPOYUTATh MHUCHMEHHBIC
paboTHI ApyT Apyra.

UuraTtenb AOMKEH OMNPENENIUTh JIBE BEIIU, KOTOPHIE aBTOP CAENAl XOPOIIO

(3Be311bl), 1 OJHO KOHKPETHOE MPEMIOKEHHE TMo yiayulneHuto (moxkenanue). Ilepen
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BHEJIPEHHEM JTOM CTpaTeru ydaiiuecss JOJDKHBI OBbITh OOYYEHBI MpoIecCy
MPEOCTABICHUSI COOTBETCTBYIOIIEH 0OpAaTHOM CBSI3M CBOMM CBEPCTHHKAM.

Yuutenbr MOXET UCIHOIb30BaTh ATy CTPATETUIO B KadyecTBE (OPMUPYIOIIETO
OIICHUBAHMS, X051 10 KJIACCY U CIYIIasi pa3roBOPbl MEXK/ly TapTHEPAMHU.

Nudopmanuonnslii pa3pbiB — eme oaHa d3(PQdexTuBHas CcTpaTerus
yIy4IIeHUsT KOMMYHUKATUBHBIX HaBBIKOB. Jle1o B TOM, 4YTO y KaXXJOTO €CTh
BO3MOKHOCTh MHOTO TOBOPUTH Ha U3Y4aEMOM SI3bIKE.

Jlnst aTOro 3amanHus ydamuecs pabortaroT B nmapax. OauH yuyeHHUK OyJIeT UMETh
nH(popMaIHio, KOTOPOH HET y Npyroro maptHepa. l[lapTHepbl MoaensTcs TeM, 4TO
OHM TOJIYYWIN U3 UHPOPMAITUHU, KOTOPYIO OHHM Y3HAJIU 32 OTPAaHUYCHHOE BPEMSI.

Kaxaplii mapTHEep UrpaeT BaXXHYIO POJib, IOTOMY YTO 3ajadya HE MOXET OBITh
BBITIOJIHEHA, €CJIM TapTHEPHl HE MPEIOCTABISIOT HHPOPMAIUI0, HEOOXOIUMYIO

JIPYTUM.

Kax MblI y’e roBOpuiIM BbIIIE, UCIIOJIB3YsI COBMECTHBIE METOABI OOYUEHHUS, MBI
JIOCTUTAaeM XOpOIIUX pe3ylbTaroB. PaGoTas BMecTe, CTYIEHTHI y4aTcsi OOIIATHCS
IpyT ¢ Ipyrom, MOAJEPKUBATh U MOMOTaTh B HYXHBI MOMEHT. Bo BpeMs mapHoi
paboThl, TPYNIIOBOM PabOThI, TOJIOBOJIOMKHU, PAa3MBIIUICHUS B Mape, paccKa3bIBaHUS
UCTOpUH, OMHMCAHUS paccKaza ydalluecs pa3BUBAIOT CBOM KOMMYHHKATHBHBIC
HABBIKA, YTO OYEHb BaXHO. Llenbl0 BceX WHHOBAIMOHHBIX METOJIOB SIBIISIETCS
Pa3BUTHE Y YYAIIUXCS YETHIPEX HABBIKOB, MOBBIIIEHUE UX KPUTUUECKOTO MBIIUICHHS,

TBOPYCCTBA, U CaAMOCTOATCIIBHOCTH.

CIIUCOK JIMTEPATYPBI

1. bopanoBckas H.B., Pean A.A. Ilemaroruka. YueOuHuk mis By3oB - CII6:
N3parensctBO «llutepy», 2000. — 190c.

2. Hopenxos WU.II., 3umun A.M. NHbopmMaIimoHHbIE TEXHOJIOTHU B 00pa30BaHUH.
Yue6Hoe mocobue. M.: M3a. MI'TY um. H.baymana.2002. — 336c¢.

3. Making cooperative Learning Work Better-cultofpedagogy.com

4. Collaborative learning-Edutopia

5. Kupper J.R., Weiser. A. The handbook of cooperative principles.http://www.
scopus.com/Berlin/scopus indexed journals.2019

6. http://eff.cls.utk.edu/toolkit/support_cooperative learning.htm

7. https://www.wikihow.com/Actively-cooperating



http://eff.cls.utk.edu/toolkit/support_cooperative%20learning.htm
https://www.wikihow.com/Actively-cooperating

128

© Toshkent irrigatsiya va qishloq xo‘jaligini mexanizatsiyalash muhandislari instituti”’
Milliy tadgigot universiteti — 2023

DISTANTCE LEARNING:

NEW TRENDS AND OPPORTUNITIES
MASOFAVIY TA’LIM: YANGI TRENDLAR VA IMKONIYATLAR

LOYIHA FAOLIYATI ORQALI INTELLEKTUAL SHAXSNI TARBIYA
QILISH

Alimsaidova Sayyora Amid‘evna,
Mugimiy nomidagi Qo ‘qon
davlat pedagogika instituti,

pedagogika fanlari doctori (DSc), dotcent

Annotatsiya: Ushbu magolada ilg'or o‘qitish usullari va talabalarning
intellektual rivojlanishi ko‘rsatkichi sifatida loyiha usulidan foydalanishning asosiy
ko‘nikmalari ochib berilgan. O'quv loyihasidan foydalanish - bu oz
gobiliyatingizdan maksimal darajada foydalanib, o‘zingiz uchun qizigarli
narsalarni gilish, o‘z bilimlaringizni qo‘llash, o‘zgarishlar gilish va omma oldida
erishilgan natijani ko‘rsatish imkoniyatidir.

Kalit se‘zlar: kompetentsiya, mulogot, og'zaki nutq, loyiha, aktualizatsiya,
motiv.

BOCIIMTAHUE UHTEJJIEKTYAJBHON JTUYHOCTH YEPE3
INPOEKTHYIO AEATEJBHOCTbD

AHHoTanmusA: B [1a”HOW cTaThe pacKpbIBalOTCS OCHOBHBICE YMEHUS
M0JIb30BAaThCSl METOJOM IPOEKTOB, KakK IOKa3aTelsi MPOTPECCHUBHON METOAUKH
oOydeHMsI U MHTEIUIEKTYaJIbHOTO Pa3BUTUA yuamuxcs. Vcmnonap3oBaHue ydeOHOTO
IPOEKTa SBISETCA BO3MOXKHOCTBIO JI€JIaTh YTO-TO MHTEPECHOE CAMOCTOSTEIBHO,
MaKCHUMAaJIbHO HCIOJIb3ysl CBOM CIIOCOOHOCTH TMPOSIBUTH C€0s, MPUIIOKUTH CBOU
3HAHWSI, MPUHECTH TOJIb3Y U MOKa3aTh MyOINYHO JOCTUTHYTHIN pe3yabTaT

Knwuegvie cnoea: xomnemenyus, KOMMYHUKAYUs, YCMHASL peub, NPOEKM,
aKkmyanuzayusi, MOmMue.

[Ipoucxondire B HacTosiee BpeMs U3MEHEHHUS B OOIIECTBEHHOMN >XKU3HU
TpeOyIOT pa3BUTHSA HOBBIX CIIOCOOOB 00pa30BaHMsI, MEIATOTHICCKUX TEXHOIOTHH,
AMEIOINX JeJI0 C WHAWBUAYAJIbHBIM pAa3BUTHUEM JIMYHOCTH, TBOPYECKOU
WHULIMATUBOM, (POPMUPOBAHUS Y 00YHAIOIIErOCs] YHUBEPCAIBHOTO YMEHHUS CTABUTh

h peuiaTb 3aaadrd JId pPaspCliCHUSA BO3HHKAIOIMIMX B JKH3HHU HpO6JIeM -

npoeCCUOHANTBHOMN JESITEILHOCTH, CAMOOIIPEICIICHHS, IOBCEHEBHOMN KU3HHU.
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COOTBETCTBEHHO BO3HUKAIOT IPOTHUBOPEUMS:

» MEXKIy YHUPUIMPOBAHHBIMH METOJAaMHU TIPETIONaBaHMsI W BOCHUTAHUA U
Pa3IUYHBIM YPOBHEM CIIOCOOHOCTHU YHAIIMXCS;

» MEXIy PeNpOIyKTUBHBIM XapaKTepOM OOyYECHHS M CTPEMJICHUEM JIUIHOCTH K
TBOPYECKOMY CAMOBBIPAKECHUIO;

» MeXIy OonpIMM O0OBEMOM Marepuaia, MPUOOPETEHHBIM YUYalTUMUCS TPH
W3YUYCHUU TPEIMETOB, M HEYMEHHUEM NPUMEHATHh IMOJIYyYCHHBIE 3HAHUS B
MPAKTUYECKUX LEIISX;

» MCEXKIy TpaJWIMOHHONH HEed(PPEKTUBHONW METOAMKOW TIPEMOJaBaHUS U
aKTUBHBIMHU (hOpMaMU U TIpHUeMaMU paOOThl, CTUMYIUPYIOIIUMHU MTO3HABATEIHHBIM
UHTEpEeC 00yJaronnXcs.

B mnacrosimee BpeMs B 00pa3oBaHWU TMPOUCXOAMT TIEPEBOA CHUCTEMBI
00pa30BaHUs U3 CUCTEMBI, OCYIIECTBISIONIEH MPOIECC «IPOXOKACHHS MTPOTrPaAMM»»
U YCBOCHHUSI COBOKYITHOCTH TPEIMETHBIX 3HAHUH, B CHUCTEMY, PabOTalOIIyH Ha
«pe3ynbTaT.

Llenpl0 COBpEMEHHOW IIIKOJIBI SIBISIETCST OOy4YEHUE MPOEKTUPOBAHUIO Kak
HEeKoeMy 001eyueOHOMY YHUBEPCATHbHOMY YMEHHUIO, KaK HEKOeH KOMIIETEHTHOCTH.

Jlns  dopMupoBaHHUs KOMIIETEHTHOCTEH HeoOxonmuma JesaTelIbHOCTh. B
NEPUOJ IIKOJIBHOTO O0y4eHHsI C(HOpMHUpOBaHHAS MPOEKTHAS AESITEIbHOCTh Jaxe
Ha DJIEMEHTapHOM YpPOBHE IO3BOJSET OPraHM30BATh CaMOCTOSITEIBHYIO paboTy
JeTell Kak IEJICHAPABICHHYI0 M COJEPKATEIbHYIO, HAMOIHUTh €€ JUYHOCTHO
3HQUMMBbIM  CMBICIIOM, TPUAATh OpPraHU3alMOHHBIE pPAMKU BCEM  BHJAM
NEATENBHOCTH, BBIIIOIIHAEMBIM B IIPOEKTE.

Pa3paborka MexaHuW3mMa  BHEIPEHUS  MPOCKTHOM  NEATETLHOCTH B
oOpa3oBaTeNbHbIN MPOIECC - OAHO M3 MPUOPUTETHHIX HANPABICHUA B OOy4YCHUHU.
YMeHne noJjib30BaThCsl METOAOM MPOEKTOB - MOKA3aTENb MPOIPECCUBHON METOINKH
oOy4YeHUsI W WHTEJUICKTYaJbHOTO PAa3BUTHUS YUYAIIUXCA. YUEOHBIM MPOEKT - 3TO
BO3MOXXHOCTb JIeJIaTh YTO-TO HMHTEPECHOE CaMOCTOATEIBHO, MAaKCUMAaJIbHO
HCIIONB3YsI CBOU CITIOCOOHOCTH MPOSIBUTH CE0s1, MPUIOKUTH CBOM 3HAHUS, IPUHECTHU

MOJIb3Y U MOKA3aTh MyOJIMYHO JOCTUTHYTHIA pE3yIIbTarT.
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Camu mo cebe MPOEKTHBIE MJIEH B NEAAroruke HEHOBBI. MeToa MpOeKTOB
pa3paboran B 20-€ rofpl NpOILUIOr0 BeKa aMEPUKAaHCKUM (UI0CcO()OM U MeIaroroM
Jxonom Jlpton, ero yuenunkoMm B.X. Kunnarpukom u OCHOBBIBaJCS Ha
IYMaHUCTUYECKUX uUaesX B (Quiocopun u obOpasoBanun. B Poccum wuuaeu
MPOEKTHOTO OOYy4YeHUsl MPAKTUYECKU BO3HHUKIM B TO ke Bpemsa. B 1905 ronmy
poccuiickuii neparor C.T. Ilankuii BO3MIABWII TPYIILY KOJUJIET, IBITABIIUXCS
AKTHBHO MCIOJIb30BaTh IPOEKTHBIE METO/IBI B PAKTUKE MTPENOIABAHUS.

B coBpemMeHHO Me1aroruke TEXHOJIOTHSI TPOEKTHOM JIEITEIIbBHOCTH AKTUBHO
pa3pabarbIBaeTCs U UCIIONB3YETCS yKe OoJiee TpUILATH JIET

Pycckuii s3bIK 1 TUTEpaTypa Kak yueOHbIe MPEAMETHI - IIOJOTBOPHAs IOYBA
JUIsl TIPOEKTHOW AESATEIbHOCTU. MBI, yUMTEINs, YacTO CTaJKMBAEMCS C TaKUMHU
npo0iieMaMH, KaKk OTCYTCTBHE YMTATENbCKOTO MHTEpEca CpPelM ydalluxcs, Y3KUi
KpYyro3op, OTCYTCTBHE HaBblka aHajiu3a U o00o0uieHusi. MHrepecHas paborta B
rpynmnax gaer pedsitaM BO3MOXKHOCThH IMOYYBCTBOBATH MPEIMET, MOJYYUTh HOBBIC
3HaHUs, @ YUUTENIO - pelIaTh MHOTHE MPOOIeMBI.

[IpoekTHast AEATEIBHOCTh SBISIETCS OAHUM U3 A3(PQPEKTUBHBIX METOIOB
UHTEJJIEKTYaJIbHOTO  BOCIHTaHMA  ydamuxcs. [IpeumymiectBa  NPOEKTHOM
JESITEeIbHOCTU B TOM, YTO YYEHHMKHU y4aTcs U JEHCTBYIOT B OOLIECTBEHHOM cpejle,
[OJIy4arOT  IMPAKTHYECKHE  HABBIKM, HMEIOT  BO3MOXHOCTb  IIPOBEPHUTH
TEOPETUYECKNE TOCTH)KEHUS Ha MPAKTHKE. Takas NesATeNbHOCTb OCYILIECTBISAETCS
KakK B Ipoliecce 00yueHusi, Tak U B CIIELUAIbHO OPTaHU30BaHHON BHEKIACCHOH U
BHEIIKOJIBHOW pabore. OTO, Mpexae BCEro, KOJJIEKTUBHAsS JIE€ATEIbHOCTb
y4Yaluxcsi, KOTopble OOBEUHAIOTCS B TPYIIIBI U PEMIAIOT 3aJa4d B COOTBETCTBUU
C LeJsIMH U Lenu npoekTa. Heo6xoauMbIM yCI0BHEM JTOCTHKEHUS Lieieil mpoekTa
ABJIAETCS JOOPOBOJBHOE YYacTHE YYEHHKOB B IPOEKTHOM JEATEIBHOCTH. ITO
NO3BOJMUT 3(P(PEKTUBHO HCMIOJIb30BaTh TBOPUYECKUH M  HMHTEIUIEKTYalbHbBIN
MNOTEHIMAI KaXIOro wWieHa KOMaHAbl - COpPMHPOBATh MPOECKTHOE MBIIUICHHUE,
BOCMHUTATh 3CTETUUYECKYIO KYJIbTYpY U T. 1. [6].

Hcnonp3oBanne «MeToJa NMPOEKTOBY» MO3BOJSAET PEANN30BATH JIMYHOCTHO

OpPUEHTHUPOBAHHBIM TOAXOABl K 0Opa30BaHHUIO OOYYAIOIIMXCS, OCYUIECTBIATH
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(opMHUpOBaHUE HHTEIJIEKTYaIbHOW JUYHOCTU M KPEATUBHOTO MbluuieHus. Ilon
TBOPUYECKHUM IPOEKTOM MBI TOJPAa3yMEBAEM «CAMOCTOSATEIBHYIO TBOPYECKYIO
3aBEPIIEHHYI0 padOTy, BBINOJHEHHYIO IO PYKOBOJCTBOM IPENOJaBaTENs»,
KOTOpasi JOCTaBJISIET JOCTETUYECKOE HacnaxiaeHue. Takum oOpazoMm, Uenb
TBOPUYECKUX MPOEKTOB — COJEHCTBOBAaThH CaMOCTOSTEIBHOMY BOCIHUTAHUIO Y
00y4YaromuXxcs MHTEIUIEKTYaIbHBIX, CIIEHHATIbHBIX U OOUIEKYIbTYPHBIX 3HAHUU U
yMEHHH, NpuoOpeTaTh HaBBIKM pPabOThl B KOJUIEKTUBE, BHUJACHHE MPOOJEM H
OPUHSATUS ~ pEIICHWH,  MOJy4YeHWe U KCIOJIb30BaHUs  HUHQOpMAIlUH,
CaMOCTOSITEJIbHOE O0y4YeHUue, TIUIAaHUPOBAaHUE, pPa3BUTHE KOMMYHHUKATUBHBIX
HaBBIKOB M TOMYy Toj00HOe. MeroAg  NPOEKTOB  OpPUEHTUPOBAH  Ha
MHTEJJICKTYaIbHYI0 CaMOpealu3alii0 JUYHOCTH, DPAa3BUBAIONICICS B Mpoliecce
oOydeHMs] U BOCIUTAHUS, Yalle BCEro HCIOJIb3YETCS Ha YpOKax JIMTepaTyphl, a
TaK)K€ Ha YpOKaxX PyCCKOTO fA3bIKa [5].

Meron TpPOEKTOB HMEET IENbI0 BCECTOPOHHEE M CHUCTEMAaTUYECKOE
UCCJIeIOBaHUE TMpPOOJEMbl M Pa3pabOTKy KOHKPETHOTO KOHEYHOI'O MPOAYKTa;
IOPEANOJIaraeT IMOJYYEHUE IMPAKTUYECKOrO0 pe3yJbTara, a HE TOJbKO ITOUCK
onpeneneHHon uHpopManuu. [IpoekT B mepByr0 odepens SIBISIETCS PE3YIbTaTOM
KOJUIEKTUBHBIX YCWUJIMN HCHOJHHUTENECH, MO3TOMY Ha 3aBEpLIAIOIIEM JTale
JESTENBbHOCTH TpeAnojaraer pedaekCui0 COBMECTHOM paboThl, aHAIM3 ee
MOJIHOTHI, TJIyOWHBI, HWH(POPMAIMOHHOTO OOECTeYeHUsI, TBOPYECKOrO BKJIajaa
KQXKJIOro ydacTHHKa. Takoi mpoliecC OCYIIECTBISETCS HE TOJIBKO BO BpeMs
oOyueHus, HO U B XOJ€ CIEUUAIbHO OPraHW30BAaHHOW BHEKJIACCHOW U
BHEIIKOJIBHOM JI€SATEIbHOCTH MOJAPOCTKOB [6].

Hamu Ob1111 onipoOOBaHbI M BHEAPEHBI B YPOUHYIO U BHEKJIACCHYIO CHCTEMY
paboThl pa3Hble BHIBI TPOEKTOB: HCCIEIOBATEILCKUA, WH(POPMAITMOHHBIH,
TBOPYECKUW, MPAKTUKO-OPUEHTUPOBAHHBIA, UrpoBol. M Bce OHHM ciyxar
KOHKPETHBIM BaXKHBIM 1IeJIsIM 00pa3oBaHus. OHU HE SBISIOTCS Pa3BICUCHUSIMU WU
N00aBIEHUSIMA K «HACTOAMIEMY» Y4eOHOMY IJIaHY WM TPOCTO 3aJaHUSMU TI0
3HAKOMOW TeMe. YYeOHBIM IJIaH, peaju3yeMblil Ha HCMOJIb30BAHUM METOJA

IIPOCKTOB, OCHOBAH HAa BAXXHBIX BOIIPOCAX, KOTOPBIC CBA3BIBAIOT COACPIKATCIBHBIC
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CTaHAApPThl U MBIIIJIEHUE BBICOKOTO YPOBHSI C LEIbI0, HAXOASMICHCS B peajbHOM
mupe. [IpoeKkT neHeH TeMm, 4TO B XOJ€ €ro BBIINOJHEHHUS YydYalllhecs ydarcs
CaMOCTOAATEJIbHO MPUOOpPETaTh 3HAHMS, MOIY4YalOT ONBIT IO3HABATEIBHON H
yu4eOHON JesATeNbHOCTH, PAa3BUBAIOT CBOM WHTEIEKTyalbHbIE W TBOPYECKHUE
CIOCOOHOCTU. MeTo IPOEKTOB CIIOCOOCTBYET aKTyalU3alluU HCCIIEN0BATEIbCKOM
nesTenbHOCTH yyanuxcs. OH MpuBJIeKaTelleH, Tak KaKk JMYHOCTHO-OPUEHTHUPOBaH,
UCIIOJIb3YeT MHOMKECTBO JIUJAKTUYECKUX IOAXOJOB, MPEAINOojiaraeT camo
MOTHUBAIMIO, T.€. BO3PAaCTaHUE HMHTEpPECa BOBJICUEHHOCTH B paboTy IO Mepe e
BBIMIOJTHEHUSI.

VYMeHHe MO Ha3HAUEHUIO MCIOJIb30BATh MPOEKTHYIO AEATEIBHOCTh - 3aJI0T
ycriexa B OOyYeHMHM M BOCHUTAHUU BBICOKOPA3BUTOW, MHTEIJIEKTYalbHOM,
KpEaTUBHOM JIMYHOCTH.
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INGLIZ TILINI O’QITISHDA SUN’IY ONG (AI) CHATGPT DAN
FOYDALANISH

Nodira Isamuxamedova
Toshkent Xalgaro Vestministr Universiteti

Annotasiya. Sun'ty ong texnologiyalari, masalan, ChatGPT, hozirgi kunda butun
dunyoda keng targalgan. Ular ta'lim sohasida ham o‘z jo’rnini topishga ulgurdi.
Plagiat bilan bog'liq muammolar mavjud bo’lsada, sun'iy ong ta'lim sohasida katta
imkoniyatlarga ega. Magola, ingliz tilini o‘qgitishda sun'iy ong imkoniyatlaridan
foydalanishning bir necha usullarini, masalan, o’quv dasturlar, dars rejalari
yaratish, mashqlar tayyorlash va talabalar uchun ma'lumot tagdim etish bo’yicha
tavsiyalar beradi.

Kalit so’zlar: Sun’iy ong, ChatGPT, tahdid, ta’limdagi imkoniyatlar, ingliz tilini
0 ’qitish

Annotation. Artificial intelligence technologies, such as ChatGPT, are currently
widely used across the globe. They have found their way in education as well.
While there are concerns about the potential misuse of Al for plagiarism and
cheating, Al has great potential in education. The paper suggests some of the ways
of using Al in teaching English and for tasks such as generating course syllabi,
lesson plans, creating exercises, and providing students with information.

Keywords: Artificial Intelligence, ChatGPT, threats, opportunities in education,
prompts, English language teaching

AHHOTanuUsi. TeXHOIOTUU UCKYCCTBEHHOTO HMHTEJIeKkTa, Takue kak ChatGPT, B
HACTOSIIIIEE BpEMsI IIUPOKO HCIOJIB3YIOTCS MO BceMy Mupy. OHM HallId CBOE
IpUMEHEHWE U B o0pa3oBaHMU. B TO BpeMs Kak CYIIECTBYIOT ONACEHHs
OTHOCHUTEBHO TMOTEHIMAIBHOTO 3i10ynoTpednenus MU mis mmarmata m obMana,
MCKYCCTBEHHBII MHTEIIJICKT UMEET OOJNbIION MoTeHIran B o0pa3oBanuu. B cTarhe
MpenararoTcsl HEKOTOpble crmocoObl wucnonb3oBanuss WU B mpenomaBanum
AHTJIMIICKOTO sA3BIKA W JUIS 3a7ad, TAaKUX KaK CO3/IaHHe YYEOHBIX MPOrpaMm,
IJIAHUPOBAHUE 3aHATHM, CO3/IaHUE YINPAXKHEHUW W NPENOCTABICHHUE CTYIEHTaM
uH(bOpMAITIH.

Kniouesvte cnoea: Hckyccmeennwiii  unmennexkm, ChatGPT,  npobremul,
B03MOJACHOCTNU 8 00PA308AHUL, NPENOOABAHUE AHSTUNICKO20 A3bIKA.

Ma’lumki, Sun’iy ong (Al) texnologiyalari, xususan, OpenAl kompaniyasi

tomonidan yaratilib, keng ommaga 2022 yil noyabrdan ChatGPT va 2023 vyil 14-
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martidan ChatGPT — 4 tagdim qilindi. Bu olamshumul xabar, ChatGPTning

murakkab vazifalarni ham soniyalar ichida hal eta olishi bilan ko’pchilikni lol
goldirib, ta’lim sohasida ham bahs va munozaralarga sabab bo’ldi.

Darhagiqat, ba’zilar, xususan pedagoglar ham ChatGPTni ta’lim sohasida
o’quvchi va talabalarni mustaqil fikrlashdan qaytaradigan, ularni vazifalar,
imtihonlarda plagiatga undaydigan tahdid sifatida garashmoqda. Albatta bunday va
boshga xavf mavjud bo’lib, hatto TESLA kompaniyasining rahbari llon Mask va
boshga bir qator texnologiyalar sohasidagi mutaxassislar sun’iy intellekt
sohasidagi tadqgiqotlar sur’atini biroz sekinlashtirish zarurligi, aks holda
Insoniyatga va jamiyatga Zarar yetishi mumkinligini ta’kidlab, ochig xat
imzolashgan edi (Future of Life Institute, 2023).

Bu borada bir necha davlatlar, xususan ta’lim muassasalari ham sun’iy ong
tadgiqotlari, undan foydalanishni muvofiglashtirish magsadida gonun hujjatlari
gabul gilinmoqgda va takomillashtirilmogda (Hamdar, Ngodup Massally and Peiris,
2023). Sun’iy intellekt yordamida yozilgan matnlarni plagiatga tekshiradigan
dasturlar ishlab chigilmoqgda, masalan 2023 yil aprel oyidan boshlab bir gator Oliy
ta’lim muassasalari, xususan Toshkentdagi Xalgaro Vestminstr  Universiteti
talabalarning yozma ishlarini plagiatga tekshiruvchi Turnitin dasturi shunday
vazifani bajaryapti.

Shu bilan birga, sun’iy intellekt, xususan ChatGPTning insoniyat uchun
foydalari juda katta. ChatGPT-4 o’zi haqida 1-rasmda ko’rsatilganidek, u
“foydalanuvchilar bilan suhbatlashishga, savollarga javob berishga va keng
miqdordagi mavzularda foydali ma'lumot taqdim etishga qodir” (ChatGPT, 2023).
AQSHning Stenford universiteti professori ChatGPTni yozish uchun kalkulyator
deb ham ta’rifladi (Brynjolfsson, 2023).

Biz ingliz tilini o’qitishda ChatGPTdan ganday foydalanishimiz mumkin?
Chat GPTdan o’qituvchilar o’quv dasturlar, dars rejalari yozishda, mashqlar
yaratishda, baholash mezonlarini va boshqa ko’p magsadlarda foydalanishlari
mumkin. Albatta ChatGPT doim ham mukammal javob bera olmasligi mumkin.

Bunda javoblarni qayta tahrirlash, qisqartirish yoki bafurja yozishi, yoki
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aniglashtirish talab qilinadi. Qolaversa, foydalanuvchilar ChatGPT bergan
javoblarni o’zlarining ehtiyojlariga mos ravishda tahrir gilishlari mumkin. Quyida

bir nechta misollarni keltirib o’tamiz.

GPT-4>
ChatGPT nima?

ChatGPT, "Chat Generative Pre-trained Transformer“ning
gisqartmasi bo'lib, bu mulogotdagi inson kabi matn yaratishga
moslashgan sun'iy ong turlaridan biriga aylantiradi. Bu OpenAl
tomonidan ishlab chiqarilgan til modeli misoliga aylanadi. 2021 yil
9 oygi bilim chegarasiga gadar, ushbu turdagi eng rivojlangan
model GPT-3 edi. Ammo, undan keyin, men kabi yangi modellar,
GPT-4 ishlab chiqarildi.

Ushbu modellar internetdagi katta migdordagi matn
ma'lumotlariga asoslangan holda grammatika, faktlar, mantiqgiy
gobiliyatlar va hatto biror darajada muammoni hal qgilish
ko'nikmalarini o'rganish uchun tayyorlanadi. Ular foydalanuvchilar
bilan suhbatlashishga, savollarga javob berishga va keng
miqdordagi mavzularda foydali ma'lumot taqdim etishga godir.

Rasm 1. ChatGPT nima?

O’quv dasturlar, taqvimiy-mavzular rejalarini yozishda: ChatGPT
yordamida fan nomi, uning davomiyligi, talaba-o’quvchilar darajasini Kiritib,
o’quv dasturlar bo’yicha tavsiyalar olish mumkin (2-rasm). E’tiborlisi ChatGPT
bilimlarni nazorat qilish bo’yicha baholash shakllarini ham tavsiya qiladi. Bizdek
ingliz tilisi ona tili bo’lmagan o’qituvchilar, dastur tuzuvchilari uchun kurs
magsadlarini, mavzular nomlanishini bu bexato, ilmiy tilda yozilishi bizga yordam
beradi.

Dars rejalarini yozish — muayyan mavzu, dars davomiyligi, o’quvchilar
darajasini, xatto ganday yondashuv asosida tuzilgan dars rejalarini tuzish mumkin.
Masalan, 3-rasmda ko’rsatilganidek, muayyan grammatik mavzuni induktiv yo’l

bilan o’qitadigan, interfaol metodlar yordamida dars rejasini tuzish so’ralganda,

ChatGPT-4 buning uddasidan chiqdi.
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write a syllabus for a 4 week 48 hour IELTS writing course for
intermediate level students

4-Week, 48-Hour IELTS Writing Course
for Intermediate Level Students

Course Description

This intensive 4-week, 48-hour IELTS Writing course is designed to
help intermediate-level students improve their writing skills and
prepare for the IELTS Writing test. The course focuses on
developing effective writing strategies, mastering task types, and
enhancing grammar and vocabulary for IELTS Writing Task 1 and
Task 2.

Course Objectives

By the end of the course, students will be able to:

=

. Understand and apply the strategies and techniques needed
to successfully complete IELTS Writing Task 1 and Task 2.

2. Develop well-structured and coherent essays and reports for
the IELTS Writing test.

. Improve grammar, vocabulary, and writing mechanics specific

to the IELTS Writing tasks.

Analyze and interpret visual data for Task 1.

. Effectively plan, draft, revise, and edit written work for the
IELTS Writing test.

w

s

Course Outline

Week 1: Introduction to IELTS Writing (12 hours)

* Overview of IELTS Writing test format and scoring

» |ELTS Writing Task 1: Describing visual data (graphs, charts,
tables, diagrams)

® |ELTS Writing Task 2: Writing argumentative essays

* Understanding question types and prompts

* Time management and planning strategies

2-rasm. ChatGPT da o ‘quv reja yozish namunasi
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write an interactive lesson plan to teach present continuous tense

in an inductive way

) GPT-4>

Discovery (10 minutes)

1. Write a series of present continuous tense sentences on the
board, using different subjects and verbs (e.g., "I am watching
TV," "She is eating an apple,” "They are playing soccer").

2. Ask the students to identify any patterns they notice in the
sentences, guiding them towards discovering the structure of
the present continuous tense: "subject + be verb (am, is, are)

+ verb+ing."

3. Provide examples of negative and interrogative sentences, and

ask students to identify the patterns in these sentences as well.

Interactive Activity 1: Picture Descriptions (10
minutes)

1. Divide students into pairs or small groups.

2. Give each group a set of flashcards with images of people
performing various actions.

3. Ask the students to describe the actions in each image using
the present continuous tense.

4. Encourage students to check each other's sentences for the
correct structure and usage.

Interactive Activity 2: Mime and Guess (10 minutes)

1. Arrange students in a circle.

2. One student will start by miming an action.

3. The other students will try to guess the action using the
present continuous tense (e.g., “You are dancing").

4. The student who guesses the action correctly will then mime
the next action.

5. Continue until all students have had a chance to participate.

Practice (15 minutes)

1. Distribute handouts with examples and practice exercises on
the present continuous tense.

3-rasm. ChatGPT yordamida tuzilgan dars rejasi

Yana shunday vazifalarni yuklash mumkin:
- berilgan so’zlar asosida matn tuzish
- berilgan iboralar yordamida dialog tuzish
- berilgan matn asosida 10 ta savol yaratish
- berilgan matn asosida 10 ta test yaratish
- berilgan video asosida 5 ta test yaratish
- berilgan mavzu bo’yicha 250 so’zdan iborat C1 darajasida insho yozib berish
- ma’lum bir gahramonlar ishtirok etgan hikoya tuzib berish
- mavzu bo’yicha muhokama uchun savollar tuzish
- muayyan nazorat ishi (masalan, prezentasiya qilish) bo’yicha mezonlarni ishlab
chiqgish va h.
Hatto ushbu magola annotasiyasini turli tillarga tarjima gilishda ChatGPT

dan foydalanildi.
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Xulosa qilib, aytganda, ChatGPT kabi sun’iy ong dasturlari hozirgi kunda
o’qituvchilarga o’quv jarayonini tashkil qilishda, darslarni rejalashtirishda,
mashqglar ishlab chiqishda qo’l kelib, o’qituvchilarning tayyorgarlikka ketadigan
vaqtini tejaydi hamda samaradorligini oshiradi. Ammo shuni unutmaslik kerakki,

ChatGPT yordamidan foydalanganlikni e’tirof etish plagiatning oldini oladi.
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PO.JIb TEXHOJIOTUM B COEPE OBPA3OBAHMUS

Paydosa Mosayna HypxanoBHa
Tawkenmckuii I'ocyoapcmeennwiii Texnuueckuii
Yuueepcumem umenu Ucnama Kapumosa

AnHoTauusi: B 3Toil cTrathe paccMmaTpuBalOTCS, Kak 0O0pa3oBaTelbHbBIE
TEXHOJIOTUM MOTYT CIOCOOCTBOBATh COTPYAHWUYECTBY. [ MOpHIHBIE BapUaHTHI
OOy4eHHMS COYETAIOT UCIOJIB30BAHWE TEXHOJOTHH W3 JI000TO MecTa ¢
peryJpHbIMM OYHBIMM 3aHSATUAMU B Kiacce. HecMoTps Ha mnpoOiemMbl u
OMaceHusi, Ba)XXHO OTMETUTh NPEUMYIIECTBA TEXHOJOTUM B 0Opa3oBaHUH,
BKJIIOYas pacCIIUPEHHE COTPYJHUYECTBA W OOIIEHUS, MOBBIIICHUE KayecTBa
o0Opa30oBaHMs M YBIIEKATEIbHBIC YPOKH, KOTOPHIE MMOMOTAIOT pa3kKedb B YUEHUKAX
BOOOpaXKEHUE U MMOUCK 3HAHUH.

Knwueswie cnosa: mexnonoaus, yugposvle pecypcol, 00pazo6anusi, OHIANUH-
VPOKU.
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THE ROLE OF TECHNOLOGY IN EDUCATION

Abstract: This article explores how educational technology can facilitate
collaboration. Hybrid learning options combine the use of technology from
anywhere with regular face-to-face instruction in the classroom. Despite the
challenges and concerns, it is important to note the benefits of technology in
education, including increased collaboration and communication, improved quality
of education, and engaging lessons that help spark students' imagination and search
for knowledge.

Key words: technology, digital resources, education, online lessons.

Cpenu npyrux mpobiem — L upesmepHoe Bpemsi pabOThl C IKpPaHOM,
3 PEeKTUBHOCTH PAaOOTHI YUUTEJICH, UCTIONB3YIONUX TH TEXHOJOTUH, U OTACEHUS
no noBoay paBeHcTBa TexHosoruil. M3 kpuzuca COVID-19 3aMeTHO BBITEKaeT
npobinema comepxkanusi. Ilemaroram  HeoOXOAMMO HMETh  BO3MOXXHOCTH
pa3pabaTbiBaTh U OIICHUBATh 00pa3oBaTEIbHBIA KOHTEHT B MIHTepHeTe, 0COOCHHO
JUISL TOTO, 4TOOBI MOOYIUTH Yy4YalIMXCS PacCMaTpUBATh TEMY C Pa3HBIX TOUYEK
3peHusi. CpouHble MEpBhI, IPUHATHIE BO BPEMsI 3TOTO KpU3HUCA, HE MPETOCTaBUIN
J0CTaTOYHO BPEMEHHU JJIs ATOTO. JlOMOTHUTENBHON MTPOOIeMOi SIBASIETCS JOCTYII -
HallpuMep, HE KaXXIblil WIKOJBHBIA OKpPYI pacmojiaraeT pecypcamu s
oOecrieueHuns yJaluxcsi HOyTOykamu, a loMa nojkitoueHne Kk MartepHeTy moxer
ObITh HEHaAECKHBIM. Kpome TOro, B TO BpeMs KaK HEKOTOPBIC ydaliuecs
NpeyCIeBaloT B OHJIAMH-O00pa30BaHUM, JPYTHE OTCTAIOT IO Pa3HbIM MPHUYUHAM,
BKJIIOYAsi pecypchl noajaepkKku. Hampumep, ydyeHHK, KOTOpPBIA YK€ HCHBITHIBA
TPYAHOCTH TPU OYHOM OOYUYEHUHU, MOXKET HCTBITHIBATH €Ie OOJBIINE TPYAHOCTH
B HBIHEIIHEHW CHUTyaluh. BO3MOXHO, 3TH CTYIEHTHI MOJIATAIIMCh HA PECYPCHI,
KOTOPBIX Y HUX OOJIbIlIe HET AoMa. TeM He MeHee, OONBIIMHCTBO CTYIACHTOB, KaK
MPaBUIIO, JEMOHCTPUPYIOT YBEPEHHOCTh B MCIOJIb30BAHUU OHJIANTH-00pa30BaHus,
KOrJla Y HUX €CTh PECypChl, KaK IMOKa3bIBalOT HccieaoBaHus. OQHAKO OHJIAIH-
oOpa3oBaHHe MOXET MPEICTABIATh TPYAHOCTH ISl TIPENoaaBaTeIeii, 0COOEHHO B
TEX MeCTax, [J€ OHO €Hle HE CTall0 HOPMOW. Y4YHTENs XOTSIT NOBBICUTH
YCIIEBAEMOCTh YYAIIUXCA, U TEXHOJIOTHU MOTYT IOMOYb UM B JIOCTHKEHHUH 3TOU
uenu. YtoObl CMSATYUTH TPYAHOCTH, aIMUHUCTPATOPHI JOJAKHBI IOMOYb YUUTEISM

HpI/IO6pCCTI/I KOMIICTCHIIUN, HGO6XOI[I/IMBIG JJIs1 ITOBBIIMICHUA KadC€CTBa O6y‘-ICHI/I$I
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YYAIUXCS C TIOMOIIBIO TeXHOJIOruH. KpoMme TOro, TEXHOJIOTUU B KJIacce JOJIKHBI
oOseryaTh pabOTy yuyuTeleld, HE OTHUMAas Y HHUX JUIIHEro BpeMeHu. Tem He
MeHee, 1eTH Y (HEKTUBHEE YUaTCs O] PYKOBOJCTBOM.

Bcecemupnblii s5koHOMUYECKH (QopyM coOOIIaeT, 4TO, XOTS TEXHOJIOTHH
MOT'YyT IOMOYb MaJICHbKUM YUYEHHKaM YUYHUThCS U MPUOOpETaTh 3HAHUS, HATIPUMED,
4yepe3 Urpy, IaHHbIe CBUIETEIbCTBYIOT O TOM, 4TO 00ydeHue Oosiee 3PHEeKTUBHO
MO/ PYKOBOJACTBOM  B3pOCJIOro, Hampumep, yuurtend. PykoBogutenu u
aIMUHUCTPATOPBI JOJKHBI OLEHUTh, HACKOJBKO UX IMPENoaaBaTeIn pa3ouparoTcs
B OHJIATHOBBIX MpoCTpaHcTBaXx. Ha OCHOBE ypOKOB, H3BIEUEHHBIX B 3TO
pa3pyluTeNbHOE BpeMs, OHU MOT'YT BHEJIPUTH peuleHus: Ha Oynyuiee. Hampumep,
aIMUHUCTPATOPBI MOTYT J1aTh MpENoAaBaTessiM HEJEII0 WU JBE Ha TIIATEJIbHOE
0o0lyMbIBaHUE TOTO, KaK IMPENnojaaBaTh KYypChl, KOTOpbIE paHee HE BEIUCHh B
pexxuMme oHJlalH. B nmomosiHeHHe K MOMCKY pelieHui, TMOKOCTh B 3TH TPY/IHBIE
BpeMEHa MMEET MEepPBOCTENEHHOE 3HaueHue. Huxe mpuBeneHbl MPUMEpPHI TOTO,
HACKOJBKO BaKHBI TEXHOJIOTHU B 00pa30BaHUM U KaKWe€ MPEMMYIIECTBA OHH JAIOT
CTyIeHTaM u TnpenojaBatensM. He Tonbko y4uTenss MOryT oOmIAThCs C
yYeHHKaMU BO BpeMs YPOKOB, HO M YYEHUKH MOTYT OOIIAThCS APYT C JIPYTOM.
bnaronapsi oHnaliH-ypokaM u y4eOHBIM HWIrpaM ydaliuecs MOTYT COBMECTHO
paboTaTh HaJ pelIeHUEeM IPOOJIEM.

B coBmecTHOI AeATeTbHOCTH yYaluecs MOTYT JEIUTHCS CBOMMH MBICIISIMU
U UICSIMU U TIOAJIEPKUBATH JAPYT JApyra. Ydaiuecs MOTYT 3a/laBaTh BOIPOCHI,
CBSI3aHHBIE C YU€OHBIM MPOIECCOM, U 0OpaIaThCs 32 JONOJHUTEIBHON MOMOIIBIO
M0 CJOXHBIM IS TIOHUMAaHUsA TpeaMeTaM. [eXHOJOTUH O0O0ECIEeYUBAIOT
KPYTJIOCYTOYHBIM JOCTYyn K 00pa3oBaTeNbHBIM pecypcaM. 3aHSATUS MOTYT
IIPOXOJHUTh IOJHOCTBIO B pEXHMME OHJAHH C TIOMOILIBI0 HOYTOyKa WIH
MOOUIIBHOTO YycTpoiicTBa. B o00oux cleHapusx BO3MOXXHO HCIIOJIb30BaHHE
TEXHOJIOTHI ISl COCTABJICHUS MHAWBUIYAIbHBIX YYCOHBIX TJIAHOB JIJIST KAXIOTO
y4YeHUKa. YUUTeNsl MOTYT CO3/1aBaTh YPOKHM Ha OCHOBE WHTEPECOB U CUIIbHBIX
CTOpPOH yyamuxcs. JlOMOTHUTENbHBIM NPEUMYIIECTBOM SIBISETCS TO, 4YTO

CTYI€HThl MOTYT YYUThCSA B CBOEM coOcTBeHHOM Temiie. Korga UM HeoOXoaumo
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MPOCMOTPETh MaTepuay Kiacca, YTOObI Jydllle MOHATh OCHOBHBIE MOHSTHS,
YYEHHKH MOTYT MPOCMOTPETh BUJIEOMATEpHUabl, BKIIOYECHHBIE B IJIAH YpPOKa.
JlaHHBIE, TOJIy4EHHBIE B XOJ€ O3TUX OHJIAMH-3aHATUH, I[O3BOJSAIOT YUYHUTEIAM
YBHUJIETh, KAKHE YUYEHUKH HCIBITBIBAIOT TPYJHOCTH B M3YUYECHHUHU OMPEACICHHBIX
MPEIMETOB, U IPEAI0KUTh UM JOMOJHUTEIBbHYIO TOMOIIb U MOAIEPKKY.

C moMomipl0 YBIIEKATEJIBHOTO M 00Pa30BaTEIBLHOTO KOHTEHTA YUYUTEIS
MOTYT pa3keub B JETAX JIF0OO3HATEIBHOCTh U TOBBICUTH HX JIHOOOMBITCTBO,
KOTOpOE€, KakK [IOKa3blBAIOT HCCJIEAOBAHUSA, CBSI3aHO C YCIEBAEMOCTHIO.
JI[t0003HATEILHOCTh TIOMOTAET Yy4YalluMCsl JIydllle TOHSATh MaTeMaTUYeCKue
NOHATUS W NOHATUS uTeHua. Co31aHUE YBJIEKATEIbHOTO KOHTEHTA MOXKET
BKJIIOYATh HcHoJib3oBaHue AR, Bumeo wim mnogkactoB. Hanpumep, npu
BBITIOJTHEHUM 3aJJaHWil ydamuecss MOTYT BKJIIOYaTh BUJIEO WM OOIIATHCS CO
CTyJIeHTaMU CO Bcero mupa. [loBbllieHHass MPOAYKTUBHOCTh M 3P(HEKTUBHOCTD
paboThl yuuTesie. YUuTesass MOTYT HUCTOJb30BaTh TEXHOJIOTHUIO JUIS IOCTHIKESHHS
HOBOTO ypPOBHS TPOM3BOJIUTEIIBHOCTH, BHEAPEHHUS TIOJIE3HBIX IUGPOBHIX
WHCTPYMEHTOB ISl PacCHIMPEHUS BO3MOXXHOCTEH OOydYeHHsS [JIi YYEHHKOB, a
TaKX€ TMOBBIIMICHUS] TOAACPKKH UM BOBJICYEHHOCTH YYEHHKOB. OIJTO TaKkKe
MO3BOJISIET  YYHUTEIAM  COBEPIICHCTBOBATH  METOJABI  NPENOJABaHUS U
nepcoHanu3upoBaTh o0ydeHue. 11IKobpl MOTYT M3BJI€Yh BBITOAY W3 TEXHOJIOTHM,
COKpaTHB pacXoabl Ha (uU3MUeCKHe y4yeOHbIE MaTepualibl, TOBBICUB
3 PEeKTUBHOCTh 00pa30BaTEIBHBIX MPOTrPaMM U ONTHMAJIbHO HCIIOJB3YS BpeMs
yuutene. Ilegarorn, He 3HAaKOMbBIE C  HEKOTOPBIMH  TEXHOJIOTHSIMH,
HCIIOJB3yeMbIMH B 00pa30BaHWM, BO3MOXXHO, HE CTaJKHBAJIHUCh C OSTHUMH
WHCTPYMEHTAaMH B IIPOLIECCE IIOJTOTOBKM K CBOEM Kapbepe WIM B paMKax
MOBBIIICHUS KBaTU(PUKAIIUU. YUHUTEs, KEJIAIIne MepPeiTH Ha HOBBIH YPOBEHb U
MPUOOPECTH  HABBIKM  BHEAPCHUS TEXHOJOTMH B  oOpa3oBaHHE, MOTYT
BOCIIOJIb30BAaThCSI  BO3MOJKHOCTSAMH  OOyYEeHHsS IS IIOBBIIIGHHUS  CBOEH
KOMIIETEHTHOCTH.

C moMoIIpl0 TEXHOJIOTUM TPENoIaBaTeii UMEIOT OOJIbIIE BO3MOKHOCTEH

npeaoCTaBATh y4dallMMCA y‘-Ie6HYIO ACATCIbHOCTb, COOTBCTCTBYKOINYIO HMX
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ycniexaMm. Hampumep, 3amucbiBasi U 3arpykasl JIGKIUIO, CTYJIE€HTbI, KOTOPBHIM
TpeOyeTcst OoJibllie BPEMEHU Ha H3y4YCHUE Marepuala, MOTYyT JieflaTh May3bl,
nepeMaTthiBaTh U nepecMaTpuBaTh. C IPyroil CTOPOHBI, €CIIH CTYJAEHT MOJHOCTHIO
YCBOWJI KOHIICNIIUIO, OH MOXKET OBICTpee TMepeuTH K CIeayIolel Teme.
[IpenogaBaTenu TakXke MOTYT UCIOIB30BaTh OTYETHl OO0 YCIEBAEMOCTH C
oOyyaromux miaaTGopM, 4ToObl B PEKUME PEAIbHOTO BPEMEHHM JIyUllle OICHUTD,
Ha KakoOM »JTalle TOHMMaHUs Y4YeOHOro wmarepuajia HaxOHSITCS CTYACHTHI.
NHCTpyMeHTBI yrpaBieHUs KIAcCOM 00JIETUYaIOT COBMECTHYIO pabOTy YUYEHUKOB,
poauTenedt u yuuteneil. Hampumep, He Bcerma JierKO 3acTaBUTh YYCHUKOB
pabotaTh BMecTe B rpynmnax. Ho Onaromapsi onnaliH-nopraiaMm U JTUCKYCCUOHHBIM
dbopymam yuaruecsi MOTYyT BHOCUTh CBOM BKJIaJl B pabOTy ¢ APYTUMH YUCHUKAMU
B CBO€ JIMYHOE TPOCTPAaHCTBO U Bpems. Kpome Toro, yudurtens MOryT
OpraHU30BaHHO OOIIATECS M COTPYAHHYATH C POJIUTEIAMH JJIsl TOJYUYCHUS
oOpaTHOM CBsI3M W OOMEHa WJESIMHU, MBICIIMH W/uau Tmpobiemamu. B
TPaJIUIIMOHHON 00pa3oBaTeNIbHON cpejie 6€3 TEXHOJOTUM OT y4YaluXCsl OKHUIIAI0T
BHUMAaHUS U 00y4eHUS] BO BpeMsl 3aHSATUHM, HE3ABUCUMO OT TOTO, SIBJISIETCS JIK 3TO
BpeMsi ONTUMAJIBHBIM JJIA NMPOAYKTUBHON paboThl. TexHonoruu B oOpa3oBaHHUU
MO3BOJISIIOT CTYACHTaM TEPEeBEPHYTh IMPEJCTaBICHUE O KIACCHOW KOMHATe,
BbIOMpas, Korja U Te y4uThcs. Buumeo neknuu, 3amucu U nudpoBbie pecypchbl
MO3BOJISIIOT CTYJCHTaM YYUTHCS B CBOEM COOCTBEHHOM Temriie. CaMOCTOSTENIbHOE
oOy4eHHe MOKET MPUBECTH K JIYUIIUM pe3yibTaraM, 0ojiee aKTHBHOMY YYacCTHIO

CTYACHTOB U IIOBBIIICHHWIO TBOPUYCCKOI'O IIOTCHIIXAJIA.
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TA’LIM MAQSADLARI VA ULARNING BO’LG’USI
MUTAXASSISLARNI TAYYORLAHDAGI O’RNI VA AHAMIYATI
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pedagogika fanlari bo ‘yicha falsafa doktori (PhD)
TIQXMI MTU

Annotatsiya. Ushbu maqola ta’lim magsadlari hagida umumiy ilmiy va
ommabob tushunchalar, maqsadlarning tavsiflari va zamonaviy ta’limdagi o’rni va
ularning ahamiyati muxokamaga tortilgan.

Kalit so’zlar. Ta’lim magsadlari, o’qitish magsadlari, shaxs, shaxsni
rivojlantirish, ta’limiy shaxs, ta’limni tashkillashtirish.

Annotation. This article discusses general concepts of educational
objectives, their scientific and practical basis, descriptions, and their role and
Importance in modern educational process.

Keywords. Educational objectives, teaching objectives, self, personal
development, educational self, organization of education.

Ta’limni tashkillashtirishda magsadlarning belgilanishi katta ahamiyatga
egaligi ko’plab ilmiy ishlarda muxokamaga tortilgan bo’lishiga qaramasdan,
amaliyotda ularning ko‘shilikning diqqat markazidan chetda qolishiga guvoh
bo’lishimiz mumkin. “Zamon zayli” degan tushuncha tilimizda ko‘p qo‘llanilishi
hech kimga sir emas. Lekin sanoqlilargina ushbu tushunchaning ta’lim berish
faoliyatidagi ahamiyatini to‘lagonli anglay olishadi. An'anaga ko‘ra, ta’limning

magqsadlari sifatida ta’lim oluvchini o‘zlashtirishi kerak bo‘lgan bilim va
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ko‘nikmalar yig'indisi bilan ta’minlash tushunib kelinadi. Afsuski, bu tushunchalsr
maorif sohasi faollari orasida ham keng targalgan.

Hozirgi zamonning zayli bu yondashuvni jamiyat (kasbiy ta’lim
muassasalari, ishlab chigarish, oila) uchun yetarli deb bila olmaydi. Zamonamizga
yuksak bilimdonlikni namoyish etuvchilar emas, balki hayotiy va kasbiy faoliyatda
ozlashtirilgan bilimlarigadan amalda foydalana oladigan, muammoli vaziyatlarda
magbul yechim taklif eta oladigan, tanqidiy fikr yuritish, mantigan tahlil gilish
qobiliyatiga ega jamiyat a’zolari kerakligi ayni shu qobiliyatlarga bo‘lga ehtiyoji
bilan belgilanadi.

Ta’limning maqsadlari tushunchasining o‘zi juda keng gamrovli bo‘lib,
uning tolig muxokamasini bir maqola kesimida gamrab olishning imkoni yo‘q
bo‘lib, unga qisqacha, umumiy izzoh berish bilan cheklanamiz. Umaman maqgsad
tushunchasi — bu anglangan yoki tasavvurdagi natijanining modelidir[2]. Ta’lim
maqgsadi esa — ayni modelning ta’limdan ko‘zlanganligi va uning ta’lim
oluvchining o‘quv faoliyati natijasida, ta’lim beruvchining didaktik faoliyati
ta’sirida egallanishi tushuniladi. Modelga erish muddati va usuli belgilangan
bo‘ladi. O‘quv magsadi yakka tartibdagi darsga yoki belgilangan magsadlarni
ko‘zda tutuvchi darslar tizimiga belgilanadi. Uning muddati va davomiyligi
belgilangan modelning yoki yechilishi talab etilayotgan muammoning murakkablik
darajasidan kelib chigadi. Muammo sifatida belgilangan magsad — natija modeli va
mavjud imkoniyatlar orasida muammolar tushuniladi. Ulaning tizimlanishi ta’lim
mazmunini shakllantirishda vazifalar sifatida belgilanadi. Vazifalar o‘z navbatida,
tegishli qadamlar, ya’ni odatda fan doirasidagi mavzularning muayyan ketma-
ketligi bilan gavdalanadigan kesmlarga bo‘linadi. Bunda barcha kesmlarning
osondan-giyinga tamoyilida tizimlashtirilganligi muhim ahamiyat kasb etadi.

Pedagogikada o‘quv jarayoni o‘qituvchi va talabalarning o‘zaro faoliyati,
hamkorlikdagi faoliyati sifatida tavsiflansa ham, mustahkam va chuqur bilimni
egallash hamda tegishli ko‘nik,alarni o‘zlashtirish uchun fagat hamkorlik etarli
emas. Ushbu tandemda o‘qituvchining o‘qitish va o‘rganuvchining o‘zlashtirish

faoliyati ko‘zda tutulsa, o‘qitish samaradorligini ta’minlashda mazkur hamkorlik
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ishtirokchilaridan tashqgari belgilangan standartlar, mexanizmlar va umumta’limiy
magqsadlarning o‘rnini qadran pasaytirishning imkoni yo‘q deb o‘ylaymiz.
Bularning eng ahamiyatlisi bu ta’lim va o‘qitishning magsadlari sanaladi.

Ta’lim oluvchilar uchun magsad - ko‘zlangan natijani tasavvur etish, 0z
intilishlarini yo‘naltirish uchun obyekt hamda sohaviy imkoniyatlarini anglash
uchun vosita sifatida hizmat qgiladi[4,5].

O'quv magsad - bu har tomonlama ta'sir ko'rsatadigan aniglovchi, keng
gamrovli printsip: mazmun, usullar, vositalarga tushuniladi. Uni tasniflashda ham
turli yondashuvlar mavjud bo’lib, har biri hududiy, ijtimoiy va xattoki siyosiy
xususiyatlar meyoridan kelib chiqib belgiilangan. Shu yo’sinda o’quv maqsadlari
miqgyosi universal, ijtimoiy, individual-shaxsiy tasniflanishga ega. Ta'lim
tizimining esa 0’z xususiyatini belgilab beradigan asosi sifatida ham o’quv
maqsadi ta'kidlangan.

Ta’lim beruvchilar uchun esa — ta’lim mazmunini tuzish uchun asosiy
me’zon, didaktik vositalarni, tegishli o‘qitish va baholash metodlarni tanlash uchun
asos bo‘ladi.

Pedagogikada o‘qitish mazmunining uchta maqsadi ko‘p muhokamaga
tortiladi[1,2]:

1. Tarbiyaviy — vatanparvarlik, mehnatsevarlik, do‘stlik va insonparvarlik ruhini
singdirish, axlogiy va estetik tarbiya berish;

2. O‘itish — fanga doir aniq bir o‘quv materialini o‘zlashtirilishiga qaratilgan;

3. Rivojlantirish — shaxsning ta’limga oid ruhiy xususiyatlarini (digqat,
motivatsiya, kuzatuvchanlik, mantiqgiy fikrlash va h.z.).

Ko‘pincha ta’limda maqsad faqat o’qitish deb yanglish fikr yuritilishiga
duch kelishimiz  mumkin. Ushbu ketma-ketlikga e’tiborimizni qaratsak?
Ta’limning birinchi magsadi sifatida tarbiyaviy maqgsad gavdalanadi. Yana bir,
ohirgi ta’kidlanishiga qaramasdan, ayrim jihatlari bilan o’qitish maqsadlaridan
ustun ham turadigan bir magsad bu ta’lim oluvchi shaxsni rivojlantirish magsadi
sanalib, unda aynan fanga doir bilim ko’nikmalarni emas, balki bilimni olish va

ko’nikmani o’zlashtirish ko’nikmasini shakllantirish va bularni muntazamligi
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vositasida malakasini oshirish ilgari suriladi [1,3,6]. Ushbu magsadning ustivorligi,

uni shakllantirilmaganligi avvalgi , asosiy sanaluvchi ikki magsadni amalga
oshirish imkoniyatiga raxna solishi bilan izzohlanadi.

Xulosa sifatida ta’kidalashimiz joiz bo’gan jihat shuki, ta’limni ta’lim
qiluvchi element bu unda belgilangan maqgsadldrning ta’limiy ahamiyati bo’lsa,
ushbu magqgsadlar orasida eng ahamiyatlisi bo‘lg‘usi mutaxassislarda ta’limiy
shaxsni rivojlantirishga garatilgan rivojlantiruvchi magsadni ta’limdagi ustivor
maqsad sifatida tashviqot qilishdir. Ma’lumki, o’rganish ko’nikmasiga, yoki
boshgacha qilib aytganda, o’z bilim va ko’nikmalarini rivojlantirish strategiyalarini
aniqlab, shu jarayondan o’ziga xos huzur ola bilish qobiliyatiga ega bo’lish hat
ganday o’rganuvchining belgilangan o’qitish maqgsadlariga shubhasiz erishishga

hizmat qila olishi muqgarrar.
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Annotatsiya. Maqolada oliy ta’lim texnika yo‘nalishlari talabalarining til va
nutqily muloqot ko‘nikmalarini rivojlantirishda davlat tiliga e’tibor berish, tilning
aloga vositasi sifatidagi ahamiyati hagida fikr yuritilgan.

Kalit so‘zlar. Til tushunchasi, davlat tili, til kompetentligi, ta’sirli nutq,
ifodali nutg, nutqiy faoliyatni rivojlantirish, nutgiy madaniyat.

AHHOTaumus. B cratbe paccmarpuBaeTcss BHUMaHHE K TOCYIapCTBEHHOMY
SI3BIKY B PA3BUTHH SI3BIKOBBIX M PEUCBBIX KOMMYHUKATUBHBIX HABBIKOB CTYJICHTOB
TEXHHUYCCKUX HAMPABICHUN BBICIIETO 00pa30BaHUs, 3HAUCHUE S3bIKa KaK CPEICTBA
o01IeHus.

Knioueevie cnosa. I[lonamue s3vika, 20CyO0apCmMeEeHHbL SA3bIK, SA3bIKOBAS
KOMNEMEeHMHOCMb, BbIPA3UMENbHASL  peyb, BbIPA3UMENbHAS  peyb, pPA36UMUe
peuesotll OessimebHOCmU, Peuesoll KYIbmypol.

Annotation. The article reflects on the emphasis on the state language in the
development of language and speech communication skills of students of technical
directions of Higher Education, the importance of language as a means of
communication.

Keywords. The concept of language, state language, language competence,
influential speech, expressive speech, the development of speech activity, speech
culture.

Til — mo‘tabar ne’mat. U ellarni birlashtiruvchi mugaddas mayoqdir.
O‘zbek tilining qonuniy muhofazasi “Davlat tili haqida”gi Qonunning gabul
qilinishi bilan bog*liq, albatta.

YUNESKO ma’lumotlariga ko‘ra, hozirda dunyoda mavjud 7 mingga
yaqin til va lahjaning qariyb yarmi yo‘qolib ketish xavfi bor. Har uch tildan
bittasining yozuvi bo‘lmay, fagat og‘zaki nutq shakliga ega. Dunyo tillaridan
fagat 40 tasi og‘zaki va yozma jihatdan mukammal shakllangan [1]. Ular
orasida o‘zbek tilining ham borligi bizga nafaqat faxr-iftixor, balki zimmamizga
katta mas’uliyat ham yuklaydi.

1989-yil 21- oktabrda, hali yurtimiz va xalqimiz to‘la mustaqil bo‘lmagan
murakkab bir sharoitda xalqimizning milliy g‘ururi sifatida, xalqimizning
vatanparvar, millatparvar va elparvar vakillari rahnamoligida “Davlat tili

haqida”gi Qonun gabul qilindi. Bu — juda katta ma’naviy jasorat ifodasi edi.
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1992-yil  8-dekabrda qabul qilingan O°‘zbekiston Respublikasi

Konstitutsiyasida davlat tilining maqomi huquqiy jihatdan aniq belgilanib,
mustahkamlab qo‘yildi. Natijada, o‘zbek tili mustaqil davlatimizning bayrog‘i,
gerbi, madhiyasi qatorida turadigan, qonun yo‘li bilan himoya qilinadigan
mugaddas timsollaridan biriga aylandi.

Har yili 21- oktabr — o‘zbek tiliga davlat tili maqomi berilgan kun
arafasida mamlakatimizdagi jamiki mehnat jamoalarida, umumiy o‘rta ta’lim
maktablarida, oliy o‘quv yurtlarida bayram qilinishi yaxshi an’anaga aylangan.
Bu millatimiz asosiy etnik belgisi hisoblangan o‘zbek tiliga bo‘lgan hurmat
ifodasidir. Zero, tilda millatning va ajdodlarning ruhi yashaydi.

Fikrlarimiz avvalida bugungi kundagi o‘zbek tili va o‘zbek tilshunosligi,
uning o‘qitilishi va targ‘ibotiga, taraqqiyoti va rivojlantirish uchun munosib
ulush qo‘shib kelayotgan filologiya fanlari doktori, professor Nizomiddin
Mahmudovning quyidagi fikrlarini keltirmoqchiman:

“Til va uning ahamiyati haqida gap ketganda, eng avvalo, uning kishilar
o‘rtasidagi eng muhim aloga vositasi ekanligini zo‘r berib uqtirish til ilmidagi
urflardan biri edi. O‘zini dunyoni alg‘ov-dalg‘ov qilish “nazariyasi’ning piri
deb hisoblagan bir “daho”ning “Til kishilar o‘rtasidagi eng muhim aloga
vositasidir” degan gapi ham yaqin o‘tmishimizda “donolik”’ning nodir namunasi
sifatida ko‘p bor tilga olingan. Qizil istibdod iskanjasidagi milliy
respublikalardagi ijodkorlardan hatto ‘“shaklan milliy, mazmunan sotsialistik
madaniyat” yaratish talab qilingan.

Bu talab mohiyatidagi mantigqning palag‘daligi shundaki, shakl wva
mazmun birligi, mutanosibligi haqidagi falsafiy qonuniyatga tamoman zid
o‘laroq shakli boshga, mazmuni boshqa muallaq bir madaniyatni barpo qilish
vazifasi qo‘yilgan. Boshqgacha qilib aytganda, o‘zbekcha yozasanmi, qozoqcha
yozasanmi va YoKi yoqutcha yozasanmi, farqi yo‘q, fagat mazmuni “qizil” bo‘lsa
bo‘ldi, shunday bo‘lishi shart.

Bunday asossiz aqidaning asosini ham “til — faqatgina aloga vositasi,

shunchaki shakl” degan bir yoqlama, o‘ta cheklangan qarash tashkil etadi.
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Go‘yoki bu “aloga vositasi” ning qanday bo‘lishi, gqaysi bir xalgning tili bo*lishi
hech ganday ahamiyatga ega emas, go‘yoki bu vositani boshqasiga
almashtirishning ham pista po‘choqchalik qimmati yo‘q, go‘yoki barcha
xalqlarni birlashtirib, bir olomonga aylantirib, bir “xo‘ja” til vosita qilib
belgilansa ham, kishilar o‘rtasidagi aloga noqis bo‘lib qolmaydi, hech kim hech
narsani yo‘qotmaydi, go‘yoki til shunchaki vosita, xolos...

Muayyan bir mazmunni, har gancha xohish va harakat bo‘lganda ham,
barcha tillarda aynan bir xil, tamoman adekvat tarzda ifodalashning aslo imkoni
yo‘q va bo‘lishi ham mumkin emas, chunki har bir xalgning boshqalarga
o‘xshamaydigan tafakkur tarzi, mentaliteti, ruhiyati mavjudki, har bir tilda ularni
aks ettirishga, nafaqat aks ettirish- ga, balki ularni inkishof qilishga ixtisoslashgan
xilma-xil va farqli birliklar, imkoniyatlar bisyor. Taassuf bilan aytish lozimki, tilni
faqat “kishilar o‘rtasidagi eng muhim aloga vositasi” deb hisoblash ona tili va,
umuman, til ta’limining sifati va samaradorligi uchun ham foyda keltirmadi [2].

Darhaqiqat, tilimizdagi mehr-oqibat, mehr-muhabbat, mehr-shafqat, qadr-
qimmat degan, bir-birini chugur ma’no-mazmun bilan boyitadigan va to‘ldiradigan
iboralarni olaylik. Qanchalik g‘alati tuyulmasin, bu iboralarni boshga tillarga
aynan tarjima qilishning o‘zi mushkul bir muammo. Shuni aytish lozimki, bu
tushunchalar kimdir shunchaki o‘ylab topgan shirin kalom, qulogga xush yoqadigan
so‘zlar emas. Bunday tushunchalar asrlar mobaynida el-yurtimizning dunyoqarashi,
ma’naviy hayotining negizi sifatida vujudga kelgan, ongu shuurimizdan chuqur joy
olgan buyuk qadriyatlarning amaliy ifodasidir. Taassuf bilan aytish lozimki, tilni
fagat “kishilar o‘rtasidagi eng muhim aloqa vositasi” deb hisoblash ona tili va,
umuman, til ta’limining sifati va samaradorligi uchun ham foyda keltirmadi.
Mazkur nuqtai nazar hukmron bo‘lganligi uchun ham uzoq yillar mobaynida til
ta’limida “grammatizm”ga ustuvorlik berildi, me’yoriy shaklda, asosan, til
sistemasi va strukturasi o‘rgatildi. Ammo bu sistema va struktura til egasidan
ajratilgan holda tahsil obyekti bo‘ldi, chunki til atigi vosita maqomidagina edi.
Bugun ta’limda, xususan, til ta’limida tub islohotlar amalga oshirildi, o‘qitishdan

ko‘zlangan bosh maqsadga erishishning eng optimal va yangi yo‘llarini topish
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hamda joriy qilish borasida ko‘lamli ishlar olib borilmogda. Bilim oluvchining til
kompetentliligini shakllantirish va rivojlantirish borasidagi ilmiy-metodik tadbirlar
alohida diqggatga molik. Endi tilni fagat aloqa vositasi sifati dagina emas, balki uni
benihoya serqirra mohiyatga ega hodisa sifatida o‘qitish va undan favqulodda
maqgsadga muvofiq tarzda foydalana bilish malakalarini tarbiyalash tamoyili
barqarorlashmoqda. Bu, albatta, til ta’limining bosh maqsadiga tamoman uyg‘un
keladigan maqbul tamoyildir, chunki “...til faqat kishilar o‘rtasidagi oddiygina
aloga vositasi emas, balki til egalarining o‘zini qurshab turgan olamni bilish,
qo‘lga kiritgan bilimlarini kelajak avlodga etkazish vositasi hamdir...

Jahondagi millatlar o‘z xususiyatlari bo‘yicha milliy odob va tarbiya
me‘yorlariga ega.

Har bir xalqning o‘ziga xos milliy madaniy fe’l-atvori, axloq qoidalari va
o‘zining milliy tarbiya talablari asosidagi turmushining hamma jihatlari bilan
bog‘liq tarzda yosh avlodni ilm-ma’rifatli, axlogli va ma’naviy olami keng holda
tarbiyalash, kamolga etkazish uchun alohida yo‘l-yo‘riglari mavjud. Milliy odob —
o‘zbek xalqi uchun avvalo uning milliy tilida, nutqiy jarayonlarida to‘laqonli aks
etadi.

O‘zbek xalqi uchun odob-axloq tarbiyaning eng katta va muhim belgisi
hisoblanadi. Kelajak egalari bo‘lgan yosh avlodning, umuman, jamiyat
a’zolarining har bir yo‘nalishdagi tarbiyasi bilan yetarlicha shug‘ullanmagan
mamlakat turg‘unlik va inqirozga mahkumdir. Chunki ta’lim va tarbiya orqali har
qanday jamiyatda moddiy va ma’naviy boyliklarni yaratish to‘xtovsiz ravishda
yuksalib borishi lozim. Buning uchun yoshlarni moddiy va ma’naviy boyliklarga
ega holda kamolga yetkazish uchun jamiyat uzluksiz  ravishda
samarali faoliyat ko’rsatadigan tarbiyaviy ishlar tizimiga ega bo‘lishi lozim.

Insonning barkamolligi uning ma’naviy dunyosining darajasi bilan
belgilanadi. Barkamollikning yuksak darajasi jamiyat vakilining til boyliklarini
egallay bilishida, o‘z nutqi orqali o‘zining fikrlarini aniq, mazmunli, sodda va aniq
holda ifodalab bera olishida yaqqol ko’rinadi. Haqiqatgo‘y va adolatli bo‘lish,
jaholat hamda gabihlik yo‘lini to’sish, insoniylik, mehr-shafqat, ma’rifat, do‘stlik,


https://qomus.info/encyclopedia/cat-t/turgunlik-uz/
https://qomus.info/encyclopedia/cat-f/faoliyat-uz/

151

mardlik, birodarlik, mehmondo‘stlik, poklik, xushxulqlik, insof va vatanparvarlik
kabi insoniy fazilatlar o‘zbek xalqi ma’naviyatining asosini tashkil etadi. Bu
barcha fazilat va xususiyatlar jamiyat a’zosiga, uning tafakkuriga til orqali, ta’sirli
va ifodali nutq orqali singdirilad

Shuning uchun millat tarbiyasi uchun xalqimizda yuzlab tarbiya va odob
haqidagi, tilning va nutqning tarbiyaga ta’siri haqidagi maqollar maydonga kelgan.
Xususan, “Tilga ixtiyorsiz — elga e’tiborsiz”, “Til — dil kaliti”, “Odoblining
yuzidan emas, so’zidan bil”, “Yaxshi so‘z — jon ozig‘i, yomon s0‘z — bosh qozig‘i”
kabi bir talay hikmatlar, xalqimiz bilan doimo birgalikda yashab, tarbiya va odob-
axloq yo‘lidagi harakatlar uchun mayoq kabi yashab kelmogda. Xalqimiz “Bola —
aziz, odobi undan aziz” deyishadi. Darhaqiqat, xalqimiz donishlaridan biri
Lugmoni Hakimdan el: “Ey Lugmoni Hakim, odobni qayerdan o’rganding?” deb
so‘rashganda, ularga javoban: “Odobni beadablardan o‘rgandim” deya javob
berganligini yaxshi bilamiz. Inson umri davomida odob ko‘nikmalarini oshirib
boradi, hayot saboqlari buni amaliy isbotlab boradi. Aynigsa, barcha
ezguliklarning ham, kirdikorligu yovuzliklarning ham, xullas, barcha-barcha
vogeliklarning ostida til vositalari orqali ro‘yobga chiquvchi jamiyat a’zolarining
nutqiy jarayonlari yotadi. Mana shundan ham tilning sinfiy emasligini, nutq esa
sinfily xususiyatga ega ekanligni yaqqol ko‘rishimiz mumkin. Yana bir hikmat:
xalqimiz “Odobi yo‘q odamning ilmi yo‘q” deyishadi [3]. Bu hikmat zamirida
juda keng mazmun yotadi. Odob insonga til orqali nutgqning amaliy ko‘rinishlari
orqali singdiriladi. Natijada gap so‘zlar orqali insonning ma’naviyati negzida uning
odobi, ijjobiy ko‘nikma va malakalari odob sifatida shakllanadi va rivojlana boradi.

Azaldan bugungi katta ijtimoiy guruh sifatidagi turkiy qavmlar o‘zining
ko‘xna tarixi, boy tarbiyaviy merosi, turli ko‘rinishdagi yuksak madaniyati,
tendensiya — an’ana va urf-odatlari bilan alohidalikni tashkil etadi. Turkiy
xalqlarning ulug‘ va buyuk siymolari o‘zining milliy va xalgaro ilm-fan va
madaniyatning deyarli barcha sohalarining mukammal rivojlanishiga munosib
hissa qo‘shib kelganlar. Ming yillar davomida xalqimizning qadr topgan va

qadriyatga aylanib ulgurgan milliy odobi, ma’naviyati, adolatparvarlik,
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ma’rifatparvarlik kabi ezgu fazilatlari sharqona ta’limotlar asosida o‘zaro bog‘liq
holda shakllanib keldi, shu bilan birga axloqiy ta’limotlar, 0‘z navbatida, ularning
Ilmiy-nazariy asoslari takomillashib rivojlandi, bu jarayonlar bugungi kunda ham
davom etib kelmoqda.

Millat yashar ekan, uning ma’naviyati, milliy qadriyatlaridagi har ganday
shakl ko‘rinishidagi vogeliklar uning tilida yashab keladi. Shuning uchun ham til —
tirik tarixdir. Til oxir topsagina, milliylik, unga xos ta’lim-tarbiya jarayon va
mezonlari yakun topadi. Zero, shuning uchun ham har bir o‘zbek dunyoga kelgan
o‘z farzandining chaqaloqlik davridan to komillikka erishguniga qadar til va nutq
boyligini oshirishga, qopib emas, topib gapirishga o‘rgatib boradi.

Markaziy Osiyo mutafakkirlari yaratgan ilm-fan, tarbiya, odob-axloq
sohalariga taalluqli barcha nodir asarlari, qimmatli fikr-mulohazalari bugungi
kunda ham jahon xalqlari ma’naviyat dunyosini boyitish uchun xizmat qilib
kelmoqda. Ajdodlarimizdan qoldirilgan bebaho ma’naviy me’rosni avaylab, ularni
zamonaviy ilm-fan yutuqlari bilan uyg‘un va ijodiy boyitib, kelajak avlodlar
tafakkuri, dunyoqarashini milliy odobi, tarbiyasi va milliy qadriyatlari uchun
xizmat qiluvchi vosita sifatida shakllantirilsa, ularni ezgulik va millat taraqqiysi
uchun sarflash faoliyatiga yo‘naltirilsagina samarali va natijalarga boy yutuqlarga
erishiladi. Bunday vorislik amaliy jarayonlarni dunyodagi taraqqiy etgan
davlatlardagi millatlarning ilm-ma’rifat, tarbiya va axloq tizimida yaqqol
ko‘rishimiz mumkin.

Sara Hadislarning birida ota-ona o‘z farzandiga go‘zal odobdan afzal narsani
hadya qilolmasligi haqida fikrlar bor. Unda har bir inson o‘zida go‘zal odob va
nutqning bir umr saqlanib qolishiga erishishi lozimligi uqtirilgan. Odobning asosi
— asosly va birlamchi etnik belgisi bo‘lgan insonning milliy tili hisoblanadi.
Odobsizlik tufayli inson mehr-muhabbatdan judo bo‘ladi. Odobsizlik tufayli
jamiyat kishilari orasida turli ixtiloflar, o‘zaro nafrat, noroziliklar kelib chiqadi.
Odob tufayli inson nafsni jilovlaydi, uni tartibga soladi. Odobsizlik havoyi nafsga
tobe bo‘lishlik, nafsga ergashishdir [4]. Ilmu odob, chiroyli nutq insonni o‘z nafsi-

havo qutqularidan sagqlovchi, uning domidan chigarib oluvchi vositadir. Xalqimiz
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ta'kidlaganidek: “Yaxshi so‘z bilan ilon inidan, yomon so‘z bilan odam dinidan
chigadi”. Shunday ekan, dunyodagi barcha go‘zal odob sohiblari kamolot sari
intilib, odamlarni yaxshilikka chorlab, ularni yomonlikdan o‘z fikr mulohazalari,
chaqiriglari, ta'sirli nutqlari orqali qaytarganlar. Bunday kishilarning hayoti,
ularning husni-xulqi hamisha insonlar uchun ibrat namunasidir. Yaxshi nutq va
xulgqa ega insonlar el orasida o‘zaro mehr-muhabbatni, tinch-totuvlikni yuzaga
keltiradi. Yaxshi til — nutq har bir insonning umrini yaxshi kechishiga, uning
jamiyatda yaxshi o‘rin topishiga sabab bo‘ladi. O‘zida til va nutq odobi
shakllangan har ganday inson ikki dunyo saodatiga erishadi. Mana shu ijtimoiy
jarayonlarning tag-zamirida inson nutqi, uning ijtimoily vazifa bajaruvchi tili
yotadi. Har bir vogelik nutqning turli ko‘rinishdagi shakllari orqali boshgqarilib
boriladi. Inson yetarli til ko‘nikmalariga va nutqiy madaniyatga ega bo‘lsagina tom
ma’'nodagi tarbiyali va odobli shaxs gqatoriga qo‘shila oladi.

Bo‘lg‘usi kasb egalarining faoliyatida o‘zi xizmat ko‘rsatadigan o‘zining
millatdoshi tilida chiroyli gapirib, uning ko‘ngliga yo‘l topa olsa, unda til
birliklarini yaxshi anglashi, nutqiy komillikka erishuvi shakllanib, rivojlana boradi.
Bu borada Sharq mutafakkirlaridan Muhammad Zehniy aytadi: “Fazilat naslu
nasab bilan emas, balki odob bilan topiladi” [5]. Shuningdek, “Tolibi ilmning
zohiriyu botini odob ila ziynatlangan bo‘lishi lozim. Go‘zal odob ila xulglanishda
esa o‘tgan solih azizlarimizning hayotlarida sodir bo‘lgan ibratli vogea-hodisalar
ko‘mak bo‘ladi” [6].

Ayni damda ilm olishga ishtiyogmandlar, ilm bulog‘idan bahramand
bo‘layotganlar son-sanogsiz. Xalqimiz yumushlariga kamarbasta bo‘layotgan
kishilar, jumladan, muhandislar behisob. Ammo ularning aksariyati odob-axloq,
nutqiy ko‘nikmalar borasidagi ilmga to‘laqonli ega emaslar. Balki shu sabab
ilmni qadrsizlovchilarini, tilimizni buzib so‘zlayotganlarni ham uchratishimiz
mumkin. Ilmga, til va nutq komilligiga ega bo‘lish uchun ko‘plab kitoblarni
o‘qish, til va nutqiy komil ustozlarga shogird tushish, tinimsiz o‘qish bilan
shug‘ullanish talab qilinmaydi. Buni ijtimoiy hayot oqimi, atrofdagi insonlardan

ham o‘rgansa bo‘ladi. Bu tarixiy haqiqat. O‘qish va yozish savodga ega bo‘lmagan
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gancha-gancha kayvoni buvijonlarimizni, mehribon bobolarimizni ko‘rganmiz.
Ular bebaho chiroyli va insoniy urf-odatlarimizdan, milliy qadriyatlarimizdan
saboq chigarishgan, hayotiy bilimlarga ega bo‘lishgan. Natijada, ana shunday til va
nutq sohiblariga aylanishgan.

Shunday kishilar borki, ular to‘plagan kitoblarning sanog‘i yo‘q, qo‘llaridan
kitob tushmaydi, lekin gap-so‘zlarida ilmning, tajribaning amali sezilmaydi. [lm
o‘rganish, til o‘rganish, chiroyli nutq sohibi bo‘lish kishidan, avvalo, samimiy
niyatni, chin ixlosni, jismoniy va ruhiy quvvatni, qolaversa, moliyaviy harajatni
talab giluvchi mashaqqgatli mehnatdir.

Til boyligini oshirish, nutqiy mukammallikka erishishga bel bog‘lagan inson
ma’naviy odoblarga amal qilib, magsadga erishtiruvchi boshga omillarni ham
ishga solsa, ilmga, tajriba va ko‘nikmaga boruvchi yo‘l ancha osonlashadi. Buyuk
allomalarimizning hayotlari, ularning omadlari, qo‘lga  kiritgan
muvaffaqiyatlarining siri go‘zal axloqlarida, go‘zal lafzlarida ekaniga guvoh
bo‘lamiz.

Zahabiy o‘zining “Siyar” nomli kitobida Imom Ahmadning ilm majlisida
besh mingdan ortiq kishi jam bo‘lishini aytib, ulardan atigi besh yuztasi darslarni
yozib olar, qolganlar esa majlis davomida u kishidan go‘zal odobni o‘rganishar
ekan [7].

Abu Bakr Mutovvi’iy aytadi: “Abu Abdullohning huzurida o‘n ikki yil
bo‘ldim. U farzandlariga “Musnad’ni o‘qib berar edi. Undan birorta ham hadisni
yozib olmadim. Men uning hidoyati va axloqiga nazar solardim” [8].

Ibn Abbos roziyallohu anhu: “Robboniy imom — odamlarga katta ilmlardan
avval kichiklarini o‘rgatadigan kishidir”, degan edi, ya’ni u o‘z amali, so‘zi va
tasarrufotlari ila ularga ta’limberadi. Tolibi ilm jamiki ishlarida hammaga o‘rnak
bo‘lishi lozim [9]. Zamonaviy oliy dargoh o‘zbek tili muallimi ham avvalo o‘zi
chiroyli nutq, til olami boyigan inson bo‘lmog‘i talab etiladi.

Ma’lumki, islom olamida chiroyli lafz, imkoniyatga boy til haqida masalasi

muhim o‘rin tutadi. Chunki Alloh taologa salovat aytish ham kalomu kalimalar
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asosida vogelanadi. To‘g‘ri va ma’nosi o‘rinli so‘zlar tizmasigina mazmuni boy
fikrlarni yuzaga keltiradi.

Odobli, bilimdon, mehnatsevar, iymon-e’tiqodli farzand nafaqat ota-
onaning, balki butun jamiyatning eng katta boyligidir. Darhaqiqat, har bir farzand
shaxsi oilada shakllanadi. Demak, oila — barkamol avlod poydevori hisoblanadi.
Oilada farzandlarni o‘z burchiga sadoqat ruhida tarbiyalash ularning kelajakdagi
orzu-magqsadlarini tushunib olishlari, farzandlarning sog‘-salomat voyaga etishlari
uchun asos bo‘ladi. Ana shunday tarbiyada amallar bilan bir qatorda ta’sir etish
vositasi, alogani mustahkamlovchi inson tili va nutqi asosiy o‘lchov, vosita va
mezon hisoblanadi.

Yuqoridagi fikrlardan ko‘rinadiki, jamiyatda shaxs tarbiyasi qanchalik erta
boshlansa, tarbiya natijasi shunchalik samarali bo‘ladi. Tashqi olamni so‘zlar
orgali ongdagi tasavvur va tushunchalar uyg‘unligida til boyligi sifatida
shakllantirish, uni rivojlantirish bolalikda yaxshilik tomon burilishi osonlik bilan

amalga oshiriladi.
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Abstract: Currently the problem of e-learning organization has become
crucially important, thus, the role of arranging online testing of students of higher
educational institutions has significantly enhanced. In this regard, the article
discusses the essence of the online testing, its advantages and disadvantages and
the ways to organize online testing during e-learning process. In addition, the
article provides practical recommendations aimed at improving the use of online
testing in the educational process.
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In the spring of 2020 the education system throughout the world experienced a
colossal shake-up. Along with the system, parents, whose children switched to e-
learning, experienced stress as well. According to the survey, 84% of teachers,
73% of children and 68% of parents experienced stress from online learning during
the quarantine [8]. Since neither schools nor universities were ready for it, the
transition took place in an emergency mode, and the quality of education in most
cases left much to be desired. However, there were also advantages: circumstances
induced professors from the most prestigious universities in the world, outstanding
educators and all the teachers of the planet to invest their creative and professional
potential in online education.

Currently the online education market is very diverse - these are massive open
online courses (such as Coursera, EdX, Udacity, Udemy), general educational
platforms, b2b solutions (primarily various LMS), educational mobile applications
and computer games, tools for video conferencing, virtual lessons with teachers
and much more. Within the framework of the formation and development of a
single educational space, information support, efficient use of information and
communication technologies in all types of educational activities are of particular
significance. It should be noted that effective management of the industry is
possible only if there is created a unified national information and educational
environment, educational institutions are equipped with electronic teaching aids
and telecommunications means of access to information and educational resources
[5;27].

The most important direction in the development of a unified educational

information space in higher educational institutions implies the use of information
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and telecommunication technologies in the educational process, including creation

and implementation of modern electronic means of information technology support
and development of the educational process along with traditional methods and
teaching aids in the educational process, as well as educating the personnel able to
effectively use the most advanced information technologies in their professional
performance.

The leading role of the oil and gas industry in the world industrial production
predetermines an undoubted increase in interest in various aspects of the activities
of the specialists employed thereof, including issues related to the use of language
tools of employees, learning the language discourse of an oil specialist, relations
between professional language and national psychology. In this regard, the use of
the appropriate assessment of the students’ knowledge, in particular, of students
majoring in oil and gas becomes crucially important.

In terms of oil and gas education, professional orientation is related to
production technologies for drilling wells, oil and gas production, their
transportation, etc. These processes belong to the “hazardous production” category
and therefore professional competence in its practical component does not enable
formation of the “trial and error” method. Meticulous accuracy in the
implementation of instructions and scientific and technological awareness of
activities in the design of production processes constitute the basis of a specialist’s
proficiency in the oil and gas industry. In this regard, technologies for teaching
professional disciplines of an oil and gas university should be primarily focused on
the formation of these components of professional competencies. Therefore, it is
important to find the pedagogical technologies that allow optimizing the
educational activity of students at the initial stage of studying professional
disciplines in the formation of such components of professional competencies of
oil and gas industry specialists as scientific and technological awareness of
activities in the design of production processes; correctness, accuracy and precision

in the development and implementation of instructions.
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In general, nowadays in the world practice of e-learning, there is a steady
trend of increasingly extensive use of open network information services in the
educational process. Sometimes this is due to and the imperative of the time, when
in the recent past, due to the pandemic spread, educational institutions of all levels
have been forced to switch to distance education (e-learning) and organize their
activities through the various online platforms available. This causes the fact that
the very concept of “e-learning” is increasingly being replaced by the concept of
“Cloud learning”. As an example, it is possible to mention a popular open online
service that are currently used in e-learning tasks - Nearpod.Com - an online
platform that allows teachers to create presentations for their classes and share
them with students right during the lesson by giving them an access code and there
IS an opportunity to participate in sessions from any and any platform: iOS,
Android, Windows Phone.

The list of information and communication innovations that are used in e-
learning is constantly updated with new services, both stand-alone and built-in into
modern e-learning environments and education management systems. It seems fair
to say that these areas of innovation have made a significant impact on the
modernization and rethinking of various aspects of current education, enhanced the
creative activity of teachers and instructors enabling them to use with new tools for
teaching and managing the educational process.

The problem of choosing an assessment technique of knowledge
digestion is essential and significant when executing the standard of an educational
program. In this regard, currently the question of how to more accurately and more
fairly determine this quality is considered to be is relevant. For the formation of a
successful and objective approach, it is substantial that the system of monitoring
students’ knowledge is diverse: focused on testing knowledge and skills, mastering
professional competencies, as well as identifying students’ creative abilities and
their integral personal and associated emotional attitude to the subjects studied.
The test is a short, standardized test designed to provide an objective quantitative

assessment of learning outcomes [1;17]. Tests can be done either on special paper
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forms or computerized, i.e. using information technology, remote access and

communication technologies. Testing is the process of determining the quality of
students’ knowledge through test materials. Computer testing represents an
essential form of testing, which, on the one hand, can minimize the amount of
printed forms used during testing, and, on the other hand, bring an innovative
component to the activities of an educational institution. Computer tests are done
either offline with a connection to the internal network of an educational
institution, or online with an Internet connection. Internet - testing is one of the
most important forms of quality control of educating specialists, which makes it
possible to fairly reliably estimate the volume of learned educational and scientific
information. Internet tests are the system of tasks specially arranged and aimed not
only at determining the level of formation of knowledge, skills and abilities of
students, but also at identifying a range of topics that cause difficulties, at
determining deep causes of errors, both real ones made in the testing process and
potential ones that can be committed by students in the future, in the changed
conditions of control. The use of such a tool for studying disciplines of the
professional cycle and urgent control of students’ knowledge is considered to be an
efficient tool that enhances motivation of students. This testing is characterized by
the following peculiarities:

- use of computer technology (PC, tablet, etc.) to do the test;

- use of telecommunication technologies (Internet) to gain access to test tasks;

- use of tests for which imply performance of the set of procedural stages of test
formation in advance (planning, compilation, testing, processing and interpretation
of results, rescheduling, execution and preparation of specifications, instructions
for the final test);

- doing tasks online, i.e. via the Internet in real time.
The Branch of the Russian State University of Oil and Gas (National
Research University) named after .M. Gubkin in Tashkent city, which is the
leading university for educating future personnel for the petroleum industry, has

been successfully implementing online testing as well. Within the framework of e-
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learning there has been launched international edu.gubkin.ru educational platform

which enabled to carry out online testing if the form of multiple choice tests or
essays. It should be noted that this platform provides users with numerous choices:
to determine the limits of time allocated for testing, to arrange random selection of
the testing task/essay topic, etc. One of the most essential features is that this
platform enables to assess graphic assignments (charts, diagrams, schemes, etc.)
and this is very important since the University educates future engineers.

Online testing is a significant step towards the development of a
methodology for monitoring the assimilation of educational material by students.
The introduction of testing enables smooth transition from subjective and largely
Intuitive assessments to objective, substantiated methods of assessing learning
outcomes. However, like any other pedagogical innovation, this step should be
carried out on a strictly scientific basis, relying on the results of pedagogical
experiments and scientific research. Testing should not replace traditional methods
of pedagogical control, but should only supplement them to some extent.
According to the research results the following conclusions can be made:

1) The majority of higher educational institutions do not have the
opportunity to conduct practical classes with each student individually, but they
always provide an opportunity for their students to learn to think more globally.
This can be done precisely with the help of test items and online testing.

2) An address to the Internet, which use in the educational process to a
large extent meets the internal request of the student in such an educational process
organization when he accomplishes educational assignments under conditions of
his usual multimedia environment.

3) Moreover, it is the application of tests in real time that currently holds
one of the leading places among e-learning technologies for students, making the
learning process not only efficient, meeting the requirements of a rapidly changing
external environment, but also interesting and even exciting.
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yangilikka intilish, yangi tajriba,

AHHOTAUUA. B CTaThE€ ONKCBHIBAECTCS, YTO TAKOE KPEATUBHOCTH, €€ IIUPOKOE
3HAYEHHE HA YPOKaX U MPEISITCTBUSA HA IIyTH PeaIu3alun

Knioueswie cnosa: xpeamusnocmos, npodnemvl, ¢ KOMOPbIMU CIATKUBAIOMCSL
cmyOeHmol, cmpemaeHue K Ho8U3He, HOBOMY ONbINY

Abstract. the article describes what creativity is, its broad importance in
lessons, and obstacles in implementation.
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Sinfda ijodkorlikni(creativity)ni qo’llashning nima avfzalliklari bor?
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Sinfda ijodkorlikni rivojlantirish ko‘plab talabalar hayotida muhim ahamiyat

kasb etadigan ijobiy natijalarga olib keladi .Jumladan,ljodkorlik mavjud va qo’llab
quvvatlanadigan joy talabalari kelajakda yangiliklarga qiziquvchi,yaxshi
tanqidchi va mahoratli tavvakal qiluvchilar bo’la olishi Sternberg (2007)
tomonidan isbotlangan.Barchaga kundek ayonki,biz bugungi kunda hoh oilaviy
hoh ishdagi yangidan yangi kutulmagan muommolar va o’zgarishlarga duch
kelyabmiz.Bunday holatlarlar Dbilan kurasha olish uchun biz yangicha
usullar,metodlarga murojat qilishimiz va talabalarni kelajakda duch kelishi
ehtimoli yuqori bo’lgan qiyinchiliklarga tayyor kadr sifatida tayyorlashimiz
kerak.Bundan tashgari,dunyo har gachongidan ham tez sur‘atlar bilan o‘zgarib
borayotgani bois, talabalar o‘zgarishini hamda ular doimiy ravishda yangi va
g'ayrioddiy vazifalar va vaziyatlar bilan shug'ullanish kerak .

Tez o’zgarayotgan zamonda ijodkor kadrlarga bo’lgan ehtiyoj oshib
bormoqda.Ish bozori qo’lida diplomi bor kadrni emas aynan ishdagi muommolarni
turli xil usulda taxlil gila oladigan,ishdagi holatlarga tanqidiy fikr bildiraoladigan
va bunday muommolargi yaratuvchanlik usulidan foydalangan holatda yechim
bera oladigan kadrga ehtiyoji baland.Bunday ehtiyojlarni gondirish uchun ham
o’qituvchilar ijjodkorlikni rivojlantiruvchi mashg'ulotlarni qo’llashlari kerak.

[jodkorlikni qo’llashdagi to’siqlar

Sir Ken Robinson,maktabdagi san’at proektining direktori va Varvik
Universtiteti  professori,butun hayotini darslarda ijodkorlik va san’atni
rivojlantirishga va buni mashhur maruzalari orgali ommaga kengroq yetgazishga
bag’ishlagan.Uning ta’kidlashicha ,asosiy muommo maktabdan boshlanadi.Uning
aytishicha maktab bolalar ijodkorligini rivojlantirish o’rniga uni o’ldirishga ximat
gilayabti(2006 Do skills kill creativity?).Muommoga kengrog nazar tashalasak
ham shunisi anigki,maktab tizimida odatda o’quvchilarga ustozning barcha
fikrlarini to’g’ri deb gabul qilish o’rgatiladi.O’quvchi o’zini biror qarshi fikrini
aytmoqchi bo’lganda,odatda o’qituvchi va boshqa sinfdoshlari tomonidan”
tarbiyasiz bola”degan kuchli tanqidga uchraydi.Ko’pchilik o’zbek sinflarida

o’qituvchilar o’quvchilarni nazorat qilish uchun darsda odatda qo’rqitish usulidan
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foydalanib “ko’p gapirsang ota-onangga aytaman”,”’bahoingni past qo’yaman yoki
darsdan chiqarib yuboraman” kabi po’pisalardan foydalanadi.Bunday muhitda
ta’lim olayotgan bola odatda hayoliga kelgan ajoyib g’oyalarni ifodlash
imkoniyatidan mahrum bo’ladi. Bunga qo’shimcha tarzda maktab o’quv
darsligining ko’pgina qismi bolani fikrlashini o’stirishga qaratilmagani yanada
ayanchliroqdir.Buning natijasida,bola o’zida yashiringan qobiliyatlarni butun
umrga foydalana olmaydigan darajaga kelib qoladi.O’z amaliyotimdan kelib chiqib
aytaolamanki,ko’pchilik talabalar muommoga yangi fikrlar ,yechimlar berishdan
ko’ra jim o’tirishni avzal ko’rishadilar yoki ko’pgina holatlarda fikrlarini bayon
gilib beraolishmaydilar.Maktab bu shunday jamiyatki .Bu yerda o‘quvchilar
birinchi navbatda boshga o‘quvchilar bilan aloga o‘rnatishni o‘rganadilar
bog'lanish do‘stlikka aylanadi va asta-sekin ularning ko‘pchiligi paydo bo‘ladi.
Do‘stlar muhim hayotning bir gismi bo‘lgan o‘quvchilarning xatti-harakati
ko‘pincha ularning ta'siri ostida bo‘ladi. Qo‘llab-quvvatlovchi, g'amxo‘rlik
giluvchi va progressiv guruh do‘stlari yoki sinfdoshlari o‘quvchi ijodkorligi uchun
sharoit yaratadi o‘z g'oyalari va ijodlarini ilgari surishdan uyalmaydi,guruh uni
tangid qilishi yoki gadrlashi mumkin va ikkala holatda ham yordam beradi
o‘quvchi yaxshilanishlarni amalga oshiradi. Konstruktiv, kooperativ, g'ayratli,
bilimli tengdoshlar bir birining rivojlanishiga bevosita hissa qo‘shishadi.Aksincha
bo‘lgan sinf muhitida o‘quvchilarning ijodkorlikka bo‘lgan qizigishlari va
gobiliyatlari sezilarli darajada tushib ketadi.

Olimlarning izlanishicha ikkita asosiy sabablar o’qituvchilarni talabalarga
jjodkorlik muhitini yaratib berishdan to’xtatayotgan ekan .

Birinchi sabab,o’qituvchilar ijodkorlikni rivojlantirishdagi bilimlarining
yetishmasligi va yaratuvchilik qobiliyati bo’lgan o’rganuvchilarni ganday qo’llab
quvvatlash zarur ekanligini bilmasliklaridir.Sali va Akyol (2005) ning maktab
o’qituvchilari orasidagi tadqiqotlari shuni ko’rsatadiki,o’qituvchilarning juda katta
qismi(80%)yaratuvchanlik gobiliyatining mohiyati va muhimligini to’g’ri izohlab
berisha olmagan.Hattoki,ijodkarlik nima degan savolni izohlashda turli xil rasmiy

berilgan (National Advisory Committee on Creative and Culture Education's
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definition)tariflarga mos kelmaydigan javoblar berishgan.O’qituvchilar bunday
bilimsizlikda dars yuklamalarining ko’pligini,bo’sh vaqtlari juda oz ekanligini turli
xil vazifalar yangi izlanishlarga imkon bermayotganini va maktab rahbariyatini bu
masalani qo’llab quvvatlashga yetarlicha e’tibor bermayotganini asosiy vaj qilib
ko’rsatishadilar.Behetto va Kaufman ham huddi bunday holatlarni to’riligini
tasdiqlagan holatda bu holatga quyidagicha yechim beradi;o’qituvchi
,avvalo,yordam beradigan muhit yaratishga tayyor bo’lishi,yangiliklarni
o’rganishga ishtiyoqi baland bo’lishi,

turli usullar va vositalardan foydalangan holda ijodkorlikka chorlaydigan
atmosferani yaratishni o’rganishi va tadbiq qilishi kerak.O'qituvchilar ijodkorlikni
gadrlaymiz, deb da'vo qilsalar ham, har doim ham bunga ustuvor ahamiyat
berishmaydi. O'gituvchilar ko‘pincha ijodiy o‘quvchilarga nisbatan noto‘g'ri
munosabatda bo‘lishadi, chunki ular sinfdagi ijodkorlikni buzishidan go‘rgishadi.
Ular tavakkal gilish, impulsivlik va mustaqillik kabi ijodiy shaxsning fazilatlarini
gadrsizlantiradilar. Ular sinfda bilim va itoatkorlikni takrorlashga e'tibor garatib,
ijodkorlikni inhibe giladilar. Nega o‘gituvchilarning ijodkorlikka bo‘lgan rasmiy
munosabati o‘rtasida uzilish bor va maktabda aslida nima sodir bo‘ladi? Tez
texnologik o‘zgarishlar davrida, inson innovatsiyasi har gachongidan ham ko‘proq
zarur bo‘lib, bolalar chalg‘igan va haddan tashgari rag‘batlanayotgan davrda
o‘qituvchilar sinfda ijodkorlikni ganday rivojlantirishi mushku.lkkinchi asosiy
muommo ijodkorlikka chorlovchi jihozlar bilan boyitilgan xonaning(muhit)ning
yetishmovchiligidir.Chunki odatda ijodkorlik biror narsani amalda qo’llash bilan
rivojlanadi.Masalan, talabalarga muommolarga yechim topish usuli juda oddiy uni
oldin ishlatilgan va hozirda qo’llanilayotgan usullarni o’rganib ham yechish
mumkin degan nazariy bilim bersak u bilim nazariyligicha qolib ketadi balki
o’rganuvchining yodidan sinfni tark etishi bilanoq esidan chigar. Ammo biz kerakli
materiallarni olib kelib masalan oddiy plastik baklashka,qaychi, rangli qog’ozlar
,yopishtirg’ich olib kelib ularga sinf uchun yoki kundalik hayotingizda kerak
bo’ladigan jithoz yasang deb topshiriq bersak talabalarning yaratuvchanlikka

bo’lgan ishtiyoqini katta foizlarda oshirishimiz mumkin.Odatda bijodkorlik uchun
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barcha jihozlari ,shart sharoitlari bor dars xonasida ta’lim olayotgan talabada
yangiliklar yaratishga bo’lgan ishtiyoq yuqoriroq bo’ladi.Aynan bunday muhitda

tarbiyalangan o’rganuvchilarning jamiyat uchun foydasi juda kattadir.
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Annotation. Innovative educational methods, are becoming more prevalent
in modern educational space. This form of education offers students a wide range
of opportunities education from the world's leading universities at a distance,
access to a variety of distance study programs, time and money savings, flexible
schedules and personalized learning planning.
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Traditional education is based on the class-lesson organization of education.
Distinctive features of the traditional class lesson form of education: students of
approximately the same age and level of training make up a class at school, at a
lyceum, college, university - an academic group, which basically retain a constant
composition for the entire period of school, university education; all educational
institutions work according to a single annual curriculum and curriculum for a
given class and its specialization - at school, course and specialty - at the

university. With traditional learning, the basic unit of learning is the lesson. It is
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dedicated to one subject, topic, all students work on one material; the education

and upbringing of students in the classroom is led by a teacher - a specialist in this
subject: he explains, students under his guidance learn, consolidate, generalize,
repeat the educational material, he controls and evaluates the results of study, the
level of knowledge of each student, student, about which he makes marks in
necessary state documents (class, group journal, statement, credit rating book).
Academic year, school day, class time (45 and 80 minutes), lesson schedule, study
holidays, breaks are the attributes of the class-lesson system. The conceptual,
fundamental basis of traditional education is formed by the principles of pedagogy,
formulated by J.A. Komensky. Traditional education lasted so long (more than
three centuries) only because it is ideologically based on a humanistic structure, it
confirms the canonical commandments to grow a strong, kind, intelligent and
hardworking person, even under the condition of full regulation of his activities,
compulsory training procedures. But with all its advantages, traditional education
is, first of all, an authoritarian pedagogy of standard requirements without regard to
the individuality of a person. Education is not at all connected with the inner life of
a person of the present time, with his diverse hobbies, requests and needs. It does
not keep up with the realities of today. After all, modern man is not at all the same
as he was not only three centuries, but even twenty years ago. There are no
conditions for the manifestation of individual abilities, creative manifestations of
personality, differentiation in the selection of academic disciplines, the right choice
of one's place in life. The authoritarianism of the traditional learning process is
manifested in a clear compulsion to study only what is given in an already,
perhaps, outdated program (for example, there is still no mention of objective data
that refutes Darwin's theory, about wireless alternating electric current), to teach
what today it is simply not necessary (for example, the device of a tube television
receiver). Traditional education is still focused on the average student, since it is
Impossible with such forms, methods and means of education to have time to pay
attention to a strong or weak student or student (hence the constant requirement of

the school or university management to report on work with weak and gifted
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students). The further technological progress goes, the more popular is the so-

called remote activity. Nowadays, you can do almost everything remotely:
communicate, work, shop, get an education. Let's take a closer look at the last
point. Learning via the Internet is carried out in almost all areas in many ways.
These are individual and group zoom lessons, webinars, teleconferences, audio and
video lectures, master classes... you can’t list everything. A few years ago, it
became possible even to get higher education remotely. Many people have already
tried it on themselves, someone is very pleased with the result, but this option
categorically did not suit someone. Distance learning has both big pluses and big
minuses. Let's try to list the main ones. Distance learning is available to anyone
with an internet connection. Nothing prevents you from “being present” in online
English classes with a native speaker, from anywhere in the world. All you need is
a laptop or any other device with internet access. You do not have to purchase or
borrow textbooks and other materials from the library. All materials will be
provided to you electronically. You will take exams in the form of electronic tests
and the knowledge assessment system here will definitely be impartial. Distance
learning can never replace your full-fledged education at a university or in courses.
Studying with the help of a computer, you will always be deprived of a huge
component - direct live communication with the teacher, and most importantly -
with classmates. You will have no one to reach out for, no one to take an example
from, no one to discuss an interesting lesson with, no one to ask to explain difficult
material to you “on the fingers”. You will find yourself outside the intelligent
university environment in which the formation of an adult personality takes place.
It is for this reason that the first higher education is best obtained in the traditional
way: in a university where there are auditoriums, stairs, window sills, broken
desks, a library and a canteen where you have to prepare for the session, collect
signatures in the record book and nervously choose a ticket on the examination
table. Without this, your life will lose a lot, believe me. But the second higher
education can be remote, then you will have to combine it with work, family and

attempts to relax - there will be no time to be bored. Many people perceive
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electronic information much worse than real paper books. There is a high

probability that you will have to return to the already read text again and again,
with difficulty finding the right place in the file. By the way, using a highlighter in
Word is much more inconvenient than a regular pencil. One more thing: having all
the necessary information in the computer, it is unlikely that you will voluntarily
get yourself a notebook where you will write down definitions, concepts and
theses. This will automatically turn off another sphere of memory - motor, which
means that you will remember everything worse than you could. Not all people can
manage their own time. Almost everyone tends to put off important things "for
later.” And things, meanwhile, tend to accumulate - and this snowball may well
turn into such an avalanche, from under which you will not get out. In addition, a
person appreciates very little what he personally has not put any effort into. If the
university requires you to regularly attend classes, do homework, actively work at
seminars and speak at conferences, then with distance learning you will be left to
yourself. Think about whether you can force yourself to do the right amount? The
first few days, definitely yes. And then, when the enthusiasm subsides a little? If
you are not applying for a university diploma remotely, then online classes can be
just as useful for you as face-to-face. Distance lessons with a tutor is a very good
and effective method of work, especially if the teacher lives in another city and
teaches there at a prestigious university or is the author of some unique teaching
method. Teaching via Skype (unlike lectures recorded on video) is effective in that
the teacher and student communicate directly, which means that you can always
clarify emerging issues, deviate from the topic of the lesson in the right direction,
devote more time to complex topics, and those that the student is familiar, only
barely touch. Individual distance lessons are much more effective than group
classes precisely because in a group the teacher has to focus on a certain average
level of students, while the program of private lessons is built on the basis of the
needs and capabilities of a particular person. Distance education is a great option
for those who don't really have time to attend face-to face lectures or courses.

These are people with a busy work schedule, irregular working hours, “floating”
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days off, and frequent business trips. Do not forget: the less time a person has, the

more he has time. If all your days are scheduled, but you often get free time that
you want to use effectively, distance learning can become another step in your life
ladder. For example, young mothers can study remotely: in three years of a decree,
it is quite possible to get a higher education remotely and acquire another diploma,
who cannot physically be in the classroom due to disability, there is also the
opportunity to get an education. It can also be added that in distance education, the
student does not have the opportunity to contact the teacher personally for advice;
there is no opportunity to learn "live™ to build relationships in a team (with
teachers, classmates, university administration), to speak to an audience; not any
profession can be mastered remotely (doctor, veterinarian); the student does not
have the opportunity to compare the intermediate results of his training and other
students, and to compare "live": when working at the blackboard, speaking at
conferences, etc. it is important for a teacher in classroom teaching to feel how
much students understand the material (by their views, by questions asked, by
answers to their questions) and promptly adjust the learning process: repeat
difficult points again, give additional clarifications on some issues, change the pace
of presentation . With distance learning, this connection is lost; But at the same
time, it should be noted points that to some extent compensate for some of the
shortcomings listed: it is impossible to get a face-to-face consultation - you can
consult via messages or skype; there are no "live" relationships - but for some
students this provides a more comfortable psychological environment for learning,
etc. In addition, no one has canceled the traditional form of education, students
always have a choice: regular full-time education, correspondence or distance
learning. Thus, distance learning, like any other form of knowledge acquisition,
has many advantages and disadvantages. A significant drawback is the lack of a
centralized certification and accreditation system for ecourses, resulting in a lot of
"crafts" loudly called e-courses and e-textbooks, but in reality they are ordinary
files. An important factor hindering a more intensive introduction of distance

technologies in the educational process is the lack of motivation of university
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teachers to work in this direction. Perhaps the reason for this is the high labor

intensity associated with the creation of methodological materials for distance
learning, but here you need to be aware that in the future the time and effort spent
should be offset by a reduction in the time required to perform some of the usual
types of teaching workload of the teacher.

Recent trends in distance learning. Technology has been the most
important factor which influenced the recent trends in distance education. Growth
of internet and other digital technologies have expanded the potential of distance
learning in terms of access and quality. A new method of distance education viz.
technology mediated distance education has emerged. Internet provides a powerful
distribution mechanism for distance learning with a global reach. Moreover, as ICT
enhances interactivity, it is helpful in assessment, task- based activity and student
support. More and more educational institutions are getting connected to the
emerging networks and new technologies are being incorporated in the curricula.
In this changing global scenario, distance education has become complementary
and under certain circumstances a substitute to —face- to- face education.
Developments in ICT have radical effects. Now, each student has enormous range
of resources available free from limitations of time and space. With the expansion
of internet facilities the cost of processing, storing and transmitting education
declined and this has contributed to substantial changes in the perception, design,
delivery and administration of distance education. The role of teachers is changing
within the new learning environment. They are no longer considered as the talking
head and the front of all knowledge but as a facilitator or manager of the learning
process. They have to be technically competent in the new online environment.
Now, teacher is a manager, planner, facilitator, participant, model and a guide. As
a result of their changing role teachers have to come out of their comfort zones and
this is one of the reasons for their reluctance to become involved in distance
learning process. Recently high population countries like Brazil, China, India,
Pakistan etc. have increased distance education component of their educational

programmes substantially. Distance education exhibits a twofold development
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pattern. On the one side, numerous single mode universities have emerged to

absorb large number of new learners. On the other side, many traditional
universities have started offering their programmes through the distance mode. In
this era of increasingly market oriented educational systems, conventional
institutions are using some form of ODL as a means of extending their markets.
Technological developments allow new paradigms of access and new delivery
systems which are linked to new types of demand. Moreover, there is a clear trend
towards internationalization. In addition to economic and political driving forces,
developments in ICT also enhance the process of internationalization of distance
education. Cost structures in open and distance learning are quite different from
cost structures in conventional types of education. In the field of distance
education, capital investment substitute for high recurrent costs making economies
of scale a decisive factor. Large distance learning programmes can produce
graduates at a lower cost as compared to conventional institutions. The cost of
ODL vary a great deal according to the use of learning material, media and
technologies and the type of student support services provided.

Major issues in distance learning . Even though there has been an
unprecedented expansion of distance learning, there are certain key issues in this
field which are yet to be addressed.

Quality: Large enrolment is considered as the goal and an achievement of
distance education. The question of quality is not given as much attention as it
deserves.

This kind of attitude actually deteriorates the quality of many distance
education institutions. Maintaining high standards of the programmes is an
Important issue in this field. A systematic approach is needed in the design of
courses and learning materials. Courses must be constantly revised and updated
and learning objectives and outcomes must be clearly stated. Often, it is believed
that technology itself will improve the quality of distance education. The real issue

Is not technology itself, but how it is used in the design and delivery of courses.
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Dropout rates: Increase in the number of dropouts is a very serious problem

experienced by most of the distance education institutions. Loss of student
motivation due lack of face- to- face contact with teachers and peers is a great
barrier to distance learning. This often results in high dropout rates unless there is
regular support of peers and tutors. Providing support to students is extremely
difficult in the distance learning process.

Assessment of students: In distance learning programme tutors do not have
an opportunity to know the student and his communication style and presentation.
This often raises the issue of reliability of the student’s responses. The issue of
assessment- i.e knowing whether the trainees have achieved the learning objectives
is more difficult in situations where tutors and students seldom meet each other.

Student concerns: Because of the self directed nature of study distance
learning is more appropriate for the people who already have high levels of
education and access to information and equipment. Tolerance for uncertainty,
need for autonomy, ability to be flexible etc. are some of the essential
characteristics required by students who pursue distance education. Hardy and
Boaz (1997) found that “compared to most face-to-face learning environments,
distance learning requires students to be more focused, better time managers, and
to be able to work independently and with group members”.

Cost effectiveness: Cost of online courses is affected by how they are
implemented: as an enhancement or as the primary teaching medium. If it is
implemented as a primary teaching medium, it is more expensive. The startup
costs, maintenance costs, and personnel costs should also be considered to arrive at
a true cost for a distance-learning program. As technology is very expensive
properly designed distance learning programmes are highly expensive. Problems
related to technology: Advancement in technology by itself does not lead to
effective distance education. Instructors need to be trained to use distance learning
technology. Often some sorts of problems arise also from the instructor’s attitudes

about using the technology.
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Conclusion. Most of the countries consider distance education as a new

approach which enhances access, quality, cost effectiveness and equity. Distance
mode of education offers the common man an opportunity to study regardless of
geographic, socio-economic and other constraints. ICT revolution has expanded
the scope of distance learning. Developments of technology allow new paradigms
of access and new delivery systems. In spite of all the potentials of distance
learning, there are many critical issues which are yet to be resolved. Quality, cost
effectiveness, assessment, lack of motivation and dropout rate etc. are some
burning issues in field of distance learning. The real challenge is the designing of
cost-effective and educationally-effective methods of teaching. Increasing numbers
of students enrolling in distance learning classes accentuate the need for
comprehensive and thoughtful evolution of distance education if it is to become the

educational model of the future.
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Annotation: The article "Linguistic Diversity in International Conferences:
A Focus on Uzbek, Russian, and English™ explores the significance of linguistic
diversity in the context of international conferences. The article highlights the role
of Uzbek, Russian, and English languages in facilitating effective communication
and promoting inclusivity in such conferences. It emphasizes the importance of
considering the local languages, such as Uzbek and Russian, alongside the global
lingua franca, English. The article provides insights into the historical and
contemporary influences of these languages in Central Asia, particularly in
Uzbekistan, and their relevance in academic and scientific communities.
Furthermore, the article suggests best practices for promoting linguistic diversity,
including multilingual presentations, translation services, language workshops, and
inclusive communication. By embracing linguistic diversity, international
conferences can become more enriching and representative spaces that foster
cross-cultural understanding and the exchange of diverse perspectives. The
findings highlight the importance of valuing linguistic diversity and provide
recommendations for enhancing language support in international conferences.
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English, language preferences, communication practices, inclusivity, language
policies, language practices, multilingualism, cultural understanding, knowledge
exchange, language support services, interpretation and translation, language
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Introduction: Linguistic diversity is a prevalent and crucial aspect of

international conferences, as participants from various linguistic backgrounds
come together to exchange ideas, share research findings, and foster collaborations.
This article focuses on exploring the dynamics of linguistic diversity in
international conferences, with a particular emphasis on the languages of Uzbek,
Russian, and English. By investigating the use of these languages and their
implications for communication, this research aims to provide insights into
effective language practices and policies in conference settings.

In today’s globalized world, conferences serve as vital platforms for
knowledge dissemination and networking among scholars, researchers, and
professionals. The choice of language(s) used in conferences plays a pivotal role in
facilitating effective communication and ensuring inclusivity among participants.
While English has traditionally been the dominant language in international
conferences, there is growing recognition of the need to embrace linguistic
diversity and create spaces that accommodate multiple languages. In the context of
Uzbekistan, a multilingual country with Uzbek as the official language and
Russian widely spoken, conferences often involve participants who are more
comfortable expressing themselves in their native languages. Additionally, as
English proficiency varies among participants, the challenges of language
comprehension and effective communication become apparent. Understanding and
addressing these linguistic dynamics is crucial for enhancing conference
experiences and promoting equitable participation.

Methods: The research employed a mixed-methods approach to gather
comprehensive data on linguistic diversity in international conferences. Qualitative
interviews were conducted with a diverse sample of conference attendees to gain
insights into their experiences and perspectives. These interviews explored
participants' language preferences, challenges faced in multilingual settings, and
strategies employed to overcome language barriers. Additionally, observations of

conference sessions were conducted to observe language use dynamics and
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patterns. Conference documents and proceedings were also analyzed to supplement
the qualitative findings with quantitative data on language choices.

Results:

1. Language Preferences: The interviews revealed that participants' language
preferences varied depending on factors such as their linguistic proficiency,
cultural background, and field of expertise. While some participants expressed a
strong preference for their native language (e.g., Uzbek or Russian), others
preferred English as the lingua franca for international communication.

2. Impact on Participation: The study found that language preferences
influenced participants’ level of engagement and participation in conference
activities. Participants who were more comfortable using their native language
tended to be more active in discussions and networking within their language
community. This created language-based subgroups within the conference,
affecting the overall dynamics of knowledge exchange.

3. Language Barriers: Language barriers were identified as a significant
challenge in multilingual conference settings. Participants reported difficulties in
understanding presentations or engaging in discussions conducted in languages
they were less proficient in. Lack of language support and translation services
further exacerbated these challenges.

4. Strategies for Inclusive Communication: The research highlighted various
strategies employed by conference organizers and participants to promote inclusive
communication. These included providing simultaneous interpretation services,
organizing language workshops or sessions, and encouraging multilingual
presentations to accommodate diverse language backgrounds.

5. Power Dynamics: The study identified power dynamics related to
language use, with English often dominating as the primary language of
communication in international conferences. This dominance sometimes
marginalized participants who were less proficient in English, limiting their active

participation and access to knowledge sharing.
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6. Benefits of Linguistic Diversity: Despite the challenges, the research also

revealed the Dbenefits of linguistic diversity in international conferences.
Participants highlighted the richness of perspectives, cross-cultural understanding,
and enhanced learning opportunities that arise from diverse language backgrounds.

Discussion: The findings of this research shed light on the complex
dynamics of linguistic diversity in international conferences, with a particular
focus on Uzbek, Russian, and English languages. The discussion section explores
the implications of these findings and provides insights into the broader
implications for conference organizers, participants, and the field of international
communication.

1. Language Policy and Planning: The study highlights the need for
conference organizers to develop comprehensive language policies that consider
the diverse linguistic backgrounds of participants. This includes providing
language support services such as interpretation and translation to ensure equal
access to information and active participation for all attendees. Additionally, it
emphasizes the importance of creating an inclusive environment that values and
promotes multilingualism.

2. Language Training and Skill Development: The research findings suggest
the importance of language training and skill development programs for
conference participants. Offering language workshops or sessions can enhance
participants' proficiency in English or other lingua francas, thereby improving their
ability to engage in multilingual interactions. Moreover, providing resources for
learning local languages, such as Uzbek or Russian, can foster deeper connections
between international participants and the host country.

3. Interpreting and Translation Services: The study highlights the critical
role of professional interpreting and translation services in overcoming language
barriers. Conference organizers should consider the provision of simultaneous
interpretation services, especially during keynote speeches or panel discussions, to

ensure effective communication for participants with different language
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backgrounds. Accessible and accurate translation of conference materials and

proceedings is also crucial for knowledge dissemination and sharing.

4. Promoting Multilingual Presentations: Encouraging presenters to deliver
their sessions in multiple languages can contribute to a more inclusive and
dynamic conference environment. This approach allows participants to engage
with content in their preferred language and promotes a balanced representation of
different language communities. Moreover, it opens up opportunities for cross-
linguistic collaboration and learning.

5. Power Dynamics and Language Dominance: The study highlights the
potential power dynamics associated with language dominance, particularly with
English as the dominant language in international conferences. It calls for a critical
examination of these dynamics and the promotion of equitable language practices
that empower participants from diverse language backgrounds. Efforts should be
made to create a space where all languages are valued and respected, and where
participants are encouraged to express themselves comfortably in their preferred
language.

6. Cultural Sensitivity and Understanding: Linguistic diversity in
conferences is often intertwined with cultural diversity. The research emphasizes
the importance of cultural sensitivity and understanding in facilitating effective
cross-cultural communication. Conference organizers and participants should
strive to create an environment that respects different cultural norms,
communication styles, and perspectives, fostering an inclusive and respectful
dialogue.

Conclusion: Linguistic diversity in international conferences presents both
challenges and benefits. Recognizing the value of languages such as Uzbek,
Russian, and English fosters inclusive communication and facilitates knowledge
exchange among participants. Overall, the findings underscore the importance of
acknowledging and addressing linguistic diversity in international conferences to
foster inclusive and effective communication among participants from different

language backgrounds. This research underscores the significance of linguistic



180
diversity in international conferences and offers practical insights for conference

organizers and participants. By adopting inclusive language policies, providing
language support services, promoting multilingual presentations, and addressing
power dynamics, conferences can become more inclusive spaces for knowledge
exchange and collaboration among participants from diverse linguistic
backgrounds. Conference organizers and participants should actively embrace and
accommodate linguistic diversity to create an environment that promotes

meaningful interaction and collaboration.
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JIEKCUKOH - CEMAHTUYECKHE OCOBEHHOCTHU U ITPOBJIEMbI
NEPEBOJA DKOHOMHWYECKHUX TEPMUHOB HA AHI'JIMACKHUI
A3BIK

Annoranms: Hacrosimmas  paGota  o0ycloBiieHa  HEOOXOIUMOCTBHIO
JICTATBHOTO  OMNPEACIICHWS W BCECTOPOHHETO  M3YYCHHS  CTPYKTYPHI
TEPMHUHOJIOTUYECKUX CIWHUIl M TpaHCPOpMalMii Kak CIocoOOB MepeBoja
TEPMHUHOB. [TpaBunbHOE MOHVMAaHUE 3aKOHOB COBPEMEHHOTO
TEPMHUHOOOPA30BaHUS TTOMOTAET U3YYHTh BOTIPOC TEPMHHOOOPA30BaAHUS, TIOMOTAeT
KJIacCU(UIIUPOBATh TEPMUHBI 10 OCHOBHBIM CIIOCOOAM H  MOJEISAM  UX
o0Opa3zoBaHus.

Kntouesvie cnosa: mepmun, mepmunonocus, Oepuuuyus, HOMeHKIAmMypd,
CMPYKMYpHble NPUSHAKU, MOMUBUPOBKA, MEPMUH CUCTNEMA, MEPMUHOIOSUYECKUE
couemaHusl, mepmMuHoI02UA.

Currently, the theory of translation as an independent scientific discipline,
and with it, the practice of translation is mainly being transformed into a broader,
global science - the theory of intercultural communication. As a special type of
speech activity, translation is one of the main and universally recognized means of
intercultural communication, because often the translator is an intermediary in the
exchange of scientific information.

Scientific text, in general, is a description of the result of scientific research
with its own characteristics. Oral scientific communication is represented by the
following genres: lecture, lecture, discussion. The written form is represented by
the genres of monograph, textbook, article, review, annotation, abstract, thesis.
Depending on the style, forms of communication, genres are distinguished by the
features of the topic and structure, the predominance of certain types of speech and
the order in which they are used.

Behavioral strategy of communication participants in the field of science is
carried out with the help of specific speech acts that represent the choice of optimal
means and methods of communication. This choice applies not only to the choice

of style, but also to the choice of genre, the compositional form of the text.
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The strategy of social prestige can be implemented at different levels of the

scientific text: in particular, the author's use of clichés and terminological
expressions and demonstrating the ability to change and differentiate them,
construction of syntactic periods with clear expression. Parallel structure uses vivid
descriptions. The nature of the message, the information to be communicated
requires special attention. Undoubtedly, the basis of the field of scientific
communication is the acquisition of new knowledge about the world. One of the
main results of this type of activity is the creation of a certain text that provides
objectively correct information about world objects. [2]

Also, terms that consist of two or more words are considered difficult to
translate. Such concepts individually denote absolutely simple concepts that are in
constant use and do not create problems during translation, but when combining
such terms into phraseological turnover, they can cause certain difficulties for the
translator if he does not have certain knowledge in economics. Let us give an
example from the English-Russian explanatory dictionary of monetary and credit
terms, which contains a large number of phrases with their translation and
interpretation. The concept of “acceptance credit” means "acceptance credit” - a
method of payment in international trade. Under this agreement, a bank in the
exporter's country creates a loan (similar to a checking account) on behalf of a
solvent importer. The exporter can then use this account up to its limit.

The next concept - “acceptance cross-facility” - iS an acceptance program
for cross-lending, i.e. the so-called agreement between two banks on the
accounting of bills when working with a common large client. According to these
two concepts, it can be noted that the same words can be translated differently
depending on the context [5].

Borrowing - copying a word from one language to another with all the
semantic and formal features, the lexical unit of the source language goes into the
target language. This often happens when the level of development of any branch
of science and technology in one country significantly exceeds the lower level of

development of this area in the country of the target language.
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R/

s Freelancer = ¢punancep
s Between 1949 and 1952 Newman worked as a freelancer, primarily for NBC
News.

R/

@ C 1949 u 1952 roast Hetoman paboTan kak (puiaHcep, B OCHOBHOM JIJisi
NBC
¢ Distributor = nucTpuOBIOTOP
%  Please don't hesitate to contact us or our local distributor in your country for
further information.
DX HomanyﬁCTa, HE CTECHSANUTECH 06paH_IaTBC$I K HaM HJIM K HAllIECMY MCCTHOMY
III/ICTpI/I6BIOTOpy B Balleu CTpaHC IJIA IMOJIYUYCHHA I[OHOJ]HI/ITCJIBHOﬁ I/IH(i)OpMaL[I/II/I.
[4]

The process of language construction shows that there is no pure language in
the world, which can build its terminology only at the expense of its own term
elements. There is always a process of acquiring terms from other languages, and it
Is impossible to retreat from this process but even in cases where there is no need,
artificially introducing foreign terms into the language is not always justified. In
such cases, it is necessary to use the possibilities of language and pay attention to
maintaining the balance between the essences of the concept that the term should
express. In many cases, terms expressing some concepts are not available in use.
[1]

Thus, the translation of economic terms is the task of providing the most
correct translation, taking into account the peculiarities of the current realities of

the economy in countries. [3]
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KAWUTY CHHOHUMHMK KATOPUT A KHPYBUU DMOIINS
KOHUEIITJIAPUHUHI META®OPUK NMKOHUATJIAPHU

Kanumo6erTon 1II.M.
Y3/UKTY

Annotatsiya. Maxkoyiaga Kaiify CHHOHMMHK KATOPHUIa KHPYBYH SMOIIHS
KOHIICTITIApUHUHT MeTa)OPUK UMKOHHUATIAPU KOPAKAJIIOK Ba MHIJIW3 THILIApUA
kypub umkuianu. JKymmamaH, MHriau3 twiuaard in sadness Ba with sadness
nbopanapu CeMaHTUK Ba CTPYKTypa KUXaTAaH Oup-Oupura »Kyma sSIKUH Typca-na,
JEeKWH yJapHUHT KYJUIAaHUIIHAQ MabiIyM Japaxana ¢apK MaBXyIJIdrd
ky3atwiaan. [y Ounman Oupra KOpakajlloK THIMAArd KauFy SMOIMACH IIEhPU
MaTH/Ia Y3Ura Xoc paBHIlia BOKeajJaHaIlld UTHOOPTa OJMHAIH.

Kanum cyznap: mywunua, Kauey, IMoyus, MamH, CUHOHUM

THE METAPHORICAL POSSIBILITIES OF EMOTIONAL CONCEPTS
INCLUDING SYNONYM OF SADNESS

Annotation. The article examines the metaphorical possibilities of emotion
concepts, which are synonyms of grief, in Karakalpak and English languages. For
example, although the English expressions in sadness and with sadness are
semantically and structurally very close to each other, it is observed that there is a
certain difference in their usage. At the same time, it is noted that the emotion of
sadness in the Karakalpak language occurs in a unique way in the poetic text.

Key words: concept, sorrow, emotion, text, synonym

Anoxuna OuUp CHHOHMMHUK TYPYXHU  TalllKWJI  KWIYBYM  SMOLHUS

MeTtaopalapuHUHT TabuaTh OUp XU HMACIWrM aHuK. YOy Trypyxiaaru
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SMOIIMOHAJ Ma3MyHra s3ra Oupiukiap, OMpUHYM HaBOATIa YIAPHUHT TYpPJIH
MaTHiapaa ¢aosuiamryBuga HaMo€H Oynmanu. KymnagaH, WHTIM3 TWIKMJArd in
sadness Ba with sadness nOopanapu ceMaHTUK Ba CTPYKTypa >KMXaTAaH Oup-
Oupura xynaa sSiKUH Typca-ia, JEKUH YJIApHUHT KYJUIAaHUIINAA MablIyM Japaxkaja
dbapk MaBXyJUIMTH Ky3aTujagud. 3epo, in sadness »XKymulacu KYmpoK Oaauuii
MaTHAA MabKyJd Kypuiaaad. OMOLMOHAN XOJATIAPHUHI JIMCOHUW BOKEJIAHUIIN
cababnapyHu TaIKUK KWITaH WIMMJIAPHUHT (pUKpuYa, in MPEIJIord BOCHTAcHAA
xocui1 Oynran ubopanap udoaanaérradn KyawiMpoK €KU MUAAATIUPOK XUC-TYUFYHU
uponanaiign (Radden 1998). buzHuHr Ky3aTyBUMWIapuMu3 XaMm ymoy (QuxpHH
TACIUKJIAMIM, YYHKH KalFy dSMOIUSACH OaJ MM MaTH/a XaKUKATIaH XaM IIUI1aTId
KYPUHMIL OJIJIH.

AWTHII )KOU3KU KOPAKAJITIOK TUIIMA XaM KalFy dMOIMAICH IIEhPUA MaTHAA
y3ura XoC paBHIIJIa BOKCAIaHAW Ba OYHJaH KOHIIENTYyaJUIalllyBHU Te€3 CyphaTia
Keuuiny MabiiyMm Oynanu. Kuécnanr:

ApwiM once, kobelienu Yanbim,
Cenu kepuI, KETTH MEHUH KOJIabIM,
AMpbIIMac KallFblFa TYCTUM HalJIeMH
Byn kaiifbIra sxapJieM eTKuiI aK 003 ar.
[“AK 603 aT” Kapakanmnak mo33usiCbIHbIH aHTOJIOTHSCHI, 1956]
AtippuiMac 0ackIHa KalFbl CaIbIHTIIAD,
Otep GonabIM OYyJT AyHBSIAH OPMaH/Ia,
[“KsIpk KbI3” Kapakaimnak 1mo33usChIHbIH aHTOJIOTHACHL, 1956]

bynnan xypruHaguku, MUANATIMIAK TypJId dMOLIMSUIApHU TaBcUdIall yayH
acocWii KypcaTkud Ba3u(acHMHM YTallld MYMKHHIWUTH X€4 KaHJail TyMOH
TYFAUPMAaN/IH.

busnunTrya ymoby kypcaTKuyaaH SMOIMS KOHIENTIPUHH (papKiamga xam
dolinananum MymkuH. Mmucon yuyH, sadness, sorrow, grief, depression Ba
KOpaKaJINOK TWIMAArd “Kaufbl’, ¥FaMm, MYH, yYyailbilM, TYyIIyHYaJapUHUHT

MeTaQopUK KOHLENTyaJIallyBya yii0y XoJaT aHuK HaMOEH Oynaiu.
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I'. Papgnen ymOy kaTopjard KOHIENTIAPHUHT MeTaQopuUK KYduMIIapHU
XOCHJI KWJIUIII MEHEPUHU aHUKJIAIl YYyH KaliCu Typaaru KOTHUTHB meTadopanap
XOCUJI OYITUMIIMHY MHOOATra OJIMIIHYU TaKIu(] Kuiaaau. YHHUHT Kaiiinya, KOHTeHHEp
€k uami cxemMacu (container schema) BOKeNaHUIUA OOIIKAa CXeMaJapHUKUJIAH
dapk kunaau [Radden 1998:276].

JlapxakukaT, WIUII WYMJArd S>KOM OJraH >KOH30TJIApHUHT XapakaTu
yerapajanrai, Oy 95ca WAWII CXEMacu acocuja KOHIeNTyaulamaéTral
AMOIUSHUHT MIUIATH IOKOPU OYJaau, yJIapHUHT TabCUP Ky4dd SIKKOJ CE3WJIaiu.
XaMpoXJIUK CXeMacuja »7ca, aKCHUHYa, MabiyM TypAard accouuanusiiap
BoKenanaau. [IIyHUHT y9yH XaMm, UIUII CXeMacu KaMpOBHJIa KOHIIENTyasUIalliran
AMOIMSJIAP TallIKK Kyd cudaruga bTUpod ITHIICA, XaMPOXJIUK KYPUHUIIUIATH
OMpIUKIAp KOHLENTyaJIallyBuAa WYKU SMolMsuiap (daojuiamiaan Ba yjaap Xuc-
Tylry coxubiapu Hazopatuga Oymamu [Op.cit.,282]. bomkaua aitranga, Oy
XOJIaT/a XUC-TYHFy COXMOMHHMHI XapakaTH dekjIaHMaiau. Jlemak, XaMpOoXJIHK
cxemacuJa SMOUUA sTHaJa MUAAATIN KYPUHUII OJaIu.

Mynmait  kumb, >MoLMA Ba YHM XUC 3Ta€TraH Imaxc TaBcudiaHa&Tra
meTtadopuk nbOopanapaa UKKM XWJI MyHOcaOaT/iap akC TOMAIu: a) SMOLMS WU
maKiauaa MetadopuK aHTTAMIMHUIUIINAA TAXCHUHT XapakaT KUJIUII KOOWIHSTH
TacBHpJaHaau; O0) AMOIMS KUCMOHHMH OOBEKT cudarthaa TacBUpIaHTaHUIA dca
IIAXCHUHT XapakaTh 4dekJIaHMmaiau. bupuHum Xonatna wMeTapopuk HAPOK
ATUNAETraH SMOLUMSHUHT I[IWIJATH WKKUHYUCUHUKUIAH Kypa MHIIATIUPOK
AKAHJIUTH MabIIyM Oyaau.

NHrnu3 Ba KOpakalmoK TWUIApWAArd MaTHJIapJaH OJMHraH Kyluaaru
MHCOJUIAPHH KUECTAaNMH3:

We are able to enter into their sufferings so that they are no longer alone in their
grief and pain [ARG 629, BNK];

During my first few days in the refuge. | feel myself descend into depression [EGO
1747, BNC];

AliHa3ap €HJIM JKaJIFbI3 €MEC, COHINA YaKbITTaH OEpJid MIIHUHE KYTHINbl XKYPreH

aybIp KaUFBICBIHA XOMIOPTIIEC OONIBIK.
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d) Con MyH KYHJIEp OHBI YJUIbl yyaHbIM-KalFbIFa CaJIbl.

Yuidy MucoiapHuHT Oapyacuaa KoHTeHHep (Wauin) MeTaopuK KyduMm
cxemacu (aoyiamaéTraHd aHuK, yinap ypracujnara gapk ¢akat udoaanaHaérran
SMOILMSHUHT XapaKaTyaHJIWK Japakacuja HamMo€H Oynaau. WHIIu3 TuiIlryHOCH
A. CredanoBuu anger, fear, happiness, sadness, disgust sMmonnonan meradopanap
TaxJMiaUra OaFWIUIaHTaH HWIIMAA SMOLMOHAN TYIIyHYajgap OJaTAa XUCMOHMM
OupnauK €KM MaKOH/KOHTeWHep Meradopanapia MIITHUPOK STULIMHU KAl STra.
VYHUHT Ky3aTulIn4a, HAa30paT KWIKMII UMKOHU MaBKyz OYiraH sMouusijap acocaH
MOl 0O0BEKT cudaTuaa TacaBByp KWJIMHCA, HA30paT KWJIMHUIIM KUWUH OYaran
SMOIMSIIAP 3Ca KOHTEHHEp cXemacuaaru MeTtaopuk Kydumra KYmpok yupaiau
[Stephanowitsch 2006:95].

Nurnu3 twnmmna koHTelHep mojnenuaard metadopanap out of mypakkad
npensioryu EpaaMmuaa XaM X0CuJI KWIMHUIIA MYMKHH:

Meeting people who are going through the same experience will help you out of
your depression [A70 1131,BNC].

MaaKyp MHCOJIda XaM MIaxXCHUHI' KaﬁFYJIPI xoJiaraa OKaHJIUTH

TaCBUPJIIAHMOKA.

lynnaét kunud, Ou3 TaxjIwira TOPTTaH CHHOHUMHUK KAaTop ab30JapUHUHT
OMPHUKYBUYAHINK HMKOHHATIApPH Kapuil®d Oup xwi Oyica-ma, JEKWH YyJIapHUHT
MYIDKalId Ba MYHaAIMIINAIAa MabliyM (apkirap MaBxyna. bunobapun, sadness/KaiFbl
Oomrkamapra HucOaTaH KaMpOK CAJOMHIMK KOHHOTAIMSCHTa 3ra Ba IIy OOWC
Oomka oSmommsiap OwinaH Kympok Oupuka onagu. by, ¥3 HaBOatuza,
OMPUKYBYAHIUK XYCYCHSITH MUIAATIWINKKA KapaMa- Kapiid TypuUIuiaH Xxalap
oepaam.
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THE POETIC WORLD OF CHARACTERS IN ABDULRAZAK
GURNAH’S MEMORY OF DEPARTURE

Karimov Ulugbek Nusratovich
Associate professor, PhD.
Uzbekistan State World Languages University

Annotation. This study involves with the works of the Zanzibari-born
author Abdulrazak Gurnah whose fiction is devoted to the narrative of exile,
migration and issues of self-identity. Gurnah uses inventive structures as an
investigative frame to involve with his emotional topic. He depicts identity crisis
through his narratives. Each of his works creates a diverse aesthetic appeal through
historical contexts. The character narrates about the sense of frustration, identity
crisis and homelessness that Gurnah himself most probably would have
experienced as teenager in his life. It creates new path of struggle on which he
travels to attain maturity as a protagonist in the novel.

Keywords: colonialism, poverty, protagonist, sophistication, independence,
post-colonial world, self-identity, struggle.

Annotatsiya. Ushbu tadgiqot Zanzibarda tug'ilgan yozuvchi Abdulrazzak
Gurnaning asarlarini o‘z ichiga oladi, uning badiiy adabiyoti surgun, migratsiya va
o‘zini o‘zi anglash masalalariga bag'ishlangan. U o‘z hikoyalari orgali shaxsiyat
ingirozini tasvirlaydi. Uning har bir asarida tarixiy kontekst orgali rang-barang
estetik joziba aks etadi va gahramon umidsizlik hissi, shaxsiyat ingirozi va uysizlik
hagida hikoya giladi, Gurnah o‘zi o‘smirlik davrida boshidan kechirganlari asar
qahramoni tasviriga ko’chgan. U romanda bosh gahramon sifatida komillikka
erishish uchun sayohat giladigan yangi kurash yo‘lini yaratadi.

Kalit se‘zlar: mustamlakachilik, gashshoqglik, bosh gahramon, murakkablik,
mustaqillik, mustamlakachilikdan keyingi dunyo, o ‘zini o ‘zi anglash, kurash.

AHHOTamMsA. OTO  HCCIENOBAHUE  CBSI3aHO C  MPOU3BEIACHUSIMU
3an3zubapckoro aBtopa AOaynpazaka ['ypHbl, TpOU3BEACHUS MOCBSIICHBI
MOBECTBOBAHMUIO 00 WM3THAHWHU, MUTPAMH W MPOOJIEeMaM CaMOWICHTU(DHUKAIUY.
I'ypHa ucnonb3yeT u3o0peTaTeabHble CTPYKTYPbl B KAU€CTBE MCCIIEI0BATEIbCKOM
paMKH JJiS BOBJICUCHHUSI B CBOIO SMOLMOHAIBbHYIO TeMy. OH M300pakaeT KpHU3UC
UJEHTUYHOCTU uepe3 CBOM pacckazbl. Kaxmas wu3 ero pabor co3gaer
Pa3HOOOpPa3HYI0 ACTETHYECKYIO IPUBIEKATEIBHOCTh 4Ye€pe3  HUCTOPUUECKUU
KOHTEKCT. [lepcoHaxk paccka3blBaeT O UyBCTBE pa304yapOBaHUsl, KPU3UCE TUUYHOCTH
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1 0e310MHOCTH, KOTOpbIe caMm ['ypHa, ckopee Bcero, UCIbITai Obl B TOJAPOCTKOBOM
BO3pacTe. DTO CO3AA€T HOBBIM MyTh OOpHOBI, MO KOTOPOMY OH HJAET, YTOOBI
JNOCTUYb 3PEJIOCTH KaK IJIaBHBIM I'E€pO poMaHa.

Knroueevie cnosa: KoJqioruaausm, sHuwema, 2NA8HbIL 2ep011, U30WPEHHOCMDb,
He3asucumocmo, NOCMKOJIOHUAIbHBLU MUp, camoudeHmuqbuKauuﬂ, 60pb6a

A brief overview of the novel memory of departure is a novel about Hassan
and Muslim kid from apostle city in an anime country in Africa, where his future is
not sustained the story of this novel, which will be discussed deeper by us. Later
on, tells the story about Hassan’s travel to Nairobi to visit his uncle for financial
aid the memory of departure is a novel made by Abdulrazak Gurnah. He won a
Nobel prize in literature in the year 2001. This year memory of departure was his
first novel then we go to the themes. The two most prominent themes in the novels
are was colonialism and poverty. [1] The reason, why we think that these two are
the most prominent theme will be discussed later on along with our interpretation
of the novel and details. We are dividing the characters into two categories which
are main characters and secondary characters. In this article we have identified
three main characters. First is Hassan Omar the novel’s main protagonist as well as
the character, whose point of view is told in the novel, Hassan is a boy who lived
in a coastal town in Africa. He is the second eldest in this family with an older
brother and two younger sisters. The novel memory of departure follows the story
of Hassan’s visit to Nairobi to meet his uncle. The second character we identify as
a main character is Ahmed bin Khalifa, who is Hasan’s uncle from his mother’s
side. Ahmed is told to live a wealthy life in Nairobi with his daughter in the novel.
He is often referred to as one Ahmed, which means boss or master Ahmed
reflecting his wealth and power. We also identify him as the novel’s antagonist
character.

The third and last main character that we identify is Salma Ahmed’s only
daughter who lives with him in Nairobi. Ahmed is very protective of Salma but he
still lets her have a job at a local bookstore and visit her friends. Apart from the
three main characters, we have also identified some secondary characters whose

roles in the novel are significant, although not as significant as the three main
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characters. First is Ali a servant working at Ahmed and Salma’s house. Ali was
told to have worked for Ahmed for a very long time. His family also lives nearby
Ahmed’s house. Second there was Mariam Salma’s friend, whom she has known
ever since the two girls were children. Mariam was a student at Nairobi university
and throughout the story Salma and Hassan made visits to her room in the
university. The next secondary characters are all of whom are Hassan’s siblings,
Syed is his older brother as well as the eldest son in his family Sakiya is the third
child and the first daughter and Syed is the youngest of the four siblings. Each of
Hassan’s siblings have their own characteristics. Syed was violent and he beat
Hassan often but the two still stuck together despite being labeled as a bully.
Sakiyah was a charming girl and she was told to behave older than her own age the
youngest Saida was told to be able to withdraw herself from the upheavals at
home. She was also described to be dreamy and inattentive. Some other secondary
characters that we identified are Hassan’s parents his father was a violent person,
who beat his son and wife. He also has a habit of drinking and sleeping with
prostitutes. On the other hand, Hassan’s mother was depicted as a woman, who
lived miserably or in pain. She used to be a beautiful country girl, who then
married Hassan’s father and then endured abuse during her marriage despite all the
hardships she had gone through in her life. She loved her children and wanted the
best for them.

The novel mostly takes place in Hassan’s hometown an unnamed town in
coastal Africa. The town is depicted as a place with an uncertain future and
seemingly degraded morals career choice. [2] In the town was limited the best an
educated person could do. In the town was becoming a bank clerk or a teacher this
limited choice is one of the reasons that prompted Hassan to make his trip to
Nairobi speaking about Nairobi. The novel also uses Nairobi as a setting
specifically in chapter 4. The time setting for the novel is in post-independent
Africa approximately in the years 1964. We thought so because the novel
mentioned about the film my fair lady being at the cinema and that film was

released in 1964. The ending of the novel was set four years later in 1968 as stated
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in the letter Hassan wrote for Salman. The novel’s choice of setting which is a
newly independent place in Africa in post-independence time allows the novel to
provide readers with postcolonial issues prevalent in society. [3] At that time, this
IS what is our interpretation from the book memory of departure we found a couple
of themes that is correlate to post-colonialism that happen in the novel. The first
one is the life of the people, who is living in the poor class, what we mean by this
that Hassan was born in an unspecified city in Africa. As stated, before which they
just announced their independence since it is stated that a couple of times in the
book about a city called Dar es salaam Hassan’s hometown, which at the time was
the capital of an African country or state called this brings us to the next point,
which is the colonial history, because we could already interpret the country which
was Tanganyika. We could also learn that the colonizers were the British with
further research, we could find that at the time financial won their independence
from the British empire to become a free nation moving on to the independence.
Knowing the independence from the British empire we could also know that the
year of independence of Talantia was the year of 1961, but Panagia itself is only a
country for a couple of years, which is the end of the story in 1964. [4] At the time
the European was still looked up for their sophistication and the fact they were the
colonizers moving on to the next point the promise of freedom. After their
independence all the nations were hopeful for the freedom. However, after the day
of their independent. Independence the society seems to revert back to the
oppressive systems that ruled over people during the time of polytonalism and the
last point is the act of leaving Hassan wanted to go to the university out of Africa
for his education that is better than the one in Africa or history this suggests that
the place, he lives in is not yet capable to educate people and giving the chance to a
better life, that is why in the story he was striving to get a visa. We will take a look
at the details in the book that shows called colonialism aspect the first example is
in chapter three, when the narrator Hassan Omar tells the reader that in his town all
citizens department of population the department then would issue an identification

card that includes name age address and race if the citizens fail to do. So, they will
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be arrested this identification card is also used to make the ones, who own it to do

volunteer work in town. From this example, we see that the population in
Hudson’s town is categorized by the race one of the many aspects of the of post-
colonialism. In the cultural sector another example is in chapter four when Hassan
and Salma. Ahmed’s daughter chatted Hassan had just arrived in Nairobi and met
Muhammed’s family and in this excerpt, we provided Salma and Osama asked
Hasan about Lebanese town. If there was any discrimination there the colonized
population was racist towards those who are not black it is as if they are paying
back what they experienced during the colonized days there was also racism
against black people that Hassan experienced which is shown in chapter six. In his
letter to Salma, Hassan worked in a boat for an Australian boss and he was called
racial slurs. These examples also show how in post-colonial society [5] there is still
a categorization of the colonial subject both by the colonizer and the colonized the
next example is how the Europeans or white people are considered civilized ones.
in chapter five when Hassan arrived at his house and her mother welcomed her,
they both chatted and Hassan’s mother offered him a drink. They talked about how
coffee with milk is how civilized people drink quote that they drink coffee with
milk and sugar in it. You should try it it's what civilized people drink this way of
thinking shows how Hassan saw that colonizers are civilized and his people are not
there is an imposition of western culture in how people in the city lives and Omar
sees this through his uncle’s way of living. Another example is that we noticed
how Hassan becomes aware or triggered when someone or himself speaks in
English. in chapter four when he first met Salma, he unconsciously introduced
himself in English in quote her eyes twinkled “I realized I had spoken in English
and this happened again in the same chapter, when someone called mom and
daddy and Hassan thought daddy, she had used the English word. There is a habit
of Hasan that we see he always addresses every time. Another character speaks in
English and in the narrative the word quote in English appears frequently though it
was not stated explicitly, there is an impression that Hassan had about the people in

the city. They are more modern and influenced by western culture speaking in
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English is a rare occasion for Hassan since the other characters or people in this

town mostly speak in their own language that phrase stands out the most and this
shows how colonization also appears and how people use language and the last
example is violence. In this book is a reflection of violence during colonial times
violence appears in this novel a few times. For example, when Hassan’s father beat
Saced. Hassan’s deceased brother for taking money in a dustbin that belongs to
someone else not only did he beat kick and bite him but Hassan’s father also
threatened him in the first place. Another example of violence is when Ahmed hit
Salma for hanging out with Hassan until late at night. He also threatened to kill
Hassan if it was not for their family relationship. The violence that we see in the
book reflects and parallels the cycle of violence that’s perpetuated from colonial
times into post-independence. In conclusion, all the post-colonialism legacy in the
story is depicted through the cultural aspect. So, now we move on to the ending of
the story, so, what we have is that the story ends with an open ending because the
characters features are still uncertain what do we mean by this well, we do not
know whether Hassan finally succeeds in a seventh endeavor to get a proper job or
if it fails just like the last six prizes. In general, open endings are used so that
readers can make their own interpretations or even make up their own endings on
how the story ends, but in the particular context of memory of departure the open
ending expresses uncertainty especially the uncertainty of Hassan’s faith then we
put that in the wider context of a postcolonial society and we see that the way this
ending is written reflects the faith or even the doom of formerly colonized peoples
and their civilizations and culture. Here are the final thoughts of our analysis, first
is that the novel’s description is very vivid. It does not hold back on its description
of places and how people are including the uglier sights and smells of the setting
and the darker desires of its people. Second, we see that the vague ending allows
readers to come up with their own thoughts about postcolonial reality in other
words, how we interpret such an open-ended ending reflects our own thoughts and
feelings about post-colonialism, whether it reflects enduring hope for a better

future or the ignorance of a doomed one as a point of reflection for our own biases
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and personal experiences in a post-colonial world. Third, it reveals life and poverty

and how poverty origin is from colonialism so much of our perceptions of poverty
is really just surface level, but this plot goes deep into the personal lives of those,
who actually live in it be it the ugly side for the beautiful side their sorrows and
happiness as well as their wants and needs. Additionally, we see that poverty is
something that was perpetuated by the colonial structures and the setting that has
endured even after its independence and how society is still ruled by an elite that’s
protected by a police force. Lastly, it shows the failed promises of independence.
So, the story describes the time of independence as such a celebratory time where
people expected everything to be better than before and there would be a unity of
people is based on tolerance, these do not exist. In the setting at the time of the plot
and it seems that they will not be existing any time. In this near future, this is a
pattern that happens in many other formerly colonized places and nations instead
of freedom and welfare. The society continues the oppressive power structures that
was built during colonial time, so that is all, we have to tell. We hope you find our

article insightful.
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Annotatsiya. Magolada inson xayoloti mahsuli bo’lgan fentezi va fantastika
fenomeniga munosabat bildirilgan. Bu ikki dunyoning ichki ko’rinishi, o’xshash va
fargli jihatlari ilmiy nazariyalar yordamida asoslangan. Muallif fikrlari tadgigotchi
va yozuvchilar garashlari asosida ilmiy dalillangan. Fentezi va fantastika leksik
birliklari haqida adabiyotshunoslik va tarjimaga oid lug’atlarga tayangan holda
ma’lumotlar berilgan. Har bir fenomenning tarkibiy qismi va ularning o’ziga xos
turlari ajratib ko’rsatilgan.

Kalit so’zlar: fenomen; fentezi; fantastika; janr; internet; mif; texnogen;
sehrgarlik; motiv; obraz.

Bugun xayolimizda sodir bo’layotgan har qanday voqgea-hodisani bir necha
yillar, asrlardan so’ng ro’yobga chiqishiga tobora ishonib bormogdamiz. Bunga
sabab globallashuv jarayonida rivojlanib borayotgan yaratuvchanlik va
jjodkorlikka bo’lgan inson munosabatining ortib borishidir. Shunday ekan,
adabiyotimizga ham o’ziga xos usul va uslub, yo’nalishlar kirib kelmoqda.
O’zlashtirilgan bu yo’nalishlar asarda qo’llanib, aks ta’sirini berayotgan xos
elementlar ko’pchilik adabiyotshunos olimlar bahsmunozaralarini yuzaga kelishiga
sabab bo’lmoqda. Shulardan biri — zamonaviy ommaviy madaniyatda o’ziga
x0s0’rin tutgan fentezi fenomenidir. Zamonaviy ommaviy madaniyatda fentezi
o’ziga xos tushunchani hosil giladi va uning matnda aks etishi muhim ahamiyatga
ega. Bu tushunchaning ommaviy nutqda paydo bo’lishi esa XX asrning 80-90
yillariga to’g’ri keladi va hozirgi kunda bu tushuncha ancha ommalashgan leksik
birlikdir. Internet tarmog’ida ham fentezini nomoyon qiluvchi turli saytlar
jumladan, “Ardana-Kulichkax”, elektron jurnallaridan: “Arxiv Kubikusa”,
“Aktivnaya organika”, “Mir fantastiki”) va boshqalarni ko’rishimiz mumkin.
Shuningdek, ko’p kompyuter o’yinlari fentezi motivlarini 0’z ichiga olgan kitoblar
— “Vlastelin kolets (Uzuk hukmdori)”, “Garri Potter”, “Geroy mecha 1 magii”

(“Qilich va sehrgarlik qahramonlari”) asosida yaratilgan.
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Fentezi asarlari aosida turli filmlar suratga olindi va bir vaqtning o’zida
filbm motivlari “Zvyozdnaya pil”, “Eragon” (“Yulduzlar changi”, “Eragon”), kabi
kitoblar yozildi (2,169). Fentezi termini ustidan shu vaqtgacha ko'p ilmiy
izlanishlar olib borilgan. Biroq uning asl mohiyati haqida aniq xulosalar yo’q. Bu
tushuncha bo’yicha manbalarda turli fikrlar mavjud. Shuningdek, bu tushunchaga
janr sifatida ham gqaralgan. Bu janr XIX asrda yaratilgan Jon Ruskinning “The
King of the Golden River” (1851) (“Oltin daryo qiroli”), Uiliam Meikpis
Tekerining “The Rose and the Ring” (1855) (“Atirgul va uzuk™), Charliz
Kingslining “The Water Babies” (1863) (“Suv go’daklari”) va Luis Kerolning
“Alice in Wonderland” (1865) (Alisa mo’jizalar mamlakatida) kabi bolalar uchun
fentezi asarlar keng targaldi (3, 461). Bugungi zamonaviy adabiyotida ham fentezi
asarlariga bo’lgan qiziqish tobora oshib bormogda. R. Tolkien ijodi muxlislari
ya’ni, fentezi klub a’zolari mavjud. Shu bilan birga, adabiy fentezi madaniyatning
bir ko’rinishi sifatida adabiyotga bog’liq. Fentezi olami o’ziga xos olam bo’lib,
inson ruhiyatini sehrgarlik olami sari yetaklaydi. Biz uni o’rganishimiz davomida
oldimizda turadigan muammolardan biri uning mazmun-mohiyatiga oydinlik
Kiritishdadir deb garaymiz. Shunga muvofiq, zamonaviy adabiyotshunoslikda
fentezi tushunchasi asosiy muammolardan biri sanaladi.

Yugqorida ta’kidlanganidek, ilmiy izlanuvchilarning bir gismi fenteziga janr
sifatida qarashadi. Fentezi tushunchasini ko’plab olimlar o’zinig ilmiy
izlanishlarida turlicha nomlar bilan ataganlar. Masalan, M. S. Galigna (4, 161) va
Ye. N. Kovtun (7, 308) fenteziga janr, A. Karelin fantastikaga “janr ostidagi janr”,
A. 1. Osipov yo’nalish sifatida qarab, shu nom bilan ataganlar. Fentezi haqidagi
izohlar keltirilgan lug’atlar “Collins Cobuild English Language Dictionary” (10,
1704), “Longman Dictionary of English Language and Culture” (8, 1620)
magolalarda janrga alogadorligi hagidamfikrlar aytilmagan. Turli tadgigotchilar
ham fentezi ma’noviy chegarasiga oydinlik kirita olmaganlar.

G’arb adabiyotshunoslari ishlarida fentezi termini XX asrning 70- yillarida
qo’llanila boshladi. Ularning tadqiqot ishlarida fantastik xarakterlardan kelib

chiqgan fenteziga nisbattan turli yondashuvlarga duch kelamiz: “yuqori fentezi”
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ya’ni kitobxonning oldida xayoliy yoki uydirma dunyoni shakllantiradigan asarlar
hamda “quyi fentezi” — borlig’imizga ilohiylikni olib kiruvchi asarlar.
Shuningdek, fentezining muammoli vaziyatiga qarab: “qahramonlik fentezi”,
“gotik fentezi”, “nasroniycha fentezi”, “madaniylashgan fentezi” kabi ko’rinishlari
mavjud (1, 582). Aytish mumkinki, fentezi odatda, hayoliy uydirmalarga olib
keladi. Bunday holda shaxs ongida borligdagi haggoniyat va sir-sinoat o’rtasida
shubha paydo qiladi. Bazi olimlarimizning qarashlarida fentezi fantastik
adabiyotning bir ko’rinishi bo’lib, u xayoliy irratsional xarakterdagi syujetga
asoslanadi. “Fentezi olami xuddi bizning olamga “qaerdadir yoki qachondir”
paralel olam kabi, shartli borligda sodir bo’lgan, geografik va vaqt anigligidan
mahrum bo’lgan hodisadir” (1, 582). Fentezi asarlaridagi o’ziga xoslik, odatda,
ularning mazmunmohiyatiga garab aniglanadi. Fentezining o’z ichiga gamrab
olgan jihatlarini quyidagi diagramma asosida ko’rsatib o’tamiz.

FENTEZI

- Asosan, ertak va mifologik (arxetipik) motivlarga asoslangan (ajdarholar,
insjinslar, devlar, uchar gilamlar v.x.).

- lIm-fandan holi bo’lgan, ya’ni sehrgarlik kuchiga asoslangan hodisalar. (Misol:
ko’rinmas odamning o’zi yaratgan moddasi orqali emas, balki ustiga sehrli
yopinchiqgni yopish orqali ko’rinmas holatga kelishi.)

- Texnikadan holi bo’lgan, qisqa qilib aytganda texnikasiz hissiyot va boshqa
barcha sehrgarliklarga asoslanadi. (Misol: ko’rinmas hayvonlar, tabiat
qonunlari, ya’ni quyosh, momaqaldiroq yoki bulutlarning obrazga kirishi.)

Yuqoridagi tasvirdan shuni ko’rishimiz mumkinki, fentezi o0’zining
namoyon qilishdagi xususiyatlarida dastlabki o’rinda sehrgarlik, ertak va afsona
motivlarini gamrab olgan. Shu jihatdan afsonalarda paydo bo’luvchi mifologik
obrazlar fentezining asosiy qurolidir. Shu joyda “mifologik” tushunchasiga va
uning turlariga izoh berib o’tamiz. Mifologik tassavurlar olamning yaratilishi,
o’simlik va hayvonot dunyosining yuzaga kelishi, odamzotning paydo bo’lishini
xayoliy uydirma vositasida izohlasa-da, mif o’z ijodkorlari tomonidan bo’lib

o’tgan vogqealar bayoni sifatida baholangan. M. 1. Steblin-Kamenskiyning
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ta’kidlashicha, “mif, bu — muayan voqelik bayoni bo’lib, unda hikoya qilingan
vogea-hodisa nechog’li uydirma bo’lmasin, yaratilgan va yashab kelayotgan joyida
u hamisha haqgiqat, real vogelik ifodasi sifatida gabul gilingan. Albatta, mifni
o’rganadigan tadqiqotchi undagi uydirmaga ishonmaydi. Shuning uchun ham mif
bugungi kunda hagqoniy hayotiy vogelik ifodasi sifatida anglashilmaydi. Shu
tariga tadqiqotchining mif haqidagi o’z tassavuri ya’ni “mif — uydirmadir” degan
garash yuzaga keladi. Yaratilgan va ommalashgan joyida mif aslida real voqgelik
ifodasi deb tushunilgan (11, 4-5).

Fantastika va fentezi deyarli bir xil olamda ya’ni inson xayolotida paydo
bo’ladi, lekin bu xayolning reallik tomon borishi, ya’ni asarlar voqgealari rivojida
ular o’rtasidagi muayyan chegaraviy farqlarni tushunib yetishimiz mumkin. Bu
borada fantastika leksik birligiga izoh berib o’tamiz. Fantastika tushunchasiga ham
ko’plab lug’atlarda ta’riflar keltirgan. Fantastika (yun. phantastike — taxayyul
san’ati) — haqiqatda mavjud bo’lmagan, taxayyul kuchi bilan tasavvurdagina
yaratilgan narsa-hodisalar tasviri, shunga asoslanuvchi adabiy asarlar jami (5, 343).
Xayoliy bo’lgan, ya’ni tassavurda hosil bo’lgan voqealarning asarlarga ko’chishi
odatda fantastik asarlarining paydo bo’lishiga sabab bo’ladi. Mashhur olim
Todorovning aytishicha, fantastika bu g’ayri tabiy kuchlarga ishonish yoki
ishonmaslik o’rtasidagi shubhalanish onlaridir. U juda nozik adabiy shakl
bo’lganligi uchun, uni bir joydan ikkinchi joyga ko’chirish juda oson. Fantastika
noaniglik bilan shug’ullanadi. Fantastika g’ayritabiy voqeahodisalar bilan
yuzlashadigan, tabiat qonunlarini biladigan inson tassavuridagi shubhadir (2, 25).
Insonning g’ayriytabiy kuchlarga ishonishi — azaldan mavjud. Qadim
ajdodlarimiz xayolotining mahsuli bo’lgan fantastik obrazlar ularning o’zlari
tomonidan shartli obraz emas, balki ayni hagigat deb tushunilgan. Bu xil tushunish
ajdodlar ongida uzoq vaqtlar saqlangan bo’lsa-da, uning muttasil susayib borgani
kuzatiladi. Ayni chog’da, fantastika faqat tassavur mahsuli emas, uning zamirida
mavjud reallikning izlari sezilib turadi, zero, xayol shu mavjudlikdan kuch olgan

holda parvoz qgiladi.
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Fantastik va fentezi asarlardagi o’ziga xos xususiyatlar odatda ularning
mazmun-mohiyatiga nisbatan sezilarli tarzda aniglanadi. Bunda fantastikaning
asosiy farqlanuvchi jihatlarini quyidagi diagramma asosida ko’rsatib o’tamiz.
FANTASTIKA
- Bizga ma’lum bo’lgan olam qonunlari buzilishi haqidagi tasavvur. Bunday

tasavvurli vogealar odatda bizning olamda sodir bo’lmagan yoki sodir bo’lishi
kutilayotgan bo’lishi mumkin. (Kelajakda mars sayyorasida insoniyatning
yashash taxmini.)

- Fizik, ximik yoki biologik gonuniyatlarning buzilishi yoki sayyoralardagi yuz
beruvchi vogealar.

- Texnogen janr sifatida nomoyon bo’ladi. Uning yordamida va insoniyatnig
aglzakovati bilan ilmfanda ancha yutuglarga erishildi. (Dastlab samolyotlar,
endilikda uchar avtomobillar.)

Yugoridagi diagramma asosida shuni aytishimiz mumkinki, fantastika real
vogelikda sodir bo’lish ehtimollari yuqori darajada sezilib turuvchi vogealarning
in’ikosidir. Xulosa qilib aytganda, fentezi va fantastika tushunchalarining umumiy
0’ziga xos tomonlari har ikkisi ham shaxs xayolotida paydo bo’luvchi jarayonlar
hisoblanib, ularning ichki dunyosida esa bu ikki olamning ba’zi bir farqli jihatlarini
aniqlay olishimiz mumkin. Buning uchun shaxs o’zinig ongida bu ikki dunyoning

ichidagi asosiy obrazga aylanishi va ularni his gila olishlari darkor.
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AHHoTanusa. B crathe wuciemyeTcs JIMHTBOKYJIbTYpHas —creunuduka
HNOHSITUMHBIX cdep, KOTopble 00pa3yloT HEOJOTU3MBI COBPEMEHHOTO aHTIUNHCKOTO
a3blka. llomydeHHbIE BBIBOJBI MO3BOJIAIOT YCTAHOBUTh M CPAaBHUTh KOMILIEKC
OCHOBHBIX MOHATHI, OTPAXAIOIIMNX KYJbTYpPHbIE HEHHOCTH, & TAK)KE U3MEHEHUS B
KU3ZHEJEATEILHOCTH COOTBETCTBYIOIMUX COIMYMOB. OOOCHOBBIBACTCS KOHIICTIIIHS
JBYSI3bIYHOTO JIMHIBOKYJIBTYPOJOTHUECKOTO CI0BApsl HEOJIOTU3MOB, COJEPIKAIIEro
HAI[MOHAJILHO KYJIBTYPHBIE OCOOCHHOCTH E€IMHHI] HOBOM JIGKCUKM WHOCTPAHHOTO
A3bIKA.

Kniwouegvie cnoea: Kkyiomypa,  HeEON02U3Mbl,  JUHSBOKYIbMYPOI02US,
enobanuzayus, Heolo2usl.

Annotatsiya. Magolada zamonaviy ingliz tilining neologizmlarini tashkil
etuvchi kontseptual sohalarning lingvistik va madaniy o‘ziga xosligi ko‘rib
chigiladi. Maqgola madaniy qadriyatlarni, shuningdek, tegishli jamiyatlar
hayotidagi o‘zgarishlarni aks ettiruvchi asosiy tushunchalar to‘plamini aniglash va
solishtirish imkonini beradi. Neologizmlarning ikki tilli lingvokulturologik lug-ati
tushunchasi asoslab berilgan bo‘lib, unda chet tilining yangi lug‘at birliklarining
milliy-madaniy xususiyatlarini o‘z ichiga oladi.

Kalit se‘zlar: madaniyat, neologizmlar, madaniy tilshunoslik, globallashuv,
neologiya.

KynbTypy MOXHO paccmarpuBaTh KakK CJOKHOE SIBIICHHE, HWMEIOIIEe

MaTE€pUAIBHBIN, TYXOBHBIM M COIMAJIIBHBIA KOMIIOHEHTHI. Korma Mbl rOBOpHM O
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B3aUMOJICHCTBUU KYJIBTYpP, Mbl UMEEM B BHJly OTHOIICHUS MEXKIY OOJBIIMMHU
rpynmnamMu (KyJbTypaMu U CyOKyJIbTypaMmu). B yCIOBUSIX COBPEMEHHOTO Pa3BUTHUS
KyJbTYpPHBIE CBSI3U PEANM3YIOTCS B Pa3IUYHBIX cdepax KU3HU 4YeJIoBeKa -
Typu3Me, CIOpPTE, JHUYHBIX OTHOWIGHHsIX H JAp. Kpome Toro, couuanbHbIE,
MOJIUTUYECKUE W HKOHOMUYECKHME U3MEHEHHUsI, MPOU3OLIEANINEe B MHUPE 3a
MOCJeAHUE TOJAbl, TMPHUBEIM K MACIITAOHBIM MUTPALMSAM, MUTPALMU U
CKpEIIMBaHUIO HapoAoB. B pe3ynbraTe 3THUX MpoLEeccOB OONBIIMHCTBO JIIOAEH
IIPEOJIOJICBAIOT paHEe pa3JeIIBIINE UX KYJIbTypHbIE Oapbepbl. OHU BBIHYXKICHBI
3HAKOMUTBCS C JPYTUMH KyJIbTypaMHu U CMEIIMBaThcs ¢ HuMH. [loaTomy
B3aUMOJICHCTBHUE KYJBTYp pPEaTu3yeTcsl uepe3 OTHOIICHUS MEXAY WHIUBHIAMU.
MexKynbTypHass KOMMYHHUKAIUS — OTO B3aUMOJICUCTBUE, OOIIECHUE MEXKIY
NpPEJICTABUTENSIMUA  Pa3HbIX KYJbTYp, BKIIOHawIlee B ce0s OMoCpeOBaHHOE
oOlIIeHNne MEX]y JIOJIbMH, a TaKkKe ONocpeloBaHHbIE (POpMbI 0OIIEHUS (S3BIK,
peub, MUCHMO, ANIeKTpoHHOE obmieHue)[ 10].

Kynbrypa sBnsiercs OOHMM W3 OCHOBHBIX TMOHATHI MEXKYIbTYPHOU
KOMMYHHUKaluH. [loATOMy yMECTHO pacCMOTPETh OHTOJIOTHUIO KYyJbTYphI, €€
CEMUOTHYECKHE U IPYyTHUE OCOOEHHOCTH.

3. Cenup OMUCHIBAET KYIbTYpPY KakK «...Ha0Op COIMAJIbHO YHACJEIOBaHHBIX
NPAKTUYECKUX HABBIKOB M MPEICTABICHUM, ONMUCHIBAIOIINX HAIl 00pa3 xu3Hm» [9,
185].

CornacHo npyroit TpaktoBke J. Cenupa, «KyJIbTypa €CTb Ha0Op IIEHHOCTEH,
peanmu3yeMbix  obmiectBoM» [9, 193], «...KyJIbTypa COMNOCTaBISETCA C
noBegeHuem» [9, 207].

Uto MBI OHMMAaEM MOJ KylbTypoi? OIHO M3 MEPBBIX ONpPEIEICHUN CIOBa
KyJbTypa B Hay4yHOU nuteparype naan J. Teisiop, KOTOpbId ONpeAenusl KyJIbTypy
KaK 3HaHUs, BEPOBAHUs, UCKYCCTBO, 3aKOHBI, HPABblI, OObIYal, YMEHHS U HABBIKH,
MPUOOPETCHHBIE YEIIOBEKOM, WICHOM OOIecTBa. MOHWMAaJ IIOBEJEHUE Kak
KOMIIJICKC, BKIIOYAIOMIUH [4].

O060011asi BBIIIEU3TOKEHHOE, KYJIbTYPY MOXKHO ONPEACNIHUTH CIEAYIOUUM

00pa3oM: KyJbTypa — 3TO COBOKYIHOCTb BCEX (POpM NESATEIBHOCTH CYOBEKTOB,
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OCHOBAaHHBIX Ha CHUCTEME HOPM, LIEHHOCTEW, UJI€aloB, IPUMEPOB U OPUECHTHUPOB,
KOTOPBIE B3aUMOJECHCTBYIOT C JPYTUMHU KYJIbTypaMU, YHACIEIOBAHHON MaMSThIO
coO0IIeCTBA. B KOTOPOM KUBET. Tak, Kax bl 4UeTOBEK HE HACIEAYET KYJIbTYpPY, a
YCBAMBAET €€ U CTAHOBUTCS MPEACTABUTENIEM ONPEAETICHHON KYJIbTYPHI.

S3BIK SBIISIETCA 3€PKAIOM KYJIBTYpPbl, B KOTOPOM OTPa)XEHO HE TOJBKO
peallbHOE COLMAIBHOE CaMOCO3HAHME, OKPYKAIOIIEE YEeIOBE€Ka, HO U €ro
MEHTAJIUTET, HAIIMOHAJIHBIA XapakTep, o0pa3 >KU3HU, TPAJIUIIMK, 00bIYau, HPaBHI,
a TaKK€ COBOKYITHOCTb IIEHHOCTEN 1 MUpOBO33peHus [10].

S3BIK ABISIETCS HE TOJBKO OCHOBHBIM CPEJCTBOM OOIIEHHS B OOIIECTBE, OH
TaK)K€ BBIMOJHAECT (DYHKIIUIO OOIIEHUSI U B TO K€ BpPEMs IMO3BOJIIECT IMepe/laBaTh
KyJIbTypHOE Hacjeque OT OJHOr0 TIOKOJICHUS K JApyromMy uepe3 (YHKIUIO
00paboTKH.

S3BIK HEpa3phIBHO CBsI3aH C KYJbTYPOW OOIIECTBAa W SIBISCTCS OJHHUM W3
MoKaszaTesell ero pa3BUTHUS M COBEpIIeHCTBA. JI10OOW HCTOpUYECKUN TEPUOI,
IIEPE)KUBAEMBIM  HApOJOM, MEHseT €ero M HakjIaJplBaeT OTIEYAaTOK Ha
HallMOHAJIbHBIM MeHTanuTeT. [lo mepe pa3BuTHs MaTepuaJbHOM U JyXOBHOU
YKU3HU YEJIO0BEKAa MEHSETCS U Pa3BUBACTCS S3BIK, OTPAKAIOLIMM MOJIOKUTEIIbHBIN
OTBIT TIO3HAHUSI HApOJla U OMIMOKU B KU3HU YEJIOBEKA, KHU3HEHHBIC MPUHIIUIIHI,
HPAaBCTBEHHBIE HOPMBI, HPABCTBEHHBIC IIPEJACTABIICHUs, INOHHUMAHUE U OLICHKY
OKPY’KAIOWIEH IEHCTBUTEILHOCTH.

ABTOp JIMHTBUCTHYECKOUW KoHIeNIIMA B. 'yMOOJNBAT BBIIEISACT CIACAYIOIINE
TEOPETUYECKUE 3aKOHOMEPHOCTH O B3aMMOOOYCIOBICHHOCTU SI3bIKA M KYJBTYPHI
[1].

1) maTepuanbHas U JyXOBHAs KyJIbTypa BOIUIOLIAETCS B SI3BIKE;

2) S3BIK — «JIyllla Hapoja» W ero 3amada — (UKCHPOBATh, COXPAHATH M
OTpakaTh HAKOIUJICHHBIE UBUIN3ALMEN 3HAHUS,

3) s3BIK SIBISIETCS BakHEHIHM ¢dakTopoMm QopMupoBaHus oOpaza Mwupa,
OTPAXKAIOLIETO PEATTBHOCTD, HE MPUHAJICKAILYIO S3BIKY.

Muenne B. pon ['ymOonpaTa 0 TOM, YTO «S3bIK OTpa)kaeT AyX HapoJay,

MOXHO YBHUJETh B Tpyldax y30ekckoro si3pikoBega H. MaxmypoBa, cBoeoOpa3HO
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MPOJIOKEHHOE: «...B SI3bIKE€ HAPOJHBIC 0OBIYAU, OBIT, XO35UCTBEHHBIC CUTYaIlUs,
KOpou€e roBOpsi, OTpakaeT 00raTcTBO HAIMU. 3HATH SI3bIK TOTO WJIM MHOTO Hapoja
— 3HAYUT MMOHUMATh BCE €ro cymiecTBoBaHue. [loHnMaHue 3HaueHUs U CYIIHOCTH
TOTO WM HWHOTO HAIMOHAIBHOTO $S3bIKA O3HAYAaeT MOHMMAaHUE WCTOPUU U
Oyaymiero 3Toro Hapoja. SA3bIK ecTh OECIICHHOE M CBSIIEHHOE OOraTcTBO HAapoJa,
9TO W JIOJAT, U O0S3aHHOCTh KaXKJIOI0 KOPEHHOrO 4Yaja Hapoja ObITh CTOMKUM B
CBOEM S3bIKE U BEPHBIM CBOEMY SI3BIKY» [2].

AHTPOTNIOIIEHTPUYHOCTh S3bIKA SIBJIIETCS OCHOBHOW HJEEH COBPEMEHHOU
JUHTBUCTHKU. B 1IEHTpe BCero, 4To OMHCHIBAETCS CIIOBAMH, HAXOJAUTCS UYEJIOBEK -
OH CaM M BCE€, YTO BOCIIPUHUMAETCSI UM KaK €ro OKpyxeHue, ero kpyr. C no3unuu
AHTPOIIOLICHTPUYECKON MapaJurMbl YEJIOBEK M3y4aeT MUP, MMO3HaBas ceOsi, CBOIO
TEOPETHYECKYIO M MPEIMETHYIO JEATeIbHOCTh, B OCHOBE ITOM MapaJurMbl JEKHUT
NEPEHOC MHTEPECOB MCCIICIOBATEINSI ¢ OOBEKTOB MO3HAHUS HA MPEIMET, T. €. A3BIK
B YEJIOBEKE U aHAIM3UPYETCS KaK YEIOBEK B SI3BIKE.

Ilo muenuio H.JL.IIlamHe, MBI cuUMTaeM, 4YTO YEJIOBEUCCKHUM OIILIT U
JESTENbHOCTh BaXKHBI B (OPMHUPOBAHHM HAIIMOHATBHON KYJIBTYPHOU CQepBhI.
CornacHo »3TOMY TOAXOAYy, Kaxzaas KyJbTypa OINpEICIeHHBIM 00pa3om
00BEIMHICTCS Ha OCHOBE BCEOOITHOCTH M WHIWBHAyaldbHOCTH. Crenududeckue
IPU3HAKK ONPENEIICHHOW KYJbTYpPhl ONHCBHIBAIOTCS B HAYYHOW JIUTEpPAType Kak
(SI3BIK KYJNBTYPBD», TO €CTh TMOHATHE, HAes, 00pa3 M JPYyrue CMBICIOBBIC
CTPYKTYpbI, CYIIECTBYIOIIME WJIM BO3HHMKAIOIIME B CO3HAHUHM YEJIOBEKA,
MOHUMAIOTCA KaK CHCTEMa CHMBOJIOB, COTJIACOBBIBATH 3HAYMMbIE (DOPMBI U UX
otHomienus [8]. JIroboe HOBOE CIIOBO €CTh Pe3yabTaT YeIIOBEUECKON AeATETbHOCTH
U MOXET UMETh KYJbTYPHYIO CHITY.

JIMHTBUCTHKA SABIISIETCS. OJHUM M3 OCHOBHBIX, BEYIINX HANPABICHUU cpeau
JUHTBUCTUYECKUX UccaeqoBaHui. Onupasich Ha AyX S3bIKa, T€ UM UHbIC SIBJICHUS,
CBSI3aHHBIE C  SI3BIKOBOM  MEHTAJIbHOCTBIO  (CBOeoOpasuwe), OH  H3ydaer
HallMUOHAJIbHO-KYJbTYpPHbIE  CHEUUPUUYECKHE  3aKOHOMEPHOCTH  MOCTPOCHUS
pedeBoro oOmienusi. OH MOKa3bIBa€T HAIMOHAJIBHBIN NyX, OTPaXKEHHBIA B SI3bIKE.

Ota 001acTh SI3bIKO3HAHUS CBsI3aHA ¢ PUIOCOPCKUM MBIIUICHUEM, HAIIMOHAIbHBIM
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XapakTepoM © MeHTaiuTeToM. OH TMpencTaBisieT co00M 3HaHHME, HMEoIIee
HAIIMOHAJILHO-KYJbTYPHBIN XapakTep, CTPYKTYPY KOMILIEKCa PEUueBOTO OOIIECHUS
[7].

[To muenuto B. B. BopoOwneBa, «cerojiHsi JTUHTBOKYJIbTYPOJOTHUSI — 3TO
W3y4YEHUE COBOKYIMHOCTH BBIJICJICHHBIX M OPraHU30BAHHBIX OINPEICIICHHBIM
0o0pa3oM KyJIbTYpPHBIX IIEHHOCTEW, IKUBBIX KOMMYHHUKATHUBHBIX MPOIECCOB
0o0pa3oBaHUsl peUd W BOCIPHUSATHUS, OMbITA S3BIKOBOM JIMYHOCTU M HAIIMOHAIBHOTO
MEHTaJIUTeTa. 4YTO OTO HOoBas (uiojoruyeckass Hayka, H3ydawlas u
CHUCTEMATUUYECKH OMUCHIBAIONIAS S3bIKOBYIO KapTUHY Mupa...» [5, 18].

B. H. Temus onpenenser JUHTBOKYJIbTYPOJOIHMIO  KakK  4acTh
ATHOJMHIBUCTUKH, MOCBSIICHHYIO U3YYEHUIO U OMUCAHUIO COOTBETCTBUSI MEXKIY
S3bIKOM W KYyJIbTYypOM B HX CHHXPOHHOM B3auMojeWcTBUU. I[Ipeamerom
JIMHTBOKYJIBTYPhl  SIBJISIFOTCSL  MPUHIMIIMAIBHBIE  BOMNPOCHI,  CBSI3AHHBIE  C
MEHSIOIIEHCS CTOPOHOM CBSI3M SI3bIKa U KYJBTYpPbl: U3MEHEHUEM $3bIKa U €T0
KOMIIOHEHTOB B PE3YJIbTaTE JUHAMUKHU KYJIBTYPBI, a TAKKE S3bIKOBON pean3alnnuei
KyJIbTYPHBIX CMBICJIOB IIPEAONPEIEICHHON KYJIbTYPhl, ”3MEHEHUS B €70 CTPYKTYpE
U JiestenbHOCTHY [6, 217].

JIMHTBUCTUYECKUN TMOAXOJ] B HEOJIOTM3ME TECHO CBSI3aH C KOTHUTHUBHBIM
NOJXOJ0M, 4 «KOTHUTHUBHUCTBD» B CBOIO OYEPEAb CTPEMSATCS U3YYUThb CTPYKTYpPY
3HaHUS, OTPAXKAIONIYID HEOJOTM3Mbl M HUX BIUSHHUE Ha S3BIKOBOE U
KOHIIENTyaJIbHOE MHUPOBO33PEHHE WIeHa S3BIKOBOTO cooOlmiecTtBa. XoTs 00a
MO/IX0/1a HAXOMASTCS B CTaJIUU Pa3pabOTKU U KOHIIENTYalbHO HE C(HOPMHUPOBAHEI,
OHM  SABJISIIOTCSL  TEPCIEKTUBHBIMM  HAMNPABICHUSMH  JIMHIBUCTUYECKUX
UCCIIEJOBAHUN.

[Ipynumass BO  BHMMaHME, UYTO B  A3bIKO3HAHUU  MpeodsamaeT
AHTPOMOIICHTPUYECKAsT TIapaJurMa W OOJIBIIMHCTBO HOBBIX CIIOB TOSIBISICTCS B
OOIIECTBEHHO-TIONUTUYECKON, HAyYHO-TEXHUYECKOM W KYJIbTYypHOU cdepax
YEJIOBECUECKON JAEATEIIbHOCTH, HAa COBPEMEHHOM JTalle Pa3BUTHS SI3bIKO3HAHUA,
SI3bIKOBBIX U COLMOKYJBTYPHBIX MPOLECCOB, a TAKKE OTIAJICHHbIE 0071aCTH 3HAHUN

M3y4yalTcsi B HMX (PYHKUMOHANbHBIX OTHOIIEHHSX HeoOXxoammMocTh 00yueHus
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oueBuaHa. HeoOXxomuMocTh pa3paOOTKH JIMHIBOKYJIBTYPOJIOTHYECKOrO IMOAXOAA
OOBSACHAETCS TEM, YTO COCTaB HEOJOTM3MOB (OPMHUPYETCS MOJ BIHUSHHUEM HE

TOJIBKO A3BIKOBLIX, HO U KYJIbTYPOJOTrH4YCCKHUX q)aKTOPOB.
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Annotation: This research article by Malokhat, a student at Webster
University, explores the challenges and issues in teaching English to university
students. The article discusses various teaching methodologies, the importance of
English in the global context, and highlights specific problems such as varying
proficiency levels, limited resources, and teacher training. It also offers solutions
and recommendations for improving English language teaching practices at the
university level.
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Keywords: English language teaching, university students, teaching
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Annotatsiya: Bu tadgiqot magolasi Webster Universitetining talabasi
Malokhat tomonidan universitet talabalari uchun ingliz tilini o‘qgitishdagi
muammolarni va qiyinchiliklarni o‘rganadi. Magolada turli o‘qitish metodlari,
ingliz tilining global kontekstdagi ahamiyati muhokama gilinadi va xususan turli
darajadagi malakalarni oshirish, cheklangan resurslar va o‘qituvchilar tayyorligi
kabi muammolarga ahamiyat beriladi. Shuningdek, universitet darajasidagi ingliz
tili o“qitish amaliyotini yaxshilash uchun echimlar va tavsiyalar taklif etiladi.

Kalit so“zlar: Ingliz tili o‘qgitish, universitet talabalari, o ‘gitish metodlari,
malaka darajalari, resurslar, o ‘gituvchi tayyorligi, global kontekst.

AHHOTanmusA: B »3TOM Hay4yHOW CTaThe, aBTOPOM KOTOPOW SABISETCS
CTYJIEeHTKa Y?0CTepcKoro yHUBepcuTeTa ManmoxaT, paccMaTpuBalOTCsS MPOOJIEMBI
YU TPYAHOCTH MPEINOJABAHUS AHTJIMMCKOTO SI3bIKA CTYJICHTAM YHUBEPCUTETOB. B
cTaThe OOCYXIAIOTCS  pa3IMuHble METOJAUKH  TpPEerojaBaHuUs, BaXHOCTh
AQHTJIMICKOTO S3bIKa B TJ00QJIBHOM KOHTEKCTE, U OCBEIIAIOTCS KOHKPETHBIC
npoOJieMbl, TaKh€ KaK pa3IM4YHbIe YPOBHU BIIAJCHUS SI3BIKOM, OTPAHUYCHHBIC
pecypcbl M IOArOTOBKAa IIpernojasaresie. Takke IpeaararTcs pelIeHUs Hu
PEKOMEHIAIMY 110 YJIYUYLICHUIO MPAKTUKU IPENOJAaBaHUs aHTIIMMCKOrO sI3bIKa Ha
YPOBHE YHUBEPCUTETOB.

Kniwoueevle cnoea: npenooasanue aHeAUUCKO20 — S3blKA, CMYOEHMbl
VHUBepcumema, MemoOuKu Npenooasanus, YpPOBHU  61A0eHUs,  pecypchl,
noo2omosxa npenooasameinetl, 2100A1bHbLIL KOHMEKC.

Introduction - The Context of Teaching English to University Students:

With globalization, English has become a lingua franca, making its learning
pivotal for university students to thrive in a multifaceted and interconnected world.
However, teaching English at university level is beset with numerous challenges
that need to be addressed for effective language acquisition.

The Importance of English in Higher Education:

English is not just a subject, but a medium of instruction and a key for global
communication. For university students, proficiency in English is vital to access
global knowledge, engage in academic research, and enhance employability in the
international job market.

Challenges in Teaching English to University Students:

1. Linguistic Diversity and Proficiency Levels:
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University classrooms are often diverse with students having different

linguistic backgrounds and varying proficiency levels in English. This diversity
makes it challenging for educators to cater to each student's needs effectively.
2. Inadequate Exposure and Practice:

In many cases, students have limited opportunities to use English outside
the classroom. This lack of practice impedes their ability to develop fluency and
communicative competence.

3. Over-reliance on Traditional Teaching Methods:

Some educators continue to employ traditional teaching methods focused
on grammar-translation, which often fails to develop students’ speaking and
listening skills.

4. Technological Limitations:

Although technology can play a significant role in language learning, not
all institutions have the resources to incorporate modern technology into their
curriculum.

5. Student Motivation and Anxiety:

Students may lack motivation to learn English or may experience language
anxiety, especially in speaking activities. This can hinder their participation and
engagement in the class.

6. Large Class Sizes:

Managing large classes can be daunting, making it difficult for educators

to provide individual attention and feedback to students.
Strategies for Addressing Challenges:
1. Differentiated Instruction:

Educators should employ differentiated instruction strategies to address the

diverse needs and proficiency levels of students.
2. Encouraging Language Immersion:

Creating an immersive language environment where students are

encouraged to use English for communication can enhance their language skills.

3. Incorporating Communicative Language Teaching (CLT):
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Shifting focus towards communicative language teaching can help in
developing students’ speaking and listening skills.

4. Leveraging Technology:

Where possible, incorporating technology such as language learning apps,
online resources, and multimedia can enhance the learning experience.

5. Building Student Motivation:

Employing engaging activities, real-life scenarios, and positive
reinforcement can boost student motivation.

6. Smaller Group Activities:

Breaking larger classes into smaller groups for activities can enable more
personalized feedback and instruction.

Conclusion:

Addressing the challenges of teaching English to university students
necessitates a multi-faceted approach that encompasses differentiated instruction,
modern teaching methodologies, technology integration, and strategies for building
student motivation. Through such an approach, educators can play a critical role in
enhancing the English language proficiency of university students, which is

indispensable in today’s globalized world.
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Abstract: This article discusses the set of anthropocentric, functional,
cognitive paradigms of modern linguistics, with special emphasis on the study of
language in humans and humans in language.

Keywords: language, anthropocentric paradigm, culture, linguoculturology,
national language, language owners.

In accordance with the objective nature of language, in the anthropocentric
paradigm, man is given the main place, and language is the main element that
makes up the human personality. In recent years, the directions of cognitive
linguistics and linguoculturology formed within the framework of this paradigm in
modern linguistics are rapidly developing, focusing on the cultural factor in
language and the linguistic factor in man.8. Below we will try to distinguish
between these two directions, citing some factors and examples.

Cognitive linguistics studies language as a cognitive mechanism in its
transformation and codification. Lingvoculturology studies the interaction and
influence of culture and language, language as a phenomenon of culture. These

two directions of the anthropocentric paradigm are characterized by the dyad of

8 Mahmudov N. Searching for ways of perfect study of the language... // Uzbek language and literature. - Tashkent,
2012. - No. 5. - P. 3-16.
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"language and man". In addition, the terms "concept" and "world image" have a

special meaning and importance in these areas of linguistics.

In cognitive linguistics, a concept is understood as an operational structural
unit of memory, a mental lexicon, conceptual systems, and the entire image of the
world reflected in the human mind. In other words, concepts are reflected as units
that summarize human knowledge. Thus, in cognitive linguistics, the dyad
"language and man" changes to the triad "language-man-consciousness".

"Culture” comes from the Latin word cultura, (the verb colo, colere), which
means care, education, development; means to treat rituals with respect. Since the
13th century, the concept of culture has acquired a new meaning, meaning
everything that has arisen as a result of human activity and its purpose-oriented
considerations.

Issues of interaction between language and culture F.l. Buslayev®, A.N.
Afanasyev®, A A. Potebnya!! researched by V. Humboldt's opinion "Language is
the spirit of the people, the way of life and its existence” is widely spread.
According to the scientist, "Language is an obvious presence of culture, it is able to
direct a person to culture. Language is a culture's view of existence and itself
(culture)"!2,

At the end of the 20th century, four linguistic and cultural schools were
formed in Moscow?3:

1. Linguistic-cultural school founded by Y.S. Stepanov. His methodology is
close to the concept of E. Benveniste. The main goal of the school is to study
cultural constants diachronically. In this, the content of the texts composed in
different periods is compared, and it is done from the perspective of an external

observer, not the owner of the language.

° bycnaes ®.U. Pycckuii 6mIT M xyxoBHas KynbTypa. CocT. u orB. pen. O. A. IlmatonoB. Mocksa: UucTHTyT
pycckoii muBunm3anun, 2015. — 1008 c.

10 AdanacbeB A.H. TTosTrueckre BO33peHHs cliaBsH Ha npupony. B 3-x T. T.1. Mocksa: U3n-so Uunpuk, 1994, —
801 c.

1 TTore6ns A. A. Mbicib u s3bik. — Kues: CUHTO, 1993, — 192 c.

12 TymGonsar B. SI3bik u dutocopus KynbTypbl. Mocksa: IIporpece, 1985. —452 c.

13 Macnosa B. A. JIMHTBOKY/IbTYpONOrds: YueD. mocoOWe Juist CTyd. BbICIL yueO, 3aBemenuil. — Mocksa:
Wz nmatensckwmii eHTp «Akagemus», 2001. — C. 30.
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2. N.D. Arutyunova school. Representatives of this school study universal

cultural terms taken from texts belonging to different eras and peoples. These
cultural terms are also studied from the perspective of outside observers rather than
actual native speakers.

3. V.N. Teliya School. In Russia and abroad, it is known as the Moscow
School of Linguistic-Cultural Analysis of Phraseologisms (MSLCFraz). V.N.
Teliya and his students study the essence of language from the point of view of the
reflections of a living language speaker, that is, it is a direct look at the knowledge
of cultural semantics through the subject of language and culture. This concept is
close to A. Vejbitskaya's position of imitating the speaker's mental state (semantic
analysis algorithm of language - lingua mentalis).

4. School of linguo-cultural studies established by V. Vorobyev, V. Shaklein
and others at the People's Friendship University of Russia. Representatives of this
school supported the concepts of E.M. Vereshagin and V.G. Kostomarov and
worked based on them. According to V.V. Vorobyov, linguocultural science has a
number of similarities with various fields of humanities such as ethnolinguistics,
sociolinguistics, cultural studies, country studies. He recognizes linguoculturalism
as a special scientific status, says that according to its tasks, linguoculturalism is
significantly similar to linguocultural studies, and despite this, he shows a number
of its unique features'*,

As mentioned above, the end of the last century and the beginning of the new
century are characterized by significant changes and new trends in language
learning. At the same time, the interest in learning different system languages has
increased significantly. This study led to the creation of a new branch of linguistics
- linguoculturalology. "Language is closely related to culture: it appears with it,
develops together with it and expresses it"'°. With this idea, V.A. Maslova drew

attention to the emergence of a new field - linguistic and cultural studies.

4 Bopobbe B.B. Jlunrsokynstyponorus. — Mocksa: Uzn-so PYJTH, 2008. — C. 24.
5 Macnosa B.A. Jluarsokyneryponorus: Yue®. mocobue it CTyA. Bbicil yueb, 3aBeleHuid. — Mocksa:
Wznmatensekmii eHTp «Akagemus», 2001. — C. 9.
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Language is not merely related to culture, it develops organically with culture

and reflects culture. In addition, language preserves culture, with the help of
language, spiritual and cultural works of a real, objective nature are created. I.
Gerder "Four main phenomena of human activity: language, culture, society and
national spirit are connected with each other. Language is related to culture by its
origin and it evolves along with society. The organic connection of the language

with the culture makes it an important component of the national soulis enough?®.

By language and culture, it is usually (correctly) meant to explain this or that
culture through language or, on the contrary, to explain this or that language
through the study of culture, to be more precise, the meaning of culture in
linguoculturology “not the level achieved in intellectual-spiritual or economic
activity (speech culture)”, but “the set of achievements of human society in the
production, social and spiritual-educational life (cultural history, Uzbek culture)”
means.
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Abstract. The article analyzes some of historian anthroponyms taken from
Uzbek and English epics from linguocultural viewpoint. The aim of the research is
to investigate linguocultural peculiarities of English and Uzbek anthroponyms in
some epics and reason of using them paying attention to the national and cultural
matters. Methods of the research: descriptive method, comparative analysis,
cognitive —conceptual analysis, linguo-cultural analysis. The scientific novelty of
the dissertation is explained by the following. Linguocultural analysis of
anthroponyms in dictionaries, novels, short stories has been studied by linguists in
almost all languages. Of course, linguists who interested in personal names have
not overlooked folklore also, for example, we can find a linguocultural analysis of
anthroponyms used in proverbs, idioms, and phrases, but the analysis of
anthroponyms in epics comparing with irrelative languages is always
neglected. The practical value of the work is in the fact that its materials, results
and conclusion can be helpful for the teachers, students of the English philology in
teaching and learning the courses like practical and written English, comparative
typology of English and Uzbek languages,linguoculturology, lexicology of the
English and Uzbek languages, translation and so on.

Key words: anthroponymic analysis, linguocultural problem, anthroponymic
formula, culture and relationship of anthroponyms.

«Anthroponymy (from the Greek. Anthropos - a person and onym - a
name) — section onomastics, studying anthroponyms - own numerical people:
personal names, patronymics (patronymic or other naming by the father),
surnames, generic names, nicknames and pseudonyms (individual or group),
kryptonyms (hidden names). Also anthroponyms have been studied in literary
works, the names of heroes in folklore, in myths and fairy tales. Anthroponymics
distinguishes between folk and canon personal names, as well as various forms of

the same name: literary and dialectal, official and unofficial. Every ethnos in every
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era has its own anthroponymics - a register of personal names. The aggregate

anthroponyms is called anthroponymy”117.

We take the more common view according to which anthroponyms - names
of persons - proper names. The Linguistic Encyclopedic Dictionary emphasizes:
“An anthroponym, especially a personal name, differs from many other names own
(onyms) by the nature of the individualization of the object: each the object of the
nomination (person) has a name. The name registry is limited. Names personal are
repeated, which forces to give additional naming. The official naming of a person
in a developed society has its own name formula: a certain order of anthroponyms
and names common nouns (ethnonyms, names of kinship, specialty, occupation,
titles, titles, ranks, etc.) "’18.

It should also be emphasized that anthroponyms differ from others. types of
proper names (toponyms, zoonyms, cosmonyms, etc.) leading role in cultural
linguistics.

Anthroponymy - a section of onomastics that studies anthroponyms —
namespeople and their individual components, as well as their origin,
evolution,patterns of their functioning and development. Anthroponymics as a
scienceemerged from onomastics in the 1960s and 1970s. Before that, instead of
the term «anthroponymics» used the term «onomastics». There are several types of
anthroponyms: personal name - name when birth; nickname in the game or social
network; patronymic - naming by father, grandfather, etc .; surname - generic or
family name; andronym - a woman's name, nickname or surname of her husband,;
mononym - full names consisting of one word; nickname - an additional name
given to a person by people around him; kryptonym - hidden name.

Special mention is made of proper noun system of the language in the
mentioned period onomastics, which aims to study, the direction called
onomasiology is also passed a rapid development way. Initially, onomastics

departments and even onomastics centers were opened at the Russian language

17)KuBornsaoB A.A. CeMaHTHUKO-CTHIIMCTHYECKUI TIOTEHIINAI aHTJIMHCKONH OHOMACTUKH: aBToped. ucC...KaH. (uiion. Hayk. —
M., 1987.—-15c.
18 The same as 33
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Institute, gradually at the Institute for the Study of Language and Literature.

Articles began to be published dedicated to the problems of onomastics, books
were published. Moscow, which is currently under investigation distributed to the
former republics special plan on anthroponomical investigation. Such planwas
sent to the Academy of Sciences, Uzbekistan Language and Literatureinstitute. So,
Uzbek linguistsare in the process of study problems of onomastics in the last
century from the 1960s onwards, special attention began to be paid. E.Begmatov
“Uzbek anthroponymy”, T.Nafasov Kashkadarya region studied toponymy, and
S.Karaev studied historical names.

In the last decades, much linguistic research work has been done on lexical-
semantic features of Uzbek anthroponyms , nominative andthe motivational basis
of anthroponyms and in terms of sociolinguistic specific problems. Much attention
was paid to practical problems and a number of our books have been published.
Problems of Uzbek onamasticswas widely discussed at a number of international
and national researchconferences.Including Gulistan(1986), Karshi (1989),
Urgench (1991) and others.

In general Uzbek onomastics, including anthroponymy has accumulated
great experience in study. These are theoretical study of anthroponyms,also applies
to practical problems. However, a number of theoretical and practical problems of
Uzbek anthroponyms are waiting their scientific basis and in-depth study. For
example,semanticsof  anthroponyms and motivation, scientific principles of
classification, study of anthroponyms in relative and irrelative languages,
anthroponomical principles of chronology, Uzbek historical anthroponymy,
various styles of anthroponyms, especially socio-linguistic, national-cultural,
philosophical-ethnic, interpretation of anthroponyms,lexicography of spellingso
on.

Unfortunately, there is no any research work which summarizes the
achievements all Uzbek nomastics, including Uzbek anthroponymy problems and

proper nouns in the Uzbek language. However, almost 60-year development of
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Uzbek onomastics can provide sufficient information for the work!®. In fact, it is

possible to determine language history, customs and traditions, social lifestyle of a
people through studying people's names. L.B.Boyko in his thesis analyzes the
name of a person as an integral part of his being. Representing a member of
society, the anthroponym is conceptualized through the characteristics and
assessments inherent in a person - it can be kind andhonest; the name can act as the
equivalent of an award or othermaterial value: it can be done how (in English -to
be worthy of one's name; one can make a name for him / herself) ormud (one's
name is mud).

There is, perhaps, no person who is indifferent to his own name. On our
name we react in the same way as to the sound of our native speech in a foreign
languageenvironment - almost instinctively. It's hard to imaginethe person did not
correct the one who mistakenly called him by a false name:

-Oh, there you do not confuse my name!(A. Akhmatova). Sensitivity to
sounding (and spelling) one's own name is another confirmation the fact that it is
an integral part of a complex whole — linguistic personality. Those who got a
difficult to pronounce surname alwaysreact sharply to its distortion. The special
role of the name in the self-consciousness of the individual poses difficult tasks for
translators as well. There is a known case of long-term proceedings in the
European Court of Justice on the claim of an employee who worked in Germany a
citizen of Greece - Christos Konstantinidis, who was not satisfied with the sound
of the name in the proposed in accordance with the standard transliteration?®. As we
stated above our current work studies anthroponyms with the connection of
language and culture. D.D.Usova in her candidate dissertation discusses this
phenomena adopts the understanding of the term “culture ', implying, in addition
to linguistic culture, and other forms of its existence; in a broad sense - culture as

a text and a megatext. A look at language and culture assynergistically interacting

19 Begmatov E.A. O’zbek tili antroponimikasi. Y36ekucron Pecrybnukacu damnap akaaemuscu “@®an’ nampuérn Toumkent —

2013.-5b

2, Boiiko JI.b. K Bompocy 0 poJii aHTPOIIOHEMA B JIHHIBOKYIbType. BecTHuk BanTuiickoro (emeparbHOro yHuBepcuTeTa uM. M.
Kanra. 2013. Bem. 2. C. 13—21.
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substances are presented today relevant and can serve as one of the basic starting

principlesconsideration of the material of individual linguoculture in the chosen
one for thiswork vein.From the standpoint of the achievements of modern science,
understanding language asconstituent 'subject’ of culture allows the consideration
of verbal signs in the linguistic and cultural aspect, which is manifested in a
tendency to expanding the subject area of onomastics to include in its scope
cultural knowledge. Given the intersection of scientific interestsonomastics and
cultural linguistics, it seems possible to use linguocultural approach to the study of
onymic vocabulary, including the number of poetry names, considering their
cultural content together with phonetic and semantic specifics as stylistic potential
for formation of the author's text. Setting to treat language as the constitutive factor
of culture makes it possible to move on to the question functioning in the language
of the writer as a model of linguoculture?.

Linguocultural analysis of anthroponyms in Uzbek epics. Linguoculturology
iIs a science which deals with the relation between language and culture, its
formation and development?2. It is close to culturology and linguistics on learning
object, but it can be distinguished by meaning and significance. The science deals
with description of people's culture on language, determining language mentality
and nationality. In this research work we try to mind about antroponyms which are
considered linguo-cultural unit. In fact, it is possible to determine language history,
customs and traditions, social lifestyle of a people through studying people's
names. S.E. Kenjaeva, in her candidate's thesis, divides Uzbek names into three
groups, such as devote names, define names and wish names?®. Professor
T.Januzakov divides Kazakh names on lexico-semantical way into ten groups.
O.Sayimbetov also divided Karakalpak people's names into three groups?*. There
are many antroponyms on devote names in Uzbekfolklore. Memorative or devote

names mean terms of a certain people's mind related to historical concepts and to

21 YcoBaH.B. Mms cobcTBeHHOE Kak GeHOMEH IMHIBOKYAbTYpbI. aBToped. mucC. . kaua. ¢unon. Hayk. —M., 2019. 15 c.

22 Krasnyx V.V. Etnophyscolinguistics and linguo culture. Moscow: The course lecture. ITDGK, Gnozis, 2002

23 Kenjaeva S.E. Semantic and sociological analysis of Uzbek anthroponyms. title ... diss. Autoref. Tashkent, 2011.p-
17

24 Saymbetov O.T. The proper male names in the Karakalpak language. Nukus: Science, 2000. P-59
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give the names of honourable people in history to their children. This can be

learned through the following statements:
1. Totem names.

The use of totem names in people is one of the complex matters of
linguoculturology. The origination of totemism among Turkic peoples is related to
the formation of clan tribes. Ancient peoples believed different animals, birds,
plants, writings and phenomenons as magic power and worshipped them.
A.M.Zolotarev shows that 20 tribes of Siberian peoples worshipped such kind of

animals, mainly bear, eagle, tiger, swan, goose, snake and bull.
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Hus3os Pasman TypakynoBuy

“TUKXMMH” MTY

“Unenuz munu” kagheopacu ooyenmu, ¢.¢h.¢h.o. (Phd)
docravshanniyazov@gmail.com

AHHOTaumMsA. Ma3kyp Makojajga aMepuka JETEKTHBU PUBOXKHU 3aMUPHAA,
OMp TOMOHJAH 3CKUPHUO KOJITAaH JETEKTUB IIAKIMA MPUHUHUIUIAPUTa PUOSI KUIIUII
YCTYBODJIUTH, OOIIKAa TOMOHJIaH 3Ca MaBxXyJ OYNIraH aHaHABUM ILIAKJITra SHIH, Y3
yCIyOMHM KYIIXII YCTYBOP aXaMUAT KacO 3TUIIN aTpodinya TaxX 11l KUJIMHIaH.

Kanum cy3znap: oemexmue, dcaup, crodcem, mpuiiep, U3sKysap,oaouutl,
maxaui, Kuécutl, maxgui sHcymook, aoabuil acap, mepeos, iacopam, COOUKTUK,
E8Y3NUKHU HCA30]1aU2A UHMUTULL, MAKCAO2Ad IpUtiunL tyauoa KypOOHIUKKA manép
oy

JICTCKTUB acapHUHT MOXHUSATH YHUHT aCOCH MaB3yCH OYJIMHII XUHOST Ba
yHUHT (ot Oynummra Kapatwiaad. JleTekTuB €3yBUM Ba TaHKUIUYUJIAp KylIuM4a
Mypakkab crokeT TadcuwioTiapu, HWIIKMA MyHocabaTiap Ba yTa EpKHUH
XapaKTepJapHUHT KYIIWIUIINIra Kapimu Oyiumrad. [[eTeKTUB Tapuxu 4yKyp Ba
Xap TOMOHJIaMa BOKCHWIMKHHU, yTa XUCCUA MyaMMOJIApUHU HdOgaIaMaciurua
Kepak, ailHaH NIy Hapcajap CIOKET MYBO3aHATHHU Ba OCTAKPOPIMKHU SIHHU

Vil 0 2 M C B i
WHTEJICKTYyall YiH HopManapuHu Oy3uiu MyMKuH=. Macanan, CtuBen Ban [laiin
JIETEeKTUB acap spaTuil skapaéHuja ‘“KUHOSTHU Gom Kuiauin”® aed aTtaaMull
WHTEJIEKTyall YHUHTa KUTOOXOHHU a0 KWIHNII YIyH TYpJId KOWJAJApHHU HUIILIA0
YUKAIU Ba yMYMJIAIITHPAIH.

JIeTeKTUB >kaHp OMMAOOIUTMTMHUHT ToOopa omub Oopumu xamza
KUTOOXOHHHU ymIOy j>KaHpra KaiTa Ba KaliTa MypoKaaT KHJIMIIUHUHT cababmapu
KYTI: WHCOH/Iard HOWJIOXKIJIUK XUCCHUHUHT YPHUHU TYIAUpUO OOpHINTa WHTHIIHII,
V3umaru KYpKyB XMCCUHU €HTHII, alOJOpINK XUCCHHH FOMINATHUIN, Y3 TYHOXUIAH
TO3AJIAHWII XUCCH OWIIaH EHUII, HHCOHAATH aKINi CATOXUAT YaKUPHUFUTA KAaBOOAH

KYpalllyBUaHIUK XUCCUHU YUFOTHI, CHHYKOB XapaKTEPJIU WHCOHJIAPHU KY3aTHILTa

25Sayers D. L. The Omnibus of Crime //The Art of Mystery Story: a Collection of Critical
Essays. N. Y., 1992. P. 81.
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Ba MyToJjlaara OYJiraH XOXMII; KYHJAJIUK IIaxap Xa€ThJa MHCOHHU YIIYFJIOBYU
OJIUM XUC-TYUFyJIapra JUKKaT OWJIaH pa3M COJUINTAa UHTUIIUI, aKkJIui OeiantyBa
UIITUPOK ITHUIL, BOKEaJap PUBOKUHHU aHUKJIAII, UHCOHHUHT KEHT (DUKpP FOPUTHIII
Oopacuyia y3 MMKOHHUSTIApUIaH (QoiaalaHuil Xamja >XKyMOOKJIapHU TOMHIITa
uaTummuaup. XKon Kapentu OyTyH 1yHE KUTOOXOHJIApHU Opacujia AETEKTUBHUHT
oMMaBUMIMru  cababnapura MypoXkaaT KWiap OJKaH YHUHT  KyHuJaru
XYCYCUSITIIApUHU aWTUO YTajau: AETeKTUB FOSBHM TYCUKIApHH HQoanamiiara
MOCJIAIlyBYaHIIUT U (3TUIIyBYAHIIUTH), Oypxya J€MOKPATUACUHUHT
WUHANBUAYaJUTAIITaH FOsJIApU Ba KaJApUATIapy, SbHU Xap OUp MHCOHHMHT aJ0JiaTra
Oynran XyKyKMHH rio0anu3anus — IIApoUTHAA  TapkKaTuia — udoanant
MMKOHUATUHU Oepanu?®,

Kynruna xagumuii adcoHa KaxpaMmOHJApH XyCYCHSTIapW 3aMOHAaBHii
JNETEKTUB

NEPCOHAXKIIAPUHUKNATA MOC TyIIaAu — KacopaT, COMUKIHUK, EBY3IHKHU
»azoJjalira WHTWINII, MaKcajara SpUIIUII Wynuaa KypOoHIUKKa Tanép Oymum —

JIETEKTUBHU “KaXpaMOH IEPCOHAKHMHT JHI' CYHIM Majaj HyKTacu 2’

cudaruia
TappuGall HMKOHUATUHM Oepagu. EBY3IUMK TabMaTH CIOKETHaH-CIOKeTra
y3rapu0 Typanu, JEeKHH Oapuya JETEKTUB acapiiap 3aMupuaa ETajural ros
y3rapMmaiau, y3rapMac TOMOHHM M3KYBap — KaXpamMOH >KHMHOSATYMHH KOHYH OJIAUJA
kaBoO Oepummra MaxOypnadau. Yynku  baxogup  XOauKoB — TYFpu
TabKHUJIaraHUJICK, “/{eTeKTUB MHCOH cudaThaa MHTEIUICKTYal CaIOXUATH OaslaH/I,
OWIIMMITH, Majlakalv, ¥3 XaéTUi TMPUHIMIUIAPUTA COAMK IAXC; KUHOSITHH (HOII
STUIIA V3 YCAyOWHM spaTa oOJaJuraH W3KyBap; Yy3urarmHa xoc cudar Ba
XapakTepra sra MHCoHaup 28,

I[GTGKTI/IB acap XUKOA KHWJIMHHUIINU SI’?)I/IHI/IHF OearugaHrax KonJgajlapn acocura

OylicyHHO HaBOM ATaaM Ba Y3WHUHT aHUK TY3WIHIIWHHA Hdomamangn. YMOepTo

26 Haycraft H. Murder for Pleasure //The Art of Mystery Story: a Collection of Critical Essays / ed. by H. Haycraft.
New York: Carroll and Graf Publ., 1992. P. 158 —177.

2" dpoit JI. H. Kak HamucaTh reHHanbHbINA 1eTeKTuB : nep. ¢ anri. CI16.: Amdopa, 2005. C. 8.

28 XomukoB bB. JleTeKTMB poMaHIapia BOKEIMKHMHI Oaiuuii TaJKMHUHM TH3MMJIA
monemtamtiupuil  (Mapuo Iletozonunr “Uykunrtupran ota” (“The Godfather”) Ba Toxup
Manukuunr “Ilaiitanar” acapiapu Muconunaa) gunonorus dan. dancagpa noxropu auc. b. 161
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DOKO TabKUJJAraHuaeK, ACTEKTUB TY3WIMIIM Ba IIAKIM Xap XWl TypJaru
UKKUAJIAMYUd MabiIyMoTiap OujiaH 0oinb® Oopuilldi MyMKHUH, acOCHUW MaB3ycHAaH
YEeKUHUIIIM MYMKHUH, JIEKMH aHHWK O€JTWIaHTaH CHOKET TY3WIUIIA IIaKiIuja
anbarTa — KaXpaMOHHMHI &BY3JIMK YCTHJaH ranaba KoszoHumu mapt?’. Kmaccuk
JNETEKTUB XUKOSYWJIMTHHUHT anabuil ¢dopmynanapu opacuaaH Ou3 HM3KyBapHU
raBJajJaHTUPUI, TEProB KWIHII YyCayOsapu Ba (GaonusaT ojauld Oopuill Xymyaura
ajoxuaa YTUO0p KapaTaMu3. AlHaH 1y yyana ycyn XX acp €3yBuminapu (pmmn
Xommer, Poavimonn Yanmnep, On MakOeitn, XXon ['pumem) TomoHMaaH KaiiTa
TaJKUH KWIMHTaH, aiiHaH my Kaita tankud kKwinim AKI nerektuB amabuéru
PUBOXKMTA YJIKAH XHUCCA KYIIIJIH.

JleTeKTHB >KaHp OMMAJAIIUIIMHUHT cababiapu xamja XyCyCHUSTIapUHU
TaAKUK Kuia Typu6, Hartanus Uneuna “nerextuB xaHp €ku acap Oy xam analuii
acap, xaM “‘VimH’ra VXmaiad, JeraH Xyjocara KeJaja. “Viun” Jeranaa
KUTOOXOHHUHT Ky3aTyBUaHJWK MMKOHUSATHUHU OLIMPYBYM Xamja ymioy “Vitmu’na
UIITUPOK ATYBUMJIAPHUHT (PUKpIAll JOUPACHHU KEHrauTupa ojaauran Qounganu

Yilun ne6 kapam jo3um’0,

YHuHr (ukpuya “AETEKTUB XAHPH CaHBATH Oy
“KyHIaIUK Xa€THUMH3Ha COMUp OYynaauraH Xoaucaiap, MyalsH WHCOHJIApHUHT
dbeba-aTBOpIApUHA  HWIIOHAPJIM Tap3jga o4yud Oepulll HMMKOHWHHU OCEpyBUH

731 Kynuan CHUMOHC XaM KUTOOXOHJApHM aifHaH JIETEKTHB

KOOMITUATIUD
acapiapHu ceBHO MyToJlaa KuWiunuiapura cababum Oymaguran Oup Heda
OMHJUTapHU caHa0 yTanu. VHCOHIArW ICUXOAHAIMTHK aIOKAJIAPHHU TAIKUK dTap
skaH, myamumd 1957 #mnma Yapne3 Paiikpodtaunr “Psychology Quarterly”
KypHanuna Oepuiran makonacuHu kentupu6, Ilemepcen-Kporraunr duxpuua
€3yBUMIaru JETEKTUB acapiapHUHT SPATHUIUINM YHIA OONANMKIAru KYpKUHY Ba

WIK TaacCypOTIADWHHMHT TaXJIWIUAaH OOIIIAHWIIWHK auTHO yramu. JleTekThB

acap MyTojaayucud OOJIalMK 4YOFJlapuJa YHM KUWHaraH KYpKUHY Ba

29 Eco U. Narrative Structures in Fleming //The Poetics of Murder: Detective Fiction and
Literary Theory. San Diego, N. Y., London: Harcourt Brace Jovanich, 1983. P. 97.

% Unbuna H. Yro takoe nerextus? // H. Wnbuna // Benoropckas KpemocTh : caTUpUdecKas
mpo3a : 1955— 1985 // H. Nneuna. — Mocksa : CoBerckuii nmucatens,1989. — C. 320-330., c. 320.
31 Unbuna H. Yro takoe nerextus? // H. Wnbuna // Benoropckas KpemocTh : caTUpUdecKas
mpo3a : 1955— 1985 // H. Nneuna. — Mocksa : CoBerckuii nmucatens,1989. — C. 320-330., c. 328.
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KU3UKUIIUTApUHN “TeproBun’ cudaTuaa KoHaupa Oomuiaiiau Ba my Tap3jga “y
OoJlamuK dYoFjapuja OHTUra YpHAmMO oJraH KYpKUHY, alOaopivK xamja

HOYOPJIMK XUCIAPHHH TYIIUPHINTa XapakaT KWIamu 2

. Kynuan CumoHC Yucten
Xpto O/ieH TOMOHUJIAH WITapu CypuiiraH siHa OWp JUHUN Ma3MyHJIard MUCOJHHU
KeJlTtupa TypuO, mryHgal neinm: “JIeTeKTUB acapiiapjia MHCOHJArud abIopiiuK
XUCCUHU CHTWUTAIITUPAJUTraH KaHJauaup cexpiu kyd Oop. Cababu Ouz xap
KaJama KOHYH V3 XyKMHHHU YTKazaJuraH >kamusTia smanmui3. Huma cababpan
Ou3 JETEKTUB >KaHpPra MyposkaaT KWJIaMHU3, YYHKH YHJa allOCU3 3KaHM MyKappap
OyJnraH MHCOH ai0opra aitann0, akCUHYA, acyl JKUHOSITUU XY

KaHJall TyYMOHJapAaH XOJu slllaiiBepajuraH Ba OWU3 CEBTMHHU KOPAJIOBUYU
KOHYH cudaruga smac, OalKku XaKuKuil ceBru cudaruaa aHrianmuiagurad
TacaBBYpHU T'YHOXJIapJIaH X0oJu Oyiaran ayHéna Oup MyaaaT smad, KyHIalIuK XaéT
TAIIBMILIAPH/IAH YEKUHAMU3 S,

bynnan tamkapu, Onen Ba @ymiepiaap TOMOHHMJIAH WITapU CYpUITaH
dbuKkpIapHd JaBOM OTTUPUO, IIyHAal nehau: “JleTeKTUB acapHU VKHIIJIaH
OJIMHAJIUTAH 3aBKHU aBBaJUIapU MOTHUIOMM >KaMUSITIApAa UHCOHIAP Y3 TYHOXJIapH
Ba Oommra Tymrad OajnonapjaH KyTYJIUII y4yH aMmalra OIIMpaguraH aHbaHauap
OWJIaH TEHTJIAIITUPUII MYMKHH.

lyHuHTIEK, [AETeKTHB JKAHPUHUHT  TaHa33ynu cababimapuHu  d3ca
“al0IOPJIMK XUCCUHM Cycalmimu OujiaH TaKKocmaumaw’: “JluH HyKTaum HazapuJaH
WHCOH ¥3 TYHOXKODJIMTMHU aHIJIaraH »>Koija WOTUCHU KyBUO coJlaguraf
M3KyBapra xe4d KaHjgal Ui KomMmaiian” .

WNuconmaru neTeKTuB acapHH YKUIIra OYiaraH Maiil YHUHT “KOPOHFYIHKIAH

EpyFIMKKa” WHTWIMIIIArY UMKOHUSATHUTA OOFIWK. byHmaH makcanm, aBBasamoOop,

32 Cumonc JIx. U3 kuuru “Kposasoe youiictBo” // Kak caenath JeTeKTUB / Hep. ¢ aHrJL., GpaHIL.,
HeM., ucll. ; cocT. A. Crpoes ;pen. H. Ilopryrumosa — Mocksa : Panyra, 1990. — C. 225-246., c.
230.

3 Cumonc JIx. U3 kuuru “Kposasoe youiictso” / k. Cumonc // Kak cienath 1eTeKTHB / Tep. ¢
aHri., ¢paxil., HeM., uciL.; cocT. A. CtpoeB ;pen. H. [lopryrumoBa — Mocksa : Pagyra, 1990. —
C. 225-246., c. 231-232.

3 Cumonc JIx. U3 xuuru “Kposasoe youiicto” // Kak caenarh JeTeKTUB / Tep. ¢ aHriL., (GpaHil.,
HeM., ucI.; coctT. A. Crpoes; pen. H. [lopryrumoBa — Mocksa : Pagyra, 1990. — C. 225-246., c.
233.
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KUHOSATHU (oIl 3TUII Xamaa MaxPui >KyMOOKHM euuiaup. Mamxyp €3yBuH
arap

[lonunr Vyiinammuya, IETEKTUB AaCApHUHI Oaauuii 3aBKM Ba (oiigacu
MHCOHHU 3yJIMAaTAaH €EPYFIMKKAa Ba HOAHUKIMKIAH AaHUKIWK Capu JOUMUN
paBHILIA XapaKaTIaHUIIUIUD.

Cepreit  MuxaitnoBuu  DifzeHmTeitH Oy  xonatHu — “SIpatraHHUHT
Mapxamatura’ SpUIIMII OWaH TeHriamThpaaud. byHna, roKopuaa KeATHPUITaH
X0JaTHU €BY3 KHMCAHM UMKOHM WYK OYynraH BasusTiapJaH KyTyauO 4YMKUO
KEeTUIIUTa yHAAIl cudaTuaa Kypu MyMKHH.

Xynoca KuauO adTranaa M3KyBap acil XaKUKaTHU pyEéOra ymkapanau, “E€ku
OyTyH Oup JETeKTMB acap IIyHra HIIOpa KWIAIWKH, WHCOHHH TyMPOXJIHUK
“yapuaan’, €JIFOH Ba YAIFUTYBUM KydajapAaH KyTKapaiu, Ba HUXOAT “XyJAOHUHT
MapxamaTu’ OWIaH >KUHOSITHUHT acll MaH3apaCUHU HaMOEH Kuaaams>. by xonatna,
MyaJUTMHUHT (QuKkpuya neTeKTHB acap MuHTaBp xakujgaru adconara yxiiao,
YHUHT Oupiamuu Bazudacu OunaH Oorynann® xomaau. Iy Tap3ma, AeTEKTUB

acapiyap anabuét MalJoHUIa Y3TapUHUHT MyCTaxKaM YpuHIapura ara.
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GAMIFICATION AS A TOOL TO REDUCE OCCUPATIONAL
STRESS AMONG HIGHER EDUCATION TEACHERS IN UZBEKISTAN

Nargiza Khodjakulova
TIIAMENRU
Teaching theory and practice department

Abstract. This purpose of this work is to describe the ways and results of
occupational stress among teachers. Furthermore, this study aims to prove that
gamification as a tool to reduce occupational stress among higher education
teachers in Uzbekistan. In the part, quantitative and qualitative research
methodologies will be applied to find out the level of teacher stress measuring by
the Likert scale 1...5 numbers and the survey questionnaire will be designed and
given by social websites (networking system) such as facebook, instagram and
telegram an face-to-face form. The experiments with Focus group and experiment
group will be carried out among 150 teachers and 150 students of three universities
in Tashkent such as WIUT, TIIAME and KIUT in May, 2023. Furthermore, it also
presents the proper solutions which are actual in current days such as gamification.
The project leaders and members will go to experiment areas and carry out the
experiment with teacher initiated games and student initiated games. The funding
for experiment will be given by USA embassy in Tashkent. The results of this
experiment is expected to be published in a high rank journal and the list of games
with explanations will be published as a book or manual for other teachers and
future students.

Keywords: teacher stress, gamification, occupational stress, emotional
intelligence.

Introduction and Motivation. Stress is considered a global problem of 21st
century. Almost everybody who works with people in the offices experience the
symptoms of stress. There are such professions such as teachers, doctors and office
workers come across with stress and stressful situations at their work places.
Teaching is one of the most greatly respectful but challenging professions in the
world because most teachers complain that they have some acute health issues
such as headaches, backpains, depression, fatigue, stomachaches. Selye (1956)
defined stress as the wear and tear on the body. It damages teacher’s self-esteem,
self-efficacy, resilience and lead to physical and psychological illnesses. Initially,

stress hormones stimulate the immune system, but after the stressful situations it
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suppresses the immune system, leaving the body open to a wide variety of
psychological and physical illnesses and their symptoms.

According to Work Cover State of Queensland “Occupational stress pertains
to the physical, mental, and emotional reactions of teachers who perceive that their
work demands exceed their abilities and/or their resources (e.g. time, access to
help/support) to do the work™ (2019. p.10). Definitely, teachers have lots of work
at their institutions such as planning the lesson, designing the lesson materials and
handouts, delivering the lesson, giving feedback during and after the lesson,
assessing homework, communicating with students who have difficult characters
(mischievous students) and many other problems.

Quick and Demetria (2016) stated that occupational stress is a known health
risk for a range of psychological, behavioral, and medical disorders and diseases.
They also described stress as directly linked to the top leading causes of death in
the world, such as cardiovascular disease being the prominent cause for both men
and women. If teachers are asked about their health, they will complain they have
so many terrible illnesses because of their work responsibilities, they have to deal
with bureaucracy - doing paper work, students’ late self-study submissions.
Moreover, some teachers work under pressure while writing academic articles for
publication in Web of Science or Scopus-based higher impact factor journals in
order to increase their work place’s (instition’s) local and world rank among other
universities and other additional duties which lead to them suffer from
occupational stress at Higher education institutions in Uzbekistan.

According to Fiorilli et al. (2019) there are solutions such as developing
emotional intelligence which may help them reorganize their priorities so that they
can reduce chronic stress as well as incorporate a few new healing strategies to
help combat acute stress. One of the solutions to reduce episodic stress is to switch
the class into flipped classys, increase student engagement in the student-centered-
classes. According to Kholmatov’s study (2022) implementing teacher initiated
humour as a means of stress relieving for teachers during the class may

dramatically reduce teacher stress during the class and assessment week. Sangkyun
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Kim et al. (2018) say implementing teacher initiated learning games (educational

games) or student initiated games are also very productive to make the class more
interactive and diminish teacher stress.

Karl M.Kapp (2012) also state that educational games are very helpful to
increase teacher self-efficacy and keep balance between work and personal life.
Have control over their emotions not to have much fatigue at work. It is necessary
to provide educators with training on how to maintain a balance between work
demands and duties, and personal and social-life time, on how to set realistic
targets in order to fulfill them, on how to communicate and sustain supportive
relations in the workplace. The government and university authority should support
teachers financially and mentally to reduce their stress by helping them with article
publications and career development. They can minimize their workload for
teachers who do research and give some financial support until they defend their
PhD work.

If there are supportive and helpful relations in the workplace and practicing
coping and empowering techniques may help teachers significantly in reducing
anxiety and in dealing with occupational stress. If teachers do not have stress
issues they will have job satisfaction and develop their self-esteem. The students
who they work with will also have good prosperity and grades with excellent
achievements. There are many interactive games to use while teaching English
language. Below we can see the most widely used interactive games which are
very stress relieving and increase studnet engagement.

Who am 1? Or What am 1?
Information Gap

Running dictation or clapping dictation
Bingo

Jeopardy

Folding stories

Four Truths and a lie
Treasure island

Broken telephone line
Finding the places

Talk show
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12 Quiz show
2. Research question and objectives (around 100 words)

While doing this research | would like to find the answers to these questions:

- whether teacher occupational stress will influence their self-efficacy and
resilience among teachers at higher education establishments in Uzbekistan;

Whether teachers in Uzbekistan know about emotional intelligence and
gamification;

- whether having emotional intelligence will cope with their occupational
stress;

- whether implementing teacher initiated games will overcome occupational
stress more or less;

- whether implementing student initiated games will overcome occupational
stress more or less;

Reaserch objectives are:

-to find out the level of teacher stress in three university teachers by
carrying out the survey and questionarie with some questions;

-to help teachers to develop emotional intelligence: self-efficacy and
resilience;

-to establish a team #helpTeachers to help teachers in Uzbekistan to
overcome their occupational stress by developing emotional intelkligence;

-to make a team of experts (psychologists and other teachers who have
experts maybe from foreign countries, if we have enough funding to ask them come
to our university) who can give advice to teachers to cope with their stress and
other occupational problems;

-to develop the team #helpTeachers in social websites such as facebook,
instagram and others;

-to develop a website and mobile application where teachers can find more
useful information how to reduce their occupational stress and develop their
games independentl;

-to organize #helpTeacher mini briefings, meeting, and others;

-to develop games which as modified by teachers and students;
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-to collect all games and publish a book or at least manual for future

teachers;

w

. Methodology: (around 500 - 800 words)

research philosophy is postivizm,

the role of theory (deductive);

types of research is mono / multi-method quantitative;

research strategies are survey with questions by Liker’s numbers 1...5,
and experiment with gamification initiated by teachers in FGD and games
initiated by students)

Hypothesis 1. Teacher occupational stress has a great impact on teacher
resilience

Hypothesis 2. Having emotional intelligence can cope with occupational
stress.

Hypothesis 3. Teacher initiated games can increase student engagement
during the lesson and reduce teacher stress, increase student motivation.
Hypothesis 4. Student initiated games can increase student engagement
and reduce teacher stress and increase student motivation.

Step 1. To carry out a survey and find the level of teacher stress and self-
efficacy. Survey questions will be designed by Likert scale 1...5 numbers
and give some questions about the reasons of stress, what they do to
reduce it etc

Step 2. To analyze the survey results and have a discussion with team
members

Step 3. Carry out experiment to increase student engagement while
implementing gamification during the EFL classes. There will be two
groups; focus group and experiment group. They should develop
gamification during the classes. Teacher modified games send student
modified games

Step 4. For a month to go and observe the groups.
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e Step 5. We need some funding to reward the students and teachers who
will have taken active participation during the project

e Step 6. To publish the results of the project as an article in high ranking
scientific journals and of course to publish a book with EFL interactive
games which will be designed by teachers and students

5. Data collection details (around 300 words)

. In this research both Primary and secondary data will be implemented

. Data collection instruments: Likert scale 1..5 to find out teacher

stress and survey questions to find out the reasons of teacher stress.

. Focus group discussion questions to know the results of the process

‘Gamification’ before, while and after

. Draft of research instruments, i.e. questionnaire questions is given in

Appendixes 1, 2, 3,4

6. Stakeholder analysis (around 300 words)

e The primary stakeholders of my research are Higher education
teachers and students will benefit my findings and teacher stress will be reduced
and students engagement will be influenced, i.e. students will independently
design games and implement it during the lesson. The outcomes of the work
will increase teacher self-efficacy and well-being. They will have emotional
intelligence which is important to keep balance between getting overwhelmed
and controlling the process in order to be resilient;

e academic audience (i.e. Journal readers), policymakers,
households/consumers, grant funding agencies etc. | have applied for USA
small grants, and hope to have the grant to carry out my research. If | carry out
my experiment and help teachers to control and reduce their stress, not only
teachers but also students will have productive lessons. Furthermore, university
administration will have a good profit from well-organized and fruitful classes.
If teachers do not have stress, they will not have health issues; headaches,
fatigue, depression, and they will not have to take a sick leave a lot. It can save

e a lot. It can save their money for medicine or recreation.
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Appendix 1: Likert scale 1...5 numbers to know the teacher stress level

Stress level Score

No stress

Mild stress

Moderate stress

Much stress

gl B W N

Extreme stress

Appendix 2. Questions in Focus group discussion

1. What games do you like to have during the English classes?

2. What problems do you come across while having games in English classes?

3. Do you design games yourself or you borrow it from resources such as books or the internet?
4. How do you manage mixed groups while implementing games in teaching particular topic?

5. How do you assess your students when you conduct a lesson with games?

6. What games are really productive in teaching writing skills?

7. What instructions do you give to your students when they should make (design) games on their
own?

8. How do assess students design games? What assessment criteria is productive and
transparency?

Appendix 3. The list of questions to find out teacher stress reasons

1 What do you do when you get stressed?

2 What makes you get stressed?

3 Do you think that female teachers are more likely to suffer from psychosocial pressures
than male teachers, why?

4 How do you keep your self-efficacy and resilence?

5 How often do you use teaching interactive games during your lessons?
6 What changes do you notice when you use games during the classes?

7 Are there any advanatages of using games in the classes?

8 Are there any disadvanatages of using games in the classes?

Appendix 4. The list of games which are employed in the research

Who am 1? Or What am 1?
Information Gap

Running dictation or clapping dictation
Bingo

Jeopardy

Folding stories

Four Truths and a lie
Treasure island

Broken telephone line
Finding the places

Talk show

Quiz show
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“Foreign language learning and teaching: new approaches and innovations”

(Xortijiy tillarni o‘zlashtirish va o‘qitish: yangi yondashuvlar va innovatsiyalar)

mavzusidagi xalgaro ilmiy-amaliy konferensiya

MATERIALLARI TO’PLAMI

2023 yil 19-iyun

MUNDARIJA

1.  Alimsaidova Sayyora 3

2.  Atashikova Nilufar 7
3.  Bakhronova Mahliyo 12
4.  Bibaeva Khilola 17
5. Chijova A.O 21
6. Dauletova Dinara 27
7.  Farxodova Maxliyobonu 31
8.  Hamidov Tohir 35
9. Ismatova Shakhnoza 38
10. Karimov Feruzjon 41
11. Khudayberganova Nafisa 48
12. Pulatova Zulfiya 54
13. Rakhmonova Shalola 61
14. Ro'zmetova Muxabbat 73
15. Rsaliev Arman 78
16. Saidova Gulyora 80
17. Shakhakimova Mavjuda 83
18. Turakulova Bakhtiniso 87
19. Usmanova Shoxsanam 92
20. Vakhobova Feruza 96
21. Xodjimuratova Malika 101
22. Muxammedjanova Nigora 106
23. Sabirova Gulnoza 111
24. Muhammedjanova Nigora, Shomurodov Azamat, 116
25. Zakirova Gulnora 121
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Il MASOFAVIY TA’LIM: YANGI TRENDLAR VA IMKONIYATLAR

26. Alimsaidova Sayyora 128
27. Isamuxamedova Nodira 133
28. Raufova Movluda 138
29. Samatova B.R. 143
30. Shermatova Dilfuza 146
31. Taktasheva Dinara 156
32. Turdibekova Dilnoza 162
33. Tolibayeva Umida 166

TIL, MADANIYAT VA ULARNING TALQINI

34. Abdalimov Suhrob 175
35. Djumambetova Gulziba 181
36. Kalimbetov Sh.M. 184
37. Karimov Ulugbek 188
38. Nasriddinov Dilshod 195
39. Irgasheva Sh.S. 200
40. Ollamova Maloxat 205
41. Solijonov Mukhammadjon 209
42. Vaxobova Feruza 213
43. Niyazov Ravshan 219
44, Xodjakulova Nargiza 224
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“Tashkent Institute of Irrigation and Agricultural Mechanization Engineers”
National Research University

The international scientific-practical conference

FOREIGN LANGUAGE LEARNING AND TEACHING: NEW APPROACHES
AND INNOVATIONS
Date: June 19, 2023

Conference program outline

-
10:50 - 11:00 Registration

Welcoming remark

11.00 — 11.15 Prof. Bakhodir Mirzayev — Rector, TIIIAME MTU
prof. Gulnoza Sabirova — Head of Teaching Theory and Methodology

Department,
TIHHAME MTU
Keynote presentations
11.20 — 11.35 Dr. Zahra Zarrati — Associate professor, Tashkent State Islamic
University Republic of

of Economics (TSUE) Iran
 Education for Global Citizenship’

11.40 — 11.55 Dr. Mike Riley — Professor, Deputy Director, Norwich Institute
of United
Language Education Kingdom
‘Lessons for the Developing ELT Teacher’

12.00 — 12.15Dr. Azizkhon Rakhmanov — Associate professor, Uzbekistan
State Uzbekistan
World Languages University
‘Pegpnexcus na ypokax uHOCmMpanHo2o A3vika: Hncmpymenm
01 3¢hhexmuerno2o 00yueHUst U CAMOCOBEPUIEHCTNBOBANHUS

12.20 —12.35Dr. Feruza lzzat — PhD, Antalya Bilim University Turkey

‘Using Kagan structures in language teaching’

12.40 — 12.55Dr. Barnokhon Samatova - Professor, “Tashkent Institute
of Irrigation and Agricultural Mechanization  Engineers” Uzbekistan
National Research University _
“Ingliz tilini o zlashtirishning metivatsion omillari’

12.55 — 13.15 Question — answer
Closing ceremony (Feedback & Suggestions)

https://t.me/conference THAMEMTU +998 90 188 36 93

== 39, Qori Niyoziy street, Toshkent city, Uzbekistan myfaculty42 @gmail.com
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THE INTERNATIONAL SCIENTIFIC CONFERENCE
IGUALGE LEA
: NEW APPROAL
INNOVATIONS

OUR SPEAKERS

Dr. Zahra Zarrati Dr. Mike Riley _ Dr. Azizkhon Rakhmanov_ Dr. Feruza lzzat

I 3 ] 1 > - )
Islamic Republic of fran  Unjted Kingdom Uzbekistary Turkey

19 JUNE
11.00-13.00
TASHKENT

2023

~ 1. Foreign language education and innovative teaching methods
2. Distance learning: new approaches and opportunities:
3. Language, culture, and their interpretation

' TEACHING THEDRY Limk: Ejmanl.
AND METHOBOLOGY httpsfftmefconferenceTIIAMEMT Uhttps: i/t me/conference THAMEMTU meACU"Y“Z@?."Wl-Com
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